




















































































































































































































UPE performance levels of visually impaired pupils

There is a margin (up to 8%) in performance between normal learners and learners with
visual impairment. This implies that the children with Visual Impairment are at a
disadvantage when studying together with the normal learners. This situation is as a result
of lack of scholastic materials, lack of enough trained manpower, as well as lack of
remedial classes for children with Visual Impairment as revealed in the focus group

discussions the researcher had with different groups of respondents.

This finding agrees with Webster & Roe, (1998) who argue that all children, particularly
children with VI, can be influenced by the environmental factors: lighting, listening
conditions, decorations and arrangements of the rooms. In orde‘r for learning to take
place, a good and caring learning environment is very important in inclusive schools. The
learning environment is the physical setting where learning is taking place. In order to
attract and retain children from marginalized and excluded groups, education systems
should respond flexibly providing relevant content in an accessible and appealing format.
The system must be inclusively, active thus seeking not only children who are not
enrolled and responding flexibly to the circumstances but also the need of the learners
like those who are visually impaired (UNESCO, 2008).

One respondent in the FGD had this to say,

“Performance of children with disabilities in UPE setting requires a lot of effort
from every stake holder. While commitment to attaining universal enrolment is essential,
improving and sustaining the quality of basic education is equally important in ensuring

effective learning outcomes. "
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Relationship between Universal Primary Education Policy Implementation and

Academic performance of children with Visual Impairment in UPE schools.

A qualitative analysis of data from head teachers and teachers converged on the fact that
a link between UPE Policy implementation and academic performance of visually
impaired pupils in UPE schools exists. Schools with well-established physical as well as
educational facilities, and were staffed with trained teachers were on the whole better
performers than those with little or no basic educational and physical facilities. Thus
existence educational facilities in terms of materials and trained teachers promoted
academic performance. Therefore government should train more teachers for visual
impaired schools and provide access to text books in Braille as well as other scholastic
materials such as assistive devices, supply or subsidize the costs of buying and

acquisition of these scholastic materials.

With the implementation of the UPE policy, visually impaired children will perform
better in their academics. The reverse can be true if the policy is not properly
implemented. This is in line with Alenyo, (2007) who pointed out that, all learners can
perform from abroad curriculum; some areas of it require greater focus to meet the
diverse needs of children with special educational needs like; tactile materials, concrete

learning materials, hearing Aids among others.
Conclusion

There is a bigger gap on the ground (schools) between the UPE policy and the
implementation. The UPE Policy is very clear and objective but the implementation is a
challenge as it is confirmed by the academic performance of learners with visual
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impairment, inadequate trained skilled personnel, scholastic materials, no supervision is
carried out by school and district administrators more especially on the learning and
teaching of children with Visual impairment, teachers teaching are not motivated for the
extra support they render to children with Visual impairment ar;d negative attitude of
some stakeholders.

However, there is a strong significant positive relationship between UPE Policy

implementation and academic performance of visual impaired pupils in .
Recommendations

Based on the findings and conclusions of this study, the following are the
recommendations:
To the government

1. Since the study found out that there is lack of enough quality trained teachers who
have the capacity to handle the needs of the children with Visual Impairment, the
government should train more teachers for visual impaired schools so as to fill the
gap that is currently there.

2. There is need for the government to sensitize the schools and the masses on
policy issues that affect people with disabilities since there is a gap between
policy makers.

3. Since there the Children with visual impairment do not have access to text books
in Braille as well as other scholastic devises such as assistive devices, the
government should supply or subsidize the costs of buying and acquisition of

these scholastic materials so as to improve performance.
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4.

6.

The government should look into its policy on inclusive education since this study
found out that in inclusive schools visually impaired learners are benefiting less as
there is lack of enough quality trained teachers who have the capacity to handle
the needs of the children with Visual Impairment.

The government should provide sufficient funding to prepatre an adequate number
of teachers in all educational settings who are qualified to provide the specialized
communication, literacy, academic, mobility, daily living, social, and career
education skills that children with Visual Impairment need.

The government should provide access to the latest technology so every blind or
visually impaired student benefits from computer-based educational programs,
such as those delivered via the Internet or multimedia educational software.

The government should ensure that parents and families of children who are blind
or visually impaired are provided with the information they need to determine the

best educational option(s) for their child.

To the teachers and other stakeholders

1.

Since the study found out that most teachers have no adequate knowledge on how
to handle learners with visual impairment, the researcher recommends that the
teachers should undergo retraining so as to be in a position to handle these
learners better.

Whereas a child's neighborhood school may be the most integrated, mainstream
environment, frequently such schools cannot or will not provide the full array of
services and skills training that the child who is blind will likely need. This is

why specialized schools for children with vision loss may be the best choice for a
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child to both receive all necessary educational services, and to interact regularly

with student peers on terms of genuine equality.

Suggestion for future research
Let this study be replicated in other places considering other variables so as to enable the

results to be generalized.
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Appendix 1: Questionnaire

Dear respondent,

[ am a Masters’ student of Kyambogo University carrying out a study on the effect
UNIVERSAL ~ PRIMARY EDUCATION POLICY ON THE ACADEMIC
PERFORMANCE OF CHILDREN WITH VISUAL IMPAIRMENT IN. You have been
sclected to participate in this study by providing information to the given aspects. Your
contribution and information was used for academic purposes and was kept confidential.
I will greatly appreciate your contribution to the study.

This questionnaire has three parts. The first part requires details of the person completing
the questionnaire, the second part deals with information about the academic performance
of children with visual impairment and the third deals with the challenges faced by
teachers when implementation of the UPE policy among visual impaired pupils in and the
fourth section deals with the strategies used to overcome challenges of implementation of

UPE policy among children with Visual Impairment.

PART A: Respondents Profile

Sex:i)Male [] ii) Female ]

Age: 1)20-25 [] 26-31 [] iii)32 and above [ ]

1. Qualification (give dates and places of training)



2. Any additional training in service training related to visual impairment (state where

and when) -

3. Name of the
e PV IS
Part B: Academic performance of children with Visual Impairment

4. Which reading method is employed by majority of your visually impaired learners?

5. Which writing method is used by children with Visual Impairment in your class?

Braille/ print --

6. Do all children with Visual Impairment in your class have Braille books? ---------------
7. Do the learners with visual impairment use assistive devices such as mathematical |

devises, low vision devices etc?

8. What is the general performance of visually impaired learners with normal learners?

9. Arc there any remedial classes for visually impaired learners?

10. Do children with Visual Impairment have access to the library and other sources of

knowledge like other normal learners?

11. What extra support does the child receive at school?




12. Are the parents and the community involved in any way of supporting education of

visually impaired?

Part ¢: The Challenges Faced By Teachers When Implementation of the UPE Policy

In the section that follow, Please indicate whether you strongly agree, agree, not sure,

disagree, and strongly disagree to rate the statement that you have been given. Provide

the most appropriate answer to you ; SA= strongly disagree DA-=disagree 3= Not sure

A = Agree SD = strongly disagree

STATEMENT

NOT
SURE

DA

SD

a) Negative attitude and practices against visually
impaired learners

b) Lack of interest by visually impaired learners

c¢) Inadequate specialized staff to work with
learners with visual impairment

d) there is supervision and monitoring done by the
district Education officer.

f) Isolation by other normal learners

g) lack of motivation offered to teachers of visually
impaired

h) High costs of visual impairment instructional
material and equipment

i) Lack of well streamed lined strategies for
teaching

j) Lack of knowledge on existing visually impaired
policies

k) Incomprehensive curriculum for visually
impaired

1) Other(Please name them)




Part D: strategies used to overcome challenges of implementation.of UPE policy among

children with Visual Impairment.

1. List some of the strategies you employ to overcome the challenges mentioned

above.




OBSERVATION CHECKLIST
Availability of enough scholastic materials like Braille.
Availability of well trained teachers.
Classroom environment
The state of building and other infrastructures.
Availability and functionality of Braille machines, walking sticks.
Availability of lesson plans
Evidence of audited books of account on how UPE funds are utilized.
Learners’ work.
Safety of the school environment
The state of children with Visual Impairment..
Strategies to overcome the challenges faced by the teachers?

Availability of library with enough and relevant books.



FOCUSED GROUP DISCUSSION GUIDE
I am a Master’s student of Kyambogo University carrying out a study on the effect
UNIVERSAL PRIMARY EDUCATION POLICY ON THE ACADEMIC
PERFORMANCE OF CHILDREN WITH VISUAL IMPAIRMENT IN. You have been
selected to participate in this study by providing information to the given aspects. Your
contribution and information was used for academic purposes and was kept confidential.

I will greatly appreciate your contribution to the study.

1. Has the implementation of inclusive education in the lens of government’s current
efforts under the UPE enterprise borne any fruit in the academic success of children with
Visual Impairment?

2. What are some of the challenges facing the implementation of UPE policy on the
academic performance of children with Visual Impairment in your school?

3. What strategies do you thing we can employ to ensure acadeniic success of children

with Visual Impairment?



Interview Guide — Head teachers Interviews

I am a Master’s student of Kyambogo University carrying out a study on the effect
UNIVERSAL ~ PRIMARY EDUCATION POLICY ON THE ACADEMIC
PERFORMANCE OF CHILDREN WITH VISUAL IMPAIRMENT IN. You have been
selected to participate in this study by providing information to tk'le given aspects. Your
contribution and information was used for academic purposes and was kept confidential.

I will greatly appreciate your contribution to the study.

1. What is the entire school population and of these how many can be categorizéd as
visually impaired?

2. During admission do you carry out tests to ascertain the extent of visual impairment
among learners?

3. During admission are there children with visual impairment that are turned away?

a. If yes, is the decision done by the school or there are other authorities you involve?

4. What is your assessment of the schooling environment for children with Visual
Impairment under the UPE programme with regard to:

a. Teacher training

b. Curriculum

c. Facilities

5. Do you get any specific support from the government to take care of the needs of

visually impaired in form of e.g. grants?



6. Are there any supervisory services you get from the government in the implemen'.[ation
of inclusive education?

7. What are the strong areas for success of inclusive education under UPE?

8. What specific challenges/constraints do you face in fostering inclusive education for
visually impaired learners?

9. What can be done to make schooling environment better for children with Visual
Impairment to maximize their learning potentials? )

10. In your own view what is your projection for the future of inclusive education in the

UPE framework?
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