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ABSTRACT 

This study sought to establish Board of Governors contribution to academic performance in 

government aided secondary schools. The focus of the study was on Board of Governors 

financial control, discipline regulation, curriculum implementation supervision and challenges 

faced by board of governors in enhancing academic performance. The study carried out across­

sectional survey design on a sample of 225 respondents. Data was collected by use of a 

questionnaire, an interview guide and a focus group discussion guide. The data were analyzed 

quantitatively and qualitatively. Quantitative data were analysed using the Statistical Package for 

Social Scientists 17.0 (SPSS) program. At univariate level, data were analyzed basing on the 

mean, and frequencies. At bivariate level, the data were analyzed basing on the students't-test, 

ANOV A and correlation analysis . At multivariate level a regression analysis was carried out. 

The study established a significant positive relationship between Board of Governors financial 

control, discipline regulation and curriculum implementation supervision predicting academic 

performance, and BOGs faced a number of challenges in enhancing academic performance in the 

schools. It was thus concluded that there was a significant positive relationship between BOGs 

financial control, discipline regulation and curriculum implementation supervision; and BOGs 

faced a number of challenges in enhancing academic performance in schools. Therefore it was 

recommended that the government and in particular Ministry of Education, Science Technology 

and Sports should ensure that the Board of Governors' role of financial control is effectively 

implemented; head teachers should remind BOGs to be involved in discipline regulation; head 

teachers should effectively utilize BOGs curriculum implementation supervision; and the 

selection of BOGs should ensure strictly those who are concerned with school matters are 

appointed. 

xv 



CHAPTER ONE 

!l\Tl<.ODl lCTION 

1.0 Introduction 

I I Parental involvement 111 schools through Board of Governors (BOC Is) has been widely 

I 

acknO\vledged in both developing and developed countries. BOGs constitulc pmt of the l"orrnal 

structures of governance through which parents and the community <1rc cn;1bkd to panicipalL'. in 

the education of their children. It is assumed that through such structures. ecl uc8lion provi sion is 

enhanced and school governance and education quality are improved (Lt tlah & Iqbal. 20 I I). 

This means that Board of Governors innuence the management of sc hool s. This ch21pter of the 

study covers the background, statement of the problem. objectives . n.::::;earch c1uestions, 

conceptual framework , scope, signiti.cance and _justification. 

1.1 Background to the study 

1.1.1 Historical background 

In both developed and developing countries, more especially within (he i<.tst (hirty yec1rs. th ere 

has been a growing move through legislation to involve parents in the educatiun of their children 

through school governing bodies. The move resulted into the transfrr of \Kl\ve rs and 

responsibilities from local authorities to individual schools. Therefore. through legislative 

reforms, school governments receiYed a legal backing. Manage111cnt is de\ nlved to sL· liool 

governing bodies (Ta ti ah & lgbaL 2011 ). 

One of the strategies of establishing governing councils for schools in Uganda and 111:111y other 

countries has always been to strongly involve Board of Governors in the 1m111agement of their 

1 



schools. Involvement or Founder nodies in 111;111<1gement of school s is l" L'i" \ l ~! lli / 1.~ cl ~ '.l 1 1h:11!\ · . 111 

the 1970s, there \Vere approximately one hundred tl1uusand 1-\111eri c;111 c· i1i ;L· 11 s s1.Tvi11 g u11 ~;c lwo l 

boards in the United States. These bodies made decisions \·Vhich afkctL·d th e ''L·llsrc ol' milliu11 s 

of youngsters enrolled in schools. In U.K. series or kgislation on l:'. "lh'1 1lw \llhl:'.r (I 980. I 9X8. 

1980, 2002, 2006) have not only expanded the responsibilities of the school gO\ crnurs but h<1ve 

also made them more onerous, complex and tense . For instance they <11c i 11 charge of school 

administration, strategic planning, staff appointment and dismissal. <1ccount;1bili1y, stalT revi e\v 

and appraisal, monitor and evaluate performance; approve the school budgd and setting strategic 

vision among others (Onderi & Makori , 2013 ). In South Africa, financi<tl management \Vas 

devolved to governing boards (Nyandoro, Mapfumo and Richmd Manko11. 2013). ln Botswa11<t, 
t 

the 1994 National Policy on Education emphasizes the need for communit y parlicip<1tion in the 

development and management of education through such bodies as Hoarci or Ciuvernors (Bulan 

& Mhlauli, 2012) . 

The role of Boards of Governors in Uganda can be traced to the coloni<tl d<1)1S. One oi" the 

purposes for the recommendation in the Thomas Education Commission of" 1940 was to draw the 

Community in closer connection with administration of schools (Ssekamwa. 2000). The 

Education Act (2008), pre-primary, primary and post primary schools 1mwide for the re.Jes of 

Board of Governors in the management of secondary schools. The Act rccomrncnds 

establishment of Board of Governors in every post-primary school and should compri se of u total 

of twelve members of these five members, chairperson inclusive, nominated from the Foundation 

Body at least one of whom shall be a woman. The School Management Committee (S[VlC) 
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H[mcl book (2005) has it th c1L tu 111;111<1gc sc hoo ls withuut <ictivc i1wo1'·cm..:·1il u l· ~c h u11 I Fh1;1r,\ 01· 

Covernors is difficult. 

The Educati'0n White Pape r ( 1992) suggested that Board ol' Clovcmors ,:; l10uld superv ise <1llcl 

monitor financial disciplines , curriculum implementations ancl observe nnirn s and valves of 

schools they manage. According to the Education Act (2008), the set roles ;mcl res p11n sibilitics 

for Board of Governors to successfully achieve the goals and objective ~; for '" hich the sc hoo l 

exists include ensuring proper management of their school s, ensuring the promoti on or religious, 

cultural and moral values and attitudes in schools under their charge ; participating in ed ucational 

advocacy; participating in designing, development and implementation and rcvi e,v ing of the .. 
\ 

curriculum; mobilizing resources for educational purposes; participatin g in irnpkmentation, 

monitoring and evaluation of education services and participating in poliL· y l'urrnul :uion 111· 1hc 

school. 

1.1.2 Theoretical background 

Different scholars have postulated a number of theories related to management of in stitutions, 

such as schools . However, this study considers the participatory 111am1gcment theo ry by Phi I 

Isartle, (2007). According to Participatory Management Theory, management is far too important 

to be left only to managers. There should be full participation of all rnemhers. " In Community 

work", this includes the whole corninunity. including those that do not speak up ; participate in 

decisions that affect the future of community (Bartle. 2007). This tlwory suggests tli <1 t clilfcrent 

stakeholders should participate in management of institutions. such ~1s schools to make the 

3 



dec isions lhat affect the future. Thi s theory \\<1S the b:1 ~; i s for rL· l:1tin h'- lh1:ml 01· (iu\LTtH1r::;· 

co11trihutio11 and academic achievements or '.~clwok 

l.1.3 Conce'ptual background 

Contribution is a term derived from an act -"to oversee" rn eaning 1·n rcsee 11 acts which results in 

good performance. It means the concerned parties do all it requires to nchicve the org;inisntional 

objectives by involving both mental and physical abilities. Accountability is a hierarchical 

supervision of regulatory action by responsible actors (Wiener, 2008) . In this stud y. it has been 

operationalised as the overseeing of financial, discipline, curriculum impl ementation supervi sion 

, effective participation and handling of challenges in schools by Boards of Governors. On the 

other hand , academic performance is the students' performance in grC1cles from standardised tes ts . 

Academic performance is synonymous with academic achievement which rel'ers to the sluck·nt 

ability in computations and so lving prohle111s. normall y 111 cnsured h' written tests. It is 

commonly measured by examinations or continuous assessment but there is no genera! ag r1..'C111cnt 

on how it is best tested or which aspects are most important procedural knowk,clgc s1 1ch 

as skills or declarative knowledge such as facts (Evans. 2007) . In thi ~; study. it has been 

operationalised as obtaining higher grades in national examinations, speech proficiency of 

students, skills acquisition and affective achievements of students. CJovernrnent aided schools 

refer to schools which are either community or religious founded~ getting partial or rull support 

from government. 

1.1.4 Contextual background 

In lganga District, there are 12 Government aided Secondary schools ( lgangn Di strict Local 

Government, 2008) with Boards of Governors as stakeholders . 1-10\vever, in most schools 
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academic perJ'onnancc remains poor \Vilh lllUSl sc lwols pnl .P rn1i11 ~-· h1..·il1" ;1\c r<1 gc in l i( I-: ;111tl 

UACE ex;1111inations. The performance o f tllL· scl1uul s til~1t lius h 1..·1..· 11 <1 <..:u~ s scd is p1"c:se 1n ~· d in 

table I. 

Table 1: UCE Results for schools in Iganga Dist1-ict 2011- 2012. 
···-·- --· 

2013 . -·=c_=!O I y --~~ -:-~--~ . \ 
Name of No of Div (Yc) I No of l)jy ! cy.) ! 

school Students 1 Students ~[ __ [_ 
lganga SS 215 172 so 236 160 68 I 
Bukovo SS 205 26 12.7 232 46 --:ToT 
lganga I-I/Sch 341 20 5.9 320 27 8 --r-
Nakigo SS 

------ -- --- --- --·-- ·-- .- -- - -
163 00 00 169 01 01 

Nakalama SS 129 01 0.8 -- --98 - ·- .. -01 01 
· ·--- - -----

Busembatia SS 117 00 00 156 02 
--269-- -· --03 -- ·- ·-- --

K.igulu College 292 02 0.7 01 
ltanda SS 62 04 6.5 89 01 --or '-
St. Paul Nasuti 53 01 1.9 50 02 04 
SS ! 
Nkuutu Memo 324 01 0.3 211 ---oTl oi-
SS I 

Makuutu SS 54 00 00 ~~---~~r---_-i_. 
Bubinga SS 64 00 00 64 00 l 00 . -- _ _:_ ______ L_. ______ L 

Source: UCE Results oft.he Schoo/.\·.fi'o111 !gu11g11 District ed11cu1iu1111//ic(' tc'co1d.1 

The UCE results in the schools above show that e:-.:ce pl lur lga11g<i <111d I h1koyo Secunclary 

Schools which 2013, 2012, and 2011 had 100% p8SS, other sc hools, there has been gradual 

increase in the number of failures between 2011-2013 . This conte:-.:tual evidence shows that 

there is a problem of poor performance in the schools despite having Board or Covernors \Vi th 

specified roles that contribute to academic performance. Therefore, this led to the raising of the 

unanswered empirical question as to whether Bomd of Ciovernors- contribution influenced 

Academic performance of schools . 
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1.2 Statement of the problem 

important stakeholder in the management or secondary schools. The 1:3omcl of Governors 

members are expected to contribute significantly to the running of second<1ry schools. Their 

contributions are in terms of financial support , ensuring smooth aclrni11i ~; trntinn of the school as 

well as policy formulation of the school : implelllentation ;rnd lllonitoring o!· various school 

activities (Education Act, 2008) . Despite the involvement of i)omd of Go\ ern1Jrs in management 

of secondary schools, except for the two schools of lganga Seco11dary School and Bukoyo 

Secondary school , which in 20 I 3, 20 I 2, and 201 I had 1001/(1 p<1ss. school s have experienced 

gradual increase in the number of failures between 2011-2013. Thi s me"n s that few Board of 

.t. 
Governors' play their roles effectively as laid dmvn in The Education Act (2008). If the 

problem of poor performance in the schools is not addressed there \Vil I he complete collapse in 

the school .academic standards . Therefore. to address the pwbkrn ol" poor academic 

performance. it was necessary to isolate fz1ctors \\hi ch unlkr11inncd till" r1ruhkrn. This stt1d y 

sought to establish the extent to which Board or Cu vernors · cont ri but eel tu academic 

performance in the schools. 

1.3 Pm·pose of the Study 

The purpose of the study was to establish Board of Governors' contribution to academic 

performance in government aided secondary schools in Iganga District 
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l.4 Objectives of the study 

The objectives or the stud y \\\_Tc: 

1. To find out the relationship between Board or (iovcrn o rs li1rnncial control ~rncl 

atSademic performance of schools in lganga Di strict_ 

11. To establish the relationship between Board Governors disc ipline regulatio11 and 

academic performance in secondary schools in lgangn Di strict. 

111. To establish the relationship bet\veen Board ot· C)o verrl L)rs cunicul un1 impl ementation 

supervision and academic performance of second::iry school s in lga11g<1 Di'.'!rict. 

JV . To find out the challenges faced by the Board or Go vernors in cnha11ci11g 3Cc1dernic 

performance in secondary schools in Iganga Di stri ct. 
i 

1.5 Research questions 

The study \1-las guided by the fol lowing research questions. 

1. What is the influence of Board of Governors li11;1nc i<1i co11trih11tion 011 ac<lclcrnic 

performance of school s in lganga District? 

11. How does the Board of Governors' discipline 111a1rngl'll1L'I1t inllucnc e academic 

performance of secondary schools in Iganga Di stri ct'! 

Ill. What is the relationship between Board of Go vernors· curriculum implementation 

supervision and academic performance of secondn ry sc hoo Is in I gangn District'? 

JV . What are the challenges faced by Board of Governors on academic performance 111 

secondary schools in lganga District? 
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1.6 Research Hypotheses 

1. There is a rt:lationship between Board of CO\' t~ nwrs li11<1m:i;il c·o11tr(1l and ~1cudc111ic 

performance of schools in Jganga District. 

11. There is a relationship between Board Governors di sciplin e regul;1tion and acaclcrnic 

performance in secondary schools in lganga District. 

Ill. There is a relationship between Board of Governors curriculum implemenltJtion 

supervision and academic performance of secondary sch tH·1b i11 lg<111g;1 District. 

1.7 Scope of the Study 

1.7.1 Geographical scope 

The study was carried out in Iganga District. The district is sitmtecl in south Eastern Uganda 

about 25 kilometers (16 miles) to the north of Lake Victoria. lg;rnga clistrict is borclerecl by 

Kaliro District to the North_ Narnutumba District to north EosL Bugiri clistriu lo the south \Vest 

and Luuka district to the 'vest. The district heoclquarters <:1IT lllc;1tcd ;1pprn:-:im;1tcly -1...J km 

(27miles) by rpad, North East of Jin_ia. the largest city in Busog21 sub-region . The district has 12 

government aided secondary schools. 

1.7.2 Content scope of the study 

The content scope of the study was Board of Governors contribution as the inc!t:penc!ent variable 

and academic performance of schools as the dependent variable. The study limited itself lo the 

role played by Board of Governors in improving school academic slonclards. 
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1.7.3 Time scope 

For the time scope. the inquiry co vered the peri od 1·rn111 1U I U lu 20 I l l' l: i·; po..: ri llc l \\<I s sui'll ci..:111 

to establish the Board of Governors contributions on the rn<11rngl'111<.~ 111 11! ' sc \100\:.; in lga ng<1 

District. 0 

1.8 Significance of the Study 

The findings of this study would be useful in: 

t. Providing a bench mark to managers of seconcl81·y schoul s u11 !11 )\v Ill ill\o\ve no,·1rcl 

of Governors ' decisions to promote administrative and 1c:1ching e l"liciency of their 

schools . 
:\' , -_ 

ll. Revealing and helping many education stakeholders 11mkrst<111d the important roles 

and responsibilities played by Board of Governors. 

111. Finding out how· Board of Gov~rnors relate vvith other s t<1kchokkrs in the process of 

policy making and implementation in the man8gement ol' sc ho\l !s. 

1v. Helping schools perform better academically. as n result. a111on g nther factors. of 

effective involvement of Board of Governors in the rnam1L>.cmcni 0 1· school s. 
, ~ 

1.9 Justification for the study 

Board of Governors have the responsibility of ensuring academic performan ce of schools_ This 

is because they are expected to contribute significantly to the running l)f secondary schools . 

Their contributions are supposed to be 111 form of financial suppnrt. ensuring smooth 

administration of the school as well as policy formulation of the school : i111p! cn1l'nlatiun nncl 
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l1 h ll1ilori11 g of va ri ous sc lwul <ic ti \ iti cs ([clucn ti un .'\c l. 200~). l '11l \l1lt1 11<1lL' !\. 111.:,;c c1111 1ri hutill!h 

seem LO be Jacking beca use the pe rformance oJ" tJ1 ,; sc l1 ou ls i11 l ~(lllg< 1 ll i,; tricl <b s:1 rn pkd is 

pathetic. Except fo r the two schoo ls of lganga Seco ndc.1ry Sc hool ancl Lh1 kuyu Scco nclmy sc hoo l 

v..1'1ich in 201'3, 2012 , and 20 11 had 100% pass, all the other sc hoo ls ha\c n ptTiencccl grac lual 

increase in the number of fa ilures between 2011 -201 3. Thi s stud y \Vas therd'c1 re necessary to 

establish whether Board of Governors played their ro les as expec ted to co n1 1· ibu tc academi c 

performance of schools. 

1.10 Conceptual Framework 

Independent Variable 

Board of Governors' ContTibutions 
Financial 
- Accountability 
- Budget making 
- Mobilisation 

Discipline 
- Discipline handling 
- Policy making 
- Cultures establi shment 

Curriculum implementation 
supei-vision 

- Curricula development 
- Academic counselling 
- Culture development 

Challenges 
- Providing faciliti es structures 
- Administrative support 
- Teachers ' motivation 
- Communication 
- Scholastic materials 
- Lack of competency 

Dcpcn d e nt Variable 

A cad emi c 1 
Pcrfo nn a nce 

- Hi gher' 
- Speech 1 

- Sk ill s<1 · 

~sades 

l l"O iicil' l1C\ 
cq u i s i t i on 

- A ITcc ti v c ac hievements 
- Hi gh Ct) J 

( pkl i o1~_'_"'."' _ J 

Ex.tn111cot 1s Vnriabks 

- Financi al con. 
- Govern11w11t J. 

st mints 
1o li cv (l l1 

Educati on 

- Staff personnl i l ics and 

attitudes 

- Bad nrn1rn ger. s 

Source: Developed for this study on the ideas adopted from Gakurc. fVl ukurin 3nd Kithae (2013) ; 

Kindiki (2009) ; Mulford (1 994) ; Onderi and Makori (201 2 ) ~ Osori o ct a l. ( 2 009)~ Quan-Baffour 

(2006) and Tatlab and Iqbal (2011 ) . 
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Thi s contribution includes lim111ci ~1 L cli sciplinc. u11T1cu1u111 i111 pk111<.:.· r1L\l ill 11 sup\.·n i:;in 11 <llld 

handling challenges in schools on academic perform ance according lu tlw f1·,1mcwork_ !in ~rnci a l 

contribution which involves ensu ring accountability. bud ge t 1rn1kin .c: m1d !i 1rnncia l rn\lbili s<1tion. 

On the other hand, on discipline handling, disc ipline policy makin g and culture est<lbli shrnent 

while curriculum implementation supervision includes curricula deve lopment. academic 

counselling and culture development. The independent vari ab les are shown to leacl to sc hool s 

academic performance that includes higher grades, speech profici ency. skill s acquisition <1ncl 

affective achievements . Hovvever. there are extraneous var iables \·vhich may also affect the 

independent variable. These include financial constraints. go,·crnm1:·11t policy C1nd st;dT 
~ 

personalities and attitudes but these \Vass controlled during the investigation s of" the study not to 

influence the findings. 
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CU APTER TWO 

LITFrL\Tli IU: IH. VI i<: \ I 

2.0 Introdt1ction 
( 

This chapter presents the revie\V of the theory of the study ancl re l:1tcLI lit c1-~1lure_ The content or 

the literature on the variables obtained from the studies ca1-ried uut lw scho lars on Board of 

Governors ' contribution and academic performance of schools_ In the review of literature_ there 

was evaluation of gaps and trends_ 

2.1 Review of Related Literature 
-t . ,. 

2.1.l Board of Governors' Financial Contribution and Academir f>e1·formance 

Financial resource is an important aspect in the management of schools_ BOGs as managers ha ve 

not found it easy to control finances in the s-chools they founded )t't it is their role and 

responsibility to monitor, mobilise and utilise funds to enlrnnce school z1c;1c\ cmic performance_ 

Goodall and Vorhaus (2011) indicate that school governing bodies hi1\C the role of ensuring that 

there is effective use of funds. This is because decisions about resource allocation are close as 

possible to the operational part of the process. This enhances betler qucility decisions by the 

beneficiaries themselves_ However Sekamwa (2000) states th<1t 101 till' :-:cll()\ll to function well , 

there is need to prepare and find money to meet all the school expenses like costs of construction 

of buildings, paying teachers' incentives, materials and equipments_ prdctical education. and 

motivation for founder body members_ 
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The Lducdtion Act (2008) stress the importc1nt role played h: 13o<ml u l· ( ;,;\'-Tnors i11 111 ohi li s i11g 

l'i1wncial resources for school s. They are '.> upposcd ltl 111ul>1ii s<:.' cu 11 11rn 11 ;itic. ··-; ~1 11cl l't111clrni sl.' to 

sponsor learners improve on the school plant and oiler suppml l11 st<tll \,,·11·;i rl.·. 1 lowc\er. It h<is 

not yet bee1~ established in Uganda how much 8oarcl or Co,·c::rr1c11· -.; i11!luencc budgetary 

decisions of schools. This attracted the investigations of the stucly tn l'c. ldhl ish how Board of 

Governors allocated resources in lganga district. 

Board of Governors have the role of monitoring the 111anage111c111 or -.;c hools to ensure 

accountability. Nalubona (2002) explains that the need for accountnbilit v 111 a school rnlls for 

clear management programme. Finance and it s management nrc the dri\ i11g force behind an 
t, 

organisation, hence there is need foi· proper management or lim111cc utili :--.~ 1til1n so that elTective 

running of a school could be realised. However, with strikes in school s in l 'g<111cla. particularl y in 

[gang.a District, it is not clear whether finance s arc used prnperl y. It sce1n ,·d there is inabilit y of 

Board of Governors to monitor and advise sc hool s on lim1nccs. ll1i s tl1us call ed for the 

investigations of the study to establish how the finances were being nwnitorccl ancl hcnv this 

influenced academic performance of the schools . 

In Kenya, the core functions of Board of Governors in schools i11clt1cle pl:mning. and 

development of physical facilities for the purpose of learning and te<ic hing in the school: 

sourcing and management of school finances which includes receiv ing all fees , grants from 

public funds , donations and any other income to the school. The J3u;1rd is 1n1uirecl to prepare. 

approve and implement both the recurrent and development budgets or Lill.' school: organise, 

direct and supervise approved projects and programmes 111 the school: recruit, appoint and 

13 



discipline the non-te8ching sl<tl'I' i11 lhe school (Onckri 8:: !VL1ko1·i, 20 I=: l. l l:1\\v1 \.'I. i1 1 l : ~ C111d<1. il 

implement both the recurrent and devclop111ent budgets ol. the scliuol s <rnd this 1vas ir1veslig~1lccl 

by the study." 

School - Based Management (SBM) progrnms empower people nt lh l'. schopl lei l'i to make 

decisions collectively, thus increasing the transparency of the process. C ·011scqucntly. studrnts· 

learning achievement and other outcomes can be expected to i111pro1·c hcc;111 sc stakeholclcrs at 

the school level can monitor school personnel , work to improve stt1d ents· ev :-1!11atinn. ensure 8 

closer match bet,veen schools needs and policies, and use resomces rrnire efllciently. By 

increasing transparency, SBM also can reduce corruption. School - J'Sas cd M<1nagcment SBl\ll 
'\' 
'" 

strengthens accountability relationships between the clients (parents) <tnd tlw service p1-c11·iders 

(teRchers, principals , and the government) Osorio et al.. (2009). Ho11cvt:r_ it "as possible that 

some Board of Governors ' me111bers v,,.ere interested in enhancing their t11111 selfi sh interests in 

the schools . This study investigRted hovv Board of Covernms· rnlkcti\ 1..' tkcision s enhanced 

trnnsparency \;>,ihich in turn 8ffects academic performance or school s. 

School administration involves all the processes through which resources are mobilised in 

educational institutions to accomplish the goals of education. [l is <1 pruccss or mobilising school 

resources towards achievement of desirnble educational goals. Sc ho( )\ :.ltlrninistrnlion is an 

activity process that requires expertise and training in educational principks and prtlctices in 

ensuring proper management of school general activities for achievit\2 r,~ sult in education 

(Ugwulashi, 2012). However, Board of Governors have the responsibility ol' liaising with other 

stakeholders in the management of schools to raise fin8nces. For instance. i\!y;mcloro et al. (2013) 
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increased sc hool s financ es thrnugl1 1·uncl rc11 s111g, througl1 ;1ppc~1h J(ii· Ll\111<11i ons. iml11 st 1·iZ1! 

sponsorship and sales of school services to improve on the <1e<1d emic sL 111cl:11 ·d uf the k~1rners. 

Hov,,eve r, stnciying the effectiveness of School Governing Bodies i1 1 fi11:11Ki<il 111a11;1gcn1L:11l in 

Schools in Zimbabvve, in a qualitati ve analysis it was established tlrn1 Sc hool (iove rning Hudies 

could not rnise funds from any other sources besides school fees Hcm·e\·L·1-. the co11te~tual gap 

made it necessary to establish whether mobilisation and utili sm i\111 ol l't111cl s bv 11o:ml of 

Governors enhanced academic performance in schools in lg<mga district. 

2.1.2 Board of Governors cont.-ibute on Discipline and Acadcm ic PcrfonrnrncC' Secondary 
~-
···-. 

Schools. 

Di sc ipline 1s a very important factor that influences, positi ve ly 1.ir 11q.::11ivL·ly th l'. stu(knts 

academic performance. Some disciplinary issues may be too big or risk\ 1·m t ik' head teacher and 

hi s or her teachers to handle. The forms of discipline <1rn ong tc'a c l1LT.; ;11\:'. <1hsent ee ism, 

drunk ardness , late coming, mistreating students. laziness <lrnu ng \1t li1:' rs and st ud ents ' 

indiscipline such as fighting, escaping from school, strikes resulting into kss sy llabus coverage, 

loss of respect from students, loss of time and increase in dropout s \\hich alTects acZ1dcrnic 

performance. 

Karoro (2001) in his paper entitled "Understanding the relationship bct 'H'L'n church rn1d her 

schools" observed that in 1963 and 1964 when the church paid less '1lte11ti n11 tu her schools rn1d 

teachers relaxed on enforcing Christian morals, student morals cleteriur<1tecl ancl there was 

indiscipline of learners affecting academic performance. This had a great 11cg;itive impC1ct on the 
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soc iety. To restore di sc ipline <tn d Chri stirn1 mural s in sc hnuls l(ir h·:llL' r ;i,_·~ 1 lklll i 1..· l''-'r l\m 11<1r1,·,' . 

there was need to invol ve Board of' Ciovern ur:; in nrn11a gemt·11l or Sl'hllUIS. I k l"u1·th1..·r S l ~ t kd tl1e1 l 

Board of Governors through board of governors were prophet ic vo ices in 10 ch;illen ge 

immorality, i11justi ces. and indi sc ipline in the church founded schools l\ir hcttn nutco rncs . 

Essentially, Board of Governors are supposed to oversee discipline. ;irnni1g other issues in 

secondary schools. Hov,1ever, Kindiki (2009) in an empirical study in kcnyn es t<·1blishecl that 

when it comes to handling teachers ' di sc ipline. many heads or sc hou ls pr·~·J',:r r t' d to deal e ither 

with a third party to help them face a teacher \-V hom they believe was nrrn1d or they wo uld prefer 

to seek intervention of the Teachers Service Commission , which more often than not transferred 

the teachers to other areas that the teachers did not prefer. In Uganda. sc hoo ls suffe1'tspatcs of 

strikes, the conditions of living are poor, academic performance poor. n e L~ligence of duty by 

teachers and abuse of office by head teachers. alcoholi sm. abse ntt·1..:is111 ;1m! Lit e n: 1wrting hy 

teachers (Bal eke, 2013). This raises a conce rn ;.is to whether 13crn rcl 0 1· Cill\ t..Tnor:-; nwnilorccl a11d 

regarded discipline as one of the factors that can enhance academic pc1"1"ur rm111cl' in sc hools. 

For an organisation like a school to operate in the best interest of learn e r~ . it needs policies to 

guide its members (governing body members, teaching staff, learners and su pporting st<1fl) on 

how to operate in order to achieve educational goals excel academic8lly whil e observing rnorms 

and valves. The school governing bodies for example should discuss with the relevant 

stakeholders (e.g. principal. educators. le8 rners. support stall <11Hl pnr1..·n ts ) an cl develop <1 

behaviour policy that can be used in maintaining discipline at the schoo l rQunn-Bailour, 2006). 

Osorio et al (2009) posits that parents effectively participate in deci sion making 01· school s by 

setting rules to be adhered to by those who manage schools. These ruks ostens ibly. promote 
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discipline in sc hoo ls. Quan-Baffour (2006) irnli c 11<.:s that the sc hoo l ~ ll\\.· 1 11111 ~1• hucliL· s h<t \'l.: the 

responsibility for developing policies regarding the\ is1011. 111i ssiun. di scipl i11\.· ll r L"OLk 111· Cl\11cl uct 

for the school. School governing bodies are supposed to help the schrn1I clc\ e ll1p poli cies on rnks 

about school' hours (times), religious observance, und dress code. l:1n gwtg\.' for teac hing and 

learning, code of conduct for learners and code or rights :=incl rcsp(l11 sih iliti es 1·or positi ve 

academic achievements. However, the mi ss ing link was whether Hoa1·d 01· (io\·erno1·s in the 

district had made regulations and policies for the schools and this was imcs ti gtt ted hy the study 

in relation to academic performance.of the schools . 

To successfully achieve the objectives of a sGhool , all members of the educational organisation 
t .,. 

are required to strictly adhere to the various behaviour patterns nccess~1 ry for rna:-:i111u111 

performance (Ki prop, 2012) . School discipline is very important for 811 orderly rn1d id ea l lc1rning 

situation. Discipline is training se lf control. clwr;1ct er. appropriate e:-.:pcc t:1t ic>1 1s ~111cl res ponsible 

behaviour. This conduct of pupil s is always a concern Lo p8rents. teacht:rs and sc huol 

administration. Discipline management involves preventive disciplin e and CO!Tt:ctivt: di sc ipline. 

In preventive discipline, action is taken by the managers to encourn):Cl: e1r1ployc<:?s· <trnl students 

to follow the standards, rules and regulations which prevent inr·1·actions (l\!lurithi, 

2010) . However, the missing link was whether Board of Governors in Ugnnd<t have put in place 

preventive mechanisms to reduce the challenges of indiscipline in school s ;md thi s vvas studied in 

relation to its effects on academic performance . 

Foundation bodies that are faith based set cultures through board or governors to be follmved hy 

school communities . The Board of Governors' role on school culture is rdlectcd in their 
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tendency to set and ensure the enl(>1'cernent ul~ \·:iluL'S. :1spir:11io11-;_ 1ll ;1n1 s. \\ :1.' ~; , ·,i· hL·h:1' i1i111 :111d 

established and imposed as a system for guiding the observ c:mcc or required social rcl <1ticrns <incl 

behaviour wrthin the institutions. Usually, culture is enforced in accordance \.vith the va lues :me! 

norms , which school boards set to act as the fulcrum of the clesirecl school cultu1·e . It is thrnugh 

school culture that founders are able to achieve desired schuol members hclwviour (Nt1lubo11a. 

2005). Mulford (2003) points out that increased opening 01· schools to the \viclcr co1111m111itv is 

impacting on teachers ' work . Teachers are being compelled tn redefine thei1· profes.:.;in11al li v\C'S. 

This means that Board of Governors can impose cultures on schuols to solve problems they !"nee 

in the management of the schools. This study investigated hcnv f3oarcl of Governors set the 
r 
' 

cultures they desired in schools and how this helped in enhancing acaclcrnic perfnrrnai1cl' or 

schools. 

Board of Governors influence the clevelopn1ent 01· cnll1111on hcli eL.:.; 1h<1t sclwol rnernl)L'r' -; h<1re. 

and base on to evaluate and make explicit the rorllls or bclwviour co11siclen::cl :1ppro1xi~1tc !cir the 

school. The formulated norms therefore determine the manner in which teachers. pupils and hc~1d 

teachers behave towards and amongst each other. The set norms serve with an "ought '. or· must'· 

quality in which case they act as sanctions of the expected behaviour. ancl thus of t111 expected 

school cultural aspect (Johnston, 1980) Bronfenbrenner ( 1992) indicates that owners have 

values which they cherish and influence the school system. He points out thRt the values are 

generalised ideological justifications and aspirations cherished in school organisation. Thesc are 

manifested in the mission of the school and are made vivid in their role in the cletermination of 

the school mottos, slogans. anthems and the content of other identity characteristics such as 
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school , emblem s, badges <me! u11i frmn co lou1-s. Lk rlin 8:. l ~ L h l·i 1 1 i ( 2tl Ii ) poi111 uu t 11i ~1t 

behaviour~tl patterns are intluenced b\ th e tcncklll' (li sc i1u , i1 ' ;" 11crs Ln suring that :: l·IH!\ll 

administrators and other members of the institution me complying with tile' r·o nnul <1ted ,·;tlucs 

reflected in codes, disciplinary procedures and awards for not only ~1c hi c, · c 111 e 11t hut als\l conduct 

and service to the school. Basing on the above di scussion , this stud y inves tigakcl how Board Llf~ 

/ 

Governors influenced discipline in schools and how it affects acaclernic pcrf'mrna11ce . 

Hughes et al (1997) further expounds that thi s involves a sys tem est ~ i hli s h e cl in such a \\ ;1y that 

if a member misses a particular event for more than a certain number of times. then a particul ar 

set of consequence is apt to follow. If, on the other hand. a member does not miss an y event. a 
l 

set of consequences that follow could be positive re\varcl s such as promotion and awards. In 

here, it emerges that owners of schools like boards of governors se t rL·q uired standard beh <l\ iour 

or reward for good performance. They also innuence the tenure nl· the teachers dependin g un 

their performance like removal of non - performing or unclisciplin L·ci te:1chers . B<1sing dll the 

above literature review, the study investigated ho\v Board of liovcrnors inllucnced th e discipline 

of teachers and students in their schools and how it affected academic performance. 

2.1.3 Board of Governors' supervision of Cu1-riculum implementation and Academic 

Performance of Secondary schools 

Board of Governors worldwide do not find the involvement in curri culn issues easy. Like\\ ise, 

teachers too whose professional expertise 1s centred upon currirnl ;1r lhrnry and pedagogical 

practices have not always welcomed what they have seen as the intrnsion of' lay people into their 

expert domain. Dombrowsky (2010) explains that school owners i11llucnce implementati on of 
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the agreed content by regulating the 111<111ner in '"hich rne1nht~ rs " IHl l \ll ll l\ \ it arc dealt \\' ith . 

ordinary community members, parents, educators and lea rners in 1rnrnito1·i1 1 ~ ~111d overseeing the 

implernentafron of the curriculum referring to teaching and len rning the req11irecl knowled ge ;·ind 

ensuring that it is not divorced from the aims of the school to enh c1 nce <.1u1cle111ic perl'orr!rnnce. 

This does not mean that governing bodies are ernpcn-vered to dictate tu hc ~ 1d t c~1c hers how they 

should educate , but that they should be seen to sho w ' an int erest in thl' 11<1tml· or the cu rri cu lL1111 

and standards achieved (Quan-Baffour. 2006). l-lO\vever. with poor pcrl.Prrn:ince in school s 1n 

Iganga district, it was not clear whether Board of Governors· 111c111bcrs h:1cl shown interest 111 

curriculum implementation and therefore the need for thi s study . 

Kagan (2002), found that student performance is higher in c\,1 ssruo rn s where teacher 

expectations for \Vhat the student is to learn (i.e. lesson goal) and ''h<lt the student does (i .e. 

instruction) are explicitly stated. Anderson (2005). conclud ccl that students perform belier in 

classrooms where the instructional goal is clearly communicated hL'.C<H1 sc the goal prov ides 

direction to the students and provides the basis for evaluation :111d 1mstcry . 130(1s should 

supervise the implementation of curriculum in order school s to ach ieve rheir academic goals . 

Student ability to understand the assigned task or lesson goal has bern de1110 11 slrnted by Pete rson 

et al (1984) to be a better predictor of students ' achievement than c l<1 s.-;rno111 observers· ratings of 

students' time-on-task behaviour. 

Kindiki (2009), in his study, on effectiveness of boards ol gov-.· rnors 111 curriculum 

implementation supervision 111 secondary schools in Kenya established th<1I Governing '.1odies 

were involved in ensuring successful implementation of the curriculum. /\ccorclingly. Board of 
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they had to be involved tu e11 sure that schoo l::; prn 1 iLk:cl quC1liL_1 Cl l t1\.:~1 ti u1i_ T he 13( J( i 111c111hl_·1·s 

were also involved in counselling students in areas of caree r dn-t·lop111e11t l(lcu si11g u11 st ucl e11ts· 

spirituality af1d their future careers to their unce rtaint y_ BOG members psyc hulogicZ1ll y prepared 

students to be able to undertake those subjects in the curriculum th {l t gu<1ra11tcccl them brighter 

and better future_ Hovvever, the review of literature die\ not revea l that 13oard of Ciovernms in 

Uganda were involved in guidance and counselling student s as tt currirnlt1111 i111pk111enlation 

superv1s1011 measure {111d thi s was thus be investigated to cst;1blish hell\ it :1 i'l "cckd academic 

performance. 

'\' 
' 

Mulford ( 1994), points out that it is now frequentl y argued that school - b;1secl dec ision makin g is 

a key element of the current changes in the management or schools. 1-\ccorclingly. it affords 

opportunities for schools to provide a better and more approp riate edul: ~1 tio11 f'm student s. lk ll 

(1996) indicates that the English Educational poli cy requires grc'1t,- r rrnren t p:1rticipation :111cl 

decision making. Parents represented by the Board ol' Gove rn ors col L1horntl' by promoting 

reading habits in their children, to make children rea li se the values ui' cduc<iliu11. Muli'ord ( 1994) 

further indicates that until recently , community involvement in loc;il decision making was rare . 

However, notions such as devolution of responsibility. se lf - rnan <1ging_ school s. and incre8sed 

community participation in school - level decision making captured community involvement. 

However, with most board members only coming to schools for mee tings. it \vas not clear how 

they participated in promoting school syllabus coverage. The investigMions or the study focu ssed 

in establishing how and '~'hether Boards of Governors promoted sc hoo l syllabus coverage 

and how this affected academic performance in the schools . 
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Parents committees such 11s hoards oF gove rnors 111 o ll1l1 :,c p~1rL·11 : s I\ · Like 1x 111 i11 c.:c lHlo l 

programmes . Parents participate in school activities, i11 c luding visili11g schools . prn vicli11g 

learning materials and financial or in-kind contributions such ;is material s ~ind labom to build or 

maintain the school buildings. ln most instances , parents tend to visit sc hool s whc11 th ey are 

invited to attend and/or to discuss specific issues (Akanksha. 2010) . Howc,·er. the mi ss ing link is 

whether Board of Governors in Iganga District mobilise parents to get invol ved in their check on 

academic progress and thi s was investigated to establish how it <dTeciL'd acddcrnic per! .o rm zincc. 

Gakure, Mukuria and Kithae (2013) in a study in Kenya report ed th:1t the capacity of 
i . 

management authorities such as Boards of Governors was under the spotli ght. Acetlrc\ingl y. if 

those bodies included people who could monitor and evaluate \.\·hat '"ent on in schools. it would 

be possible to promote academic performance. However, some of" th e members oi· th ese 

important bodies had no knowledge or skills to enable them to uncl erq arnl tile ch 11;1111i cs of 

curriculum implementation supervision, let alone school manc1geme11t. PolitiGi! patronage . the 

culture of absenteeism among school administrators. and Cai lure to n:L·og11i se the role of" parental 

and societal advice, had a combined effect of immensely contributing tu cl<111rnging academic 

performance of schools . They indicate effective supervision or in strnction could improve the 

I , 
quality of teaching and learning in the classroom. Basing on the above litcrnture, this proposed 

I.; 
study \1''as investigated whether the Board of Governors in the schools in the district monitored 

curriculum implementation supervision and how this affected academic ac hi eve 111ent in the 

schools. 
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2.1.4 Challenges faced b~ · l~oanl of(;oYcr·rnll"S to enh:rnce ac:1dc; iii c pcTl'orrnar11.'l'. 

than others in lganga District. It seems this Board of Cnverno1s :m: dilfcrcnt Oil issues ur 

handling challenges affecting academic performance. /\gJinst this h:1ckgrnuncl. effective 

involvement of Board of Governors contributions such as monitoring teaching and learning, 

effective communication with other stakeholders, providing facilities and s trnctures. scholastic 

materials, allo,vances among others, and ways of handling ch8l lenges of their sc hools a1·e 

I I 

mastery in enhancing academic performances. So it seems schools "ith close ;1ttenlion by the 

! 
1 

Board of Governors, perform better academically than those schools \Vi th less <lltention . 
I : 
·' 

Following the reappraisal of the education system in 1989 by the [clucation Rev iew 
· ~· . 

Commission, the overall responsibility of Board of Governors has been n:ckfined towards the 

promotion of effective planning contribution for their schools lo enh;1nce tlc:1demic p1..'1'fornrnnce. 

Lorni and Harrison (2012) emphasise that the concern of the owner ,,f th,, institution is to r:1ke 

action to solve problems by providing solutions through cliff'crent pnrticip~rnts bringing in th e 

attention. It seems lack of effective communication, poor faciliti l~S, l<1 ck 01· motivation of 

illiteracy of teachers lack of scholastic materials, lack of careers guidance to students are some of 

the challenges for schools which perform poorly academical!~" 

I I 

I Onek and Sebugwawo (1990) observe that effectiveness in managing schools rne ~rns doing a 

right thing at a right time hence creating a positive impact on the organisation . For this reaso n the 

study investigated whether active involvement and effective participation cnntributions of' 13oard 

of Governors enhanced academic performance in their schools. Sekanrn<1 ( 1996) observes that 

it may be genuinely difficult to carry out some of the management policies in the <1bsence of 

relevant facilities like desks and infrastructure. There is need for Board 01· Cnvernors lo provide 
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the necessary and adcq uilLL sc llllol needs in i..·\ ·cry way to e1whk :-, Lil"!' \\ l11· k 1·o r p1\1nu111im1 I 

academic performance . He nlso no1ccl that there is umest • 1111 ,H 1 ~ :.lt tlk·11 1>. ;11 1d the s; 1111 e 11mi..·s t 

has spread to every segment of the society. Teachers, p<:1 1-cnts and s111cl c111 s suffe r J'rnin unres t. 

Therefore Bdard of Governors and other stake ho lders should join h<1ncl s 10 save student s from 

continuous trouble which affect acad emic perForrn ance. Student s slwuld he· m<Ide to rea li se lhal 

receiving and completing education is their primary purpose. 

Passi et-al (2000) argue that subordinates feel uncomfortable if they \NO rk \\ ith manage rs who do 

not understand the kind of work they are expected to do . Some mem be rs lll . Uo<1rd of Governors 

lack experience in school management. So they cannot understand \·vhal to do. Thn eve n line! 

difficulty to read rel evant government documents and internalise them. Thi..:rc is need fm the 

Board of Governors members to be knowledgeable in order for school s l o '1chit:.·ve educational 

academic achievements and the act is sil ent on minimum qualilicat ions. Th1..' study r1..·\·ea lccl that 

there could be inferiority complex that is less learned members of BOGs <1rc sh: in cl iscipli11i11g 

highly learned teachers. 

In summary, the above review of literature shows that Board of (jovernors pl a_v a co ntribution 

role in schools in terms of finance , discipline. curriculum irnple111cnt;11io11 sllpervision. handling 

challenges contributions. Besides, the role of Board of Governors in those me;1s is not deepl y 

analysed and expounded . This call for a mixed study in the Ug;rnc\an conle.\t to be Rhl e to 

unravel the effectiveness of the contribution role of Boards of Gove rnors ;inc\ hov.• it affects 

academic performance in the schools. 
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CHAPTER TTil<.E E 

JVIETllODOI,OGY 

" 
3.1 Introduction 

This chapter covers the methodology that was used in d<1t<1 cnllcclion. It i11 c lwlcs the rcsc<1 1·ch 

design , study area, the study population. sample size and sample select ion. the sampling 

methods, data sources, data collection methods , instruments of data co l lcc tion. 111easL1remcnt of 

variables, quality control , data processing and analysis and nnti cipatccl limiLH!ions. 

3.2 Research design 

The study adopted a cross-sectional stud y design . \Vith thi s des ign. e ither the entire population or 

a subset is selected . Cross-sectional information gathered represe nts \Vh<11 is going (111 J l a 

particular point in time. This design was important in co llectin g qualitative and quanti1:1tive data 

because cross-sectional studi es co ll ect d:Jta using questionnai1·es and imen iews (Olsc11 & lVlori e. 

2004). Quantitative data focused on descriptive and inferenti a l statistics. Thi s approach produced 

results in form of tables , figures and graphs which was the basis for discu ss ion and conclusiuns 

about the findings . For qualitative data, this was in form of staternents hy which respondents 

gave suggestions, opinions or strategies for achieving the results. The analysis of qualitative data 

provided the basis for in - depth understanding of the situati on under stud y. rhe cross-sec tional 

design was chosen because it was appropriate in producing data required for qualitative analysis. 

allowing simultaneous description of views, opinions, perc~ptions and he li c l-'s at ~ 1 single point in 

time. This allowed collection of views at a single point in tirnc as lhis design involved 

observation of all of a population , or a representative subset at the same time. 
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3.3 Study a1·ea 

The study was carried out in !gang.a Di s trict. l g:m ga di stri c t 1s bmd c1-...'d l1 ) k <ilirn Dis trict t\l tl1c 

North. Namutumba District to north East, Bugiri di s trict to th e so uth \Ves t <rnd Luub Di s trict Lo 

the west. The district headquarters <it lgang<1 is locntccl appro .\ irnat c ly ~1 4 k111 (27 miksl b:- 1·,1;1cl. 

North East of Jinja, the largest city in Busoga sub-region. Th e- di strict h<1d 12 gove rnment <licled 

secondary schools. This area was selected for the study, because des pi tc the ex i s tcnce u !' bo ~lrd of 

governors , schools continued to perform poorly . The study thus ill\ es tigatecl th e signi licance of 

boards of governors' contribution in the schools in the area . 

3.4 Study population 

The study population comprised 756 respondents who wen~ 144 board me mbers. 12 head 

teachers of the 12 government aided secondary sc hools in th e di s trict. .\ 12 le:1c hers. and 288 

Students School Councils representatives. Each sc hool lrnd twe lve 1w:rnbe1·s of Born·d ul · 

Governors, one local government re presentative. one nominee ul· th e lnc:tl cnuncil. two 

representatives of parents , two representatives of th e s taff and one represrn tat i ve of u I cl st ud cnt s 

(Education Act, 2008) . 

3.5 Sampling 

3.5.1 Sample size and sample selection 

The total sample selected for this study was 255 respondent s determined usmg the tabl e for 

sample determination (IGejcie and Morgan , I 970). From each category of the respondents, the 

sample was selected by proportionate sampling. 

Table 2: Population and Sample size Composition 
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1

1------r --------- -- cat-ego!·)~- -- · - ---r,11:-gcl - - 1-· s;1-n1i)Ie 

---BOGl,~::rs ~=-~~ T~·~~j3~; '.i j~ ,, -_It_ -_--___ '_ ,l)-_ 

2 Head teachers 12/756 x 25 5 -1 

------- - - - ---- --- - ---- --- --- ·--- - - · 

3 Teachers 3121756 x 255 105 

4 
cou1~~representativ~_s _ _ ___________ ___ _____ ____ _ 
Total 75(i 255 

- ----•- --

3.5.2 The sampling methods 

\:1m plii1g method j 

h1r1 1us i '."<-~ 

Si-rn pl-e ra ndom 

I 

i 

SH11 plc '"''d~rn 1 
- ___ .I 

Sampling methods are processes for selecting a suitable sampl e. lll " representati ve part 01· a 

population for determining parameters or characteristics of the whole population (Kakoza, 1999). 

The method selected for sampling was random sampling. By simple random sampling method, 

.. 
individuals are ranclomlv chosen and entirel y by chance, giving each indi vidual in the J;·opulation 

the same J]J'Obabilitv of being chosen for the stud y (;\hu_ia 2000)_ B L1~ 1 1"ll o!· Clovnnms rnernbcrs. 

teachers and students were chosen using si mple rand om sampling kTh niq ue because they were 

directly involved in influencing academic performance or th ese schoo ls i11 !gang.a Di strict. 

Simple random sampling ensured that each indi vidual had an equa l L·lrn nce cir se lection !or the 

study. Purposive sampling technique was used for se lecting sc hoo ls !'or the stud y and Head 

teachers. In purposive sampling technique, people and other unit s are chosen for a particular 

purpose (Mugenda and Muganda, 1999). Five schools were rural , four semi urban. three urban 

schools, thi s was done in order to compare academic performance of schools depending on 

location. 
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3.6 Da ta Collection lnstrnments 

The study employed a questionnaire, and interview guide as methods oi" LLltu collection. The 

selection basts for these tools was the nature of the data to be collected. the ti1rn:' <1vailable as \veil 

as the objectives of the study. The overall aim or this study \\ Zts lo t'Sl~1hlisl1 the 13oa1cl of 

Governors' contribution and academic performance of secondary school. I he researcher was 

mainly concerned about collecting views, opinions. perceptions. feelings <111cl attitudes of the 

respondents . Data ' 'Vas collected from government aided schools which \\TIC '-·ommunity schools 

and religious founded schools. 

3.6.1 Questionnaire 

Data was collected by use of the questionnaire because it served lo rnlleLl <1pprnpriate data, 

made data comparable and amenable to analysis rn11111111sc~; hi;is i11 i(HTrnil<1ting <md asking 

questions, and makes questions engaging and varied. The qucstio11n<1i1·c ''-''l'.c prcfcrrecl because. it 

\Vas self-administered, had identical set of items for all respondents. pmduccd kv-,1er errors and 

ensured confidentiality as respondents were free from the in 11 uencc or the researcher ( 13 urns, 

2000). Simple-multiple-choice questions based on a four - point Liken srnle ·with 4 intervals: ( l 

=Strongly Disagree, 2 =Disagree, 3 =Agree and 4= strongly agree) wtts admin istered to BOG 

members and teachers. 

3.6.2 Interviev11 guide 

An interview guide is a qualitative research technique that in volves conducting intensive 

individual interviews with a small. number of respondents to explore their perspectives on a 
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particular idea. program or silu;1tio1i (Boyce. 2006) Onl ' I (1 i11l c1' j,_ . .,,.: ' ' •.'!•.· n111d u·_· 1L·d (: 11 12 

members of Board of Governors who were chair111c11 ol e1cctlk111i c L'<l!lll11ittLT s 1l l' J ~(l( i s ~rnd 4 

head teachers . According to Mason (2010), 5 to 25 intervi ewees me s<1 li s l.;1 cto ry. 

3.6.3 Focus Grnup Discussion 

Focus group discussion guide (FGD) is a rapid assess rn c11L se rni -s lrnclmL'd dat:1 ga thering 

method in which the selected set of participants gather to di sc uss iss llcs ancl co ncern s based on a 

list of key themes dravvn up by the researcher/ facilitator (Esca lacla 8.: I Jeong. 20 11 ). There we re 

12 focus group discussions each comprising 8 students with a single focu s ~rnup discussion from 

each school. The Focus group discuss ion guide was used because slucknt s could not competently 
t ,. 

answer questions in the self-administered questionnaire since most o f it ems were policy and 

administrative issues they \'vere not privy to . 

3.7 Measurement of vai·iables 

Measurement is the process of assigning numbers to objects or obsLT\a ti o11 s. !tis S1l111e form of 

quantification expressed in numbers . Data/ Scales or 111ensurc111 enh in te rm s of their 

mathematical properties grouped as nominal , ordinal. interval ;111J ratio . The resemcher 

employed the ordinal scale vvhich is a ranking scale and possesses the characteristic of order. The 

scale helped to distinguish betv.reen objects according to a single attribute ~rncl clirectil)l1 (Smith & 

Albaum, 2013). The researcher categorised data basing on the Liker! sca le format which ranged 

from l to 4 representing strongly disagree, disagree, strongly agree rn1d agrt'e re spectively. 
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3.8 Research Procedure 

The researcher obtained a letter 1·ro111 the Post \._1 rndu 21tL' \l·!H Hil i11t1 t1·Juc i11g him \(1 th\..' 

respondents in lganga district to permit him collect data about their sc ho ols. Before conducting 

the main exercise of data collection, a pilot study was carried out in Nkuutu iVlcmori nl School in 

Iganga district to test the validity and reliability of Data collection i11 strttn1ent s and once it was 

proved that the questionnaires '"Jere valid and reliable. the rcscmch sct:.·k permission from 

selected secondary schools to conduct the study . The letter was presCtltl'.d Ill l'. LICh category ui' the 

respondents that were involved in the study. Informed con sent "' '1s cibtaincd i'rn111 all the 

respondents participating in the study. In the collection of data . a1wn yrni1y <ind C:\trcrne 

confidentiality was observed while handling the responses . lnforrn ;1ti on was availed to the 
t 

respondents that the research would not endanger them directly or indirectly and that 

participation was voluntary. The filled questionnaires were collected :1ftc1· b·:ing filled to avoid 

loss and misplacement while administering the interviews the re se~1rchn l()Ctt ssecl on _jotting 

dovvn the major points. This was done following the major themes n1· 111;1t ~·u i~kd stud: 

3.9 Data quality control 

3.9. l Validity of the instruments 

Validity refers to the accuracy of an instrument used in research is correc1 111caningf'ul and right 

(Amini 2005). Content validity literally means the amount of substance in tile study 

(Enon, 2002). The instruments had adequate traits due to consult8rions \\ith the supervisor, 

colleagues and a research expert. The research expert helped in strengthrning th1:.' v<ilidity of the 

research instruments and calculation of content validity. CVI. The !L':;;t 01· cnntcnt 'aliclitY was 

established through inter judge with two research consultants. The formula " ·<ts ; 
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C:VI = !_l_ 
N 

Where; n = number 01· items ratecl as re levant :111cl N =- Total nt1111lwr o l' iti_· 11i:-; i11 tlw i11 stru111 e11t 

The CVI for the interview guide and questi onnaire to be regarded as n il id w;is accepll'd at abuve 

0.70. This is because Amin (2005), suggest that in a survey. the ie<tst CV I recornlll cndecl in <1 

survey study should be 0.70 (or 70%). Data collection instrum ents were pre-tested 1·or acc ur;1cy 

in Nkuutu Memorial Secondary School in lganga district befo re bein~.: 11 sl' cl in the stud y. Some 

adjustments were made to make the questions more valid. The result s < 11'1.:~ p1·ese nt ccl in ·r ,1b k ~.2. 

3.9.2 Reliabilit)' 

Reliability refers to the degree of consistency in v.'h ich a rneas ur111 g i 11 sl I'll men t y i e Ids rcsu I ts 

when the entity being measured has not changed (Leedy & Orrnoncl . 200 1). l ~e li abilit Y, refe rs to 

how consistent a research procedure or instrument is (Ahuja, 2005). The strnkgies tlrnt we re used 

to obtain reliability are; pee r debri efing, pro longed engagement ancl :rncl it tr:1ils. l'ee1· clebri cling 

involving the researcher working wi th colleag ues to examine the in st ru1 11:.:111s <Ille! '.:,'. iving their 

views about their correctness. With prolonged enga gement. the rese<1rc lw1 '- l'llld s sullicient lime 

in the field to learn or understand the socia l setting ,:vhile auclit trd s iil\'Olve a thorough 

collection of information regarding all aspects of the research. Data ,,.,·1s sy5ll'matical ly checked. 

focus maintained and there was identificati on and correcting errors (Morse cl al.. 2003 ). Thi s 

helped to ensure establishment of accuracy of data collected. Reliabilil ; frn q11a11titative clat:1 \vas 

obtained by carrying out a test of Reliability Analysis Scale (Alpha rnc lli cicnt) using SPSS 

17.0. The instruments were found valid at a (Alpha) above 0.7. A re li nb iliL )' of 0.70 indi cates 

70% consistency in the scores that are produced by the instrument ( Sicg.k. 2002) . The use or 

SPSS was because of its being easy to apply and fitting a two or rn orL· 1wi ;1t r<1ling Sc(l ic. Result s 

of Cronbach are presented in Table 3.2. 
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Table 3.2 Reliability and Content Validity Index 

--- - - ----· ·-- -
l tern s 

- - - - - --- - --------- --· ------ ·-- - -- - -- - · -·- ·· - ·-·- ---
Financial control U.81 lJ .79 :::'. 

Discipline regulation 
" 

0.80 0.755 

Curriculum implementation 0.83 0.78 2 

!---------- - --- --------- --- ----· · ·------~---- --- --

BOGs challenges 0.79 0. 75 I 
------- ------·--- - ·-- ·-

Academic Performance 0.80 0.701 

~---------------~------ - ··- ----· ---- --- - - ··· 

Source: Primary Data 

3.10 Data Management and Processing 

Quantitative data were analysed at three level s, namely univariate_ bivariate <rnd multivariate. 
1 

The data anajysis at univariate level was carried out using descriptive stati stics that were the 

mean and standard deviation. At bivariate level , the dependent variabk~ acaclcmic level 'vas 

compared with the back ground characteristics using Anal ysis of Varinncc (/\NOV:'\) , student ·s 

t-test and then correlated '"1ith each or the three independent variabl es 1·rorn which hypotheses 

were developed, namely: Board of Governors finnncial control. cliscip!inc rcgti\:11ion <lltd 

cutTiculum implementation supervision to establish relationshipS: Al multivariate level. to 

establish whether independent variable predicted the dependent variable. the dependent_ m1mely 

academic performance was regressed on the three independent vmiablcs. namely: Borncl of 

Governors financial control, discipline regulation and curriculum irnplcmcntation superv1s1on . 

The Statistical Package for Social Sciences (SPSS 17.0) was used for data nnalysis . 

To analyse qualitative data, the data collected \·Vere coded and analysed by discursive and 

thematic methods of data analysis. The discursive method focussed 011 1!w detail ul' the text 
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& Vogrinc , 2010). With the111atic a1wl ys is. L·lustc1·s u l l e .'d 11 1 tl1 ::; iinil ; tr111•.:• 111i1 1 ~ 1Vt't L' prl· :..c.·11!--·d 

together (Madill & Gough, 2008). Then patterns and connections wi thin dtld hctwee11 L"<tlL' g1_Hies 

of data colle'cted were identified and data \Ne re presented in lci rn1 01· not es . \Nord-fo r-word 

transcripts, single words, brief phrases and full paragraphs (Powe ll & Renner. 2003). 

3.11 Ethical considerations 

Questionnaire \Vas administered on the respondents by the re sea rch er pcrsoml ly. Those "ho 

were able to fill the questionnaire there and then , the reseo rcher co llectecl tht'lll right awa y. 1:or 

those who chose to fid them at their convenient time . the resea rcher le ft the111 vv ith the 
'\" ,. 

questionnaires and collected them later. For the intervi ews. eac h inten icwcc ,,.as intcrvie\-ve·cl l(n 

at least 30 minutes. 

3.12 Limitations of the Study 

A number of limitations were experienced during the stud y. So me u1·· the tmgetecl popul ~1tion 

were too uncooperative hesitating to respond to the questionnaires. 1-lo\<\ C\l'I". ellorts \\ere lll<1 Lk 

to convince the respondents that the information was only for stud y purposes. The researc her 

also suffered financial constraints in terms of transport, feeding, typese tting. accessing intern et 

faci lities and printing the work. However_ attempts were made lo rnobili :-:c lin8nces and spend 

sparingly for the success of the study. In the final analysis the limitations did not affect the 

quality of the research. 
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Cll ,1\PTER fO l lR 

DATA PRESENTATION, ANALYSIS ANO I NTEFPlZI :T/\TION 

4.0 Introduction 

This chapter is a presentation, analysis and interpretation of the linclin '.,'-S ol. thi s study . The stud y 

intended to establish whether Board of Governors ' contribution influL' ncc ;1cademic performance 

in government aided secondary schools. The study looked at the rel <tti onship between Boa rd of 

Governors financial control, disci pline regulati on, curriculum impkmcntation supervision <llld 

challenges faced by the ~oard of Governors in rel ation to acade mi c pcrCu1T11<.1 11 cc . Interview (Lt ta 

was collected from heaq teachers , teachers and chairpersons of HOGs :1 cade111ic committees . 

:\ 
Focused group discussion data was also obtai ned from the student s, spec ifically those \\ ho 

represented their classes in the school council. 

4.1 Background characteristics of the respondents 

This section presents the background information of respo ndents 0 11 th e loc<1tion of the sclwo l 

and position of the resp011dent in the school. This information \.VHS co nsid t:·t \:c! necessmy because 

it helped in categorising the respondents and ident ifying clille rcnn::s in performm1ce of the 

r school s depending on their locality. 
I 

4.1. l Location of the Schools 

The stud y looked at the locality of the place. a1mmg al establi shing whether there we re 

differences in performance of the schools depending on their loc8lity. The results on the item are 

presented in Tables 4 .1 and 4.2. 
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Table 4. l: Location of the Schools 

Location of the ~c~_<:1.?L __________ Ti~~~ ~_c;: _ 
Urban 

Semi-urban 

o Rural 

Total 

Source: Primary Data 

21 

35 
98 

154 

\I ~ii id I 'l'l"L'L' l ll 

I 3 .Ci 

22_7 

63_(} 

I()()_() 

The results in Table 4.1 show that the majority of the respondents inclicalL'ci the schools 63.6% 

were located in rural areas followed by 22 .7% who indicated thal th e sclionls were located in 

semi-urban areas and the :remaining 13 .6% indicated that schools were loc<Itecl in urban are8s. To 

establish the differences between the academic performance of· the scll(lol~; h:1~ing in 01} local inn . 
. ..... 

analysis of comparison, Analysis of Variance (ANOVA) was ca 1Ti ecl ()!It ~rnd the results are 

presented in Table 4_2_ 

Table 4.2 ANOV A Analysis Results on Location of the ~c!1_2Q.I~ __ 

_ L_oc_a_t_io_1_1 ___ S_a_n_11"---J_le_S_1_-z_e __ S_a_n----'1 p,_le Mean _ ___ Sa '12E~~'?_t_~ _ 
Urban 21 

Semi-urban 35 

Rural 98 

Source Primary Data 

12.7302 

11.4711 

11.0190 

2.7520 

2.52309 

3.15627 
---- -- ·- ·-· ------ - · 

r - ___ .!? _____ _ 

2.707 .070 

The results in Table 4.2 show that the mean score on academic perllrnnancc \Vas the higher for 

the urban schools (Mean= 12.7302), followed by semi-urban (Me<111 -= 11.4711) and tailed by 

rural (Mean = 11.0190), However, the computed or observed (F __ c 2. 707) is small and the 

probability or level of significance (p = 0.70) is larger than a.= 0.05 (p < 0.05). Since the level of 

significance if larger than 0.05, this means that the differences in'acadcmic pedormance were not 
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substanti al. Therefore , loc<1tio11 u!' sc hools 111 the are<1 under st 11cl v 1\ <1·; rn• t tl1L· clckrn1i11<rnt l\lr 

betkr performance. 

4.1.2 Positiofi of the Respondent in the School 

The study also looked at the position of the respondents in the schoo l. Thi s ni111ed at establishing 

whether teachers and members of BOG vie\ved academic perl<.mrnrncc o !' the sc hoo ls clifferently 

or in the same way. The results on the item are presented in Tables Li .:1 and 4.LI. 

Table 4.3: Position of the Respondents in the Schools 

Position of the Responde_n_t _____ F_1_·e~q~uenc_L_ ___ . -· Valid l\· rl'L'111 

BOG member 49 31 S 

Teacher 105 ()::\ 2 

Total 154 I 00.0 
Source: Primary Data 

The results in Table 4.3 shows that the majority of the respondent s (1)\ .2ry,, wc:re k<lchcrs and 

members of BOG followed 31 .8%. To establish the differences on how the two groups viewed 

academic performance of the schools analysis of comparison, Stuc:le111·s t - test was carried out 

and the results are presented in Table 4.4. 

Table 4.4 Student's t - test Analysis Results on Location of the Schools 

Sample Size Sarnple Mean 
·-----~--~--~· 

~~rnr_l~--~~cl _ ___ St 11ck111 · s l Position 

BOG 49 12.8503 2.78913 . I ) .693 

Teachers 105 10.9286 2.50116 

Source Primary Data 
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The result s in ·rable 4.4 sho w ll1<1l on a,·e ragc, the teacher:; 1 !\ki1 11 

acade mic perfor rn ancl: 111 argi1rn\l y hi ghn th clll nO Ci ::, \ Mc, 111 

= .15) is small and the probabilit y or level ol'si gnificance (p 1) _6cr~ i i:-; b~.:. L'i th <1 11 u - (J.0 5 (p < 

0.05). Since <the level of significance 1s larger than 0.05 , these rcs ul1 s i11fcr th at teache rs <t ncl 

BOGs members views on academic performance did not clille r s i ~_,_ 11illl·,111tl y Therefme. the 

views of teachers and BOGs members were the same. 

4.2 Field Results 

4.2.l. Descriptive Statistics on Board of Governors cont1·ibution 

This section presents the descriptive statistics of the data co ll ec ted 1·rn111 the re spond ents . The 
\. 

data are presented basing on the mean and frequencies. Thi;: resulh rm::sl·nt cd cicscr ihc the 

responses of the respondents on independent variables of the stud y th ;1t :1rL· 11 :1111 c l y~ co11tributiun 

of Board of Governors on fin ancial control. discipline reg ul <1 ti on. cL; n·ic1ilu111 i111pkn1e11t;11ion 

superv1s1on and challenges faced by the Board of Governors. Throu gh d isrnrs i ve <rnd thern;itic 

analysis, quantitative data were backed by qualitative darn cullcct ed thrnt1 gh int ervinvi ng. The 

self-administered questionnaire for quantitative data \.Vas scal ed on <t "l poi11t 1.ikert sc;1k r;mging 

from the lowest, SD = strongly disagree through the highest, SA =~ slrnnt',l y ~1 t'- re e. A mean score 

of 2.5 means that the respondents were neutral on the item s while <1 rnc ~tn :1buve 2.:' means that 

the respondents were in agreement with the question items and the llll'<Iil hclc)\\ means 1hm the 

respondents were in disagreement. 
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4.2.2 Boan! or GovcnHll"S Financial Contnil and Academi c p l' rfui ·1 n <\ ilCC or !g:rnga 

Scconda1·y Schools 

The first objective sought to J"incl out the 1·el ationship between Bt1<11·d t1 1· ( im-..:: rnurs financial 

control and <'fcaclemic performance of lganga secondary schools ·1,1hle ''-~ below prcse11h the 

items and corresponding results of items on the Board of Governors lln:m c i ~ tl co11trol. 

Table 4.5 Descriptive Statistics on Boa1·d of Govcrno1·s Financial Contrnl 

BOGs allocate funds 

BOG has ensured that finances are not 
lost 

SD 
--=-- ··-··---·--··-· 

D A S\ 

26* 37 

16.9** 24.0 

35* 

22 .7** 

57 

37.0 

67 
43.5 

36 

23.4 

l 5.6 

2() 

I Ci l) 

:vi can 

2.5779 

2.3442 

-----------------------
BOG is involved in budget preparation 
ensuring proper allocation of resources 

BOGs has ensured transparency in the 
use of funds 

BOGs are knov,rledgeable in financial 
management 

BOGs helps in mobilising finances 

Source: Primary Data 

Key 

*Frequency 

**Percentages 

58 39 

14.9** 37.7 

1 l * 
7.1 ** 

73 51 

47.4 33 .1 

n* 73 

14.9** 47.4 

39* 55 

25.3** 35.7 

Note 

48 
31 .2 

41 

26.4 

-~, 1 
. I 

I:_: __ --; 

I l l 

(i5 

I C) 

12.3 

2.5455 

2.25()7 

0 -- 2.49 indicate lo'v rnean 

2.5 indicate neutral mea n 

2.5 - above indic:1tc high mean 

Overall 
Rating 

Agree 

qisagrec ., 

Ne utr:.11 

Neut ml 
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4.2.2.1. Dcsc1·iptivc Statistics on Boanl of Govcnwrs Financial ( ·ilni 1·u! 

The results in ·rable 4.5 shovv Lli~1t lhc respondenl:> <igreed tlwt Llu~1rc l u l· !:-'")\ l'l'lh'l 1·:; p<11·1icip:1kd 111 

allocating funds of the school. The results on the item were <1 mar~_1,i1i;ill: hi 0=d1 i'v1e:111 - 2.577() 

which indicated the respondents \Vere in agreement. inclirnting tlrn: the· !·,_ik \lf tlJL· board of' 

governors allocating funds of the schools \vas limited. The larger nu111h er ol. thl~ respondent s 5t)tYt1 

agreed while those vvho disagreed were 5%. With the larger number ti!. the respondents in 

agreement, this means that BOGs participated in allocating fund to the 'XiH>u ls. Ho,,ever. the 

respondents indicated that Board of Governors did not ensure that fina1iccs \Vl'l'e not losl The 

i 
results on the item \Vere a low Mean = 2.3442. The larger numbn or· the respondents 60% 

. > 

disagreed while 40% agreed. Regarding whether BOGs are in budget preparation ensuring 

proper allocation of resources the mean obtained \Vas a low a neutral l\·1ean 2.5455 inclicming the 

j 

J 
respondents neither agreed nor disagreed th<1l BOGs w·e1-e involwd i:1 hud [c.e t prcpc1r:1tion 

ensuring proper allocation of resources. Marginally . the larger nunihcr ti! 1lw n:spnlllk11h 5~% 

disagreed and 47% disagreed. 'Nith the marginal disagreement of the responlic11ts to the 110C!s 

involvement in budget preparation ensuring proper allocation or rcsm11-ce .-.:. this 11h:ai1s that 

somehow BOGs were in\1olved, though not substantially . 

.., 
_J As to whether Board of governors ensured transparency in the use of funds a neul ml Mean = 

2.5065 was obtained indicating that the respondents neither agreed or disagreed thal Bn<Jrcl of 

governors ensured transp·arency in the use or funds. However. a larger nurnher lJl . the 1·cspo11dents 

although not substantial 55% disagreed while the remaining <!)~;, , respondents ngrced. 

Concerning BOGs mefribers being knowledgeable in financial rna1wgcment. the 1·csponcknts 

were in disagreement. The results obtained were a low Mean = 2.2t)22 "'' ith the majority or the 
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re spondents 62% agree111g and 38%, di sagree ing . /-\s lo ''hct li cr IHKI '; l1l·!pL'd i11 ;1w hil is ing 

fin ances , the respondents \Ne re also in di sagreement. I Il e 1csl tll s on tk· it t·111 \\ "CT c~ ;1 I\) \\ i\k;1 11 

2.2597 with the majority of the respondents 61 % disagreed and 39% 8greecl. Thi ~; 111 <..\ In s th;1l the 

respondents were not convinced that BOGs helped in mobili sing linanccs. Overall. the res ults 

above mean that BOGs had a limited role in ensuring fin ancial control. 

4.2.2.2 Open Responses from the Questionnaire Sun1ey on BOGs Financial Control 

Jn questionnaire survey, the respondents were asked Lo indi cate their ~hsessmc nl of the Bo;i1·d of 

Governors Financial · Contribution. Different responses were obtained from the responclenl s. 

However, the larger number of the respondents 64°i<i indicated that BOGs financial control 

contribution was minimal and did not control the use of funds in the school s. Particul,1r vie\Vs of 

the respondents reflecti1ig the above observation obtained among incluclecl those presented here 

under. One respond~11t st:atecl. "The board is much \Vithdr;1"n l'ro111 the schoul. I hey lll CL' I \l!I C\.' a 

term or at times twice a year. Their influence in controlling the fund s 01· th~: sc hool is nul 1·c lt. " 

. .. - ·· ' 

Another respondent reported , "The BOG in thi s school is a mere fornrnl in slitulion that has no 

role to play. Control and use of the funds of the school is a reserve oC th l' head teacher and the 

BOG only legitimises the activities of tbe head teacher'' Another respondent slated, "The 130Cs 

contribution in the use of the school funds stops at approving the budget. o therwi se the head 

teacher does whatever he wants." However, those indicating that BOCiS hacl :.:i contribution also 

gave their views supportfog the role of the BOGs. Generally. their vievvs indi cated th;1t the nOG 

influenced budget allocation and checked abuse of f'und s by the hc<.1d tC<tChl'I' . One respondent 

stated, "The BOG ei1sures that an appropriate budget and the head teacher spends school funds 
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within the a~reecl limits." 1-lowevc r. ovc1-;1 ll. the views of th t: tl'S pl111,k 11ts ~. IH1\ \ed th;1 t 110( ; ~; Jud 

limited co ntrol on ho w the head teacl1l'.rS used the l'u11ds o l til e schrn il s 

4.2.2.3 Intci--\> iew Results on Board of Governo1·s Financial Contrnl 

During the interviews head teachers and BOG members, inclic ~1tt:cl th nt BOGs allocated fund s in 

a \vay aimed at enhancing academic performance. One rc sp(lncknt sta ted. ·· 1 he 130(i ~i pprcl\ es 

the budget and academic matters like giving teachers incenti ves . bu ying books and putting up 

infrastructure are given priority ." Another respond ent stated , '" the BOCI is in vo lved in the budget 

maki ng process right away fi:orn its initia l stages \Vith the clrnirman l) I. the financial committee 

di scussing it with the school administration before it is presented to the BOG.· · Acco rdingl y. thi s 
t 

helped in ensuring proper allocation of resources . The responde nts also indi cated that the BOG 

received and scrutiri.ised audit reports to ensure there was proper use o f' money . It '"'as also 

indicated that BOGs looked at action plans resulting from their dt>ci s inns during mec ti11~ s. 

However. one resporident stated , "our role in controlling schoo l l\1m! is limited nnc\ i~1r gL'ly the 

work of the PTA becatise they are the one \,vho contribute i'uncl s. Bes ides. it is the hcncl tc::1cher 

who calls meetings and normally BOG members are given lirnitecl time l o ;rn alyse the use of the 

school ' s funds ." In all, the views above show that BOGs had n role in the co ntro l of the sc hoo ls 

finances but largely the head teacher had greater influence to enhance acade mi c performance. 

4.2.3 Board Gove1"nors Discipline Regulation 

The second objective sought to establi sh the relationship between HOCs disc ipline regulati on 

and academic perfori11ai1ce in secondary schools. Data from different so urces \Ve re co llected to 

answer the research question on how BOGs ' di sc ipline management influence academic 
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handle di scipline iSS UCS and the effect Oi' thi :~ (l ll <IC~1dc111ic !JCI i\il·lll <lll ~· ~: i1; i Ii.: :.c ln :kd SL' iHHll S. 

Table 4.6 Descriptive Statistics on Board of Governors' Discipline Regulation on Academic 

, I performance 

----------------~- - -··---·- --- - ----·- --
Board of Governors Discipline SD D A Mean 
Contribution 

--------- -
BOGs help in di sc iplining teacher~ 
and students 

The Board helped in developing the 
di scipline policy of the school 

I " * _l 32 

20.8 

26';' 

16.9*'" 

39 
1- .., 
_) ,_) 

90 
58.4 -------- ---------- -----·-··------- - - - ··-·-- . 

There are rules and regulations 
enacted by the BOG · 

The Board has put mechanisms for 
preventing indiscipline in the school 

Everv member of the school 
com1;rnnity observes culture for the 
school decided bv the BOG 

7* 
4.5 ** 

-~--,-----0---,,----

There \:vere values that the board of 
governors has put in place which are 
followed by all members of the 
school community 

22 

14.3 

31 * 

20.1 * * 

25.3*''' 

65* 

42.2*''' 

97 

63.0 

34 

22.1 

20 

13.0 

70 

~1 5.5 

) 0779 

~x ~ . 0779 

89 3.5779 

57.8 

28 
18.2 

8 C) 3.3766 

57.8 

l)) 

Ci I .7 

3.363 6 

Overall 
Rating 

Agree 

Agree 

Agree 

Ao rec t t:; 

Agree 

Agree 

The Board of ci·~c,-v-e-n-1o~r~s~in-fl~L-1e_n_c_e __ l_O_* 
36 

23.4 

'., __ ) 2. 7857 Agr~c 
the di sc ipline of teachers in the 

6
_
5

** 
school ---------- · -···· ---··· --·-

Source: Primary Data 

- - I ))._ 14.9 

4.2.3.1 Descdptive Statistics on Board of Governors Discipline Regulation 

The results in Table 4.6 show that the respondents agreed that BOGs helped m disciplining 

teachers and students. The results on the item were a high t'vlern1 = J .077() with the majority of 

the respondents 71 % agreeing and 29% disagreeing. The respondents also agreed that 130Gs 

helped in developing the discipline policy of the school. The results on the item '.vere a high 

Mean = 3.0779 with the majority of the respondents 83% agreeing and 17°/o disagreeing. The 
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respondents further rc\ e8lcd lk1l lhcre were rules ;11\ll reg uL1ti<11 1:. :: 11 ~ 1 , : 1 ._ · ,_! !1 \ th e l)()(j ! he 

results on the item \Vere a high Mean " 3.577l) 1.1itl1 <ill lli·~ 1cspl ;1:ck 111 , 1111 1'' ,, Ci h'. 1\.:1_·i11'.-~ Ilic 

respondents indicated that 130Gs put mechanisms ror preventing i11cli sci1)li11L· in the school. The 

results on the0 item were a Mean= 2.9481 with the majorit y of the responclrnh 81 '1ti at:1-cei11g and 

only 1 9% disagreeing. 

The respondents also showed that every member 01· the schoul s cornrnunili cs observed lhe 

cultures for the schools decided by the BOGs. The result s on the ite111 \\ere a hi gh Mean = 

3.3766 with the majority of the respondents 80% agreeing <1nd only 20<1-0 disagreeing. It was also 

revealed by the respondents that thei-e were values that the bo<1rcl or governors pt1l in place \vhich 

were followed by all members of the school community. The results on llw item were a high 

Mean = 3.3636 with the majority of the respondents 65%1 strongl y agreeing a11LI the re111<1ining 

35% disagreeing. Further the respondents indicated that 130Gs inlluemc·cl til e di scipline of 

teachers in the schools. The results obtained on the item \Ae rc a Me;111 2.78.:::.. 7 \\ith the 1rn1_jol'ity 

of the respondents 70 11
/,1 and 30% disagreeing. O\'crall li1L' rc sulh <1btl\l' 111 ~·'11 1 th;it BOCis plcivecl 

a significant role in influencing discipline regulation in secondary sch()ols. 

4.2.3.2 Open Responses from the Questionnaire Sm-vey on BOGs Discipline J{egulation 

In questionnaire survey, the respondents were asked to reveal theil' opinion on the Boarcl of 

Governors discipline contribution. The majority of the respondents 87% reve;liecl that BOGs 

significantly regulated discipline in secondary schools. One respondent sl<1ted_ "The board of 

governors approved rules and regulations of the school. handle teachers indiscipline cases and 

demands that teachers and students respect the re I igi on o I' the l\.nlll cling hod\' ... A nol her 
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I 

I 
I 

respomknt stated. -- in case ul- ; 111 y se rious incii sc ipli11e prtlblcnL IHl(i C(ll!1cs in Lo cr'-'illL' se1;1it y 

and kgitimi se deci sion s taken by the head lc<1cher uml tc;1cl1ns.-- Tl1t' 1T 11<1~: :tl so ;1 1·._· spti11drnt 

who stated. --The BOG has been at the helm of solving i11di scip linc prohlc111 ·; in the :;c h<hll dncl 

calming clow11 uneasiness in the school such as strikes_"' 

4.2.3.3 Interview Results on Board of Governors Discipline Regulation 

In the interviews, all the head teachers and members of BOCls responding tu intervie11 s indicated 

that BOGs ensured discipline regulation in the school s. One respondent st;1tcd_ ·'Tc;1chers who 

are problems are presented to the BOG which helps in handlin g the ir rnscs or recon1111eml for 

their transfer in case they fail to comply with decisions of the Board.-- /\nother respo ndent 
'r 
' 

stated_ "The BOG was responsible for approving school rules and 1·e):'. L1lcition s and the discipline 

committee of the BOG from time to time comes in to handle se rious indi scipline problems of 

staff and students." The respondents overall indicated the BO(;s cnhL111cccl discipline in the 

schools by providing rules and regulations and getting in vo lved in h<1m lli11 g the indi scip line 

problems in the schools. 

I ' . 
' 4.2.3.4 Focus Group Results on Board of Governors Discipline Regulation 

In the focus group discussions, the students were asked to tell the role pl<1ycd the BOGs in 

regulating discipline. However, the students were largely unmva re ol' the rnlc pla yed by BOGs as 

students revealed that they did not know even the BOGs members of their sc hools. Howeve r. in 

two schools the students revealed that on organised occasions some members t)I" BOCis talked to 

students providing counselling on different issues such as behaviour. aciclcmic issues and 

development of schools. However, overall the above results show that the i11tcrnctioi1 or BOGs 
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students. 

4.2.4 Board Govcrno1·s Curriculum implementation supcn·ision Co 11t;·ihutio11 

This item of the study was derived from the third ob_jecli\'C th ;1t suught to es tabli sh the 

relationship between Board of Governors· Supervision of currirnlurn implementa tion <incl 

academic performance . Table 4 .7 below presents the items and corrcspundi!1g results of items un 

the Board of Governors· supervision curriculum implementation. 

Table 4.7 Descriptive Statistics on Board of Governon; Cunic11l11111 implementation 

supervision Contribution 

Board of Governors' CmTiculum . 
implementation supervision 
Contribution 
BOGs have shown interest 111 

curricula development 

BOGs members are involved in 
providing guidance and counselling 
students as a curriculum 
implementation supervision measure 
BOGs have helped in providing 
teaching and learning materials 

The BOGs mobilise parents to get 
involved in their children's affairs 

BOGs monitor curriculurn 
implementation supervision in the 
school 

Source: Primary Data 

SD D 

·- ·- -------·- -----··- --- · - · 

17 29 
l 1.0 18.8 

...,..., 
57 _).) 

21.4 37.0 

8L\ 

54.5 

52 

33.8 

24 

15.(> 

12 

7.8 

------- - -- --- -· ·-- - - . 

41 55 43 l5 

26.6 35.7 27.9 9.7 
-- -- - - -· · -

18 48 59 2C) 

1 l. 7 31.2 38.3 18.8 
-·------ - - - -

)..., 
_.) 68 42 2l 

14.9 44.2 27.3 L).() 
--··- -·-·· ·--·-· 

___ __ _1._ 
\'lean Ovcrnll 

lb ting 

.2. 7-168 1\ 0 re e 
"' 

! ) isagree 

~ 2078 !)isagrce 

---- ------ ----

2.6--12() /\ grce 

- - -- ------- -· 

:2.3% l Disagree 

· - - .. -- -- ----·-· · 
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4.2.4.l Descriptive Statis t ics 011 Boan! of C o\'C~rn oi·s Crn·1· ic: l! i:1m im p lena·n ! a i i on 

supen,1swn C ont1·ilrntion 

The results in Table 4.7 show· that th e respondents agreed that 13 0Cis 11 ~ 1 ' t ' shmved i111 e res l in 

curricula development. The results on the it em were a Mean "-- 2.7468. T he J"req ue nc ies sho wed 

that the majority of th e respondents 70% agreed and 30% di sagreed . T l1e rcspo nt! e nls fH)Cis 

members were not invo lved in providing guid ance and co unse lling lo s t11 cl c11ts as n curriculum 

implementation supervi sion measure . The results were a Mean = 2. 2792 w ith the la rge r number 

o f the respondents 58% agreed with the re ma ining 42% agreeing . The respo nd ents <1lso 

indicated that BOGs had no t he lped in providing teac hing and learni ng m;ne ri <tl s. T he resul1 s on 

. . 

the item were a lov,1 Mean = 2.2078 w ith the majority of the respo nd ent s 62% disag reeing and 
T 
' 

38% disagreeing. H ow ever, th e respondents agreed that BOGs mobili sed pmc nl s to ge t in vol ved 

in their children ' s affairs . The resti!ts obta ined on item we re a Mum = ~ .6 -1:2'> \•Vith the lmge r 

number of the respondents 57% agree ing and th ose \Vho di sagree ing we re--!:><'.: •. The respo nd e nt s 

on the other hand indi ca ted BOG did monito r curri culum implern entat iun supe rv is ion in th t: 

schools. The results 0 11 the item \Vere a low M ean = 2.3961 w ith the large r num be r n i' th e 

respondents 59% di sagreed and the remainin g 41 % agreed . Overall. th e 1-es ul ts nbove mean \\<l S 

not much involved in co ntributing to curriculum impl ementation superv is io n <1s out 0 1· thl' li ve 

items, the respondents disagreed with three and agreed with two . 

4.2.4.2 Open Responses from the Questionnaire Survey on 130Gs curriculum 

implementation supe1·vision Contribution 

In questionnaire survey, the respondents we re asked to summarise the ir o pini on on the Bon rd of 

Governors cmi:iculum iinplementation supervision contribution . The respondents in their 
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summary responses g~t\C SC\ cr~tl rcL1t ec\ responses on the ,·ll11t1·ibutin11 u l' ti ;,· I\ ()( i 011 ,·urri culurn 

impl ementation supervisio1i. So me res poncl cnh ~l >' '.-'o tllll1e<1l,:cl ll1~·1t JS()(j sup1101·tecl li mi 

supported schools on recruiting ex tra teachers paid locn lly by the sclrnols usin g internally 

generated mdney and for USE schools using capitation gra nt rccc ivccl from th e guvernmcnl. 

There were also respondents who indicated that BOCls cl e rn<rnclt:cl for students extr8 lesso ns ~ rnd 

tests with teachers involved receiving some incentive for pmticipating in conducting the cxtrn 

lessons and tests. However, the majority of the respondents 55% inc\icatecl that the noG played 

no major in implementation of the curriculum indicating that that \V8S the role of th e sc hoo ls 

administration and teachers . Others did not respondent to the research item . 

" 
4.2.4.3 Interview Results on Board of Gove1·nors cun-iculum implementation supe1·vision 

Contrib~iti6~· 

In the interviews, all the head teachers and rnem be rs of BOC s res po ncl i ng to in tervie\ ' s incl icd tee! 

that BOGs played a significant role in curriculum implem entation supcrvis io11 in contrast tu the 

viev,1s of those responding to the self-administered questionnaire. The re spondents indi cated th at 

BOGs supported schools policies and plans aimed at improving academic performance For 

instance, one respondent stated_ "Every time UNEB results the BOC is brielecl and plans on hcl\v 

to make improvement suggested.'- Another respondent stated _ ·-There <lrc occ<1sio11s when \VC 

.,. , , . 

invite some BOG members to address students and counsel them on how to imprnve th eir 

academic performance." Another respondent said , "The BOGs has apprnpriatcd fund s to paying 

teachers incentives, providing extra lessons rmd strengthening the librnry <incl laboratory and this 

has helped staff to enhance students learning." Overall, in contrast \.vitli thL' views obtained from 
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contribution in the implementatio11 ol. lhc currict1lu111. 

4.2.4.4 Focus· Group Results on Boan.I or Coverno1·s curriculum imph•mcn!ation 

supervision Contribution 

In the focus group discussions, the students \"'ere asked to tell ii' they had received some st1pport 

in learning from BOGs. However, except from two school s in all the other schools lhc students 

revealed that they did not see the BOG play a role in their lenrning. In the t\-VO schools vViil'IL' it 

was indicated that BOG bad a role in implementing the curriculum indicated that some BOG 

members talked to the students and counselled them on how lo go about their studies. HO\\ever. 
'.\' ,. 

with most of the schools indicating thal BOG played no in curriculum irnplerne11l <1lion 

. , ... , . . 

supervision, this nieans that BOGs had not come forward to play <1 \isiblc rnlc in curricult1111 

implementation supervision in the schools . 

4.2.5 Challenges faced by the Boan! of Governors in enhancing Academic Perfornrnncc 

This item of the study was derived from the fourth objective that sought lo establish challenges 

faced by the Boai·d ·of Governors in enhancing academic performance in second~iry schools. 

Table 4.8 pres~i1ts data o ·~ challenges faced by the BOGs in e nhancin~! ac;1dc111ic perl(1r111ancc in 

Iganga Secondary Schools. 
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Table 4.8 Dcsc1·ipt-ive Statistics on Challenges on Ac;idc m ic jkrfo r:n<!ilLT of Si.' CO!l d;ir) 

schools faced by Board of Governors 

- ------- -----------·-------~ 

Challenges on Academic perfonna11cc of SO D .i\ 
seconda1·y schools faced by Board of 
Governors 

0 
. 

The BOGs communicates effectively issl.le- - 6----· 73· ·· 53 
concerning academic performance 

3.9 47.4 .14.4 
The BOGs monitor teaching and learning 
to better academic performances 

28 72 
18.2 46.8 20. 8 

r .) BOG motivate staff for academic 
performances 

13 

8.4 
The BOGs are involved in providing 11 
administrative support to enhance academic 
performances 7 · 1 
The BOG have helped in providing 50 
facilities and structures to. improve on .,

7 
_ 

academic perfon1rnnce . .L.) 

Time management has been improved by 16 
Board o_f Goverriors' in school to enhance 

10 4 _ a~_adem1c performanc~_:_ ________ _ · _____ --·- _· __ _ 

Source: Primary Data . 

26 

16.9 48.7 

14 39 

9.1 25 .3 

58 41 

37.7 26.6 

43 62 

27 .9 40.3 

I I ., 
t· r,_ ) 

Mean Overall 
Rating 

2.5909 Neutral 

n 2.3 117 Di sagree 

I -! . .2 

iO 2.cn21 Agree 

::'. i J.() 

00 3.3506 Agree 

2.0065 Disagree 

.,., 

. ) _) ; 717" :~gree . - . - .) 

:' ! . -I 

4.2 .5.1 Descriptive Statistics on Challenges faced hY the Board or <;mernors in Enhancing 

Academic Performance 

The results in Table 4.8 show that the respondents indicated lh <ll neither nor did BOUs 

communicate effectively on issues concerning academic perforrnm1cc: The results on the it em 

were a neutral Mean = ; 2.5909 with the larger number of the re:-; pondents 51 % and 49%. 

Although the larger number of students 51 % was in disagree ment. thi s w;1s not very substantial 

indicating that in so1~1e schools, BOGs communicated effecti\ely trn i:-,s uc :-; concerning academic 

performance. The respondents the indicated that BOGs did monilur tc:aching and learning lo 

better academic 'performances. The results on the item were a lo\\· \!h: ;rn ._.,., 2.31 17 with the 

majority of the i·espondents 65% disagreed w·ith the remaining J)<~,~ . ~igreeing: . However. the 

respondents indicated that BOG motivated staff for better academic perlonnances . The results on 
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the item were a l\!le;rn 

disagreeing. 

The respondents also indica ted that BOGs were involved in prc1\'idin '.:'- ad 1n ini strntivc support to 

enhance acaden1ic perfo rnrnnce. The results \-Ve re a hi gh Mean ,- 3.~50C) \\ itli tlw ma jority of the 

respondents 84% agreeing and 16% disagreein g. However. the rcspornk11ts i ndicaled that the 

BOGs had not helped in providing facilities and structures to irnpro \'c on C1C<1clc mic performance. 

The results on the item were a low Mean = 2.0065 with the rn a_i ority ul" lik' respondents 70% 

agreeing and JO% disagreeing. On the other hand , the respondrnts incli catecl that lime 

management had been improved by Board of Governors in sc hoo l tu enhance academic 
:t 

performance. The results on the item were a Mean ~= .7273 \Vi th the 111 ~ 1j o 1·it y of 61 % agreeing 

and 39% disagreeing. ()\ier all the results show that the chzillengcs lilc'. JS()( j !"aced ()11 acade mic 

performance of secondary school s faced by Board of Clo\-c rn ors im· iulkli 1;1 ilure lu monit or 

teaching and learning and fa iling to provide lac ilities and structu res tP impro ve 0 11 academi c 

perfo rmance. 

4.2.5.2 Open Responses from the Questionnaire Survey on Challrngcs faced by the Board 

of Governors in Enhancing Academic Performance 

In questionnaii-e survey. the respondents were asked to gi\'C the ch: illrn g.cs to the Board of 

Governors in enhancing academic performance of schools. Severn I rc ~ po n scs were given but key 

among them, the head teachers ignoring the BOGs and inviting them !'or meet in gs at their ovvn. 

the head teachers not reporting accurately to the BOGs problems o l the sc hoo l and the head 

teachers closely \vork.ing with a few members of BOGs. There \"ere <ii so respondents who 
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reported that teachers did not tru st BOCs thinkin g that th C)' \.\l'. rL' in l.' l ; IHl1·ts \\ i1 h hc,id \L'.~1cliL·rs to 

swindk resources of sc hool s. mos t of the BOGs 11u1 be111~~ JJdIL'nt ~; 1i1 · th·.· sdHiuls l1L·nct'. li11l e 

stake in the schools and most members not being on the ground in tl1,·. sv ilouls hence dcu1checl 

from the prob'Jems in the schools. The above vi evvs show tlrnt there \\1.'t\.: ;1 1nultiple of chall enges 

BOGs faced that were not captured in the desc riptive srntistics. 

4.2.5.3 Interview Results on Challenges faced by the Board of C overno1·s 111 Enhancing 

Academic Perfo1·mance 

In the interviews, all the head teachers and members of BOCls respondin g tu interviews indicated 
"r 
\ · 

that BOGs indicated that the BOGs faced multiple challenges in enhancing academic 

performance . The challenges pointed out included lack of control un·r te:1L· l1 c rs. l<1c k ur· flnrn1c es. 

iso lation by the head teachers, lack of time to invest their energy in 1!11: sc hoo ls and L-1ck of' 

information on the ground. One respondent stated, "We clo not p <1~ · l\:'<1ch1:'rs. their s8lrn·ies me 

directly paid by the government, there is no how yo u cnn eas il y c\ltllnil s\irncone yo u do not 

pay." Another respondent said, "S ince the introduction of the Uniwrs~t! Secondary Education 

policy, there reduced funds in the school. This has reduced our contribution to the sc hools. We 

have nothing to contribute and we are easily ignored by head teachers. -- The <:1bove views like the 

views presented in the open responses of the questionnaire sho\-v th at BO(i s faced a multiple of 

challenges in ii1fluencing the academic performance of schools . 
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-LJ Academic Pe1·fonm111t-e or the Schools 

This item of the study was derived from the cl epernlenl v<:u iCLhk (\[ - t!ie '.'; \l 1ch . Table<-\.<) hclmv 

presents the items and corresponding results of items on arndemic pcrl\11·rn~111cL· or the schuols 

under study. 0 

Table 4.9 Descriptive Statistics on Academic Pc1·fonnancc or the .School~ 

Academic Perfonnance SD 

Students achieve good grades 28 
in UNEB examinations 18.2 
Students UNEB results have 40 
been improving over time 26.0 
The students UNEB results are ,.., 

-'....) 

satisfactory 14.9 
The students' _language speech 1 1 
proficiency is superior 7.1 
Student's communication ,.., 

L.J 

abilities are good 14.9 
--·-----· -----·-

~ 
63 

40.9 

72 

46.8 

92 

59.7 

96 
62.3 

84 

54.5 
-- -

A 

44 

28.6 
·-- - -··--- -

22 

14.3 
·--· 

28 

18.2 

39 

i- -S-A 
I -+----
' 1 () 

12.3 

20 

13.0 

,- i\1fr,in"f --?5ve1:-a11 
Ratino 

- - - - - ----- __ b __ -

2 _1_'\()(1 Disagrc...: 

I 
I-
! ·1 I cJ :.<>- ·1- · 15i ~s8 gi-e-e --

I l r 2. 1753 
7 I ! 

Disagree 

' I - -'. 
Di sag.re\..' 
" 

I - .., ,_,) . .) 

38 

· 1 ·-~·- -1- ~-~ 8 ') 7 

--+-_:~;!- - - !- -~ i1-4J­
24.7 

-----·· ·· -

Students have exhibit technical 27 80 32 
skills ';; - C) ') 8 

l 5 s : 
--1 - ]"i 

! ___ . ____ . ____ _ _ _ l __ \ z.~~- ---L---~-'--~---L-=-~~ ... 1 
() 7 L 

Source: Prima.i-y Data 
The respondents revealed that students did not achieve good grades in UNI I~ c:-; z1minations. The 

results on the item were a low Mean = 2.3506 with the larger nurnhcr nl tlk· respondents 59rYo 

disagreed .with the remaining 41% agreeing. The respondents also indiczitcd students lJNEB 

results had been improving over time. The results obtained on the item were a low Mean = 

2.1429 with the majority of the respondents 73% disagreeing \Vi th 011ly 17%, disagreeing. Further 

the respondents revealed that the students UNEB results were not satislactmy . The results on the 

item were a low Mean = 2.1753 with the majority of the respondc11ts 7 , ~r~ .- ;, di s ~1greeing ancl the 

remaining 26% agreeing. Still, the respondents revealed that the student<: l;mguage speech 

proficiency was not superior. The results on the item were a !cm Mc<rn -:c 2.2857 \Vilh the 

majority of the respondents 79% disagreeing and 21 % disagreeing. The respondents Curther 

52 



revea led tlrnl student' s co rnmu11ic<1lio11 dbilitie s we re not gLiud . ll1 L· l• 'Sl 1! :; ,,11 the !k:111 \\c·1c :1 

These results mean that to a large extent the acaclernic perfornrnnce i11 the sc hool s W8s poor. 

" 

4.3.3.1 Open Responses from the Questionnaire Stu-vey on Academic Pr i-fonnancc 

In questionnaire surve y. the respondents vve re asked to tell their opi ni on '.1hnut the aca1_kmi c 

performance of your school. The majority of the students 82r!(, re' L'<iiccl that academic 

performance was poor. The respondents attributed this to a nu111hc1· 01· r,1c tors that includ ed, 

admitting poor quality students, · low mora le amongst teRchers cspt~c i a ll y following the 

introduction of Universal Secondary Educmion, low morale amon~p;l k <1c hns because lac k of 

incentives in the schools, lack of facilitie s such as libraries and laboratori es rn11ong other foctors . 

. However for the respondents indicating that in their schools academi c performance was good . 

this was attributed to a number of fac tors. The respondents indic<1tccl tlwt k'< 1chcrs· commitm ent 

\VaS high because Of Support from aJl Sl<lk ehoJderS or the SChooJ s \\Jl! i '- lq\ptli'[L'd k :1chers \\ ith 

incentives, emphasis on the school rul es, admitting quality stud ents <1 11 d rnnd uci \'C lea rning 

environment with sufficient teaching and learning material s. The 'i L'WS prese nted :1bove show 

that academic performance in school s was largely poor except for a Jc\v sc ht1o ls. 

4.3.3.2 Academic Performance Index 

In section 4.3, the study presented descriptive results on academic perforn1 <111ce the depend ent 

variable of the study . Now for purposes of correlating academic pcrfonrnmc e with Lhe 

independent vafiable na1;1ely; Boards .of Governors ' contribution , the rcsedrcher agg regat ed the 

six questions Cl .1 .:__Cl .6 (See Appendix 1) to establish whether the dist1·ihutinn of the 1"t:s ults 
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all owed correlating the depc11tk11t '"1ri ablc to the imkpe11 lk11t ';1ri <.1hk. i !1L· di strih11li Llll (11 · til l' 

results is presented hi stogram as per li gure ~1 . 1 . 

Figure 4.1: 1-Iistogrnm of the Academic Perfornrnnce Index 

~.h . .. , ~ ·. ·. 1 
.:::.1 c::.. ... ~ ''" ...... . . :.·• 

' ... ... 

'i ,. 

Source: Primary Data 

The above histogram shows a normal di stribution which implies the inde :-; "'·ith ce rt<1inty can be 

subjected lo correlation and linear regress ion an;tl ysi s 

4.4 Correlation Analysis between Board of governo1·s Contribution and Academic 

Performance 

To establish the relationship bet\:veen BOGs contribution and academic ped(mm1nce of the 

schools, a con-elation analysis was carried out relating three independent vC1riables (>i. the study 

from which the hypotheses were formed. namely; Board of Governors financial control, 

.. 
discipline regulatio1i and curriculum implementation supervision . The re sult s me presented in 

Table 4.10. 
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Tablr -t.10: Conclation Mat1·ix for Boan! ol"CoHTno1·s Cont 1·ih1 ni on and :\. cadc!!1 iL" 

Pcrfonnancc 

Academic 

Performance 

Board of 

Governors 

Bomd or 
Governors 

Cuniculurn 

i 111 plern cn tat in11 

Financial Di sc ipline SUJXTv1s1l111 

Contribution Contribution Contributi on 
--------------- - --- - --- ----- --··-----··-·-· ·--- -····--- --··· -

Academic Performance .932 '* .262*" .))(1 ' 

Board of Governors 

Financial Contribution 

Board of Governors 

Discipline Contribution 

Curriculum 

implementation 

~1pery1s1on Contribution 

.000 

** . Correlation is significant at the 0.01 level (2-tailed) . 

Som·ce: Primary Data. 

.001 

.:ll} I 

. ()()() 

I 

() () (J 
::: c-: 

. (> ~7 

() () () 

. :1 I 'l 

000 

I 

The results in Table 4.6 suggest that there is a positive signi!icant rel<l tionship bctwcc11 Ek1 :11\I of 

... . ,. 

Governors contribution and academic perform<mce. For oil the ite ill s. the criti cal n lues \\t'rc 

significant at befow 0.01 level of significance. This indicated the <1cceptance of the res;:'arch 

hypotheses, namely; Board of Governors financial control. discipline regulation and curriculum 

implementation supervisi,on relate to academic performance. The rcstilts 011 Board o!· Cicl\t' rnnrs 

financial control and academic performance \·Vere r = .932, p < 0.0 I. This means th<1t Board of 

Governors financial con:ti-ol significantly positively related to academic performance. The results 

on Board of Governors discipline regulation and consumer choice were r ,._ .262. p < OJ)!. These 

results mean that there was a positive moderate significant relationship between Board of 

I. 

Governors discipline regulation and academic performance. Lastly . the results on !1oa1·d or 

Governors currici.ilum implementation supervision and academic performance were r ·' .556. p < 
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0.01. These results mean th;1t 1\1crL' is ~1 posi ti\ ·c sign ill c<ml rcLni1i 11.': J1ip !1clW1:.'1,_' t1 \~o~ml ll! 

Governors curriculum irnpkme11t ,1li o11 supcr\'1 s1un <1nd <:1c~1du11i c Ji<..' r !.L11·111~1 11 ce. 1 ik' 1cs1ilts 

above thus shov,1 that there was a rc\,1tionship bet\"1cen 13o~ucl or· C iovn 11 01·s c:nntrihutio11 <111 d 

academic performance. Therefore, result s of the study imply tlrnt the poor acacle111ic perf(1rma11ce 

observed in the schools (Table 4.9) was as a resu lt of poor contribution ol homds of (iovernors in 

the schools (Tables, 4.5 , 4 .7). This me::ms that if there was an incrc;1sc in the performanc1,_' of 

Boards of Governors, there \VOtlld be improved academic perfor111ance in the schools 

4.5 Regression Analysis on Boards of Governo1·s Contribution and Academic Performance 

To establish whether Boards of Governors ' contribution predicted <1 cadc111 ic perfo rmance . the 
'.\' 
' dependent variable namely, academic performance was regressed ilgainst inclepenclcnt vmi<1hle 

Boards of Goverriors' contribution. Multiple regression analysis oi' the <1ggregate index Bo'1rcls 

of Governors' contribution on the three variables namely Board o i' Covernors flnanci<il control. 

discipline regulation and curriculum implementation super\'is in11 >'iclckcl the resu\1 s in T~1hk 

4.11. 
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Table 4.11: Rcgn·ssion cocffit:ie11ts on Board s of' ( ;m crno r;; ('on! r iLu ! t• i i l :n1d ;\ cHdl' r1fr..: 

Pei-f11rmancc 
------- ·-------------

V ;:i ri ab I es 

--------- --------- - -- ----------- -------. -
Constant 

Board of Governors financial control 

Board of Governors discipline regulation 

Board of Governors curriculum 
implementation supervision 

R= .933 

R2 
= .870 

Adjusted R2 = .867 

F = 50.243, p < .000 

a. Dependent Variable: Academic. Perform ance 

.964 

-.018 

.520 

b. Independent Variable: Boards of Governors Contribution 

p 

.004 

.000 

.563 

.000 

The results in Table 4.11 showed thaL the Boards of Governors conlri butiP11 ex plained 86 .7~/ii of 

the variation in academic performance as indicat ed by the va lue of :1djusted r~\acijusted R~ = 

0.867) . This means that 13 .3% was accounted for by other factors not considered in this stud y. 

The CO!Ttplete equation show that the relatio11ship \V<tS signiticanl (I: ~,( ) :243. p<O.CJUO). Two 

hypotheses proved statistically positively significant. Therefore. Bomd 01· Clovernors financi al 

control predicted acaden~ic performance(~ = .964, p < .00 l) and Board of' (]o vernors curricu lum 

implementation supervisi_on predicted academic performance ( ~ )20, p < .00 I ). \fo,vevc r, 

Board of Governors discipline regulation did not predict academic performance W '~ -.018, p < 

563). However, Board of Governors discipline regulation failure to predict pcrfonrnrncc: can be 

attributed to the fact that whereas the descriptive results indicated that Rome! of Ciovernors 

.. : 
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di sc ipline regulation W <l S positi ve (Table 4 .6). ac;1dc111ic p c rl'tl rlll [ ll1CC \\ as jll!tl i' ( r ,1b k . ~l) ) Thus 

.'\' ,, 
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CHAPTER FIVE 

DISCUSSION, CONCLUSION AND RE CO!V! !\IF'< DAT! ( 1'.\i :~ 

5.0 Introduction 

This chapter presents the discussion of the results produced 1·ro111 lhc clc11<1 prese nted in chap ter 

four. The discussion leads to the making of different conclusions ;rnd rccomrnenclati ons. The 

discussion is on the relationship between the Boards of Governo1·s conlribulion anc\ '1caLicrnic 

performance. Emphasis was specifically on Board of Governors linan ci<1 I control. discipline 

regulation and curriculum implementation supervision in relation lo tlc~1dcrnic perlorm ~rncl'.. 

5.1 Discussion of the Findings 

5.1.l Board of Govcn10rs financial contribution and academic p e1·fon11:111cc of schools 

The findings of the study established a significant positive rel<1lionship heiwce 11 Hn~mi of 

Governors financial control and academic performance. The result s rcvc<ll ed th:1l fh ia rcl or 

Governors financial control predicted academic performance. For inst ance. if 130Gs r anicipatecl 

in allocating fund of the schools then this predicted academic perfornrnncc. i\pparcntl y, it \·Vas 

revealed that BOGs approves budgets and academic matters like !:! ivin ~ teachers incenti\·es, 

buying books and putting up infrastructure are given priority . l-lo\vc ver. it was also found out 

that the BOGs has limited control of funds and their allocative stopped at approval oi' the budget 

thus the allocation was done by the 11ead teacher. Therefore. thi s lirnitcd rok or 130Cis predicted 

the poor academic performance of schools. This means that there is a relationship between BOGs 

funds allocative role and academic performance. This finding agrees with the finding made by 

previous scholars. Goodall and Vorhaus (2011) indicate that BOGs schools resource al location is 
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close as possible to the opern tio11<il p<trl o l' thc process. 'Tilli s S'-·k;rn1\\ <l 1:20l li)) sli1tcs th:tt 1·,>1- 1h'-' 

sc hoo l to 1·uncti on we ll _ there is 11ccd to prep~irc and ii11d llllHll' _' tu 111 1·c t <ii i til e schuul e'-:pt·11s'-·s 

like costs or construction of buildings. p<1ying teachers· i11 c c11Liw ~;- 111<1ll'1i<1I~; i illll u 111ip111 .:11ls. 

practical edutation, and motivation for fo under body members_ The propn al locat ion llf. 

resources will influence performance. 

The study shm,ved that Board of Governors did not ensure that financ es \-\e re not lost. Thi s was 

because in most of the schools BOGs were mere formal inst ituti ons lo legitimise the ac ti viti'-'s Ll l' 

the head teachers_ T he BOGs contribution stopped at approv ing the huclgeL otherwise hc;:icl 

teachers did whatever they wanted_ This obse rvation means that the schools performed poorl y 
T 
' 

because BOGs did not carry out their role of ensuring that fund s did not ge t losL Therel"\m_~_ ii' 

BOGs carried out the role of financial control , there would be better <tc<1ckrn ic pc rftrnrn111cc Thi s 

finding concurs vhth the finding made by previous scholars. N ~1lub \) n <1 (:200:2) fot1Jl(I out that 

finance and its management are the dri ving fo rce behind an orgu ni s< llil1n. f1cm:e thcrl' is IH:'. '-·d 1·or 

proper management of finance utili sation so that effective runnin g or <1 sc honl cou ld he re<tli scd. 

Therefore , if BOGs ensu1'e proper management of fund s, there will be acaLk mi c perfo rmanc e_ 

The study revealed 'that BOGs were not effectively invo lved in budget prcpmati crn to c11 surc 

proper allocation. However, if there is to be good performance in sc hoo ls. as found out by 

. ·- . 
Onderi and Makori (2012) , Board of Governors have to be invo lved in budget pre paration that is 

planning and development of physical facilities for the purpose 01 · learning and te<ic hin g_ The 

Board is required to prepare, approve and implement both the recurrent and development budgets 

of the school. Consequently there will be better performance_ 
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The st udy shO\vecl that Boa rd of'gnvcrnors we re no t effecti ve in ensu1i1l ):' t 1 <1n s p~11-c~nc y in th e use 

of funds. Yet as revea led by the BOGs were supposed tu e11 s u1\.: <1pprnpri ;1t e us1: of th e budget. 

Thus means that failure to effectively ensure transparenc y was rcsp1ln sihk J'nr poor academic 

pe rformance ('if schools. It can thus be deduced tha t if there is ensuring of t1 ~1 11 s parcncy by BOCis, 

there will be good academic performance. Osorio et al. (2009) states l'1<1l School - Based 

Management (SBM) programs empower people a t the sc hool IC\ c l tu make decisi o ns 

collectively, thus increasing the transparency of the process. Consequently. s tudent s ' learning 

achievement and other outcomes can be expected to improve because of 11ropc r use of resources . 

This means that if BOGs promote transparency, there will be better acadern ic performance. 

The study also revealed that BOGS did not help in mobilising fund s l~·>r th e schools. Indeed. in 

the study it was found out that largely mobilisation of funds \v::i s thL' \·vork of the PTAs. 

However, if there is to .be better academic performance. BOCi s h<l\ 'C l t l lk' in vo lved in fund s 

. . . 

mobili sation. This is supported by Nyandoro et al. (201 3 ) \.vho indi c1kcl that in developed 

countries such as England , Wales and Canada Board of Governors incrL'<1secl schools financ es 

through fund raising, through appeals for donations, industrial sponso rs hip and sales of school 

services to improve on the academic standard of the learners. l-:!oweve1-. the ir study in Zimbabwe, 

established that School Governing Bodies could not raise funds from any nther sources besides 

sc hool fees . This was established by this stud y 111 Uganda. where l~ OGs left reso urces 

mobilisation to PT As. 
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5.1.2 Board Governon Discipline Regulation and Aca demi c PtT fo n mnH· t· 

The stud y fo und out that there was a positive moder;1t c sig 11il -1c;c11 1t rc l;1tionship hd\\·cc n Board or 

Governors discipline regulation and academi c performance. Thus. Bu ;1 rJ t1 I Cm·c mors discipline 

regulation did· not jxedict academic performance. 1-l cn,vever. thi s cm h .. ' ;1tlrihuted 10 the liKtor 

that the BOGs were not carry111g out the other roles properl y sucl1 ns llr1<11ic ial co ntrol and 

curriculum implementation supervision . Accordingly. the study rewa lccl th ;1t 130Cls helped in 

developing the discipline policy of the schools. Board of governors approved rules and 

regulations of the school. This finding that BOGS help in developing di sc ipline pol icy concurs 

i with the view by Quan-Baffour (2006) that for an organisa tion like a sc hool tn operate in the best 

! i 

interest of learners, it needs policies to guide its members. Thus sc hoo l go\'e rning bodies for 
-t . \ -, 

should di scuss with the relevant stakeholders (e.g. principal. educators. karners, support staff 

and parents) and devel op a behaviour policy that can be used in 111 ,1 int ~1ini11 g di sc ipline al the 

school. 

It was found out that further revealed that there were rul es and regul a tions enacted by the 130G. 

Accordingly, BOGs significantly regulated discipline in secondary sc hools . 130Gs ensured 

i 
t 1 discipline regulation in the schools. This finding concurs with the views of prev ious scholars. 

Quan-Baffour (2006) indicates that the school governing bodies h8 vc the responsibility for 

developing policies regarding the discipline or code of co nduct for the school. Quan-Baffour 

explains that school governing bodies are supposed to help the school deve lop polici es on rules 

about school hours '(times), religious observance, and dress code, language tcir teaching and 

learning, code of conduct for leai·ners and code of rights and respon sibiliti es for positive 

academic achievel11ents. 
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The study indicated that BOCis pul mechani sms for preve11l111g i11di sc ipli11 ~ i11 the sc hool. I hi s 

findings resonates the views of previous scholars. Kiprop (2012) states that lo success!'ully 

achieve the objectives of a school, all members of the educational organisation are required lo 

strictly adhere to the various behaviour patterns necessary ror nia.'.:i1rn1111 1wrk> rn1 ;111ce estahli shc.cl 

by schools authorities such as BOGs. Murithi (2010) indic8lc th ;1 t discipline nianagemcnt 

I i 
involves preventive discipline and corrective discipline . In preventi ve discipline. action is taken 

by the managers to encourage employees · and students lo follow the standard s. rules t"lllcl 

regulations which prevent infractions 

! 
X· 

The study established that members of the schools communities nbsen l'.cl tile cultures for the 

schools decided by the BOGs. Besides, there were values that thl'. bomci of ~overnors put in pidce 

which were followed by all members of the schools communities. N<ilubon<l (2005) indicates that 

Foundation Bodies that ai·e faith based set cultures through Board 01· ( iO\ L'l'nors to be folltmccl 

by school communities. Accordingly, usually culture is enforced in ;1ccurd~!llce with the va lues 

and non:ns, which school boards set to act as the fulcrum of the desired sc hool culwre. It is 

tlu·ough school culture that founders are able to achieve desired school rnl'.n1bers behaviour. 

The study, found out that BOGs influenced the discipline of students and tecichers in the schools. 

,· 

The BOGs wei·e at the helm of solving indiscipline problems in the schntlls <md calming down 

uneasiness in tl~~-~~hool ~uch as strikes. It was indicated that BOGs from time to time came in to 

handle ~~riou~· ihdi~~ipline problems of staff and students. This finding resonates the views 

. · ·.· ... . 

expressed by 'Berlii1 arid Ruscitti (2011) who pointed out that behavioural patterns were 
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influenced by the tendency or school O\,Vl1ers ensur111g that sc \w u \ ~H Jmi11i s t1·at o r ~; dtlci oth er 

members of the institution are compl yin g with tilt: formul.akcl \ ~1 lut' S r ~~ ll e cte cl in Cllck s. 

disciplinary procedures and awards for not only achievement but <li so conduct and service to the 

school. " 

5.1.3 Board of Governors' Supervision of Cun-iculum implcmcnt:ition Supen'ision 

Contribi1tion 

The study established that there was a positive significant relati onship between Bo ::ml of 

.· ··: 

Governors· superv1s1on •curriculum implementation and academic perfnrrnance. The results 

revealed that Board of Governors curriculum implementation supervision predicted au1clernic 
·t .,,,,, , 

performai1ce. In relatior1 to BOGs curriculum implementation supervision. the study revealed 

that BOGs showed interest in curriculum development and impl e1rn .. '11lati o11 !(ir instance, BOCs 

supported schools policies and . plans aimed at improving acacl ernic pcri"orn1;:ince. noes ~liso 

supported schools on recruiting extra teachers paid locally by the s1 .. ·hools using internally 

generated moriey ai1d for USE schools using capitation grant receivL·cl from the government. This 

contribution ofBOGs in supporting curriculum implementation. is recognised by other scholars . 

Kindiki · (2009) established that governing bodies were invoh,ed in ensuring successful 

implementation of the curriculum. Accordingly, Board of Governors viewed implementation of 

curriculuin in schools as a key area that , as stakeholders, they had to be i1wolvecl in to ensure that 

schools p~·ovided quality education. 

. . 

However, the study revealed that BOGs members were not involved m providing guidance and 

counselling to $tudei1ts as a curriculum implementation supervision measure. Counselling and 
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guiding of students by F30Cis Louk pince onl) in <l rew sc hool s. Ho w\• \ e1. i !" ll l\ ... IL' is [() h,: hl'ller 

academic performance, as found out by Kincliki (2009) BU<...i 111c111lw:-s li ; 1\l' ll> he i11 voh L·ti in 

counselling students in areas of career development focusing on stulknts· spirituality nncl their 

future careers> to their uncertainty. This is because BOG members cnsmL· that gove rnment 

psychologically prepare students to be able to undertake those subjects in the curriculum that 

guaranteed the_in brighter and better future. 

The study also showed that BOGs had not helped in providing teaching and lea rning 111ateri8ls. 

However, if the're is to be better academic performance, as observed by Akankslrn (20 I 0) Boards 

of Governors have to provide learning materials and financial or in-kine! cuntributions such as 
-t 
' 

materials and labour to build or maintain the school buildings. Thi s will thus help in improving 

academic perfon1iance of secondary schools. In my opinion teaching materi<.tls sirnplilies work 

for teachers as it helps in controlling and capturing learners attention hL' 11 cc e.\ploiting learners 

abilities that is minds. on observation among otl1ers 

The study fui·ther i·evealed that BOGs mobilised parents to get in vo lved in their children ' s 

affairs . This role of BOGs is also recognised by other scholars. 1\k <rnksha (2010) states that 

boards of governors mobilise parents to take part in school programmes. Who participate in 

school activities, including visiting schools, providing learning materi~1ls and rinancial or in-kind 

contributions such as materials and labour to build or maintain the school bui Id in gs. In most 

instances, they terid to visit schools when they are invited to attend :md/or to discuss spccilic 

issues. 
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1. 

The st udy indicated that UOCi s did monitor curriuilum i111plcnw!11 ;ili\111 sup,:n 1<;1( 111 111 th e 

sc hools. l-IO\·Vever, there is need for r30Cs to l11llt1ilm supervis iu11 Cll1Ti cul11111 i1npie111 (·11lali u11 in 

the schools . This is because, according to Gakure et al. (20 13) inif th ose huclics incl11 ckcl people 

vvho could ntbnitor and evaluate what went on in schoo ls. it vvo uld be possible to promote 

academic performance. However, they indicated that so me of the members o r these i111portrn1l 

bodies had no knowledge or skills to enable them to understand the dy nci rnics of curri culum 

implementation supervision. let alone school managem ent . They incli cc1te effec ti ve supen·ision or 

instruction could improve the quality of teaching and lea rning in the c lass room. 

··· ·.· ,. 

5. l.4 Chaileriges faced by the Board of Governors in enhancing Academic Performance 
t. 

The study established that BOGs faced a number of challenges in enhancing academic 

performai1ce in the schools. In the first place the study found out tlrnt 110Cis did 

. . ' 

notcommunicate effectively on issues concerning academic performance. T hi s is ;1 lso ;1 ch;: llenge 

that has been obsei·ved by previ ous scholars. Lomi and Harri son (201 2) indicate that th L· rnncern 

of the owner of the institution is to take ac ti on to so lve problems by providing solutions through 

different pa1iicipa11.ts bringing in the attention. However. it see ms lack ol" effec ti ve 

communication is a challenge for schools which perform poorly academically. Therefore. there is 

need for eff~cti~k cominunication by BOGs on academic matt er if · there is to be better 

performance. 

The study found otit that BOGs could not monitor teaching and len rning to improve ac8demic 

performance . . Thi~ was because head teachers ignored BOGs invitin g. them for meetings when 

they chose. Besides BOGs Jacked control over teachers . Relatedly , Passi d-al (2000) explain 
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some members of Board of Governors Jack experience in school management, thus they cannot 

monitor teaching. Accordingly there is need for the Board of Governors members to be 

"' 
knowledgeable in order for schools to achieve educational academic achievements. 

Further, the study found out that BOGs faced the challenge of providing facilities and structures 

to improve on academic performance. The challenge which is faced by Boards of Governors in 

enhancing academic performance was also recognised by other scholars. Sekamwa( 1996) 

observes that it may be genuinely difficult to carry out some of the management policies in the 

absence of relevant facilities like desks and infrastructure on time. This is because Bo~d of 
·'"·, . 

Governors face the challenge of providing the necessary and adequate school needs to enable 

staff work for pronominal academic performance. 

5.2. Conclusions 

BOGs had not taken keen interest in what took place in their schools because they showed no 

sense of their school ownership and had inadequate knowledge in financial management. 

BOGs enacted rules and regulations in their schools in Iganga district but they were not involved 

in the management of discipline of these schools. 

Many Board of Governors' members were not confident with interpretation of Government 

policies on education hence could leave it to the head teachers. 
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BOGs faced a number of challenges in enhancing academic performance in the schools which 

include failure to communicate effectively, inability to monitor teaching and learning and 

provide facilities and structures to improve on academic performance. 

5.3 Recommendations 

On the basis of the study conclusions, the following recommendations were made: 

The Ministry of Education, Science, Technology and Sports should ensure that the Board Of 

Governor's role of financial control is effectively implemented 

.t. 
BOGs should be invited by head teachers to help in disciplining teachers and students, 

developing discipline policies, rules and regulations and providing guidance and counselling to 

students. 

The Government/MOESTS should set minimum qualifications for the selection of BOGs for 

effective interpretation of policies concerning education. 

Foundation Bodies should obtain and distribute copies of the education Act 2008 to BOGs to 

enable them read and understand their roles and responsibilities. 

5.4 Suggestions for Further Research 

This study focussed only Board of Governors and academic performance of secondary schools. 

However, further research should be carried out on the criteria fur selecting BOGs, the role of 

school cultures and teachers perception ofBOGs, factors affecting performance of BOGs. 
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APPENDICES 

APPENDIX I: QUESTIONNAIRES FOR BOGs AND TEACHERS ., 

Dear Respondents, 

I am Mukisa Moses Kayuza a Master of Education Student in Kyambogo University (KYU). I 

am carrying out a research study strictly for academic purposes and your responses will be kept 

confidential. Do not indicate your name anywhere in this questionnaire 

t 
SECTION (A) BACKGROUND 

Instructions: Tick in the space provided the alternative of your choice. 

A 1 Location of School: 

Urban S "Ub I~~ em1- r an Rural 

A2 Your position in the school? 

I BOG member I Teacher 

SECTION B: Independent Variable question items 

Tick in the appropriate column in the table below according to how you feel about Board of 

Governors' Contribution on the scale of 1- Strongly disagree (SD), 2- Disagree (D),3- Agree (A) 

and 4- Strongly agree (SA). 
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Bl Board of Governors Financial Contribution 1 2 3 4 

SD D A SA 
Q 

BI. I The board of governors allocate funds 

Bl.2 The board of governors has ensured that finances are not lost 

Bl.3 The board of governors IS involved Jn budget preparation 

ensuring proper allocation of resources 

Bl.4 Board of governors has ensured transparency in the use of funds 

hence good teaching and learning environment in the school 

Bl.5 The board members are knowledgeable in financial management -' 

enhancing academic performance through proper financing 

Bl.6 Board of governors helps in mobilising finances 

Bl.7 BOG financial management affects academic performance of 

their schools 

Bl.7 In summary, what is your assessment of the Board of Governors Financial Contribution? 
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B2 Board of Governors Discipline Contribution 1 2 3 4 

SD D A SA 
0 

B2.1 The board of governors help Ill disciplining teachers and 

students 

B2.2 The board helped m developing the discipline policy of the 

school 

B2 .3 There are rules and regulations enacted by the BOG 

B2.4 The board has put mechanisms for preventing indiscipline in the 

school \, 

B2.5 Every member of the school community observes culture for the 

school decided by the BOG 

B2.6 There are values that the board of governors has put in place 

which are followed by all members of the school community 

B2.7 The of governors influence the discipline of teachers Ill the 

school 

B2.8 The way BOG handles discipline in the schools affects academic 

performance of the school. 

B 1.8 How does the BOG's way of management of discipline affect academic performance of the 

school. 

··· ·············································· ······.·········· ··························································································· 

..... .......... ........................................................... .............................................. .... ......... ............................ 

.............. .. ................................................................. ..... ....... .. ............................................ ................... 
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B3 Board of Governors' supervision of Curriculum 1 2 3 4 

implementation SD D A SA 
0 

B3.1 Board of governors members have shown interest m curricula 

development 

B3.2 BO Gs members are involved m providing guidance and 

counselling students as a curriculum implementation supervision 

measure 

B3.3 BOGs have helped in providing teaching and learning materials 

B3.4 The Board of Governors mobilise parents to get involved in their ;~ 

children's affairs 

B3 .5 The BOG monitors curriculum implementation supervision in the 

school 

.. 
B3.6 Precisely, in your own opinions what is the Board of Governors' superv1s1on of curriculum 

implementation? 
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B4 Challenges on Academic performance of secondary schools faced by 

I Board of Governors 
0 

84.1 The 80Gs communicates effectively issue concern mg academic 
! 

performance 

B4.2 The BO Gs monitor teaching and learning to better academic 

perfonnances 

B4.3 BOG motivate staff for academic performances 

B4.4 The BOGs are involved in providing administrative support to enhance 

academic performances t .,, 

B4.5 The BOG have helped in providing facilities and structures to improve 

on academic performance 

84.6 Time management has been improved by Board of Governors in school 

to enhance academic performance. 

B 1.7 In summary, what are the challenges to the Board of Governors in enhancing academic 

performance of schools? 
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SECTION C: DEPENDENT VARIABLE QUESTION ITEMS 

Tick in the appropriate column in the table below according to how you feel about Academic 

a 

performance in secondary schools on the scale of I- Strongly disagree (SD), 2- Disagree (D),3-

Agree (A) and 4- Strongly agree (SA). 

Cl Academic Performance 1 2 3 4 

SD I D A SA 

Cl.I Students achieve good grades in UNEB examinations 

Cl.2 Students UNEB results have been improving over time 

Cl.3 The students UNEB results are satisfactory 

Cl.4 The students' speech language proficiency is superior 

Cl.5 Student's communication abilities are good 

Cl.6 Students have exhibit technical skills 

C 1.11 In summary, what is your opinion about the academic performance of your school? 

APPENDIX II: INTERVIEW GUIDE FOR BOGs, HEADTEACHERS AND STUDENT 

REPRESENTATIVES 

1. To what extent has the Board of Governors' allocation of funds enhanced academic 

excellence in the school? 

2. To what extent has the Board of Governors ensured that finances are not lost for the 

academic progress? 
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3. To \·Vhat extent is the Board of Governors involved in budget preparation? 

4. To what extent has the promotion of transparency by Board of Governors in the use of 

() 

funds created a good teaching and learning environment in the school? 

5. In what ways is the Board of Governors involved in the budgeting process? 

6. What has the BOG done to mobilise finances for academic progress of the school? 

7. To what extent has the Board of Governors help in disciplining errant teachers and 

students? 

8. What discipline policy has the Board of Governors helped in developing for the school? 

9. What has been the importance of rules and regulations enacted by the BOG in prornpting 
•""\ ' 

academic performance? 

10. What mechanisms has the Board of Governors put in place to prevent indiscipline in the 

school? 

11. Jn what ways have the values established by the Board of Governors' enhanced academic 

progress? 

12. What is the importance of the Board of Governors influencing the discipline of teachers 

in the school on academic performance? 

13. In what ways has the Board of Governors' members shown interest m curricula 

development? 

14. What has been the influence of BOGs members' involvement in providing guidance and 

counselling students? 

15. To what extent has the BOGs helped in promoting reading habits of students? 

16. How important has been the Board of Governors mobilisation of parents to get involved 

in their children's affairs? 
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17. In what ways does the BOG monitor curriculum implementation superv1s1011 m the 

school? 

0 

18. What extent does effective communication among all stakeholders by the BOG enhances 

Academic improvement? 

19. Does the consideration of staff request by BOG improve on Academic performance? 

20. What is the importance of BOGs provision of teaching &learning materials to academic 

performance? 
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APPENDIXV: DETERMINING SAMPLE SIZE FROM A GIVEN POPULATION BY 

" 

THE SMALL SAMPLE TECHNIQUE FOR SELECTION OF SAMPLE 

N s N s N s 
10 10 220 140 1200 291 
15 14 230 144 1300 297 
20 19 240 148 1400 302 
25 24 250 152 1500 306 
30 28 260 155 1600 310 
35 32 270 159 1700 313 
40 36 280 162 1800 317 
45 40 290 165 1900 320 
50 44 300 169 2000 322 
55 48 320 175 2200 327 
60 52 340 181 2400 331 
65 56 360 186 2600 335 
70 59 380 191 2800 338 
75 63 400 196 3000 341 
80 66 420 201 3500 346 
85 70 440 205 4000 351 
90 73 460 210 4500 354 
95 76 480 214 5000 357 
100 80 500 217 6000 361 
110 86 550 226 7000 364 
120 92 600 234 8000 367 
130 97 650 242 9000 368 
140 103 700 248 10000 370 
150 108 750 254 15000 375 
160 113 800 260 20000 377 
170 118 850 265 30000 379 
180 123 900 269 40000 380 
190 127 950 274 50000 381 
200 132 1000 278 75000 382 
210 136 1100 285 1000000 384 

Note. - N is population size. 

Sis sample size. 

By Robert V. Krejcie&Daryle W. Morgan (1970). 
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