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ABSTRACT

The study on the mass media curriculum relevancy and its management at UMCAT School of
Journalism and Mass Communication was conducted to: determine the appropriateness of mass
media curriculum, analyze curriculum discourses and evaluate the relevancy of mass media
curriculum of UMCAT School of Journalism and Mass Communication. It employed cross
sectional surveydesign that involved a sample of 220 respondents, comprising students, staff of
UMCAT and official from National Council for Higher Education (NCHE) selected through
simple random and purposive sampling techniques; separate questionnaires were designed for
each group and the data collected from them through questionnaires and interviews was analyzed
both qualitatively and quantitatively and the researcher got at the following findings. The
appropriateness of mass media curriculum at UMCAT School of journalism and mass
communication was felt due to proper curriculum management strategies in place; and course
units and practical skills were under taken and implemented a by students and staff as
recommended by NCHE for Mass Media Communication Diploma a warding Institutions. There
were instructional media curriculum discourses used in managing curriculum deliberations for
mass media communication at UMCAT School of journalism and mass communication, given
the fact that planning, organization, coordination, direction, leading and staffing management
indicators were good, theory and practical process was done for mass communication diploma
students; curriculum of mass media communication was managed at UMCAT through teaching,
course works and lecturing by lecturers, administration, NCHE and students. The mass media
curriculum of UMCAT School of journalism and mass communication was relevant in that, mass
media curriculum to diploma students enhanced ethical values of a journalist and the curriculum
used was beneficial to diploma in mass media communication due to generation of skills and
knowledge for students. It is therefore recommended that; continuous review of mass media
curriculum must be done by NCDC, accreditation of technical persons who understand the
course of mass media, improving on staffing levels at UMCAT and other mass media

institutions.
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CHAPTER ONE
INTRODUCTION
1.0 Introduction
This chapter includes; background to the study, statement of the problem investigated the
purpose of the study, the objectives of the study, research questions, and the scope of the study,
significance of the study, justification of the study, theoretical framework, conceptual framework

and definitions of operational terms.

1.1 Background of the study

1.1.1 Historical perspective

Curriculum can be envisaged from different perspectives. What societies envisage as important
teaching and learning constitutes the "intended" curriculum. Since it is usually presented in
official documents, it may be also called the "written" and/or "official" curriculum. However, at
classroom level this intended curriculum may be altered through a range of complex classroom
interactions, and what is actually delivered can be considered the "implemented" curriculum.
What learners really learn constitutes the "achieved" or "leamned" curriculum. In addition,
curriculum theory points to a "hidden" curriculum (i.e. the unintended development of personal
values and beliefs of learners, teachers and communities; unexpected impact of a curriculum;
unforeseen aspects of a learning process). Those who develop the intended curriculum should
have all these different dimensions of the curriculum in view. While the "written" curriculum
does not exhaust the meaning of curriculum, it is important because it represents the vision of the
society. The "written" curriculum is usually expressed in comprehensive and user-friendly
documents, such as curriculum frameworks; subject curricula/syllabuses, and in relevant and

helpful learning materials, such as textbooks; teacher guides; assessment guides (Kelly, 2009).

Media on the other hand is becoming one of the growing industries in a country. In last decade
(2000-2010) Mass Media has emerged as a new socio-political and socio-economic force
which is supporting the process of required change in society. Media is enhancing its role
tremendously to promote democracy, making sure good governance and monitoring malpractices

through television, radios, Newspapers and Social Media. A large number of media



organizations have been established and many plans arein the pipeline due to the demand
of information by the society. Other dimensions of mass communication like Advertising,
Public Relations, Art of Public speaking and Development of Social Media in the
Communication system are rising rapidly as growing job-oriented avenues in the
communication sector. The enhancement of media industry and communication sector demands

strong academic support in shape of fresh graduates of the discipline (Munzir, 2006).

According to Munzir (2006), education in the world is the most fundamental mechanism today in
the dynamics of communication. Different people go for different courses with the aim of
acquiring knowledge and the skills for the particular course of interest. History shows that Mass
media as an academic discipline started in the United States as education of Print Media, and in
1903 a renowned journalist, editor and publisher Joseph Pulitzer submitted a plan to the Board of
Governors for launching the Columbia School of Journalism. Joseph Pulitzer also donated an
amount of $1 Million to Columbia University for the funding of the School of Journalism, which
was established at the University in 1908. A decade later European and some other countries felt
the need for media education and various institutions established departments of Journalism

(Munzir, 2006; Shrivastava, 1998).

Mass Media has become very important and it’s so pervasive in modern life. Every morning
millions of people wake up to turn on their clocks, radios, internet, newspapers, Television and
politicians are wooing their voters using any media. (John Vivian (2004).

In the Sub-continent (Pakistan, India, and Bangladesh), print media made its advent in 1780; and
for more than a century and a half the need of training journalists, outside the newspaper offices
was not felt (Electronic Media Review 2004).

A small department of Journalism was established in 1941 in University of the Punjab, Lahore
(Pakistan). The first training programme introduced by the University was a six-month
postgraduate certificate course aiming at training reporters, sub-editors and article writers for
newspapers. After two years this certificate course was raised to one-year postgraduate diploma

course. This diploma course continued till 1960 (Munzir, 2006).



During those days, radio was in its early stage and even the concept of television did not exist in
the Sub-continent. In fact print journalism was the only effective medium of communication.
Thus the training programme for journalists was confined to print journalism, mainly English
and Urdu newspapers. It is noted that in 1960, when the cold war between United States and the
Soviet Union was in full swing, the diploma course offered by the department of Journalism,

University of the Punjab was upgraded into a Masters’ course with the help of Asia Foundation

and other American Institutions (Tuggle, et al., 1999).

According to Munzir (2006), media studies or mass communication is an inter-disciplinary field
and is amalgamation of political science, economics, sociology, psychology, anthropology, and
languages etc. It deals with a system of communication dissemination of information in the
society through the modern Mass Media using communication technology. Mass
Communication as a discipline of study emerged around the middle of 20" Century when media
became the focus of attention of various scientists who were interested in studying the media
effects on the individual and collective social life of human beings particularly during
emergencies, elections and national/international conflicts.

The federal government realized the significant role of journalism in national affairs. Thus the
National Press Commission (NPC) was established in 1954. The terms of Reference of the NPC
laid special emphasis on the status of Journalism, Socio-Economic ratio of the manpower and the
existing laws relating to Journalism and the Media. Further on its recommendation other
Universities in the country were encouraged to set-up separate departments of Journalism to
meet the requirements of the Media Industry and ensure the professional standards of journalism
and media. The Commission also recommended drastic changes and revision of journalism’s
curriculum and emphasized on intensive practical training at Media Institutions. Unfortunately
the recommendations of National Press Commission (NPC) couldn’t be implemented due to the
promulgation of Martial Law in the country in 1958 (Tuggle, et al., 1999).

A number of reasons may be advanced to explain some of these profound and diverse interests in
curricula programmes. For example, in the case of Communication and Journalism training in
Africa, the debate has over and above centred on the need to pay critical attention firstly to the

four essential elements of any curriculum (African Curriculum Organization, 1979).



1.1.2 Theoretical perspective

First, a very brief history of curriculum theory, referring to the two countries, England and the
USA; both began with very narrow but very different forms of curriculum theory. In the USA it
was derived from the scientific management of F. W. Taylor and then applied to schools, so
curriculum theorists could tell teachers what to teach as if they were manual workers - that is
why most curriculum departments in American universities are named Departments of
Curriculum and Instruction. In England we had a quite different tradition - it was a complacent
and elitist view of what should be taught in schools, known as "liberal education.” It assumed

first that we did not need a theory, and second that if students did not learn it was because they

lacked intelligence.

Curriculum Theory (CT) is an academic discipline devoted to examining and shaping
educational curricula. There are many interpretations of curriculum theory, being as narrow as
the dynamics of the learning process of one child in a classroom to the lifelong learning path an
individual takes. Curriculum theory can be approached from the educational, philosophical,
psychological and sociological disciplines (Wallin, 2011). It’s noted that “one central concern of
theorists is identifying the fundamental unit of curriculum with which to build conceptual
systems. Whether this be rational decisions, action processes, language patterns, or any other
potential unit has not been agreed upon by the theorists.” Curriculum theory is fundamentally
concerned with values, the historical analysis of curriculum, ways of viewing current educational
curriculum and policy decisions, and theorizing about the curricula of the future (Pinar,
2004).Pinar defines the contemporary field of curriculum theory as “the effort to understand

curriculum as symbolic representation”.

W.F. Pinar describes the present field “balkanize divided into relatively separate fields or sectors
of scholarship, each usually ignoring the other except for occasional criticism.”The top-down
governmental control of educational curriculum in the Anglophone world, including the United
States, has been criticized as being “a historical and a theoretical, and as a result prone to
difficult problems in its implementation”. But there are theorists who are looking beyond
curriculum as “simply as a collection of study plans, syllabi, and teaching subjects. Instead, the
curriculum becomes the outcome of a process reflecting a political and societal agreement about

the what, why, and how of education for the desired society of the future.”(Tedesco et al., 2014)
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