






























































































































































Some findings show that some teachers used the knowledge they got from PTCs to. teach
children with disabilities, they used locally made and real materials and also catered for these
children individually. Different views were brought up on how education for persons with
disabilities could be improved. Many were of the view that providing special materials could
improve the education of CWDs. Others thought that the government needed to post trained
teachers to these schools or conduct refresher courses to all teachers so that they can all get
the skills. Other findings insisted that what could help these children to learn well was to
have their own school within the settlement. There were some respondents however
especially parents and children who felt that everything was going on well, learners were
studying very well therefore nothing more was needed. Some suggested a vocational tréining
school to be constructed in the settlement so that the learners are given skills which can help

them after school.

Discussion of the findings on Objective Three

Objective Four sought to find out the challenges faced in providing education to refugee
children with disabilities in Kyaka II Refugee Settlement.

Findings revealed many challenges faced in the provision of education for refugee children
with disabilities. Among the challenges identified were; instructional materials not being
enough. Teachers and headteachers found it difficult to teach big numbers of children using
very few instructional materials. Findings further indicate that the few materials which were
in place did not properly cater for CWDs. Findings also show that teachers lacked skills to
teach CWDs. Because of this, teachers were not able to adapt the existing materials to fit the
needs of CWDs. Late coming was another finding pointed out by both teachers and
headteachers. The reason for late coming was that learners covered long distances from their
homes to school and that some of them had mobility challenges. Other findings that came up

include; parents’ refusal to have their deaf children taught Sign Language. According to the
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teachers, parents wanted their children to be taught like others. Some believed that their
children would learn to talk. Fighting in classes was another challenge pointed out by
teachers and children. Children said that they fought because other children laughed at them,
and that sometimes they pushed them away from the desks.

Another finding show congested classrooms as a challenge faced by teachers and
headteachers. Language barrier is also revealed to be one of the challenges although not
mentioned by many respondents. These respondents explained that children come from
different ethnic backgrounds using different languages and they came to learn from the same
class to be taught by a teacher who did not know any of their languages. UNICEF (2018)
confirms this by saying that, there was a challenge of language barrier in government and
private schools around camps in Uganda because only English and Ugandan local languages
were taught there, but the refugees spoke languages like Kiswahili, Lingala, and French.
Teachers had to use other people some of whom are teachers who knew different languages
to work as interpreters. Findings show that parents had a challenge of paying school fees for

their children and providing the necessary scholastic materials like exercise books.

Conclusion on Objective One

The enrolment of refugee children with disabilities in Kyaka II Refugee Settlement is very
low because; there are no trained teachers to teach them which forces the school authorities to
turn away some of the children with specific types of disabilities. However, the ones who are
enrolled do not face any difficulty in getting admission. They are admitted like any other

learner.

Conclusion on Objective Two (a)
The most of the materials and facilities and the curriculum especially the area of time
allocation do not favor learners with special needs. Teachers do not have the required skills to

assess children with disabilities or even adapt the existing materials to fit the needs of CWDs
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Teachers are not given support supervision in the area of special needs. Congestion in
classrooms, language barrier and the parents’ refusal to have their children taught Sign

Language are serious challenges that are affecting the leaching and learning area.

Conclusion on Objective Two (b)
Schools are struggling and working hard to ensure that all learners benefit from education but
they have limitations in skills, knowledge and materials to do the work perfectly. They use

the general knowledge they got from college and the few materials they can afford to get in

the school.

Conclusion on Objective Three
There are many challenges in providing education to refugee children with disabilities in
Kyaka II refugee settlement. They include among others; congested classrooms, language

barrier, lack of specialized skills and lack of materials.

Recommendations

To improve the educational provision for Refugee Children with Disabilities in Kyaka II
Refugee Settlement Primary School, the following recommendations are hereby made basing
on the findings and conclusions drawn.

1. In order to have proper placement and planning for learners with disabilities in school,
there is need to assess children as they admit them to find out the specific kind of
disability they may have.

2. For learners to study properly and the teachers to do their work effectively, there
should be spacious classrooms and adequate learning materials. The government and
the development partners therefore should consider decongesting the classrooms by

constructing more classrooms and providing some instructional materials.
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Effective teaching of CWDs requires some specialized skills. To stop the practice of
schools turning away children because they have some specific disabilities, there is
need to conduct refresher courses in special needs education for all the teachers in the
settlement Primary Schools to give them the required basic skills for early
identification, assessment, referral and placement.

Parents need to be sensitized on the benefits of teaching Sign Language to Deaf
children so that they allow teachers to go ahead and teach it.

To have all refugee children with disabilities enrolled in school, there is need to have

data on them; their numbers and the different types of disabilities they have.
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Section 1:
|8

Section 2:

APPENDICES
APPENDIX A

INTERVIEW GUIDE FOR HEADTEACHERS

What is the school population?

How many of those are refugees and of these refugees, how many can be
categorized as CWDs?

How many teachers do you have on your staff and how many of them have trained
in Special needs education.

A: Enrollment of refugee children for provision of education

During admission do you carry out assessment to ascertain the different
disabilities children may have?

During admission are there children with specific forms of disabilities that are
turned away? Yes/No

b. If yes, name the specific forms of disabilities that are turned away and why do
turn them away?

B: (i) Strategies for implementing provision of education
What do you say about your school environment for CWDs with regard to:
a. Teacher training

B:(ii)Support given to refugee children with disabilities
What specific support do you give to refugee children with disabilities to help
them succeed in their education?

49



APPENDIX B

INTERVIEVW GUIDE FOR TEACHERS
Section 1:

1. How many learners do you have in your class, how many of those are refugees? And
how many refugee children in your class have disabilities?

or how long have you been teaching children with disabilities?
Section 2:

A: Enrollment of refugee children for provision of education
1. During admission do you carry out assessment to ascertain the different dlsabllltles
children may have?

a. During admission are there children with specific forms of disabilities that are
turned away? Yes/No

f yes, name the specific forms of disabilities that are turned away and why do
turn them away?

B: (i) Strategies for implementing provision of education

2. What do you say about your learning environment for your children with disabilities
in regard to:
a. Teacher training

.............................................................................................

B: (ii) Support given to refugee children with disabilities
3. How do you support refugee children with disabilities to help them succeed in their
education?

What do you think can be done to make the learning environment better for learners
with disabilities to maximise their potentials?
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C: Challenges faced in providing education to Refugee Children with Disabilities
4. What specific challenges/constraints do you face in teaching children with disabilities
specifically refugees?

......................................................................................................

What suggestions can you give to improve the education of refugee children with
disabilities?

......................................................................................................
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APPENDIX C

INTERVIEW GUIDE FOR PARENTS

A: Enrollment of refugee children for provision of education
Was your child assessed before being admitted in the school?

Do you know any child who was denied a place in the school because/he had a
disability. '

B: (i) Strategies for implementing provision of education

What do you say about school environment for your child/children with regafd to:
a. Teachers

B: (ii) Support given to refugee children with disabilities

What special assistance or help do you as parents give to your child for him/her to
study well?

What do you think can be done to make school environment better for CWDs to
maximise their potentials?

C: Challenges faced in providing education to Refugee Children with
Disabilities

What specific challenges/constraints do you face in having your child/children
with disabilities educated?

What suggestions can you give to improve the education of refugee children with
disabilities?
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APPENDIX D

INTERVIEW GUIDE FOR CHILDREN

A: Enrollment of refugee children for provision of education
1. Can you briefly tell me how you joined this school?

......

B(i)Strategies for implementing provision of education

3. What can you say about:
a. Your teacher(s)

.............................................................................................

B: (ii) Support given to refugee children with disabilities.

4. What specific support do you get from school or home for you to study well?

What do you think can be done to improve the school environment so that you can
learn better?

C: Challenges faced
6. As a learner in this school, what challenges do you face?

What suggestions can you give to improve the education of refugee children with
disabilities?
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APPENDIX E
INTRODUCTORY LETER FROM THE UNIVERSITY
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KYAMBOGO Z=58\ UNIVERSITY

P. 0. BOX 1, KAMPALA

FACULTY OF SPECIAL NEEDS & REHABILITATION
Tel: 0414-286237/285001/2 Fax: 0414-220464

DEPARTMENT OF SPECIAL NEEDS STUDIES

15~ January, 2018

The DEO/DIS/Head teach&r/T eacht—i/r/Community/Opinion Leader/Church Leader

.................................................................

Dear Sir/Madam,

RE: INTRODUCTION OF RESEARCH STUDENT ON DATA COLLECTION

This is to inl‘é duce the bearer Rey/Dr/SriMrMrs/Ms. UGS A CHARLES .
Reg.No:.. A\l 1 U[128¢e | GMSN IViE........... who is a bonafide student of Kyambogo
University in the Faculty of Special Needs and Rehabilitation, Department of Special
Needs Studies. As partial fulfilment of the requirement for the award of the
Diploma/Degree, he/she is required to undertake a research on the approved area of
study.

The purpose of this letter is to request you to allow him/her have access to information
from your office, school or area of operation necessary for the study.

Kyambogo University will be grateful for any assistance rendered to the student.

Yours faithfully,

Dr. Okwaput Stack
HEAD OF DEPARTMENT

0S/aj
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APPENDIX F

A LETTER TO HEADTEACHERS OF THE PARTICIPATING SCHOOLS

The Headteacher,

.............................. Primary School

Kyegegwa District

Thru: The District Education Officer,
Kyegegwa

Dear Sir/Madam

Request to have an audience with you

I am an Inspector of Schools (Special Needs Education Standards) in the Ministry of
Education and Sports and a student in Kyambogo University. I am currently carrying out a
research study, in connection with provision of education for refugee children with
disabilities in Kyaka I Refugee Settlement.

The purpose of writing this letter is to request for an audience with you as a key stakeholder
to find your opinion on the way refugee children with disabilities are being educated. 1
request you to allow me to also have an audience with two teachers from your staff who have
refugee children with disabilities in their classes, one refugee parent who has child with
disabilities and one refugee child with disabilities.

I would be grateful if such an audience could take place any time convenient to you but
before the end of May 2018. Our discussion will be confidential.

I look forward to receiving your kind response.

Yours sincerely,

Mugisa Charles
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APPENDIX G

MAP OF UGANDA SOWING THE LOCATION OF KYEGEGWA DISTRICT
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APPENDIX H

MAP OF KYEGEGWA DISTRICT
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Source: National Population and Housing Census 2014, Area Specific Profiles —
Kyegegwa District

58



)  APPENDIX I

MAP OF KYAKA II REFUGEE SETTLEMENT

Source: UNHCR
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