








































opaqueness 111 decision making in schools and homes . Effective channels of communication 

however allow students to vent out their grievances, learn about new develop ments in the school 

and get feedback from the school administration on issues they consider pertinent to their studies 

and wellbeing at the school. 

Ebila (2004) argues that students' strikes affect the advancement of education considering that 

they interfere with the progress of students who would have benefited from school and gotten to 

higher institutions. She further argues that most of the affected students end up being expelled 

fi-om school and thus ending as truck drivers, prostitutes, or at best joining army and po lice 

forces without qualifications, yet if they had received mentorsh ip, coaching, career guidance and 

inspiration from successful people who have gone through these experiences, they cou ld end up 

completing their careers as public servants, successful sportsmen/women, great mothers/ fathers, 

musicians, and teachers. 

Ssekamwa and Lugumba (2001) observe that in Uganda student's leadership was intended to be 

part and parcel of school governance structure by the M inistry of Education and Sports. The 

prefects and the school council members are supposed to erve as channel of communication 

between the students and the school administration and cal l to the attention of the head teacher 

and the staff problematic issues that require their attention. School assemblies which were used 

as impo11ant aspect of communication arc no longer effective channel of communication due to 

rhe large numbers of students enro lied in most schools. 

Over the years students have become indispensable constituents of governance, leadership and 

management and they are increasingly becoming conscious of the need to organize their affairs 

and demand for their rights (Lee, 2014). Global ly there are indications that students sha l 1 

continue to influence governance and management decisions through their collective action 
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considering that they are a unique community w ith unique demands, expectations and potentia ls 

(Giguere and La lo nrde, 20 l 0). Most o f the times however, students' activism have ended up in 

violent and destructive str ikes (Leach, 2003 ; Mugasha, 20 13 ; Gikungu & Karaga, 2014) . 

Globa lly School Boards of Governors have statutory respons ibility that can be used to fo restall 

students' strikes in secondary schoo ls considering that they are respo nsible fo r init iating and 

implementing school programs, providing effective strategic leadership, formulating po lic ies, 

offering financia l steward, mo nitoring and ensuring strategic engagements with key stakeholders 

of the schools (The Uganda Education Act, 2008; Micheal, 1999; Phiri, 1999; Ssekamwa and 

Lugumba , 2001 ; Berg, Me laville and Blank ; 2006). 

The concept and practice of school governance is a g lobal history and con temporary real ity. 

School boards of governo rs globall y are considered to have part icular mandate which can 

posit ively shape the life and learning o f students in the ir schools considering that they are 

responsib le for init iat ing and implementi ng school programs, providing effect ive strategic 

leadership, formu lating po lic ies, offering financial steward, monitoring school and having 

-rrategic engagements with key stakeho lders of the schoo ls (Michea l, 1999; Phiri, 1999; 

Ssckamwa and Lugumba, 2001 ; Berg, Melaville and Blank, 2006). 

In the Uniteo .:)tates of America, the concept and practice of school governance dates back to the 

nme of enlightenment and the rise of modern state where the influence o f parents over the 

management o f the education o f the ir children started to dimin ish when the states started to enact 

schoo l legislat ion around 1830 - 1840. Congress enacted laws which aimed at rebuild ing sense 

of nationhood following the c ivi l war (Herbs, 2006). 

7he Supreme Court ruling o f 1925 in the United States of America which a llowed Private 

Schoo ls to exist changed the teITain of school governance in America, because it a llowed the 
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Federal Governments to become more fo rceful in the management of schools in America as a 

way of desegregating American Schools from racial discrimination (Herbs, 2006). To date 

democratic va lues are core principles of schools governance in America. McCloskey and 

Herzberg ( 1959) argued that in the United States of America, schoo l boards were official links 

between citizens and schoo ls. School boards of governors were elected to establi sh local schoo l 

policies which were considered beneficial to students, the community and the nat io n. School 

board kad great influence on public understand ing and support of schools. 

In England, the early years of formal education were directly in the hands of the churches that 

controlled the provision, contents and processes of the education (Derek, 20 I I) . From mid-1940 

to 1970, local education authorities took contro l of schools (Balarin, Brammers and Mccormack, 

2008). Central government had limited direct involvement in the governance and management of 

education until late 1990 where the centra l government took a center stage in the governance of 

education w hen the Prime Mi nister James Ca llaghan questioned the va lue for money spent on 

education which trigged the establishment of the education reform Act of 1988. 

The enactment of the Education Reform Act of 1988 was a critical factor in the transformation of 

the governance of education in England w here parent had the freedom to send their children to 

the best school and the schoo l had to strive to attract the best pupils. The Education Reform Act 

empowered the school governing bodies to become central in managing school by ensuring that 

chools develop and imp lement their strategic plans. Schools a lso became more transparent 

especia lly w ith the establishment of the office of Standards in Education in 1992 (Balarin ct al, 

2008). 

[n South Africa, school governance has been part of the political strnggle and is viewed as a 

democratic right which aimed at granting the marginalized people political and ownership space. 

7 



It is considered a way of involv ing the people in their development process (MmTay and 

Robberts, 2001 ). They continue to note that in South Africa, the schoo 1 governance structure is 

the closest statutory structure to the people, as its members are elected direct ly from loca l 

communities. The South Africa School Act 1996 makes provis ion for a simple system of 

organization, governance and finance of public schools, requiring each school to establish a 

democratic school governing body comprising representatives of parents, educators, learners and 

non-educator staff fo I lowing elections in each of the categories (Murray and Robberts, 200 I) . 

In Uganda the concept and practice of "schoo l governance" has developed and changed a lot 

over time but apparently without scholarly work on the roles of the school board of governors on 

forestall ing students' strikes. Until 1925, the missionaries were responsible for managing and 

governing all aspects of education in Uganda (Ssekamwa and Lugumba, 200 I). The government 

only started to participate directly in the governance and management of the education system in 

Uganda after the Phelps-Stoke's Commission 's report of 1924 which highlighted failures of the 

miss ionaries in managing the education system in the country for example, fai lure to relate 

education activities ro the needs of the pupi ls and the community, low standard, lack of 

supervision among others which led to the establishment and of the Advisory Counci l on Native 

Educational which included all provincial commissioners and representatives of the mission 

member (Ssekamwa and Lugumba, 2001). 

The education Ordinance of 1927 directly changed the governance of the education system in 

Uganda when it provided fo r the development and regulation of education where the whole 

education system was brought under the government direct ion and control. Much as the 

government was not the owner of the educational schools, it had the powers to direct and 

detennine the functions of the schoo Is. The ordinance empowered the education directors to 

8 



register, clarify and close all education institutions which were not meeting required standards 

(Ssekamwa and Lugumba, 200 I ). 

The 1942 Education Ordinance established schoo l boards of governors who were responsible for 

controlling education policies in line with direction from the Director of education. This however 

was to be done in consultation with the Advisory Council for African Education whose actions 

on relig ious matters were subject to direction of denomination authority school board of 

governors who were required to receive choo l inspection reports, scrutinize and ubmit to the 

government (Ssekamwa and Lug umba, 200 I). 

The 1942 Education Ord inance in Uganda provided that schoo l boards of governors should 

consists o f three govenunent nominees and three nominees of deno minational authorit y. Each 

board of governors was to have a cha irman nominated by the deno minationa l authority. The 

chairman and nominated members wou ld elect five members to the board and the chairman 

could remain in office as long as he was still needed by the denominationa l authority but a third 

of the members of would retire at the end of every schoo l year but they may still be e lig ible for 

e lect ion. The boards were requ ired to meet a t least once a year, it was responsib le for the 

business of the head master who attended a ll the ir meeting but could not vote (Ssekamwa and 

Lugumba, 200 I) 

In 1944, board of governors were appointed for self-governing schoo ls and training colleges, in 

1962 rules governing board of governors was published in re lation to 1959 Education Ordinance. 

Each board of governors cons isted of th irteen ( 13) members approved by the minister of 

education. The schoo l boards of governors were responsib le for over-seeing the administration, 

and proper conduct of the schoo ls under their charge. They supervised the head teac her and all 
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the teaching and non-teaching staff as deterrnilled by the ministry (Ssekamwa and Lugumba, 

2001 ). 

As the school board of governors provided oversight of the schools, the actual administrat ion of 

the schoo ls were in the hands of the bead teachers and a ll the other teachers who were 

responsible for ensuring that the pupils were studying well, had suffic ient food, slept well, 

participated in ath letics, spolts and ga mes. Teachers were expected to go to class when wel l 

prepared, not to come late, provide and mark work to avo id causing breakdown in school 

administratio n that can cause str ike or any kind of rebellion by students (Ssekamwa and 

Lugumba, 2001 ). 

The Uganda Education Act of 2008 empowers the Minister of Educat ion to estab lish school 

board of governors consist ing of at least twelve ( 12) people of which five should be 

representa tives of the founding body of the schoo l (at least one must be a woma n), a 

representative of the loca l government representing the district stand ing committee responsib le 

fo r education, o ne nominee of local counci l, two representatives of parents, two representatives 

staff and one representative o ld students (The Uganda Education Act, 2008). The Act, 

articulates the functions of the schoo l governing board as governing and admin istering of the 

property, funds chattels or things of the school; providing welfa re and di scipline of students and 

staff and fixi ng fees and charges with approval of the Minister and performing other relevant 

functions as prescribed in the regu lation (The Uganda Education Act, 2008). 

1.3. Theoretical background to the study 

This study is guided by the Institutional Theory as espoused by Scott (2004) . The theory holds 

that inst itutions are systems which are composed of regulated, nom1ative and cultural cognitive 
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elements that produce meaning, stability and order. Regulative elements in the institutions entail 

capacity to establish rules, surveillance mechanism and sanction to influence behavior by use of 

force, fear and expedience tempered by rules which includes states trade and professional 

association, business groups, firms and agencies. Meanwhi le normative element involves rhe 

creation of expectation that introduce perspectives, evolutions and obligatory dimension into 

social li fe . Cultural cogniti ve clement on the other hand, involves the creation of shared 

concept ion that constitute the nature of social reality and the frames through which meaning is 

made. 

In this study, "secondary schools" are considered institutions that have normative and cultura l 

cognitive e lements that produce mean ing, stability and order. lt produces meaning in the sense 

that it provides values chat are critical in the transformation and development of the students who 

arc being prepared for meaningful lives and productive professions. The schools arc also 

considered to be having regulative c lements which have established rules, surveillance 

mechanism and sanction to influence behavior of the students by the use of force , fear and 

expedience tempered by rules. 

Further still, a school as an institution is considered to possess normative element which 

involves the creation of expectation that introduce perspectives, evolutions and obligatory 

dimension into social life of rhc students . The choo l is also considered to possess cultural 

cognitive e lements which entail the creat ion of shared conception that constitute the nature of 

soc ia l rea lity and the frames through which meaning are made to the life of the students. 
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1.4. Conceptual background to the study 

School Board of Governors, is a school governing body whic h sets strategies fo r the school and 

plays a vital role by ensuring that each child/learner gets the best possible education as attested 

by; United Kingdom Department for Education 2014) 

It is a supreme governing body or gro up of people who have been e lected or appointed to govern 

the affairs of a secondary school within the confines of the Uganda Education Act 2008 to 

oversee and ensure the smoo th running of a secondary school. 

This study was conceived basing on a perception that schoo l boards of governors are very 

instrumenta l in foresta lling students ' strikes in Uganda considering that they are mandated by the 

law as attested to by the Uganda Education Act of 2008 wh ich mandates the schoo l board of 

governors to govern and administer the property of the school, maintain welfare and discipline of 

students and staff and oversee the finances of the schoo l. 

The study perceived that the law and the good trust of the conmmnity give the school boards of 

governors the legitimacy, power and confidence to effectively govern the socia l, politica l and 

economic aspects of the school which cumulat ively resu lts into peace, harmony and tranquility in 

the schoo l and consequently eliminate occurrence of students' strike in the school. Specifically, 

the study was conceptualized basing on the ideas that: 

When the school board of governors set clear strategic direction for the school by art iculating a 

clear vision, mission, values, strategies and goals, and make efforts to monitor the 

implementation of the strategic plan , then the school administration can know what to achieve in 

the schoo l and how to achieve them. As a result they shall be able to work and produce tangible 

results that can make the school succeed in its entire programs such as administration, academics 
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and welfare of the students hence elimination of possibilities of occurrence o f students ' strikes in 

the schoo l. Ontario Ministry of Education (20 10) refers to this st rategic process as creating a 

caring and safe schools system where school leaders establish and maintain a culture of knowing 

w hat are required for the welfare and learning of students, understanding students behavior and 

implementing progress ive discipline behavior. 

The study further perceived that when the school board of governors provide effecti ve and 

sustainable financial stewardship by approving school budget, so urce of funding, monitoring 

financial utilization of the schoo l and appointment of external auditors, then the schoo l shall be 

able to meet its financial obligation and adequately provide the needs of the students and the 

workers at the schoo l hence, avoiding creation of situation that can cause students' strikes. 

Manitoba Schoo l Board Association (20 14) a lludes to this line of thought by arguing that the 

financ ial stewardship role of the School Board entails strategic reasoning, evidenced based 

decision making, prndent fiscal management, clear definit ion of communication process and 

protocol, information sharing, public reporting, and engendering public confidence by the school 

board through the maintenance of professional code of conduct. 

Furthermore, the study perceived that when the school boards o f governors formulate and ensure 

effect ive implementatio n of clear policies and rules to manage the schoo ls, they pro vide a 

framework for what needs to be done, how it should be done, who shou ld do it and when it 

shou ld be done . It was envisaged therefore in this study that clear po licies articu late procedures 

of performing work, defines roles and responsibilities and set c lear disc iplinary procedures that 

in itself eliminate situations that can create students strikes. United Kingdo m Department of 

Education (2014) shares in this line of thought when it argues that schoo l governing bodies are 

strategic leaders of the schoo l w ho p lay vita l role in ensuring that each child gets the best 
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possible education by setting strategic vision, providing strategic direction, setting strategic 

frameworks setting targets, agreeing on strategic priorities, aims and objectives of the schoo l, 

s igning off policies and p lans, and reviewing progress against set targets. 

La t but not least, the study envisaged that when the school board of governors devises effective 

and sustainable mechanism of engaging with the students, staff, parents of the students, 

government and other key stakeholders of the school, then they shall be able to diffuse and 

neutralize forces that can cause s trikes in the schools. Manitoba School Board Association 

(20 14) ho lds that school board system was founded on the principle that schools should be 

managed by members of the communities that the school serves . Community engagement is 

therefore a component of school board operation and school board of governors therefore need to 

ensure that broad spectrum of community have input into the day today decision making of the 

school as a way o f respecting their core values because schools are so integral part of 

communities that decisions they make on issues like hour of operation, curriculum, and code of 

conduct affect everyone at some time. 

1.5. Contextual background to the study 

Secondary schools in Uganda are currently governed and managed within the Uganda Education 

Act of 2008 as amended. The Act provides for among others the roles, functions and procedures 

of the sc hool boards of governo rs (The Uganda Education Act, 2008). By law, all secondary 

schoo ls must have operational schoo l boards of governors which make policies and guide lines 

and monitor the operations of the schools. However, despite the existence and efforts by the 

schoo l board of governors and school administrators to govern and manage schools well, there 

are still rampant incidences of students' indiscipline w hich sometimes results into student 's 

strik es where students rej ect normal rules of conduct, boycotted routine activities, stoned 
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build ings and teachers, tipped and set on fire staff cars in Uganda (Ssekamwa and Lugumba 

2001 Okuda, 2013). 

There are many secondary schools in Uganda which have experienced violent students' strikes 

which have resu lted into enormous destruction of property, loss of lives, arrest and detentions of 

students and disruption of school programs. Majority of the students' strikes seem to be caused 

by lack of effective communication between tudents and school administrators, indiscipline 

among students, inability of school administrators to check the background of students before 

they are admitted, lack of meaningful involvement of students and incompetency of school 

administration among other factors (Okuda, 2013). 

Occurrences of student's strikes however, seem to be less in some regions than others. There are 

a lso some regions which have witnessed more rampant and destructive students' strikes than 

others. For example in 2013 Western Uganda seems to have witnessed more incidences of 

students' strikes than the rest of the regions of Uganda when Sheema District alone registered 42 

cases of students ' strikes which led to closure of 44 secondary schools in the district (Mugasha, 

2013). The situation however seems to be different in Central Uganda and particularly in Wakiso 

district where there seems to be fewer cases of students' strikes o r nonoccmTence of students ' 

strikes in most secondary schools. 

The available scholarly literatures on Uganda Education system does no t account for the 

prevalence and nature of students' str ikes and more spec ifically they are silent on the ro les of 

school boards of governors in managing strikes in schools. 
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1.6. Problem statement 

The main purpose of a school is to provide learners with educat ional foundation from which they 

can build successfu l independent lives (Ob iwe luozor, Momoh and Ogbonnaya, 20 13). Disruption 

in schoo l learning environment is therefore an impediment in student ach ievement (Aboko , 

20 13). Students in secondary schools need safe environment , suffic ient infrastmcture, adequate 

teaching and learning materials as well as co-cunicular activit ies in order to study well and 

develop their intellectual and socia l skills. 

School boards of governors are cons idered very instrumental in creating safe and enabling schoo l 

environment basing on the fact that they are mandated to decide on what a school should be, 

oversee generation and management of schoo l finances, make and oversee implementation of 

school policies and engage with key stakeholders of the school to ensure that discipline and order 

is maintained in the schoo l (Uganda Education Act 2008; Resnick , 1999). 

Desp ite the presence of school boards of governors in a ll secondary schools in Uganda, Wakiso 

d istrict has continued to experience rampant, violent and destructive incidences of students' 

strikes. Students of London College Nansana went on strike protesting an external mock exam 

from the National Schools Association instead of the usual one from the district. This incident 

resulted into destruction of schoo l property and bui ldings such as the laboratory and residences 

(Wandera, Ssebuyira and Senkabirwa, 2011 ). Kirinya secondary School in Kiira Sub County 

experienced students riot where the po lice fired rubber bu llets and teargas w hich injured some of 

the students (Nantambi, 2011 ). 

Another inc idence of students' strike in Wakiso District was that of the Wakiso School for the 

Deaf where the students went on strike cla iming that they were experiencing maladministration 
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and poor the living conditions in their school. The strike resulted into intem1ption of school 

programs when the school was fo rced to c lose fo r two weeks (Bariyanadamali , 2012). 

Despite the rampant incidences and destructive nature of students' strikes in Uganda, there seems 

to be very limited scho larly literature on the subject matter in Uganda. The ava ilable scholarly 

literatu res on Uganda Education System until the time of this study, seem not to account for the 

re lationship between the students ' strikes and the ro le being played by schoo l boards of 

governors which specifically entails providing strategic leadership, providing effect ive and 

sustainable fmancial stewardship, setting and monitoring the implementation of chool po licies, 

rules and regulations and effectively engaging key stakeho lders of the schools in how to maintain 

disc ipline and peace in the schoo l. It was upon this background that is why this study was 

conceived to investigate the roles of the schoo l boards of go vernors in forestalling student 's 

strikes in secondary schools in Uganda with particular focus on Wakiso district. 

1.7. Purpose of the study 

The purpose of the study was to in vestigate the role of School Boards of Governors in 

fo restalling students' strikes in government secondary schools in Wakiso District. 

1.8. Specific objectives of the study 

a) To examine the relationship between leadership of School Boards of Governors and students ' 

strikes in government secondary schoo ls in Wak iso district. 

b) To investigate the relationship between financial stewardship by the Schoo l Boards of 

Governors and students' strike in government secondary schools in Wakiso d istrict. 

c) To find out the relationship between po licy making by the schoo l boards of governors and 

students' strike in government secondary schools in Wakiso district. 

17 



d) To examine the relationship between engagement of key stakeholders of the school by the 

School Boards of Governors and students' strikes in government secondary schoo ls in 

Wakiso Di trict. 

1.9 Sig nificance of the study 

The study was intended to contribute new knowledge in the disc ipline of Education Policy 

Planning and Management specifically in the areas of governance and management of secondary 

schools. The findings of the study might be useful in improving understanding of students ' 

strikes wh ich is a very serious problem in the country because they claim lives, destroys 

prope1ty, disrupt school programs and cause instability in the community. 

Furthermore, the findings of the study is considered important in improving understanding on 

school leaders, managers and academicians on the roles of schoo l boards of governors in general 

but specifically in handling students' strikes in secondary schools. The study provides insight to 

government on how to make laws, by-laws and polic ies that can improve on governing of 

secondary schoo ls in the country. The findings of the study bridges the knowledge gap on roles 

of school boards of governors and students' strikes and sets a base for further research on related 

issues on the subject. 

1.10. Justification of the Study 

By the time of conducting this study, there was lack of researched evidence on the persistence of 

students' strikes and the role of school boards of governance in forestalling students' strikes in 

the education system in Uganda yet it is a major concern to the education managers, parents and 

the government due to its destructive nature that usually claim lives, destroys prope1ty, disrupt 

educational programs and destroy future of young children. The works of Wandera, Ssebuyira 
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and Senkabirwa (2011), Nantambi (201 l ), Mugasha (2013) and Okuda (2013) all atm at 

reporting occurrences and nature of students ' strikes but fall short of systematic investigat ion of 

the roles of school boards of governance in forestalling students' strikes in the secondary 

schoo ls. This study therefore is j ustified because it aimed at studying a n area which is least 

studied and requires a lot of scientific study, scholarly writings and publishing. 

1.11. Scope of the study 

l.11. t Content scope 

The contents of this stud y is limited to the prevalence and nature of students' strikes, extent to 

whic h schoo l boards of governors are capable of forestalling students ' strikes in second ary 

schools in Wakiso District and the roles of school boards of governors in fo restalling students' 

St: 
rikes in the seco ndary schools. Specifically the study considers the roles of school boards of 

CT( 

= )Vemors as very critical factors in forestal ling students' strikes. These factors are: providing 

strategic leadership to the schoo ls, providing effective and susta inable financia l stewardship to 

t:hte schoo l; formu lat ing and ensuring imp lementation of clear policies and rnles for the school; 

e::l:rect ive engagement of key stakeholders of the school on how to ma intain d iscipline and peace 

in the school. 

1.11 .2. Geographical scope 

The study was conducted in Wakiso district which is located in Central Uganda bordering 

. akaseke and Luweero districts in the No11h, Mukono in the East, Kalangala district in the 

South, Mpigi district in the South West and Mityana in the North West. The study was conducted 

in the two Counties of Wakiso namely Kyaddondo and Busiro where twelve (12) government 

schools were randomly se lected . The schools were drawn from the following sub-counties: 
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' 

Busukuma, Entebbe Municipality, Gombe, Kakiri Town, Katabi, Kasanj e, Kira Town, 

Makind ye, Masuliita, abweru, Namayumba, Nangabo, Nansana Town council, Nsangi, Ssisa 

and Wakiso Town Council. 

1.11.3. Time scope 

The study focused on the period fi-o m 2008 - 2013 considering that was the per iod when there 

were rampant students ' strikes in the country. 

Figure 1: Conceptual fra mework fo r the study 

Conceptual Framework 

.. 
Independent Variables 

",_;:.. ~ .. 
SBOG Capabi lities 

• leadership t o schoo l 

• Financial stewardship to school 

• Formu lating po licies & ru les 

• Engagement of key sta ke holders 
of t he school 

Intervening variables 

• 
• 

Environment I commun ity 

Po litica l envi ronment 

Dependent Variables 

Non-Occurrence of Students' strikes 

• Trs. work wel l & effectively engage in their duties 
• Std. well disciplined & respectfu l to trs., prts ., and 

community 
• Conducive at mosphere to study 
• Stds happy & perform wel l 

• Incitement from the destabil izing agent w it hin & outside t he school 

Conceptual frame work for the study 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1. Introduction 

This chapter presents literature reviewed in line with the theory that guided the study and the 

study objectives which looks at the relations hip between the leadership of the schoo l boards of 

governors and students' str ikes, the relationship between provision of financia l stewardship by 

the School Boards of Governors and students' strikes, the relationship between po licy making by 

the Schoo 1 Boards of Governors and students' strikes, the re lationship between engagements of 

key stakeholders of a schoo l by the School Boards of Governors and students' strikes. The 

chapter further provides summary of the literature and hypotheses of the study. 

2.2. Theoretical orientation 

This study used Institutional Theory as espoused by Scott (2004) . The theory holds that 

i.nstitutions are systems which are composed of regulated, normative and cultural cognitive 

c lement s that produce meaning, stability and order. The theory fu rther states that regulative 

e lements in the institutions enta il capacity to establish rules, surve illance mechanism and 

sanction to influence behavior by use of force, fear and exped ience tempered by rules which 

inc ludes states b·ade and professional association, business groups, firms and agencies. 

More still the theory holds that, normative element in inst itutions invo lves the creation of 

expectation that introduce perspectives, evo lutions and obligatory dimension into social life. 

Cultural cognitive element on the other hand, involves the creation of shared concept ion that 

constitute the nature of social rea lity and the frames through which meaning is made. 
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Dae in, Goostein and Scott (2012) m their study tit led " institutional theory and institutiona l 

change" o bserved that institutiona l theory is a credible theory that has been comparable with 

other approaches . To them much as the theory has been criticized for be ing used to expla in 

pers istence and ho mogene ity of pheno menon, it is still credible . 

Vermeule (2006) prov ides a legal aspect of the institutional theory in his book ''Judging under 

uncertainty: An Institutiona l Theory of lega l interpretation" w hen he argues that in the 

interpretation o f a law one can adopt an institutio nal approach to legal interpretation without 

subscribing to forma lities and conc lusion. He further argues that institut ional ana lysis is 

indispensable to any account of lega l interpretation. Vermeu le (2006) further argues that in law 

the question is always "What dec ision procedure shou Id part icular institution, with their 

particu lar capacities use to interpret the text? 

Cova lesk i, Dirsmith and Miche lman (1993) arg ue that Institut iona l Theory proposes that 

organization surviva l requires it as much as possible to confom1 to socia l norms acceptable to 

achieve higher levels o f production effectiveness. In the ir argument on the Institutional Theory, 

Covaleski , Dirsmith and Michelman (1993) echo the arg uments o f Meyer and Rowman (1977) 

and DiMaggio and Powell , ( 1983) that many aspects o f an organizatio n 's forma l structure, 

po licies and procedure serve to demo nstrate conformity with the institutiona lized rules and 

expectatio ns. 

Carpenter and Feroz (2001 ) in their study of "Institutiona l Theory and Accounting Choice" argue 

that Institutional Theory is complementary to economic theory and resource dependency theo ry. 

They ho ld that Institutional Theory provides another lens through which one can view economic 

reso urce dependency incentives for accounting rules cho ice. The duo appreciates the argument o f 
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Oliver ( 1997) where they share in h is perspective that Institution Theory views organization as 

operating within a soc ial framework of norms and values. 

Peters (2000) on the other hand in his study ' 'Inst itutional Theory: Problems and Prospects" 

observes that institutional theory is static in exp laining the nature of institutions and it faces 

difficulty in measuring insti tutional variables. 

2.3. Students ' strikes in secondary schools and the leadership role of the school boards of 

governors 

Micheal ( 1999) considers school boards of governors to have fundamental obligation of 

providing effective leadership to schools. He expects them to provide leadership that creates 

enabling learning environment for students. According to him, schoo l boards of governors 

generally make policies, rules and regulat ions for secondary schoo ls; they ensure that they are 

implemented, monitored and eva luated. 

Shober and Hartney (2014) o n the other hand holds that school boards of governors are expected 

have requisite know ledge in governing schoo ls, their focus need to be o n improving students' 

learning, and ability to apply "work practices" which signify training, compensation, and time 

spent on doing their the job in providing leadership to schools under the ir jurisdiction. 

The Uganda Education Act of 2008 outlines the funct ions of the school governing board as 

governing and administering school property, funds chattels or things of the school; providing 

welfa re and discipline of students and staff and fixing fees and charges with approva l of the 

Mi nister and performing other re levant functions as prescribed in the regulation (The Uganda 

Education Act, 2008). 
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When the boards of governors perform their duties well, it is perce iYed that they eliminate or 

minimize occurrence of students ' strike considering that the causes of students' strikes are 

mostly related with the governing functions of the schools. Specifically the roles of school 

boards of governo rs which relates to managing students' strikes are the following. 

Byaruhanga (2006) holds that the new wave of secondary school strikes in Uganda is a 

mani festation of leadership. governance and administration gaps which have fa iled to address the 

problems of students like indiscip line, food, and school fees. Kaziba (2008) in his study of 

·'aggressive behavior in education Institutions in Uganda" observes that students in secondary 

schoo ls and Universities in Uganda have continued to use vio lent strikes as a means of 

influencing schoo l leadership and management to act in their favor. 

Omollo (2013) argues that in Kenya school boards o f governors and school management 

committee are generally appointed from amo ng persons who have qualities of commitment, 

competence and experience which can enhance the management and development of educationa I 

institutions. This line of thought can be interpreted to mean that school boards of governors in 

Kenya are expected to create s ituation that promotes development of schools and negates 

promotion of students' strikes w hich is usually detrimenta l to schoo l deve lopment. 

Hamilton (201 3) holds that school boards of governors are expected to understand their ro les, 

comply with existing lega l requirements that govern their school, act honestly, in good faith, 

w ith integrity and unwaveringly in the best interests of their school. To him, school boards of 

governors are expected to be open and honest during their meeting, stay informed abo ut 

activities and affairs of their schoo l; have complete und erstanding of all board issues, they need 

to be informed and contribute to making independent and sound judgment on issues that come to 

them for dec ision. 
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Desirable attributes of school boards of governors include but may not necessarily be limited to 

having expertise in areas that are important for the school; knowledge of its operation and 

management, its external environment; ability to make and influence decisions; willingness to 

commit to the task of governing; and willingness to devote time to effective decision making 

(Hamilton, 2013). Much as Hamilton (2013) explains desirous attributes of school boards of 

governors in the governance of schoo ls, he however does not explicitly show how school boards 

of governor can forestall students ' strikes in seco ndary schoo ls. 

United Kingdom, Department for Education (2015) holds that school boards of governors have a 

strategic ro le of providing leadership for their schoo ls. They are responsible for determining 

vision, mission, values, goals, objectives and strategies for their schools. They are required to 

ensure that schoo ls have robust strategy that can help to set priorities and achieve schools ' 

visions. The Department consider school board to be capable of addressing fundamental strategic 

questions such as ' where are we now?', 'where do we want to be?', and 'how are we going to get 

there? Their focus need to be on creating strategic challenges and opportunities for school 

impro veme nt . They need to avoid unnecessary detail and peripheral issues that can derail them 

from their core functions (United Kingdom, Department fo r Education, 20 15). 

According to Micheal ( 1999), school boards o f governors are expected to be on the forefront of 

setting long term and compel ling vision for a school by stimulating dialogue, obtaining 

consensus necessary for shaping the future of their schools. To him, school board of governors 

are expected to be innovative and forward thinkers that can set challenging goa ls to improve 

performance of the school by evaluating the past and present, identifying trends and emerging 

issues that shape the future of a school. 
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Farrell (2005) on the other side argues that school boards in the U nited Kingdom are empowered 

since 1980s to have major control of all school activities inc lud ing strategic leadership. 

resourcing decis ion, employment of professional staff and development of key po licies including 

curriculum and discipl ine. She however observes that some schoo l board of governor in the 

Unit ed Kingdom arc not being significantly invo lved in strategic activities of the ir schools much 

as they are also required to monitor and evaluate the implementation of the strategic plan of 

schoo ls. 

2.4. Financial stewardship by the school boards of governors and students' strikes in 

government secondary schools. 

One of the main causes of students' strikes in secondary schools in Uganda is poor resources 

supplies and management in the schools. Many secondary schools in the country lack basic 

fac ilities like toilets, decent dormitories and teachers (Gikungu, & Karanja 2014). Related to the 

above is a concern raised by Ssekamwa and Lugumba (200 l) that numbers of school board of 

governor in Uganda have observed that the costs of running secondary schools in Uganda is on 

the rise. They further ho ld that school boards of governors are responsible for approving school 

budgets, scmtiniz ing financial accounts of the school and advising head teacher on financia l 

contro l and expenditures. 

Michea l (1999) argues that school boards of go vernors ha ve significant fiduciary responsibilities 

as stewards of public funds because their responsibilities entail ensuring that schoo l funds are 

effic iently. equitably, w isely utilized. According to him schoo l boards must ado pt an annual 

school budget, approve needed schoo l fac ilities and assure equitable allocation of financial and 

human that allows students access school programs. Much this argument does not explicit ly 

explain the relat ions hip between students' strikes and the financ ial stewardship role of school 
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boards of governors; it however explain what the school boards can do to avoid condit ions that 

can make students to strike in the schools. 

Phiri (1999) on the other hand observes that Swaziland Education Reform Act of 1988 mandates 

school boards of governors to oversee the management of schoo l budget to allow children 

receive the best possib le education in the country. According to her, school boards of governors 

are responsible for deciding on the education needs and priorities of the school, conducting cost 

benefit analysis of expenditures, assess ing employment needs o f schools and monitoring 

operation of the schools. The abo ve argument much as does not explicitly discusses students· 

strikes, it clearly points to what the schoo l boards of governors can do to avo id conditions that 

can make students to strike in the schools. 

The World Bank (2008) observes that school boards of governor are responsible for setting 

choo l fees in line w ith the government guidelines; they are required to ensure appropriate 

fi nancial management of schoo ls, resource mobilization, oversee school fac ilities and monitor 

general school performance. Much as this document does not explicitly d iscuss students ' strikes 

in secondary schoo ls, nevertheless it shades light on what schoo l boards of governors do that can 

help in forestalling students strikes. 

According to Hamilton (20 13) school boards of governors are required to maintain familiarit y 

with the financial status of their schoo l by regularly reviewing and understanding of fmancial 

statements; and actively tum their minds to a consideration of the fmancial reports they are 

obliged to consider. According to him, they are also required to act with care and diligence when 

executing their ro les which imp lies that they a re required to apply reasonable care in the 

performance of their office w ith a consideration that the standard of care and diligence is 
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detennined both by reference to the school 's circumstances and the specific member 's position, 

exper ience and respons ibilities. 

2.5. Formulation of school policies by the school boards of governors and students' strikes 

in secondary schools 

School boards of governors have statutory responsibility for setting po licies that can provide 

appropri ate responsibility and authority fo r administering schoo l. In Uganda, the school boards 

of governors have governing responsibility for ensuring that school has sufficient re levant 

policies that can govern, administer and manage a schoo l (The Uganda Education Act, 2008). 

Vale of Glarmorgan Council (20 11) holds that schoo l governing boards are responsible for 

developing, monitoring, implementation and evaluation of schoo l policies. Much as the above 

schoo ls of thoughts are not explicit on students' strikes; they however a ll point to creation o f 

conditions that can deny occurrence of students' strikes in secondary schools. 

For any school to be effectively managed, it requires polic ies on human resource management, 

schoo l logo, admiss ion, child protection, discipline and complaints procedures, equal 

opportunities and gender equality, curriculum, development planning, financia l planning, finance 

and admin istration, security, health policy among others (Vale of G larmorgan Council, 2011 ). 

Chicago Teachers ' Unio n (2012) observes that school governing boards have a role to make 

polic ies that a ims at eradicating racial discrimination, pedagogy of poverty and criminalization 

of students. The union observes that school policies that do not prioritize and invest in enhancing 

involvement of key stakeholders of schoo ls, usua lly fai l to serve students, they therefore need not 

to be promoted. This perception clearly advocates for po licies that can improve learning and 

wellbeing of students but does not explicitly show the relationship between the role of school 
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boards of governors in formulating and implementing policies and rnles in secondary schools 

and occurrences of students ' strikes in secondary schools. 

Hamilton (20 13) argues that schoo l boards are required to have least a "rudimentary·· 

understanding of the business of the schoo l, keep infonned about the school's activities; monitor 

the school 's affa irs and policies and manage information overload e ither by decreasing the 

amount of information which the schoo l boards members are presented w ith or increasing the 

amount ohirne they have to absorb the information. 

2.6. Engagement of key stakeholders of the schoo ls and students' strikes in secondary 

schools 

Stakeho lders arc indiv iduals, groups and organizations that have interest in the actions of firms 

and have ability to influence it (Savage, 1999). Major stakeholders of firms include consumers, 

employees and the natural environment (Caro l, 2004). Berg, Melaville and Blank (2006) 

consider effective stakeho lders' engagement in a school to consist of regu lar and meaningful 

meeting with al l the key stakeholders like students, staff of the schoo l, government and security 

officers, parents of the students. business suppliers and the community in w hich the school is 

located . They refer to it as co llaboration, conversation and reflection with key issues of the 

school. 

Berg et a l, (2006) further argue that engaging schoo l stakeho lders entai l knowing more about the 

community surrounding the schoo l and having honest discussion with them about the types of 

fami lies, where they live, work, what social issues concerning them and sharing responsibi lities 

of leading the school w ith them as a way of mobiliz ing resources, suppo rt ing and ensuring 

collective decision on the school. Berg et al, (2006) however do not explain how engaging 

school stakeholders relate to students' strikes in secondary school KYAMBOGO UNIVERSITY 
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Kendall (2006) argues that effective engagement of key stakeholders in education can lead to 

improvement in the quality of an educational program as attested to by the Malawi project where 

regular meeting, collaboration and effective feedback was encouraged among donors, 

government , non-governmental organization and communities. In the above project. designed 

collaboration with stakeho lders is considered to have helped to promote innovation and 

consensus among the schoo l stakeholders but nowhere does it explain the relat ionship between 

students' strikes engagement of key school stakeholders. 

2. 7. Summary of the li terature review 

The main argument on Institutional Theory is that there is need for socia l order and regu lation of 

activities of organ ization as attested to by the work of Michelman ( 1993), Covaleski, Dirsmith 

and Carpenter and Feroz (200 I), Vermeu le (2006) and Scott (2008). Much as the theory does not 

explicitly explain the occurrence of students ' strikes, it prov ides a basis to understand 

institutional arrangements in secondary schools thar provide for the existence of Schoo l Boards 

of Governors and how they are required to perform thei.r work which eventually can affect 

occurrence of students ' strikes in secondary schools. 

Ava ilable literature show that school boards of governors are have fundamenta l ob ligat ion to 

prov ide effective leadership to schools by creating enabling learning environment for students 

(Micheal, 1999), controlling school activities, providing strategic leadership, resourcing and 

development of key policies (Farrell , 2005). These lines of thought are considered instrumental 

in controlling occurrence of students ' strikes in schoo ls. 

Literature further confirms that schoo l boards o f governors play fiduciary role in the 

management of the school by ensuring that schoo l funds are effic iently, equ itably and wisely 

ut ilized to allow students to access school program (Micheal, 1999). It was also observed that 
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schoo l boards of governors have governing responsibility of ensuring that schools have sufficient 

policies fo r governing, administering and managing their affairs and that effective engagement of 

key stakeholders in education can lead to improvement in the quality of an educational program 

(Kendal l, 2006). 

Generally, most of the literatures reviewed on the roles of school boards of governors exp licitly 

explain what they do as far as the governance of schools are concerned but do not explicitly 

explain how they forestall students' strikes in secondary schools. 

2.3. Hypotheses of the study 

• There is s ignificant positive relationship between the leadership provided by the school 

board of governors and students' strike in government secondary schoo ls in Wakiso 

district. 

• There is significant positive relationship between providing fi nancial stewardship by the 

school board of governors and students' strike in government secondary schools in 

Wakiso district. 

• There is significant positive relationship between policy making by the schoo l board of 

governors and students' strike in government secondary schools in Wakiso district. 

• There is significant positive relationship between engagement of key stakeho lders of 

schools by the schoo l board of governors and students' strike in government secondary 

schools in Wakiso district. 

31 



CHAPTER THREE 

METHODOLOGY 

3.1. Introduction 

This chapter provides how data was collected, analyzed, presented and discussed. The chapter 

presents, the research design, population of the study, methods used to collect data, sample size, 

sampling strategies and procedures, techniques and instruments of data collection, va lidity and 

re liabil ity and ethical cons iderations. 

3.2. Research design 

This study employed an explanatory research design considering that the purpose of an 

explanatory research is to explain why a phenomenon occurs and a llows the researcher to 

identify causes that determine why a behavior occurs (Jackson, 2009 and David, 2001 ). 

Exp lanatory research seeks to explain observed phenomena, problem or behavior. It seeks to 

answer the question why, how and attempts to identify the causa l factors and outcomes of target 

phenomenon (Bhattachcrjee, 2012). 

The explanatory research des ign was considered appropriate because it aimed at explaining the 

issue under investigation which in this case is ·'the role of school boards of governors in 

fo restalling students' strike". The study was conceptua lized basing on the following ideas: that 

when schoo l boards of governors effectively provide strategic leadership and sustainable 

financ ial stewardship to schools, formulate and oversee implementation of clear pol icies and 

ru les in the schools and effectively engage the key stakeholders of the school on how to maintain 

discipline and peace in the school, then students' strikes wou ld not occur in a school. 
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The above research design was considered appropriate framework and a guide for conducting the 

study, a comprehensive plan for data collection in an empirical research project and blue print 

that aims at answering specific research questions or testing hypothese . It also specified the data 

collection process, instrument development process and sampling process (Sousa, Valmi, 

Driessnack, Martha, Mendes and Isabel, (2007), Bhattacherjee, 2012). 

3.3. Research method 

The study used survey method because it was considered appropriate for capturing snapshot of 

practices, beliefs or situation in a field setting using questionnaires and structured interviews 

(Bhattacherjee, 2012). The study emplo yed mixed method of data co llection where both 

quantitative and qualitative data were collected and analyzed to answer research question. 

Mixed research method was used to a llow both quantitative and qualitative data to be collected 

and integrated at some stage of the study (Andrew and Halcomb, 2009). Quantitative data was 

used to test the relationship between the hypotheses meanwhil e qua litative data was used to 

prov ide deeper understanding of the relationship between the variables by explaining 

perceptions, values and meanings attached by the participants on the subject under study. The 

above methods were cons idered appropriate means of collecting and analyzing data for this 

part icular research basing on the lesson from Andrew and Halcomb (2009). 

3.4. Population of the study 

The population of this study consisted of District Education Officer, District Inspectors of 

chools, Head Teachers, and Teacher in charge of Discipline, Board of Governors, School 

~ecuri ty Officer, Students leadership . The accessible population was therefore visualized to 

~ons i s t of at least three hundred and sixty (360) people drawn from the above mentioned 

:ategories within Wakiso district. 
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The District Education Officer, District Inspectors of Schools were chosen because they were 

di.reclly responsible for the welfare and well- being of schools in the district. They were therefore 

privy in providing technical data, policy related insights and clarification of some facts relating 

to the issue under study. Head teacher were chosen because they are directly concerned with the 

administration of selected schools. 

Board of governors' chairpersons and members of the boards of governors were included in the 

population because they provide oversight to the schools and are responsible for policy making 

and implementation. Students leadership were selected because they represent the students' body 

and the admin istration, teacher in charge of discipline were selected because they are the 

personne l knowledgeable about the disciplinary procedure of the respected schools. Security 

Officers were selected because they are directly concerned with security of the schools . 

The above population was chosen because from it, it was possible to select the targel sample. 

Th is perception agrees with Lhe view of Kombo and Tromp (2006) who hold that a population of 

research project refers to the aggregated category from which a sample is taken. The population 

consisted of all those who were critical in providing vital information on the subject under study. 

It is the population to which the researcher wishes to generalize her study findings. The groups 

were clearly defined by establishing the boundary conditions which allowed members and non­

members to be easi ly identified. A practice attested to by Tuckman ( 1994) cited in Odiya (2009). 

3.5. Sample size 

The study sampled one hundred eighty six people (186) participants drawn from the accessible 

population of three hundred sixty (360). The sample is based on Krejice and Morgan table of 

( 1970) as cited by Amin (2005). The samp le units were from strata which represented two 
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counties and twelve (12) government secondary schools. According to Amin (2005) and 

Mugenda and Mugenda (2005) this is a useful way of sampling in this k ind of study. 

Figure 2 : Category of the popula tion and the sample size 

Category of Population Accessible Sample Sample Technique Data collection 

Popula tion Size Method 

District Education Officer 0 1 01 Purposive Sampling Interview 

District Inspector of Schools 03 0 1 Purposive Sampling Interview 

Head Teachers 23 12 Purposive Sampling Interview 

Trs. in charge of Discipline 23 12 Purposive Sampling Questionnaire 

Chairpersons of the SBOG 23 12 Purposive Sampling Interv iew 

Members of the SBOG 148 72 Random Sampling Quest ionnaire 

School Security Officers 44 12 Purposive Sampling Questionnaire 

Student 's Council 95 64 Random Sampl ing Questionnaire 

Tota l 360 186 

3.6. Sampling techniques and procedures 

Sampl ing is the process of se lecting c lements from a population in such a way that the sample 

c lements selected represent the populat ion (Am in, 2005) . Sampling techniques arc the techniques 

used by the researchers to draw samples from a population (Odiya, 2009). This study used the 

following sampling techniques : 

3.6.1. Simple random sampling 

The study used simple random sampling techniques which applied lottery techniques to select 

the fo llowing samp les from schools in Wakiso Distr ict: Teacher in charge of discipl ine, member 

of the school Boards of Governors, school security officer and student's council members. 
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Simple random sampling is chosen to allow equa l chances for the participants to be chosen in the 

study so as to avoid bias and generating data that is representative of the entire population. The 

data from the participants are used to provide statistically representative samples to estimate the 

characteristics of the wider population in line with the view ofMaruster and Gijsenberg (2013). 

Samples for the study were drawn from twelve (12) out of twenty three (23) Government schools 

located within the Count ies of Kyaddondo, Busi.ro and Entebbe Municipality. Four (04) schools 

were randomly selected from each county and the municipality. The researcher used a lottery 

method where all names of the schools were written on tag and placed in a container of which 

one tag was picked w ithout replacement until names of schools were selected to participate in the 

study. This kind of sampling technique is considered by Amin (2005) as important because it 

e liminates bias. 

The following sample units were randomly selected from each school: Twelve (12) Teachers in 

charge of discipline, seventy two (72) members of the school boards of governors, twelve ( 12) 

school security officers and sixty four (64) members of student 's Council. 

3.6.2. Purposive sampling 

Purposive sampling was used in se lecting participants who are considered to be having specific 

knowledge on the roles of the schoo l boards of governors, schoo l discipline and management. 

The rationa le of the selection was that the target participants regularly interface, manage, 

supervise, advice and have knowledge about indiscipline and students strikes. To ensure gender 

balance in the study, participants were grouped according to their sex (males and females) then 

an attempt was made to choose proportionate numbers of males and female as per category of 

participants. The following sample units were chosen using purposive sampling: the District 
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Education Officer, the District Inspector of School in-charge of secondary schools, Head 

teachers and Chair persons of the boards of governors. 

The purposive sampling was based on the views of Cohen and Manion, ( 1997) and Odiya (2009) 

who ho ld that it helps in selecting participants basing on particular knowledge that they have that 

can satisfy the needs of research. 

3.7. Data collection techniques and instruments 

Data was obtained from both the primary and secondary sources. The primary was obtained 

directly from sampled population by the use of interviews and questionnaires, whereas secondary 

data (literature) was generated from documents such as text books, journal articles and 

government papers with information related to the subject of governance in secondary schools. 

Interviews and questionnaires were used to collect primary data. 

3.7.1. Interv iew 

Semi-structured interview was used because it was considered a conversation initiated by 

interviewer for specific purposes of obtaining research relevant information and focused on 

contents specified by the research objectives of specific description or explanation (Cohen and 

Manion 1997). The interviews questions and answers were recorded, transcribed and analyzed to 

answer research questions. 

The researcher worked out questions m advance but sometimes changed the wordings of 

questions, gave explanations and left out questions which seemed inappropriate with a particular 

interviewee and added new ones in line with the views of Cohen and Manion ( 1997), Kane 

( 1990) and Robso n ( 1993). The researcher considered this type of interview important because it 

involves face to face interaction, it was flex ible and adaptable . l nterview was used to get in-
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depth understanding of the board of governors on their roles on forestalling students ' strikes in 

secondary schools. It he lped the researcher to capture the non-verbal cues from the interviewees. 

3.7.2. Questionnaire 

The researcher used a strucmred questionnaire m this study which contained close -ended 

questions that enabled co llection of quantitative data. The cho ice of the questionnaire was on the 

basis that the respondents were able to read and write. It was also a strategy not to influence the 

pa11icipants o f the study as they fill in the questionna ires. The quest ionnaire a lso enab led the 

researcher to collect vast amounts of data in short t ime and it was less expensively. This line of 

thought is shared by Amin (2005). All the participants who part icipated in the study were 

contacted in advance to fix an appropriate date for interviews. Reasons for this arrangement were 

to create maximum co-operation and friendliness with the participants prior to the interviews 

s imilarly. 

3. 7 .3. Data collection tools 

The stud y used close-ended questionnaire guide and semi-structured interview guide. Each of the 

data collectio n tool used is explained below. 

3.7.3.J. Close-ended questionnaire 

Close-ended Quest ionnaire guides were admin istered to coll ect data fro m the members of the 

Board of Governors (not chairperson), Teachers in charge Discip line, student Council and 

School Security officer. The Questionnaire Gu ide were developed basing o n Likert Scale 1-5 

representing: Strongly Agree (SA), Agree (A), Not Sure (NS) Disagree (DA) and Strongly 

Disagree (SD). 
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3 .7.3.2. Structured interview 

The researcher used structured interview guide to collect data fro m chairperson boards of 

governors, District Education Officers, Inspector of Schools and Head teachers from twe lve (12) 

government secondary schools selected from Wakiso District. This instrument was used to 

access fi rst-hand and in-depth data because it was considered the quickest tool of collecting data 

and allowed questions to be repeated for clarity for some participants to be help improve on their 

comprehension and internalization. 

3.8. Validity and reliability 

3.8.1. Validity 

In soc ial research validity of data collection instrument refers to the appropriateness of the 

instrument in measuring the study variable so as to come up with the intended results (Amin, 

2005). onnan (1990) considers va lidity as truthfulness or accuracy of measurement. In this 

study the va lidity of the research instrument was checked using face and content validity 

approach by expert judgment. 

The drafted questionna ire was given to the supervisors for rigorous assessment which helped to 

determine their relevancies. Content Validity Index (CVI) was computed and appropriate 

adjustments were made. The following fo rmula was used: 

CVI = Item rated relevant 

Total number of items on the questionnaire 

CVI = 30140 = 0. 75. This is considered acceptable according to Amin (2005). 
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Questionnaires and interv iew were pre -tested before administering them to the participant. The 

purpose of the pre-testing exercise was to design understandable questions that the selected 

respondents would comprehend. This enabled the researcher to identify questions which were 

no t clear and responses in the categories, interview instructions and questionnaire length. The 

pre-testing exercise gave the researcher ind icators of how the interview wou ld be conducted, 

proper ways of sequencing questions and how to record responses rrom participants. 

3.8.2. Reliability 

In thi study the reliabi lity was dete1mined through test and re-test method of the questionnaires 

and the interview guide until results of the tests are confirmed that they are consistent, accurate 

and reliable. This approach is in line with the views of Kirk and Miller ( 1986), Schell, ( 1992), 

Charles (1995), Joppe cited, in Go lafshani (2003), who hold that rel iabil ity of research study 

requires the research to repeat the same process until it realizes consistent result. To them, 

re liability of research study means explicability and repeatabi lity of the study findings. It is the 

extent to which results of a study are consistent over time and accurately represent the total 

population under study. It also refers to the ability of a study to be able to be reproduced under a 

similar methodology. 

3.9. Data quality management 

Triangulation techniques were used in order to gain confirmat ion and further c larification of data 

obtained from one source. Bryman (2009) holds that triangulation offers the prospects of 

enhanced confidence and refers to multip le uses of research methods. Triangulation refers to the 

use of more than one approach to the investigation of a research quest ion in order to enhance 

confidence in ensuring findings. 
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For this study, the methodo logica l triangulation was adopted considering the advice of Bryman 

(2009) that in order to understand and make sense of the distinctions between methodo logical 

paradigms; the scholar must understand the nature of characteristics of the phenomena being 

examined and the process of knowing. 

In this stud y, the rationale for triangulation was to cross-check and cross-breed information 

gathered from different categories of participants. This involved the use of different methods of 

data collection such as semi structured interviews, and close-ended questionnaires. In some 

cases some of the participants were interviewed more than once for purposes of va lidating and 

ela borating the information given earlier. This helped to ensure validity and reliability of the 

study. 

3.9 .1 Quantitative data analysis and presentation 

Data generated quantitatively by use of questiorurnires were analyzed usmg the Statistical 

Package for Social Science (SPSS) and interpreted both quantitatively and qualitatively. The 

purpose of this type of analysis was to yie ld the desired statistical output and measures of 

re lationships between the variables and testing hypotheses. The findings of the study were 

presented in form of tables, charts and narrative. 

3.9.2 Qualitative data analysis 

Qualitative data on the other hand was generated usmg interviews. The analysis was done 

through description of events as gathered from the interviews. The main reason for using this 

type of analysis was to present issues in deta iled analys is of the issues under study. 
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3.9.1.1. Editing 

After co llecting filled questionnaires, the data were ed ited to check completeness, consistency 

and relevancy of the data collected. For the participants who were interviewed, checking of 

correctness of data was done before leaving the participants. This was done to ensure that all 

quest ions which are relevant to each partic ipant asked, answered and responses got are clearly 

written. 

3.9.1.2. Coding 

Data edited was further coded so as to derive statistica l meaning of the collected data and a lso to 

bring re lated responses together. Responses were tailed to enable the computation of cumulative 

frequenc ies and percentages to facilitate easy presentation. 

3.9 .1.3. Tabulation 

After coding, construction of tables and interpretation of resu lts was done. The researcher 

computed cumulative freque ncies and percentages from which tables, grap hs and pie charts were 

to be constructed to precisely present the findings. 

3. 10 Ethical considerations 

The study was conducted successfully, the researcher first disclosed her identity to the 

partic ipants to ensure transparency of the study and then explained the purpose of conducting the 

tudy to them (participants) and its benefits. The researcher went ahead to give an assurance to 

the participants that the information given or provided and gathered from them was to be held 

with most sincerity and it was for academic purposes only. 

The researcher ensured protection of the participants against harm, physical threat and risk; by 

keep ing the collected data with u tmost confidentiality. The find in gs of the study were presented 
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honestly without disto1tion. Part icipants were requested to consent for interview and filling of 

questionnaires as a basis for their participation in the study. 

3.11 Procedure of the study 

Prior to data co llection, the researcher prepared a proposal contain ing chapters one, two and 

three under the supervision of the supervisors and presented it for approval. Then, the researcher 

obtained a letter from the department of Education Po licy, Planning and Management of 

Kyambogo University which introduced her to the schoo ls administration and district 

administration Wakiso District as she administered the questionnaires and conducted the 

interviews. Another letter assuring confidentiality o f the information to be provided was 

designed and signed by the researcher. 

3.12. Limitation of the study 

This study was considered to be limited by time for conducting the research, the content scope 

which focused on o nly fo ur roles of schoo l boards of governors namely strategic leadersh ip, 

policy making, financial stewardship and engagement of key stakeholders of schools. 

Geographical ly, the scope of the study was limited only to twelve (12) government secondary 

schools within Wakiso district; the study was a lso limited to the use of explanatory research 

des ign considering using quantitative and qualitative methods. The population of the study was 

a lso limited to only one hundred eighty six ( 186) participants. The above explanations are 

consistent with the views of Marilyn and Goes (2013) . 
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CHA PTER FO UR 

DATA PRESENTATION, ANALYS IS AN D INTE RPR ETATION O F FINDINGS 

4.1. Introduction 

This chapter presents, analyses, and interprets the responses of the participants of the study in 

terms of gender, education leve l and age. The section further presents and ana lyses quantitative 

and qualitative findings on the fo llowing six research questions: What is the relationship 

between leadersh ip of the school boards of governors and students' strikes in government 

secondary schoo ls in Wakiso district? What is the relationship between provision of financial 

stewardship by the school boards of governors and students' strike in government secondary 

schoo ls in Wakiso district? What is the re lationship between po licy formulation by the school 

boards of governors and students ' strike in public government secondary schools in Wakiso 

district? What is the re lationship between engagements of key stakeho lders of a sehoo I by the 

schoo l boards of governors and students ' strike in government secondary schools in Wakiso 

distr ict? 

4.2. Response rate 

The table I below shows the sample size of participants and the response rate from each category 

from twel ve (12) schools and the Distr ict Education Office. Partic ipants who were interviewed 

were 25 out 26 (96.2%), and those who filled and returned the questionnaires were 125 out of 

160 with a percentage of (78. 1 %) 
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Table I : Response rate 

Interview 

Questionnaire 

Total 

Figure 3: Response rate 

160 / 
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Sample size 

26 

160 

186 

0-------....... -------~-
Sample size Response 

Rate 

Response Rate Percentage(%) 

25 96.2% 

125 78. 1% 

150 80.6% 

0 Interview 

Iii Questionnaire 

The above table (I) and the graph (figure 3) show the response rate of participants in the study. 

The participants responded very well to the interview and questionnaire . The high response is 

att ributed to high level of cooperation of the participants, persistence and strictness of the 

researcher in time management, keeping appointments and flex ibi lity in rescheduling of 

appointments. This level of response rate is considered acceptable accord ing to Sitzia and Wood 

( 1998) who ho ld that an average response rate in academic study is about 55.6%. This view is 

further supported by Fincham, (2008) who advises researchers to aim at realizing a response rate 

o f approximating 60% which is the expectation of the Editor and Associate Editors of the Journal 

Articles. 
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4.3. Demographic characteristics of the participants 

The table (II) below shows the participants by sex. Out of 25 participants for interviews 15 

(60%) were male and I 0 ( 40%) were female, for questionnaires participants were 125 and 81 

(64.8%) were male whereas 44 (35.2%) were female . 

Table II: Response by sex 

Sampled Respondents Male Percentage % 

Interview 26 25 15 60.0% 

Questionnaires 160 125 81 64.8% 

Total 150 96 64% 

Figure 4: Response by sex 
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Female Percentage % 

10 40% 

44 35.2% 

54 36% 



The researcher interviewed ten ( 10) female participants; who consisted of five (05) head teachers 

and five (05) chairpersons of school boards of governors. Fifteen of the interviewees on the 

other hand were male who comprised District Education Officer, School Inspector and 

chairpersons of school boards of governors. One hundred and twenty five ( 125) of the 

participants filled in questionnaires, eighty one of them were male while forty four (44) were 

female. 

The findings on gender of the participants shows that until now fewer women are ho lding 

strategic leadership and management pos itions in the education sector in Wakiso district 

compared to their male counterparts. This may be an issue that further researchers can pick it up 

to find out if it (the gender imbalance in the leadership positions) has influence on students' 

strikes in the district considering that women and men usually approach leadership and 

management differently , have unique cha llenges and opportunities in o rganization (Brinia, 

20 12). 

Table III : Education level of the participants 

Education Level Frequency Percentage(%) 

Primary certificate 20 13.3% 

Secondary ce11ificate 48 32.0% 

Diploma 36 24.0% 

Bachelo r's Degree 26 17.3% 

Master 's Degree 11 07.3% 

Ph. D 09 06.0% 

Total 150 100 
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Figure 5: Education level of the participants 

Education level of the Participant Graph 

M<istcr's Degree 

The above table (Ill) and the pie chart (figure 5) show that most of the participants of the study 

(32%) have attained secondary level of education. followed by those with Diplomas (24%) , 

Bachelor Degrees (17%) , Primary level (13.3%), Masters (07.3%) and those with Ph. D (06%). 

The findings reveal that all the school boards of governors were literate, capable of analyzing 

and interpreting governance and management issues in the schools. The teachers, head teachers, 

school inspector and district education officer are all highly educated, professionals who 

understand the issue understudy very well. The members of the students' council and the 

security officers were all literate and knowledgeable about the study subject. The education 

background of all the participants in the study therefore provides confidence on the data 

provided, increases reliability, trustworthiness and credibility of the study. 
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Table IV : Ages of the Participants 

Age Group Frequency Percentage(%) 

13 - 23 49 32.6% 

24 - 34 07 04.6% 

35 - 45 23 15.3% 

46-56 46 30.6% 

57 + 25 16.6% 

Total 150 100 

Figure 6 : Age of the participants 

Age of the Participants Graph 

The findings on the age of the participants reveal that most of the boards of governors are 45 

years and above w hich implies that they have suffic ient experience to govern schools and handle 

students' strikes. The schoo l teachers however are within 34 - 56 years of age which implies that 

they are a ll mature and capable to manage students' issues in the schools. Students' leaders w ho 

partic ipated in the s tudy however all fall w ithin the age bracket of 13 - 23 years which means 
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I 
I 

they are o Id enough to understand issues that can cause strikes, their management and 

governance. The implication of the age of the participants is that they are all within the age group 

that can provide credible, re liable and trustworthy data on the subject under study. 

4.4 Leadership of school boards of governors and students' strike in government 

secondary schools in Wakiso District 

The third research question fo r this study was: What is the relationship between the leadership of 

the school boards of governors and students' strikes in government secondary schools in Wakiso 

District? The above relationship was measured using statements that show the level to which the 

school boards of governors involve the various key stakeholders of the school in develop ing and 

achieving school vision, mission, goals, objectives and va lues but also how they monitor 

implementation of the school development plan. The table below provides descriptive statistics 

of the findings on th is research question. 

Table V: Involvement of key stake holders in setting and achieving school goals, mission, 
and vision 

Participan Questions SA A NS 0 SD Mea 
ts n 

YI embers Our SBOG involve all key 30 05 06 03 10 

of School stakeholders in setting and (55.5%) (9.2%) ( 11. I (5.5% 18.5% 

Board achieving chool vision %) ) 

Our SBOG involve all key 02 28 03 02 12 

stakeholders in setting and (4.2%) (59.5 %) (6.3% (4.2% (25.5 
achieving school mission ) ) %) 

Our SBOG involve all key 18 26 06 02 -

stakeholders in setting and (34.6%) (50.0%) ( l l.5 (3.8% 2.00 
achieving school goals %) ) 
Our SBOG involve all key 11 33 05 03 -
stakeholders in setting and (2 1.2%) (63.5%) (9.6% (5 .8% 1.94 
achieving school objectives ) ) 

Our SBOG involve all key 17 24 08 03 -
stakeholders in setting and (32.7%) (46.2%) ( 15.4 (5.8% 2.04 
achieving school values %) ) 

50 

.0 . 

.741 

.850 

.885 



Our SBOG invol ve all key 14 27 06 05 -

stakeholders in setting and (26.9%) (51.9%) ( 11.5 (9.6% 
2.02 .860 

implementing school %) ) 

development strategics 

Our SBOG effectively monitor 14 26 07 04 -
the implementation of strategic (26.9%) (5 1.0%) ( 13.7 (7.8% 1.98 .761 
plan %) ) 

Teachers Our SBOG involve all key 04 05 - 01 02 
in charge stakeholders in setting and (33.3%) (41.7%) (8.3% (16. 7 2.33 

1.49 
7 

discipline achieving school vision ) %) 

Our SBOG involve all key 02 06 02 0 1 0 1 
1.16 

stakeholders in setting and (16.7%) (50.0%) (16. 7 (8.3% (8.3% 2.42 
5 

achieving school mission %) ) ) 

Our SBOG involve all key 03 07 0 1 - 01 
stakeholders in setting and (25.0%) (58.3%) (8.3% (8.3% 2.00 .853 

achieving school goals ) ) 

Our SBOG involve all key 02 08 0 1 01 -

stakeholders in setting and (16.7%) (66.7%) (8 .3% (8.3% 2. 08 .793 

achieving school objectives ) ) 

Our SBOG involve all key 02 08 - 02 -
takeholders in setting and (16.7%) (66. 7%) ( 16. 7 2. 17 .937 

achieving school value %) 

Our SBOG invol ve all key 03 05 02 02 -
takeholders in setting and (25.0%) (4 1.7%) (16.7 ( 16.7 

2 .25 
1.05 

implementing school %) %) 5 

development strategies 

Our SBOG effectively monitor 01 08 02 - OJ 
the implementation of strategic (8.3 %) (66.7%) ( 16.7 (8.3% 2.33 .985 

plan %) ) 

Security Our SBOG involve all key 03 06 02 01 -
officers stakeholders in setting and (25.0%) (50.0%) ( 16.7 (8.3% I. 11 

2. 17 
achieving school vision %) ) 5 

Our SBOG involve all key 02 06 04 - -
stakeholders in setting and (16.7%) (50.0%) (33.3 2.17 .71 8 
achieving sc hool mission %) 

Our SBOG involve all key 01 08 03 - -
stakeholders in setting and (8.3%) (66.7%) (25.0 2.17 .577 
achieving school goals %) 

Our SBOG involve all key 03 06 03 - -
stakeholders in setting and (25.0%) (50.0%) (25 .0 2.00 .739 
achieving school objectives %) 

Our SBOG involve all key 02 07 03 - -

I 
stakeholders in setting and (16.7%) (58.3%) (25 .0 2.08 .669 
achieving school values %) 
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Our School Board of Governors 04 04 04 - -
involve all key stakeho lders in (33.3%) (33.3%) (33.3 

2.00 .853 
setting and achieving school %) 
development strategies 

Our School Boards of Governors 03 07 01 - -

effectively monitor the (25.0%) (58.3%) (8.3% 2.00 .853 

implementation of strategic plan ) 

Student Our School Boards of Governors 0 1 21 06 10 10 
leadership involve all key stakeholders in (2.1) (43.8) ( 12.5) (20.8) (20.8) 

3.15 
1.25 

setting and achieving chool 5 

development strategies 

Our School Boards of Governors 04 16 04 11 12 
1.38 

effectively monitor the (8.5) (34.0) (8.5) (24.4) (25.5) 3.23 
6 

implementation of strategic plan 

Quantitative findings in table (V) revea l that majority of participants of the study agreed that key 

stakeholders of the schools are involved in the strategic leadership of the schoo ls considering that 

they are invo lve in developing and achieving school visio n, mission, goals, o bjectives and va lues 

but al o on monito r implementation of the school deve lopment program as attested to by the 

majority of the school boards of governors (65.8%) who agreed that key stakeho lders of the 

schoo ls are involved in setting and achieving schools' vision. This view is a lso shared by 75% of 

the teachers in charge of discipline, 75% of the security officers and 46% of the student leaders. 

Akin to the above is the view of majority of the school boards of governors (64%) , teachers in 

charge of disc ipline (66. 7) and security officers (66. 7%) who all agreed that stakeho lders of the 

sc hools are involved in setting and ac hieving school's miss ion. C losely related to the above is the 

view of 85% of the school boards of governo rs who agreed that the key stakeholders of the 

secondary schoo l are involve in setting and achi eving schoo ls' goal. This is a position w hich is 

also shared by 83 .3% of the teachers in charge of discip I inc and 78% of the security officers. 

52 



Related to the above view is the perception of 85% of the school boards of governors, 83% of 

teachers in charge of disc ipline and 75% of security officers who agreed to the statement that 

their school boards of governors usually invo lve all key stakeholders in sett ing and achieving 

school object ives. Linked to the above is the issue of real ization of school va lues where 79% of 

the school boards of governors agreed that key stakeholders of the schools are usually involved 

in setting and realizing school values. A view shared by 83.5% of teachers in charge of discipline 

and 75% of the security officers. Closely linked to the above is a perception of 79% of the school 

boards of governors who agreed that key stakeholders of schools arc involved in setting and 

achieving school development strategics. They share this perception with 68% of teachers 10 

charge of discipline, 66.6% of the school security officers and 46% of students' leadership. 

The above quantitative findings are suppo11cd by the qualitative resu lts from the interview with 

chairpersons of the school boards of governors, district education officers and head teachers of 

the schools who generally believe that involving key stakeholders of schools in establishing clear 

school vis ion, mission, goals, objectives, va lues and strategies is critical in propelling schools to 

success hence setting a basis for foresta lling students' strikes. The above line of thought is 

supported by the view of the fo llowing interviewee who observed that : 

" Involving key stakeholders of school in strategic leadership helps in 

shaping the future of the schoo ls". It helps stakeholders to foresee 

what may happen in the schools" and it eventually contributes to the 

state of not having strikes in the school and can also a llow the entire 

school to move together for a common goal hence denying chances 
for strike" . 
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4.5.1 Correlation analysis between leadership of school boards of governors and students' 

strike in government secondary schools in Wakiso District 

Table VII: Pearson correlations 

S trategic Students' Strike 

Leadership 

Pearson Correlation 1 .603. 

Leadership Sig. (2 -tailed) .000 

45 145 
Pearson Correlation .603. 1 

Students' Strike Sig. (2-tailed) .000 

45 145 

*. Correlation is significant at the 0.0 I leve l (2 -tailed). 

Table Vil: Model summary 

Model R R Square Adj usted R Square Std . Error of the Estimate 

I .603a .363 .348 .64580 

a. Predictors: (Constant), Leadership of school board of governo rs 

The Pearson Correlation Analysis (PCA) on the relationship between strategic leadership of 

chool board of governors and students' strike in government secondary schools in Wakiso 

District shows that there is significant moderate positive relationship between the two variables 

where: r = 0.603, p= 0.000, N=45 and given that the computed value of "p" < 0.05. 

Further to the above Pearson Correlation analysis, a Linear Regression Analysis (LRA) was used 

to statistically estab lish the extent to which the strategic leadership of school boards of governors 

influences students' strike in government secondary schools in Wakiso d istrict. The table above 

(V TI) shows that the coefficient of detem1ination between the variables (adjusted R Square is 

0.348) which implies that variabil ity of strategic leadership of schoo l boards of governors 

influences the variabi lity in students strikes by 34.8%. 
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Table Vlll: The extent to which strategic leadership of school boards of governors ' 

influences students' strikes 

Ana lysis of Variance (ANOV A) was performed as shown in the table below. 

ANOVA3 

Model Sum of Df Mean F Sig. 

Squares Square 

Regression l 0.223 I 10.223 24.5 13 .000° 

I Residual 17.933 143 .417 

Total 28.156 44 
a. Dependent Variable: Students' Strike 

b. Predictors: (Co nstant), Strategic Leadership 

The findings in table Vlll shows that leadership of school boards of governors influences 

students' strikes considering that the computed "p " value (significance) is 0.000 and is less than 

0.05 . 

The above findings show that leadership role of school boards of governors has moderate 

positive statist ical significant relationship with students ' strikes. The findings further indicate 

that strategic leadership influences students. The above findings therefore accept the hypothesis 

whic h was stated : "There is s ignificant positive re lationship between the leadership provided by 

the school boards of governors and students' strike in government secondary schools in Wakiso 

district". This means that effective leadersh ip by the school boards of governors influences 

occunences of students ' strikes in the secondary schools. 

4.6. Financial stewardship offered by the school boards of governors and students' strike 

The fo urth research question of the study was: What is the relationship between provision of 

financial stewardship by the schoo l boards of governors and students' strikes in government 

seco ndary schools in Wakiso district? The above relatio nship was measured using statements 
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that show the level of clarity of setting schoo l budget by school board of governors, 

sustainability of generating funds , effective ut ilization of school finances, ensuring auditing of 

school finances and carefulness in ut ilization of schoo l finances . The table below provides 

descriptive statistics of the findings on this research question. 

Table IX: Financial stewardship and students' strikes 

Particip Questions SA A NS D SD Mea S .D. 

ants n 

Teacher Our school Boards of Governors set 02 05 02 03 01 

s in clear school budget and ensure that it (16.7%) (41. 7%) (16.7%) (25.0% (8.3%) 2.58 1.240 

charge is properly implemented. ) 

disciplin Our school Boards of Governors 02 04 01 03 02 
e sustainably generate funding for the (16.7%) (33.3%) (8.3%) (25 .0% (16.7%) 2.92 1.443 

school ) 

Our school Boards of Governors 02 04 05 00 01 

monitor and ensure effective (16.7%) (33.3%) (41. 7%) (0.0%) (8.3%) 2.50 1.087 

utilization of school finance 

Our school Boards of governors 03 02 03 03 0 1 

ensures effective audit of the school (25.0%) (16.7%) (25 .0%) (25.0% (8.3%) 2.75 1.357 

finances ) I 

Security School Boards of Governors always 03 04 03 0 1 0 1 

officers participate in setting clear school (25.0%) (33.3%) (25 .0%) (8.3%) (8.3%) 2.42 1.2-W 
budget and ensure 

School Boards of Governors a lways 00 07 03 02 00 

participate in generating funding for (0.0%) (58.3%) (25.0%) (16.7% (0.0%) 2.58 .793 

the school ) 

School Boards of Governors always 02 06 03 01 00 

participate in ensuring effective (16.7%) (50. 0%) (25.0%) (8.3%) (0.0%) 2.25 .866 

uril ization of school fi nances 

I School Boards of Governors always 02 04 06 00 00 
participare in ensuring that there is ( 16.7%) (33 .3%) (50 .0%) (0.0%) (0.0%) 2.33 .778 

effective aud it of rhe school finances 

tudcnt Our school offers us all what we 05 16 04 13 09 
lead ersh need to stay comfortably in school ( 10.6%) (34.0%) (8.5%) (27 .7% ( 19. 1%) 3.11 1.355 

ip ) 

Our school has various ways of 06 14 13 03 13 
generating funds for the school (12.2%) (28.6%) (26.5%) (6.1%) (26.5%) 3.06 1.39 1 

Our school spends money on 15 17 10 0 1 05 
2.25 1.229 

important issues (31.3%) (35.4%) (20.8%) (2.1%) (10.4%) 
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The table IX shows the relationsh ip between financia l stewardship offered by the school boards 

of governors and students' strike in government secondary schoo ls in Wakiso District. The 

relationship was measured usmg statements that show the capability of school boards of 

governors in offering financial stewardship to the schoo l. The views of teachers in charge of 

discipline, security officers and student leadership were sought in this regard and the results 

show that: 

Majority of teachers in charge of school disc ipline (42%) agreed that their school boards of 

governors set clear school budget and ensure that it is properly implemented, 33.3% of them 

agreed that their schoo 1 boards of governors sustainably generate funding for the schoo 1 

meanwhile 33.3% of them agreed that their school boards of governors monitor and ensure 

effect ive utilizat ion of school fi nance. The teachers however had divergent views on the 

participation of the school boards of governors in the audit process of the school finances. Only 

25.0% of them strongly agreed that they participate in ensuring effective audit of the school 

fmanccs, 25% however are not sure and 25% di agreed that they participate in ensuring effective 

audit of the school finances. 

A total of 33 .3% of the school security officers agreed that their school boards of governors set 

clear school budget and ensure that it is properly implemented, 58.3% of them agreed that their 

school boards of governors sustainably generate funding for the school meanwhile 50.0% of 

them agreed that the ir school boards of governors monitor and ensure effective utilization of 

chool finance. 50.0% of the school security officers however arc not sure if their school boards 

of governor pa1ticipate in ensuring effective audit of the school finances. 
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A total of 34.0% of the student leaders agreed that their school offers them all what we need to 

stay comfortably in school, 28.6% of them agreed that their schools have various ways of 

generating funds, 35.4% agreed that their school spend money on important issues. The above 

findings all suggest that school boards of governors are providing effective financial stewardship 

to their schools which imply that they are capable of dealing with financial problem which is 

usually the main cause of strikes in secondary schools . However, effective participation of the 

schoo l boards of governors in the audit process of the school finances seems still be a function 

which needs to be given particular attention. 

The above quantitative finding is supported by results of interview which shows that effective 

financial stewardship is critical in forestalling students ' strikes as attested to by the following 

arguments from one of the interviewee: 

'·Many times the student w ill strike because of lack of certain things. 

ow when we mobilize the resources to meet the needs of the schoo l 

be it for the teachers, students, or support staff that will make everybody 

contented and satisfied. lf they see that the Board is striving to provide 

what it can then they will not go on strike. " 

Another interviewee observed that: 

" ... When you budget and share your budget with the whole schoo l and 

key stakeholders all of them become aware of what is happening. And 

if the students are aware, they get to know that when you strike there is 

nothing you can achieve. Transparency helps much for strikes not to 

happen ... " 

Tn addition, it was further reported that: 

"When budgeting is done by the whole community people will see 

where money comes from and where it is used. For example if you 

bring students body like the prefects in the budget making they 

will know the money they have provided is not enough or enough. 
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Students themselves can help to explain to others about the finances. 

So it is important that everyone is invo lved in budget making. " 

More to the above, another participant holds that setting and sharing schoo l budget with all the 

key stakeholders helps in avoiding the occurrence of students' strikes in the school because, 

" If al l key stakeho lders know why finances are required to build up or 

develop the school like constructing a perimeter wall, the will own it as 

number one, they will appreciate it, achieve it and at the end of it we a ll say 

we have done it. It is not a one man's project; it 's for all over us." 

4.6.1 :Correlation analysis between financial stewardship offered by the school boards of 

governors and students' strike in government secondary schoo ls in Wakiso District 

Table IX: Correlation between financial stewardship and students' strikes 

Pearson correlations 

Effective Financial 

Stewardship Students' Strike 

Effective Financ ial Pearson Correlation 1 .479 .. 

Stewardship Sig. (2-tailcd) .001 

N 45 45 

Students' Strike Pearson Correlation .4 79·· 1 

Sig. (2-tailed) .00 1 
. 

45 45 

**. Correlation is significant at the 0.0 1 level (2 -tailed). 

Table XI: Model summary 

~odel tR tR Square Adjusted R Square Std. Error of the Estimate 

l .479a .229 .2 11 .7 1052 

a. Predictors: (Constant), Effective Financial stewardship 
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Students themse lves can help to exp lain to others about the finances. 

So it is important that everyone is involved in budget making. " 

More to the above, another participant holds that setting and sharing school budget with all the 

key stakeholders helps in avoiding the occurrence of students' strikes in the school because, 

" If all key stakeholders know why finances arc required to build up or 

develop the school like constructing a perimeter wall, the will own it as 

number one, they will appreciate it, ach ieve it and at the end of it we all say 

we have done it. It is not a one man's project; it 's for all over us." 

4.6. l :Correlation analysis between financial stewardship offered by the school boards of 

governors and students' strike in government secondary schools in Wakiso District 

Table lX: Correlation between financial stewardship and students' strikes 

Pearson correlations 

Effective Financial 
Stewardship Students' Strike 

Effect ive Financial Pearson Correlation I .479 .. 

Stewardship Sig. (2-tailed) .001 

145 45 

Students' Strike Pearson Correlation .479 •• I 

Sig. (2-tailed) .001 

145 45 

**. Correlation is s ignificant at the 0 .01 level (2-tailed). 

Table XI: Model summary 

Model R R Square !Adjusted R Square Std. Error of the Estimate 

I .4798 .229 .211 .71052 

a. Predictors: (Constant), Effective Financial stewardship 
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The Pearson Correlation Analysis (PCA) on the re lationship between providing effective 

financial stewardship by the school boards of governors and students ' strike in government 

secondary schools in Wak iso District shows that there is significant but weak positive 

relationship between the two variables cons idering that: r = 0.479, p= 0. 001 , N=45 and p < 

0.05. 

More to the above PCA is the LRA was used to statistically establish the extent to which the 

effective financial stewardship offered by the school boards of governors influences students' 

strike in government secondary schools in Wakiso District. The tab le above shows that the 

adjusted R Square is 0.211 wh ich implies that variability of effective financia l stewardship by 

the schoo l boards of governors influences the variability in students ' strikes by 21.1 %. 

Table XII: Analysis of variance for students and financial stewardship 

Model Sum of lD Mean Square F Sig. 

Squares 

Regression 6.448 1 6.448 12.773 .001° 

1 Residual 121.708 ~3 .505 

Total 128.156 ~4 

a. Dependent Variable: Students' Strike 

b. Predictors: (Constant), Financial stewardship 

To estab lish the extent to which providing effective financial stewardship by schoo l boards of 

governors' influences students' strikes, an Analysis of Variance (ANOVA) was performed as 

shown in the table above and the finding shows that provid ing effective financial stewardship by 

the schoo l boards of governors influences students' strikes because the computed value of "p " 

(the signi fica nce) is 0.00 I and is less than 0.05. 

The above findings show that providing effective financial stewardsh ip by the schoo l boards of 

governors has weak posit ive statistical significant relationship w ith students' strikes. The 
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findings also indicate that effective financial stewardship influences student-s' strikes. The above 

findings therefore accept the hypothesis which was stated, "There is significant positive 

relationship between providing effective financial stewardship by the school boards of governors 

and students' strike in government secondary schools in Wakiso district" . 

4.7. Policy formulation by the school boards of governors and students' strike 

The fifth research question of the study was: What is the relationship between po licy making by 

the school boards of governors and students' strikes in public secondary schools in Wakiso 

district? The above re lationship was measured usmg statements that show the level o f 

partic ipation of the members of the school board in po licy formulation, setting and ensuring 

procedures of work in the schools. The table below provides descriptive statistics of the findings 

on this research question. 

Table XIII: Po licy formulation by the schools boards of governors 

Particip Questions SA A NS D SD Mea S.D. 

ants n 

Member I participate in setting out 19 30 02 01 -
s of what must be done in a school (36.5%) (57.7%) (3 .8% (1.9% (0.0% 1.7 1 .637 

School to achieve school goals ) ) ) 

Board I participate in setting out 19 24 05 02 02 

clear procedures of work and (36.5%) (46.2%) (9.6% (3.8% (3.8% 
1.92 .987 

ensuring that they are ) ) ) 
followed 

I participate in defining clear 19 26 05 01 01 
roles and responsibilities of (36.5%) (50. 0%) (9.6% (1.9% (1.9% 
staff and key stakeholders of ) ) ) 1.83 .834 

the school and ensure that they 

are followed 

I participate in setting out 17 28 05 01 -
clear disciplinary procedures (32.7%) (53 .6%) (9.6% (1.9% (0.0% 

l.80 .693 
and ensure that they ) ) ) 
effectively implemented 
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T eachers Our school Boards of 01 08 0 1 02 -
in Governors set what must be (8.3%) (66.7%) (8.3% ( 16.7 (0.0% 

charge done in a schoo l to achieve ) %) ) 
2.33 .888 

of school goals 

disciplin Our school Boards of 0 1 08 02 0 1 -
e Governors articulate (8.3%) (66.7%) (16.7 (8.3% (0.0% 

2.25 .754 
procedures of work and ensure %) ) ) 

that they are followed 

Our school Boards of 01 07 02 01 01 

Governors define clear ro les (8.3 %) (58.3 %) (16.7 (8.3% (8.3% 

and responsibilities if staff and %) ) ) 
2.50 

1.08 

key stakeholders of the school 7 

and ensure that they are 

fo llowed 

Our school Boards of 0 1 05 03 02 01 

Governors set clear (8 .3%) (4 1.7%) (25 .0 (16.7 (8.3% 
1.13 

disciplinary procedures and %) %) ) 2.75 
8 

ensure that there are 

effectively implemented 

Securi ty School Boards of Governors 03 06 02 01 -
officers participate in setting out what (25 .0%) (50.0%) (16.7 (8.3% (0.0% 

2.08 .900 
must be done in a school to %) ) ) 

achieve school goals. 

School Boards of Governors 02 05 03 02 -

participate in setting out clear ( 16. 7%) (41. 7%) (25.0) (16.7 (0.0% 

procedures of work and %) ) 2.42 .996 

ensuring that they are 

followed 

School Boards of Governors 01 06 03 01 0 1 

pa1ticipate in defini ng clear (8.3%) (50.0%) (25.0) (8.3% (8.3% 

roles and respons ibilities of ) ) 
2.58 

1.08 

staff and key stake holders of 4 

the school and ensure that they 

a re followed 

School Boards of Governors 04 05 03 - -

participate in sett ing out clear (33.3%) (41.7%) (25 .0 (0 .0% (0.0% 
disciplinary procedures and %) ) ) 1.92 .793 

ensure that they effectively 

implemented 

Student Our school involves us in 09 20 05 08 07 
leaders hi setti ng out clear disciplinary (18.4%) (40.8%) (10.2 ( 16.3 (14.3 1.34 

2.67 
p procedures and ensures that %) %) %) 5 

they effectively impl emented 
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Table XIII shows that majority of the school boards of governors (94.2%) agreed to the 

statement that they participate in setting out what must be do ne in a school to achieve school 

goals. 75% of the teachers in charge of discipline and security o ffi cers respective ly shared the 

same view with the school boards of governors on this matter. 

Linked to the above finding is the view of majority of the school boards of governors (82 .7%) 

who agreed that they participate in setting out clear procedures of work and ensuring that they 

are followed. The same position was also held by 75.0% of teac hers in charge of discipline and 

security officers of the schools respectively. On the other hand , majority of the school boards of 

governors (66%) and the teacher in charge of discipline (58.3% ) of the security officers agreed 

ro the same 

In regards to setting out clear disciplinary procedures and ensuring that they are effectively 

implemented, majority of school boards of governors (86.3%) , security officers (75%), teachers 

in charge o f discipline (66.6%) and the students' leadership a ll agreed w ith the statement that 

their school boards of governors participate in setting out clear disciplinary procedures and 

ensuring that they are effectively implemented. 

Interview results show that policy making and implementation by the schoo l boards of go vernors 

is critical in forestalling students' strikes. The interviewees believe that: 

"Po licies are guiding principles, if positively stated can help to guide 

everybody to know what to do in the school, it takes care of issues that 

may arise in school, ensures that things mo ve properly to promote 

wellbeing of the student's hence contro lling students ' strikes." 

Further to the above, interv iew results show that effective po lic ies making and implementation 

helps schoo l to set what must be done and fo llowed, one of the interviewee calls it 

"Mwenyango" which refers to a plant that is very itchy, If touched it makes your body itch and 
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you regret why you touched. It also set clearly roles and responsib ilities, stipulates what should 

be done, and how it should be done, 

4. 7.1 Correlation analysis between policy formu lation by the school boards of governors 

and students strikes in government secondary schools in Wakiso District 

Table XIII : Policy making and implementation by the schools boa rds of governors and the 
students' strikes. 

Pearson Correlations 

Policy Making Students' Strike 

Pearson Correlation 1 .547** 

lPo licy Making Sig. (2-tailed) .000 

N 145 145 
Pearson Correlation .547** 1 

Students' Strike Sig. (2-tailed) .000 

N 145 145 

**.Correlation is significant at the 0.0 I level (2 -tailed). 

Table XIV: Model summary 

Mode R R Square Adjusted R Std. Error of the Estimate 
I Square 

I .5473 .299 .283 .67737 

a. Predictors: (Constant), Policy Making 

The PCA on the relationship between policy making and implementation by the school boards of 

governors and students strikes in government secondary schools in Wakiso District shows that 

there is significant moderate pos itive relationship between the two variables where: r = 0. 547, 

p= 0. 000, =45 and considering that the p < 0.005. 

Further to the above PCA, LRA was used to statistically establish the extent to wh ich po licy 

making and implementation by the school boards of governors influences students' strike in 
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government secondary schoo ls in Wakiso District. The table above shows that the adjusted R 

Square is 0.283 which impLies that, variability of policy making and implementation by the 

schoo l boards of governors influences the variabili ty in students ' strikes by 28.3%. 

Table XVI: Analysis of variance for policy making and implementation 

Model Sum of D f Mean Square F Sig. 

Squares 

Regression 8.427 1 8.427 18.367 .ooob 

l Residua l 19.729 43 .459 

Total 28. 156 44 

a. Dependent Variable: Students' Strike 

b. Predictors: (Constant) , Policy Making 

To establish the extent to which pol icy making and imp lementation by the school boards of 

governors influences tudents ' strikes, an Analysis of Variance (ANOVA) was done as shown in 

the table above XV and the finding shows that pol icy making and implementation by the school 

boards of governors influences students ' strikes because the computed va lue for "p " (the 

s ignificance) is 0.000 and is less than 0.05. 

Conclusion 

The above findings show that policy formulation by the schoo l boards of a governor has 

moderate posit ive statist ical ignificant relationship w ith students' strikes. The findings also 

indicate that policy formulation influences students' strikes. The above findings therefore accept 

the hypothesis which was stated : 

"There is s ignificant positive relationsh ip between policy fom1u lation by the school boards of 

governors and students' strike in government secondary schoo ls in Wakiso district. " 
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4.8. Engagement of the key stakeholders of the schools and students' strikes in 

government secondary schools in Wakiso Distri ct 

The sixth research question of the study was: What is the relationship between engagements of 

key stakeho lders of a school by the school boards of governors and students' strikes in 

government secondary schools in Wakiso district? The above relationsh ip was measmed using 

statements that show how schoo l boards of governors engage various key stakeholders in making 

dec isio ns on matters that affect the schools. Findings on the research question are as indicated in 

the tab le below (XVII). 

Table XVII: Engagement of stakeholders and students' strikes 

Participa Questions SA A NS D SD Me S.D. 

nts an 

Members I participate in regular 15 28 03 05 01 

of School meetings with students to (28.8%) 53.8%) (5.8%) (9 .6%) (1.9%) 
2.02 .960 

Board discuss and address issues 
affecting them 

I participate in regular 22(42 .3%) 25 01 03 01 

meetings with staff of the (48 .1% (1.9) % 

school to discuss and address ) 

(5.8%) (1.9%) 
1.77 .899 

issues affecting them 

I participate in regular 17 25 05 04 01 

meetings with government (32.3%) (48.1 % (9.6%) (7.7%) (1.9%) 

officers to discuss and ) 1.98 .960 

address issues affecting the 

school 

I participate in holding 17(33 .3%) 24 02 07 01 

regular meetings with (47.1 % (3.9%) ( 13.7% (2.0%) 

security officers to discuss ) ) 2.04 1.058 

and address issues affecting 

the school 

Teachers Our School Boards of 01(8.3%) 05 0 1 02 03 

in char ge Governors hold regular (41.7% (8.3%) (1 6.7% (25 .0% 

of meetings with students to ) ) ) 3.08 1.443 

discipline discuss and address issues 
affecting them 
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Our School Boards of 01(8.3%) 06 01 02 02 
Governor hold regular (50.0% (8.3%) (16.7% (16.7% 
meetings with staff of the ) ) ) 2.83 1.337 
school to discuss an address 

issues affecting them 

Our School Boards of 01(8.3%) 03 04 02 02 
Governors hold regu lar (25.0% (33 .3% (16.7% {16.7% 
meetings with government ) ) ) ) 

3.08 1.240 
officers to discuss and 

address issues affecting the 

school 

Our School Boards of 01 (8.3%) 04 02 01 03 
Governors hold regular (33.3% (16.7% (8.3%) (25.0% 3.09 1.446 

meetings with ) ) ) 

Security Our School Board of 03(25.0%) 02(16.7 04 01 02 
officers Governors participate in %) (33 .3% (8.3%) (16.7% 

regular meetings with ) ) 2.75 1.422 

students to discuss and 

address issues effecting them 

Our School Boards of 03(25.0%) 06 02 00 01 

Governors participate in (50.0% ( 16.7% (0.0%) (8.3%) 

regular meetings with staff of ) ) 2.1 7 1.115 

the school to discuss and 

address issues affecting them 

Our School Boards of 04(33.3%) 03 01 02 02 
Governor participate in (25.0% (8.3%) ( 16.7% ( 16.7% 

regular meetings with ) ) 

government officers to 

) 
2.58 1.564 

discuss and address issues 

affecting the school 

Our School Boards of 04(33 .3%) 02 03 02 01 

Governors participate in (16. 7% (25.0% (16.7% (8.3%) 

regular meetings with ) ) ) 
2.50 1.382 

security officers to di cuss 

and address issues affect ing 

the school 

Student We meet regularly with the 11(22.4%) 24 02 02 09 
leaders hi school authority to di eus and (49.0% (4. 1%) (4.1%) (18.4% 3.04 4.306 

p address issue affecting us ) ) 

Table XVll above shows the re lationship between effective engagement of key stakeholders of 

the choo ls and students ' strikes in government secondary schools in Wakiso district. The figu res 
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reveal that the majority of the school boards of governors (82.6%) agreed that they participate in 

regu lar meetings with students to discuss and address issues affecting them. This view is also 

supported by 50% of teachers in charge discipline and 41 % of the security officers in the 

schoo ls . Related to the above arc the views of the majority of part ic ipants who agreed that their 

school boards of governors ho ld regular meetings with staff of the school to discuss and address 

issues affecting them as shown by 90.4% of the school board of governors, 58.3% of the teachers 

in charge of discipline, 75% of security officers and 71.4% of the students leaderships. 

Further to the above fmdi.ngs, majority of the school boards of governors (80 .4%) agreed that 

their school boards of governors partic ipate in regu lar meetings with government officers to 

discuss and address issues affect ing the school. This view is supported by 58.3% of the security 

offi cers and 43.3% of teachers in charge of d iscipl ine who also agreed to the statement. Closely 

linked to the above is the position taken by majority of the participants that their schoo l boards of 

governors participate in regular meetings with security officers to discuss and address issues 

affecting the schoo ls as reflected by 80.4% of the school boards of governors who agreed to the 

statement, followed by 50% of the security officers and 41.3% of the teachers in charge of 

discipline in the schoo ls. 

More findings on the above subject reveals that holding regular meetings with students help in 

avoiding occunence of students ' strikes in the schools because it creates opportunity for schoo l 

leaders to understand students better and focus on issues that affect their studies. ft helps the 

students to know themselves, their schoo l and the community much better. This view is 

reinforced by the view of the following interviewee who observed that: 

.. If you continuously share with them (the students), they get to 

understand that it is not necessary to mess up the development of their 
school and the community." 
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More to the above is the findings which show that holding regular meetings with staff of a school 

helps in avoiding occurrence of students' strikes because it strengthens team work, identifies and 

so lve problems in the schools. Related to the above is the need for schoo l leaders to hold regular 

meeting with government officer o as to find alternative ways of so lving school problems and 

en uring that governm ent policic that can improve development of the schoo l are implemented. 

Holding regular meetings between the schoo l boards of governor and ecurity officers was 

fou nd he lpful in avoiding the occurrence of tudents' strikes in the chool considering that it 

helps the school leaders to identi fy causes of strikes, strategies for address ing them hence 

promoting safety, security, law order in the schools. In this regards, o ne of the partic ipants 

be lieves that: 

"Security officers are the on ly taff around when students tend to do 

what they want and when you meet the security people they can tell you 

some of the behaviors of the students and then from this you can analyze 

some of it that may lead to problem to strikes." 

4.8.1 Correlation between engagement of the key stakeholders of the schools and 

students' strikes in government secondary schools in Wakiso District. 

Table XVIJl: Correlation between key stakeholders a nd students' strikes 

Pearson Correlations 

Effect ive Engagement of key 

stakeho lders of schools Students' Strike 

Effect ive Pearson Correlation 1 .344 
. 

Engagement Sig. (2-tailed) .021 

N 45 45 

Students' Strike Pearson Correlation .344' l 

Sig. (2-tailed) .021 

N 45 45 

"' . Correlation is significa nt at the 0.05 level (2-tailed). 
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Table XlX: Model summary 

R R Square Adjusted R Std. Error of the Estimate 

Square 

.344a .118 .098 .75985 

a. Predictors : (Constant), Effective Engagement 

The Pearson Correlation Analysis (PCA) on the relationship between effective engagement of 

the key stakeholders of the schools by the school boards of governors and students strikes m 

govenunent secondary schools in Wakiso District on the other hand shows that there is 

significant but low positive relationship between the two variables where: r = 0. 344, p= 0.021 

N=45 and considering that the p < 0.05. 

Further to the above, Linear Regression Analysis (LRA) conducted to statistically establish the 

extent to which effective engagement of the key stakeholders by the sc hool boards of governors 

influences students' strike in government secondary schoo ls in Wakiso District shows that the 

adjusted R Square is 0.098 which imp lies that, variability of the effective engagement of the key 

stakeholders b y the school boards of governors influences the variability in students' strikes by 

only 09 .8%. This imp lies that much as there is need to effectively engage key stakeholders of the 

schoo ls , the school boards of governors and school management team need to pay particular 

attention to other fac tors other engagement of school stakeho lders that can influence students to 

strikes in the schools. 

To establish the extent to which effective engagement of the key stakeholders of the schoo l by 

the school boards of governors influences students ' strikes, an Analysis of Variance (A OVA) 

was done as shown in the table below. 
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Table XVIII: Analysis of engagem ent of keys st ake holders and students' strikes 

Model Sum of :O f !Mean Square F Sig. 
Squares 

Regression 3.329 I 3.329 5.766 .021b 

1 Residual ~4.827 143 .577 

Tota l 128.156 144 

a. Dependent Variable: Students' Strike 

b. Predictors: (Constant), Effective Engagement 

The findings in table XX show that effective engagement of key stakeholders of the school by 

the school boards of governors influences students' strikes because the computed value for ''p " 

(the significance) is 0.02 and is less than 0.05. 

Conclusion 

The above findings show that effective engagement of key stakeholders of the schools by the 

school boards of governors has low positive statistical significant relationship with students' 

strikes. The findings also indicate that effective engagement of key stakeholders of the schools 

by the schoo l boards of governors influences students' strikes. The above findings therefore 

accept the hypothesis which was stated: "There is significant positive relationship between 

engagement of key stakeholders of a school by the school boards of governors and students' 

strike in government secondary schools in Wakiso District." 

71 



CHAPTER FIVE 

DISCUSSION, CONCLUS ION AN D RECOMMENDATIONS 

5.1. In troduction 

This chapter presents summary of findings o f the study, discuss ion, conclusions, 

recommendation, limitation o f the study, contribution o f the study to the body of knowledge of 

education policy, planning and management and areas fo r further research. 

5.2 . 1: Relationship between the leadership of the school board s of governors and students ' 

strikes in government secondary schools in Wakiso District 

Findings on the above research questio n revealed that leadership of schoo l boards o f governors 

has posit ive but moderate statis tical significant relationship with students ' str ikes. T he fmdings 

show that strategic leadership influences students' str ikes in government secondary schoo ls in 

Wakiso District. The above findings arc supported by the fo llowing evidence: 

a) The Pearson Corre latio n Analysis (PCA) which shows that there is s ignificant moderate 

posit ive relationship between the strategic leadership role o f the sc hoo l boards of governor and 

students' strikes where: r = 0.603, p= 0.000, N=45 and g iven that the p < 0.05. 

b) Linear Regressio n Ana lys is (LRA) w hich established that the variability of strategic 

leadership of schoo l boards of governors influences the var iabi I ity in students str ikes by 34.8%. 

c) Analysis of Variance (ANOVA) which shows that strategic leadership of school boards of 

governors influences students ' strikes cons idering that the computed value o f "p" (s ignificance) 

is 0.000 and is < 0.05. 
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d) Descriptive statistics which shows that majority of the school boards of governors, teachers, 

security officers, district education officers and student leaderships all agreed that invo lving key 

stakeholders of the schools in the strategic leadership of the schools help in forestalling students' 

in the secondary schools as attested to by: 

i) 65.8% of the school boards of governor, 75% of the teachers in charge of discipline, 75% of 

the security officers and 46% of the student leaders who all agreed that key stakeho lders of the 

schools are involved in setting and achieving schools' vision, 

ii) 64% of the school boards of directors, 67% of the teachers in charge of discipline, 67% of 

security officers who all agreed that stakeholders of the schools are involved in setting and 

achieving school's mission. 

iii) 85% of the school boards of governors, 83.3% teachers in charge of discipline and 78% of 

the security officers who all agreed that the key stakeholders of the secondary schools are 

invo lve in setting and achieving schools' goal. 

iv) 85% of the school boards of directors, 83% of teachers in charge of discipline and 75% of 

security officers who all agreed to the statement that their school boards of governors usuall y 

involved all key stakeholders in setting and achieving school object ives 

v) 79% of the school boards of governors, 83.5% of teachers in charge of discipline and 75% of 

the security officers who all agreed that key stakeholders of the schools are usually involved in 

setting and realizing school values. 

vi) 79% of the school boards of governors, 68% of teachers in charge of discip line, 66.6% of the 

school security officers and 46% of students' leadership who all agreed that key stakeholders of 

schools are invo lved in setting and achieving school development strategies but also on the: 
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e) Result of the interview which generally showed that involvement o f key stakeholders of the 

schoo l in establishing clear school vis io n, mission, goals, objectives, values and strategies is 

critical in forestalling students' strikes as alluded to by the following extract from the interviews: 

" ... involving key stakeho lders of school in s trategic leadership helps in 

shaping the future of the schools", " ... it helps stakeholders to fo resee what 

may happen in the sc hools" and " ... eventually contribute to the state of not 

having strikes in the school and can also allow the ent ire school to move 

together for a common goal hence denying chances for st rike." 

5.2 .2. Relationship between provision of financial stewardship by the school boards of 

governors and students' strike in government secondary schools in Wakiso district 

Findings on the research question revealed that providing effective financial stewardship by the 

schoo l boards o f governo rs has positive but weak statistical significant relat ions hip with 

students' strikes. The findings also indicate that effective financia l stewardship influences 

students' strikes as evidenced by: 

a) The Pearso n Correlation Analysis (PCA) which shows that there is sign ificant but weak 

positive relationship between the two variables considering that: r = 0.4 79, p= 0. 001, =45 and 

the computed va lue for "p" < 0.05. 

b) The Linear Regressio n Analysis which shows that the variabil ity of effective financia l 

stewardship by the school boards of governors influences the var iability in students' strikes by 

21.1 %. 

c) Analysis of Variance (ANOVA) which shows that providing effective financial stewardship 

by the school boards of governors influences students' strikes considering that the computed 

va lue of "p" (the s ignificance) is 0.001 and is less than 0.05 . 

74 



d) Descriptive statistics that shows that : 

i) Majority of teachers in charge of school discipline ( 42% ) who agreed that their schoo l boards 

o f governors set clear school budget and ensure that it is properly implemented, sustainabl y 

generate funding for the school (33.3% ) and effective ensure utilization of schoo l fina nce 

ii) Majority of school security officers (33.3%) who agreed that their school boards of governors 

set clear school budget and ensure that it is properly implemented, sustainably generate funding 

fo r the school (58.3%) monitor and ensure effective utilizatio n of school fina nce (50.0%) 

participate in ensuring effective audit of the school finances (50.0%). 

iii) Majority of student leaders agreed (34.0% ) who agreed that their schoo l offers them a ll what 

we need to stay comfortably in school and spend money on important issues (35.4%) 

iv) Interview results which show that effective financial stewardship is critical in forestalling 

students' strikes as po inted out by the fo llowing extracts fro m the interviews: 

"Many times the student will strike because of lack of certain th ings, 

" ... when you budget and share your budget with the whole schoo l and key 

stakeho lders all of them become aware of what is happen ing. And if the 

students are aware they know that when you strike there is nothing you can 

achieve. Transparency he lps much for strikes not to happen . . . " "When 

budgeting is done by the w ho le community people will see where there 

money is used and where it is not used. For example if you bring students 

body like the prefects in the budget making they will know the money 

they have provided is not enough or enough. Students themselves can 

help to explain to others about the finances. So it is important that everyone 

is invo lved in budget making. " 

"If all key stakeholders know why finances are required to build up or 

deve lop the school like constmcting a perimeter wa ll, they will own it as 

number one, they w ill apprec iate it, achieve it and at the end of it a ll w ill 

say we have done it. It is not a one man' s project; it's fo r a ll over us." 
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5.2.3: Relationship between policy formulation by the school boards of governors and 

students' strike in public secondary schools in Wakiso District. 

Findings on the above research question revealed that policy making and implementation by the 

school boards of governors has positive but moderate statistical significant relationship with 

students ' strikes. The findings also ind icate that policy making and implementation influences 

students' strikes . The above findings are supported by the following evidence: 

a) The Pearson Correlation Analysis which shows that there is positive but moderate statistical 

significant relationship between policy making and implementation by the school board of 

governors and students' strikes considering that r = 0. 54 7, p= 0. 000, N=45 and the value of p < 

0.05. 

b) The Linear Regression Analysis (LRA) which established that the variability of policy making 

and implementation by the chool boards of governors influences the variability in students ' 

strikes by 28.3%. 

c) Analysis of Variance (ANOV A) which shows that policy making and implementation by the 

school boards of governors influences students' strikes considering that the value of "p " (the 

significance) is 0.000 and is less than 0.05. 

d) Descriptive statistics which shows that: 

i) Majority of the school boards of governors (94.2%), teachers in charge of discipline (75%) 

and security officers (75) all agreed that participate in setting they participate in setting what 

must be done in a school to achieve school goals. 
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ii) Majority of the school boards of governors (82. 7%) agreed that they participate in setting out 

clear procedures of work and ensuring that they are followed. The same position was also held 

by 75.0% of teachers in charge of discipline and security offi cers of the schoo ls respectively. 

iii) Majority of schoo l boards of governors (82.7%), teachers in charge of discipline (66%) and 

58.3% of the security officers. 

iv) Majority of schoo l boards of (86.3%), security officers (75%), teachers in charge of discipline 

(6~.6%) and the students' leadersh ip all agreed with the statement that their schoo l boards of 

governors participate in setting out clear disciplinary procedures and ensuring that they are 

effectively implemented 

v) Interview results show that po licy making and implementation by the schoo l boards of 

governo rs is critical in fo resta lling students ' strikes: 

Policies are guiding principles, if posit ively stated can he lp to gu ide 

everybody to know what to do in the school, it takes care of issues that 

may arise in schoo l, ensures that things move properly to promote 

wellbeing of the student 's hence controll ing students' strikes. 

vi) Effective policy mak ing and implementation helps school to set what must be done and 

fo llo wed, one of the interv iewee ca lls it "Mwenyango" which refers to "a plant that is very 

itchy" if to uched it makes your body itch and you regret why you touched. It also set clearly 

roles and responsibilities, stipulates what should be done, and how it should be done, 
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5.2.4: Relationship between the engagements of key stakeholders of a school by the school 

boards of governors and students' strike in government secondary schools in Wakiso 

District 

Find ings on the above research question revealed that effective engagement of key stakeholders 

of the schools by the school boards of governors has posit ive but low statistical significant 

relationship with students' strikes. The findings fu11her indicate that effective engagement of key 

stakeho lders of the schools by the schoo 1 boards of governors influences students ' strikes. The 

above findings are rea lized basing on the fo llowing evidence: 

a) The Pearson Correlat ion Analysis (PCA) which shows that there is sign ificant but low positive 

relationship between effective engagement of key stakeholders of the schools and students ' 

strikes considering that: r = 0.344, p= 0.02 1 =45 and p < 0.005. 

b) The Linear Regression Analysis (LRA) which established that the variab il ity of the effective 

engagement of the key stakeholders by the schoo l boards of governors influences the variability 

in students' strikes by only 09.8% 

c) Analys is of Variance (ANOVA) w hich shows that effective engagement of key stakeholders 

of the school by the school boards of governors influences students' strikes basing on the fact 

that the computed value of "p" (the significance) is 0.02 and is less than 0.05. 

d) Descriptive statist ics which provides that: 

i) Majority of the school boards of governors (82.6%) agreed that they participate in regular 

meetings with students to discuss and address issues affecting them, a view supported by 50% of 

teachers in charge disciplin e and 41 % of the security officers in the schools. 
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ii) Majority of the school boards of governors (90.4%), 75% of security officers and 71.4% of 

the students' leaderships w ho agreed that they ho ld regular meetings with staff of the school to 

discuss and address issues affecting their schools. 

iii) Majority of the school boards of governors (80.4%) who agreed that their schoo l boards of 

go vernors participate in regular meetings with government officers to discuss and address issues 

affecting the school. A view supported by 58.3% of the security officer and 43.3% of teachers in 

charge of discipline who also agreed to the statement. 

iv) Majority of the school boards of governors (80.4%), 50% of the security officers and 41 .3% 

of the teachers in charge of discipline in the schools who agreed to the statement that their school 

boards of governors participate in regular meetings with security officers to discuss and address 

issues affecting the schools 

e) Interview results which show that holding regular meet ings with students help in avoiding 

occurrence of students' strikes in the schools because it creates opportunity for school leader to 

understand students better and focus on issues that affect t heir studies and help students to know 

themselves, their school and the conrnmnity much better as pointed out by the following extracts 

from the interviews 

"If you continuously share with them, they get to understand that it is 

not necessary to mess up the development of their school and the 

community" ... "security officers are the only staff around whe n 

students tend to do what they want and when you meet the security 

people they can tell you some of the behaviors of the students and then 

from this you can analyze some of it that may lead to problem to 
strikes." 
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5.3 . Discussion 

5.3 .1. Relationship between leadership of the school boards of governors and students' 

strikes in government secondary schools in Wakiso District 

Find ings on the relationship revealed that strategic leadership of school boards of governors has 

positive but moderate statistica l significant re lationship with students' strikes. The findings show 

that strategic leadership which entai ls developing and achieving school v ision, mission, goals, 

objectives and values, influence students' strikes in government secondary schoo ls in Waki o 

District. 

Descriptive statistics show that major ity of the schoo l boards of governors, teachers, security 

officers, district education officers and student leaderships all agreed that invo lving key 

stakeholders of the schoo ls in the strategic leadership of the schoo ls helps in forestalling 

students' in the secondary schoo ls. 

Qualitative findings show that invo lving key stakeho lders of schoo ls in establishing clear school 

vision, mission, goals, objectives, va lues and strategies is critical in propelling schoo ls to success 

hence setting a basis fo r forestalling students ' strikes as attested to by the fo llowing captions. 

" .. . invo lv ing key stakeho lders of schoo l in strategic leadership helps in 

shaping the future of the schools", " ... it helps stakeholders to foresee 

what may happen in the schools" and " .. . eventually contribute to the 

state of not having strikes in the schoo l and can also a llow the entire 

school to move together for a common goal hence denying chances for 

strike." 

The above findings fit well with the view of the United Kingdom, Department of Education: 

Governors Hand book (2014) that schoo l governing bodies are the key strategic decision making 

body in every school. They set school's strategic framework and ensure that it meets all of its 
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statutory duties, agree on the strategic priorities, aims and objectives of the school, formulates 

policies, plans and targets check on progress and review regularly strategic framework for the 

school in the light of that progress. 

The above view is augmented by Shober & Hartney (2014) w ho hold that leadership roles of 

school boards of governors require them to have particular focus for a schools, abi lity to improve 

student learning (academic focus), prioritize education of students over the needs of adults and 

fulfilling responsibility in a way that provide students with a high quality education. The 

implication of the above view to this study is that if the school boards of governors perform their 

strategic leadership roles very well, then they can moderately influence conditions that can lead 

to occurrence of students ' strikes. 

The above findings reveal that effective strategic leadership of the school boards of governors 

provides basis for forestalling students' strikes in schools. This is in line with the view of 

Resnick ( 1999) who holds that effect school boards of governors set foundation for development 

by developing and cultivating a powerful and compelling vision for their school, they are 

forward thinkers, innovative planners, stimulators of dialogue, obtain consensus necessary for 

development, provide structure that can create success, involve and engage communities 

creating conditions that foster student learning, account for results, empower staff, make policies, 

foster col laboration with other agencies to develop the schoo l and committed to continuous 

improvement. 
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5.3.2. The relationship between provision of effective financial stewardship by the school 

board of governors and students' strike in government secondary schools in Wakiso 

district 

Find ings of the study on the above relationships revealed that providing effective financ ia l 

stewardsh ip by the school boards of governors has pos it ive but weak statistical significant 

re lationship with students' strikes. Specifically the findings show that school boards of governors 

in the secondary schools set clear school budget and ensure that it is properly implemented, 

generate funding to the school, effectively utilize school finances, monitor and ensure effective 

auditing of the school finances. 

In agreement w ith the above findings, majority of student leaders observed that the ir school 

offers them all w hat we need to stay comfortably in school and usually spend money on 

important issues. Interview resu Its on the above subject further show that effective financia I 

stewardship is critical in forestalling students' strikes considering that: 

"Many t imes the student will strike because of lack of certain things, 

" ... w hen you budget and share your budget with the whole school and 

key stakeho lders all of them become aware of what is happening. And if 

the students are aware they know that when you strike there is nothing 

you can achieve. Transparency helps much for strikes not to happen. " 

The above find ing is in line with the view that effective financia l stewardship e liminates 

situations that can breed students ' strikes like shortage of food, poor hygiene, and poor teaching. 

Okuda (2013) reports that several strikes in the secondary schoo ls are caused by financia l 

mismanagement as attested to by o ne of his interviews 

" ... the Ministry of F inance in the financial year 20 12/13 re leased funds 

ahead of time and most schoo ls thought the money would go in every term. 
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Money for the other quarters was advanced at once. We alerted them that if 

you fail to plan for this money you are going to be in the trouble." 

In line with the above point, Micheal ( 1999) contends that schoo l boards of governors have very 

important fiduciary responsibilit ies which entail ensuring that school funds are efficiently, 

equitably, wisely utilized . According to him schoo l boards must adopt an annual school budget, 

approve needed school fac ilities and assure equ itable allocation of financial and human that 

a llows students access school programs. 

Related with the above, Ssekamwa and Lugumba, (200 I) argue that school board of governors 

· have a ro le to manage the finances of the schoo l by approving the school proposed budget and 

carefully studying the school aud ited accounts of the preceding year. To them, this is a way in 

which schoo l board of governors can offer advice to the head teacher on matters such as control 

of expenditure if there are grounds to suggest that expenditure has not been controlled well. They 

note that there has been concern by numbers of school governing boards in Uganda on the rising 

costs of running secondary schools. 

In support to the above line of thought, Phiri ( 1999) observes that the Swaziland Education 

Reform Act of 1988 provides for the school boards of governo rs to manage schoo l budget so that 

children receive the best possible education. According to her, the school board decides the 

education needs and priorities of the school, conducts cost benefit ana lysis of expenditures detail 

employment of schoo l resources and monitor impact of the decision taken . 

The guidelines for the Ontario School Trustee (2014) stipulate that school boards of governo rs 

are the stewards of school finances. They have authority to co llect education development 

charges, they are responsible for developing a ba lanced budget that reflects the ir vis ion, and they 

are required to be responsive to the needs of the community, oversee day-to-day spending of the 
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schools and custodians of the schoo ls' resources who must ensure that funds are spent according 

to the approved budget. 

School boards of governors help the school constituents to understand the parameters within 

w hich the budget is developed, ho ld public consultations on finance, active ly seek the 

viewpoints of interested parties, provide an opportunity for parents, students, taxpayers, 

businesspeop le, and staff to offer their opinions. They create audit committees focus on 

transparency and accountability, safeguard assets of the school, ensure reliability of financial and 

management reporting, and compliance with laws, regulations, po licies and procedures (Ontario 

School Trustee, 20 14). 

School boards of governor are required to ensure that internal auditors report their findings to the 

audit committee during the financial year in order to help the school boards achieve their stated 

objectives. The school boards of governors need to ensure that audit conunittees is constituted 

with members of trustee and non-trustee members to assist the board of trustees to oversee and 

objectively assess the performance of the organization, its management and its auditors. 

The United Kingdom, Department of Education: Governors Hand book (2014) suppo11s the 

above view and hold the school governing bodies are responsible for making sure their school's 

money is well spent, ensure that they have at least one governor with specific skills and 

experience of financial matters, constantly ask the following quest ions: are we allocating our 

resources in line with our strategic priorities? Are we making full use of all our assets and 

efficient use of all our financial resources? Are other schools buying things cheaper or getting 

better results with less spending per pupil? How can we get better value for money from our 

budget? 
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5.3.3. The relationship between policy formulation by the school boards of governors and 

students' strike in public secondary schools in Wakiso District 

Findings o n the above subject revealed that policy making and implementation by the school 

boards of governors has positive but moderate statistical significant relat ionship with students ' 

strikes. The findings indicate that policy making and implementation influences students' strikes. 

Further to the above, findings show that policy making and implementation by the school boards 

of governors i.s critical in foresta lling students' strikes co nsidering that: 

"po licies are guiding principles, if positively stated can help to guide 

everybody to know what to do in the schoo l, it takes care of issues that may 

arise in schoo l, ensures that th ings move properly to promote wellbeing of 

the student's hence contro lling students' strikes. " 

The above findings are in line with the provision of section 63 of the Uganda Education Act of 

2008, which articulate the statutory roles and responsibilities of the school boards of governors 

as setting and overseeing administration of the schoo ls. School boards of governors are 

responsible fo r ensuring that school has sufficient re levant policies that can govern, administer 

and manage a school for example po lic ies every schoo l needs to have policy on curriculum, 

admissio n, discip line, development, finance and administration, security, health, fire etc. When 

the school boards of governors are clear and effectiveness in policy formulation and 

implementation, they become more effective in neutralizing condit ions that can give rise to 

strikes in secondary schools. 

Ontario School Trustee (20 14) has similar v iew to the above findings basing on its view that 

school boards of governors are usually entrusted with the task of adopting policies that set clear 

expectations and standards for students ' achievement, promote students ' well-being in 

accordance with legislation and regu lations . School policies need to cover all pertinent issues 
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like student suppo1t services, instructional materia l, administration of schoo ls, staffing, 

transpo1tation, accommodation reviews, fac ilities and equipment Clear po licies help the board to 

make dec isions about programs of instruction provide student services, learn ing materials and 

matters regarding student safety. The need to formulate policies in schools cannot be better 

illustrated by an observation like that which appeared in Okuda (2013) "what is fue ll ing school 

strikes in Uganda" where a partic ipant of the study remarked that: 

" ... the headmasters are fa iling to put in place what is expected of a 

school" ... we have just had athletics but some schools could not faci litate 

students and this angers them" 

Ultin1ately, when po licies are formulated , it is the responsib ility of the school boards of 

governors to monitor and evaluate polic ies so that they can assess how effect ive they are in 

achieving the schoo l goals. 

5.3.4. The relationship between the engagements of key stakeho lders of a school by the 

school boards of governors and students' strike in government secondary' schools in 

Wakiso District 

Findings on the above re lationship revealed that effective engagement of key stakeholders of the 

schools by the school boards of governors has positive but low statist ical significant re lat ionship 

with students' strikes. The find ings indicate that effective engagement of key stakeholders of the 

schoo ls by the schoo l boards of governors influences students' strikes. 

Further to the above, results of the findings show that ho lding regular meet ings w ith students 

help to avo id occurrence of students' strikes in schoo ls because it creates opportunity for schoo l 

leaders to understand students better and focus on issues that affect their studies and help the 
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students to know themselves, their school and the community much better as anested to by some 

of the following remarks from the interviews: 

"If you continuously share with them, they get to understand that it is not 

necessary to mess up the development of their school and the 

conmrnnity" ... "security officers are the on ly staff around when students 

tend to do what they want and when you meet the security people they can 

tell you some of the behaviors of the studencs and then from this you can 

analyze some of it that may lead to problem to strikes." 

The above findings on the po itive s ignificant relationship between effective engagement of key 

takeho lders and students' strike is in agreement with view of Rensnick ( 1999) who holds that 

good governance in schools require engaging members of the community so as to create 

favorab le cond itions that foster students learning. He believes that the school needs the 

community to provide fmancia l resources, supportive home environment necessary for the 

mental and social development of the students, mutual understanding of the different needs 

between the schools and the community and promoting collaboration with various stakeholders 

who are better placed to support different aspects of the deve lopmenta l needs of children like 

health, nutrition, shelter and afety. Rcnsnick ( 1999) further argues that: 

The above findings is in line w ith the view of Berg et al, (2006) who ho ld that schoo l vision 

needs to be a product of co llaboration, conversation, reflection, with the key stakeholders of the 

school like the fami lies, staff and the community. For them, engaging school stakeholders entail 

knowing more about the community surrounding the school and having honest di cussion with 

them about the types of families. where they live, work, what social issue concerns them and 

haring responsibilities of leading the school with them as a way of mobi lizing resources, 

support and ensuring collective deci ion on the school. 
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Kendall (2006) argues that effective engagement of key stakeholders in education can lead to 

improvement in the quality of an educational program as attested to by the Malawi project where 

regular meeting, collaboration and effective feedback was encouraged among donors, 

government, non-governmental organization and communities. In the project, designed 

co llaboration helped to promote innovation and consensus among the stakeholders. All the 

above arguments put together, form a very useful strategy of combating students' strikes in 

secondary schools. 

5.4. C onclusions 

5.4. l. Relationship between the strategic leadership of the school boards of governors and 

students' strikes in government secondary schools in Wakiso District 

Basing on the findings that strategic leadership of school boards of governors has positi ve but 

moderate statist ical significant relationship with students' strikes, considering that strategic 

leadership which entails developing and achi eving school vision, mission, goals. objectives and 

va lues, influence students' strikes in government secondary schoo ls in Wakiso district, and 

informed by the literature that strategic leadership is critical in dealing with situations that can 

cause students' strikes, it is therefore logical to conclude that strategic leadership of the school 

boards of governors is an important issue in the governance and management of student 's strikes 

in government secondary schools in Wakiso district. 
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5.4.2. The relationship between provision of effective financial stewardship by the school 

boards of governors and students ' strike in government secondary schools in Wakiso 

District 

Following the find ings that providing effective financia l stewardship by the school boards of 

governors has positive but weak stat istical significant relationship with students' str ikes, but 

aware that school boards of governors in the secondary schools are able to set clear schoo l 

budget and ensure that it is properly implemented, generate funding to the school, effectively 

utilize school finances, monitor and ensure effective auditing of the school finances, 

Informed by the literature that effective financial stewardship by the school boards of governors 

destroys cond itions that can cause students' strikes in schools, it can hereby be conc luded that 

financial stewardship is significant governance and issue that needs to be given particular 

attention in government secondary schools in Wakiso district. 

5.4.3: The relationship between policy formulation by the school boards of governors and 

students' strike in public secondary schools in Wakiso District 

Considering the findings that policy making and implementation by the school boards of 

governors has positive but moderate statistical significant relationship with students' strikes, 

aware that policy making and implementation influences students' strikes, discovering that 

policy making and implementat ion by the school boards of governors is critical in forestalling 

students' strikes, info rmed by the literature that policy formu lation, implementat ion and 

monitoring and evaluation are very critical in dealing with conditions that can create student's 

strikes, a conclusion can be drawn at this point that policy making, implementation, monitoring 
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and evaluation are critica l aspects of governance of government secondary schools in Wakiso 

distr ict. If not well handled, it can lead to possible escalation of students' strikes in the secondary 

schools. 

5.4.4: The relationship between engagements of key stakeholders of a school by the school 

boards of governors and students' strike in government secondary schools in Wakiso 

District 

Fo llowing the fi ndings that effective engagement of key stakeholders of the schools by the 

school boards of governors has positive but low statistical sign ificant relationship with students' 

strikes, considering that effective engagement of key stakeho lders of the schools by the school 

boards of governors influences students' strikes, aware that holding regular meetings with 

students help to avoid occurrence of students' strikes in schoo ls because it creates opportunity 

for schoo l leaders to understand students better and foc us on issues that affect their studies and 

help the students to know themse lves, their school and the conununity much better as attested to 

by some of the following remarks from the interviews and infor med by the literature that 

effect ive engagement of key stakeho lders of schoo ls improves success of the schools which 

eventually diminishes chances of occurrence of students strikes, it is logical to therefore 

conclude that effective engagement of key stakeholders of schoo ls is a critical factor in the 

governance of strikes in the government secondary schools in Wakiso District. 
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5.5. Recommendations 

5.5.1: Relationship between the strategic leadership of the school boards of governors and 

students' strikes in government secondary schools in Wakiso District 

Considering that strategic leadership of school boards of governors has positive but moderate 

statistical significant relationship with students' strikes, aware that strategic leadership w hich 

entails deve loping and achieving schoo l vision, mission, goals, objectives and values, influence 

students ' strikes in government secondary schoo ls in Wakiso district, and cognizance that 

literature consider strategic leadersh ip critical in dealing with students' strikes, the researcher 

therefore highly recommends that government of Uganda and Wakiso district in particular 

continues to sustainably invest in build ing leadership capacities of the school boards of 

governors in forestall ing students' strikes in secondary schools in Wakiso district. 

5.5.2: Relationship between provision of financial stewardship by the school boards and 

students' strike in government secondary schools in Wakiso District 

Aware that providing effective financial stewardsh ip by the schoo l boards of governors has 

positive but weak statistica l sign ificant relationship with students' strikes, considering that 

schoo l boards of governo rs in the secondary schoo ls are able to set clear school budget and 

ensure that it is properly implemented, generate funding to the school, effect ively ut ilize school 

finances, monitor and ensure effective auditing of the school fmances, cognizance that literature 

informs that effective financial stewardship by the schoo l boards of governors destroys 

conditions that can cause students' strikes in schools, the researcher hereby recommends that 

government of Uganda and particularly Wakiso invest more on building capacities of the school 
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boards of governors on financial stewardship as a way of improving the development of the 

schools and particularly effectively foresta ll ing students strikes in the distr ict. 

5.5.3: Relationship between policy formulation by the school boards of governors and 

students' strike in public secondary schools in Wakiso District 

Basing on the findings that policy making and implementation by the schoo l boards of governors 

has positive but moderate stat istica l significant relationship with students' strikes, aware that 

policy making and implementation influences tudems· strikes, di covering that policy making 

and implementation by the schoo l boards of governors is critical in forestalli ng students' strikes, 

informed by the literature that policy formulation, imp lementatio n and monitoring and eva luation 

arc very critical in dealing wit h conditions that can create student 's strikes, the researcher 

recommends that government of Uganda and Wak iso district scale up and susta in investment in 

policy making, implementation, monitoring and evaluatio n in the schools as a strategy of 

improving development of schools but a lso forestalling students strikes. 

5.5.4. Relationship between the engagements of key stakeholders of a school by the school 

boards of governors and students' strike in government secondary schools in Wakiso 

District 

Considering that effective engagement of key stakeho lders of the schools by the school boards of 

governors has positive but low statistica l s ignificant relationsh ip with students' strikes, aware 

that effect ive engagement of key stakeholders of the schools by the schoo l boards of governors 

influences students' strikes, informed that ho lding regular meetings with students he lp to avoid 

occurrence of students' strikes in schoo ls because it creates opportunity for school leaders to 

understand students better and focus on issues that affect the ir studies and he lp the students to 

know themselves, their choo l and the community much better and eventually diminishes 
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chances o f occurrence of students strikes, the researcher hereby recommends that that 

government of Uganda and Wakiso d istrict scale up and sustain effective engagement of key 

stakeho lders of schools as one of the means of promoting sustainable development o f education 

in the communities. 

5.6. Contribution of the study 

• The study has brought to light the role of school boards of governors in foresta ll ing 

students ' strikes in government school w hich is an important dimension of edu cation 

planning, management and po licy in Uganda. 

• The study has established that in the last seven years strategic leadership of schoo l boards 

of governors has been having positive but moderate statistical significant relationship 

with students' strikes in Wakiso D istr ict. 

• T he study has established that in the last seven years providing effective financial 

stewardship by the schoo l boards of governors has been having posit ive but weak 

stat istical sign ificant re lat ionship with students ' strikes. 

• The study has established that schoo l boards of governors i.n the secondary schools in 

Wakiso D istrict so far are able to set clear school budget and ensure that it is properly 

implemented , generate funding to the school, effectively utilize school finances, monitor 

and ensure effective auditing of the school fi nances. 

• The study has established that po licy making and implementation by the schoo l boards of 

governo rs has positive but moderate statistical s ignificant re lat ionship with students ' 

strikes, that po licy making and implementation influences students ' st rikes, that po licy 
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making and implementation by the school boards of governors is critical in forestalling 

students' strike. 

5.7. Areas for further studies 

5. 7. l. Considering that this study focused only on the government secondary schools in Waki o 

District, subsequent studies can focus on private secondary schools, Universities and colleges. 

5.7.2. Considering that thi study focused on the role of school boards of governor m 

forestalling students' strikes, subsequent tudies can focus on the role of the school manager or 

parents in foresta lling students' strikes. 

5.7.3. Considering that this was onl y limited to Wakiso District, but literature has shown that 

students ' strikes in secondary school ha been rampant in the Ea tern and Western parts of the 

country, subsequent studies would consider exploring the issues in those regions. 

5. 7.4. Subsequent studies can also consider investing some of the specific issues studied here in 

details or using single approach or different design. 
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APPENDIX Ill: Map of the Study Areas- Wakiso District 
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APPENDIX IV: QUESTIONNAIRE FOR THE M EMBERS OF SCHOOL BOARDS OF 
GOVERNORS (NOT CHAIRPERSONS) 

Background Information: 

Gender(Tick as appropriate) 

Male D Female D 
Age group (Tick as appropriate) 

Below 18 0 Between 1 8 and 3 5 D Between 

and50 
300 Between 50 and 60 0 Above 60 D 

Education Level (Tick as appropriate) 

No ccrtificateO Certi ficate D Diploma D Bachelor 's Degree 0 Masters 
' 

PhD D 

P lease answer the Quest ion below by ticking the appropriate box which corresponds to the 

particular quest ion in line w ith the fo llowing: Strongly Agree (SA), Agree (A), Disagree (D), 
Not sure (NS), and Strongly Disagree (SD) 

Scale 1 2 3 4 5 

Strongly Agree Agree (A) Not sure Disagree Strongly 
(SA), (1\S) (D A), Disagree 

(SD) 

1 Strategic leadership of School Boards of Governors and SA A NS D SD 
student's strike: 

1. 1 We involve a ll key stakeho lders in setting and ach ieving school 
. . 

v1s1on 

1.2 I work with all key stakeho lders in setting and achieving school 
miss ion 

1.3 I work w ith all key stakeholders in setting and achieving school 
goals 
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1.4 I work with all key s takeho lders in setting and achieving schoo l 
objectives 

1.5 T work with a ll key stakeho lders in setting and fo llowing schoo l 
va lues 

I 

1.6 I work with al l key stakeho lders in setting and achieving school 

development strategies 

1. 7 I a lways participate in monitor the implementation of st rategic 

plan o f a school and take appropriate actions 

2 T he relationship between financia l s tewardship by the SBOG 

in forestalling students ' strikes 

2. 1 1 participate in sett ing c lear schoo l budgets and ensure that it is 

properly implemented 

2.2 I part icipate in the sustainable generatio n of funds for the school 

2.3 I part icipate in monitoring and ensuring effective uti lizat io n of 

school finances 

2.4 I partic ipate in ensuring effective aud it o f the schoo l fi nances 

3 Poli cy formulation, implementation in forestalling students' 

strikes 

3.1 I partic ipate ill sett ing o ut what must be done 111 a schoo l to 

achieve schoo l goals 

3.2 1 partic ipate in setting out clear procedures of work and ensuring 

that they arc fo llowed 

3.3 I partic ipate in defin ing c lear ro les and responsib ilities o f staff 

and key stakeho Ide rs of the schoo I and ensure that they are 

fo llowed 

3 .4 I participate Ill setting out clear disciplinary procedures and 

ensure that they effectively implemented 

4 Relationship between engaging key stakeholders of the school 

in forestalling Students' strikes 

4.1 I participate in regular meeting w ith students to discuss and 

address issues affect ing them 
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4.2 I participate in regu lar meeting with staff of the school to discuss 

and address issues affecting them 

4.3 I participate in holding regular meetings with government officers 

to discuss and address issues affecting the school 

4.4 I participate in holding regular meetings with security officers to 

discuss and address issues affect ing the school 
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APPENDIX V: QUESTIONNAIRE FOR TEACHERS IN CHARGE OF SCHOOL 

DISCIPLINE 

Background Information: 

Gender( Tick as appropriate) 

Male LJ Female D 

Age group (Tick as appropriate) 

Below 18 D Between 18 and 350 Between 350 Between 50 and 60 D Above 60 D 
and SO 

Education Level (Tick as appropriate) 

No ce1tificateD Cert ificate D Diploma D Bachelor's Degree D Masters , 
PhD D 

Please answer the Question be low by ticking the appropriate box which corresponds to the 

particular question in line with the follow ing: Strongly Agree (SA), Agree (A), Disagree (D), 

ot sure (NS) , and Strongly Disagree (SD), 

Sca le 1 2 3 4 5 

Strongly Agree (SA), Agree (A) Not sure (NS) Disagree (DA), Strongly 
Disagree (SD) 

1 Relationship between the strategic leadership of School SA A NS 0 SD 
Boards of Governors and forestalling student's strike: 

1.1 Our School Boards of Governo rs involve all key stakeholders in 
setting and achieving school vision 
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1.2 Our Schoo l Boards of Governors invo lve all key stakeholders in 

setting and achieving schoo l mission 

1.3 Our Schoo l Boards of Governors invo lve a ll key stakeho lders in 

setting and achieving school goals 

1.4 Our School Boards of Governors invo lve a ll key stakeho lders in 

setting and achieving school o bjectives 

1.5 Our School Boards of Governors invo lve a ll key stakeho lders in 

setting and fo llowing schoo l values 

1.6 Our Schoo l Boards of Governors invo lve all key stakeho lders in 

setting and ach ieving school deve lopment strategies 

1.7 Our Schoo l Boards of Governors effective ly monitor the 

implementation of strategic plan of the sc hoo l and take 

appropriate actions 

2 Relationship between the financial stewardship offered by the 
School Boards of Governors in forestalling students' strikes 

2. 1 Our School Boards of Governors set clear schoo l budg et and 

ensure that it is properly implemented 

2 .2 Our School Boards of Governors susta inably generate fu nd ing fo r 

the school 

2.3 Our School Boards of Governors monitor and ensure effective 

uti lizat ion of schoo 1 finances 

2 .4 Our Schoo l Boards of Governors ensure effecti ve audit of th e 

schoo l finances 

3 Relationship between policy formulation and implementing 
by the School Boards of Governors in forestalling students' 
strike 

3 .1 Our School Boards of Gove rnors set what must be done m a 

school to ach ieve schoo l goa ls 

3.2 Our School Boards o f Governors articulate procedures of work 

and e nsure that they are fo llowed 

3.3 Our School Boards of Governors define clear roles and 

responsibi lit ies of staff and key stakeho lders of the school and 
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ensures that they are fo llowed 

3.4 Our School Boards of Governors set clear disciplinary procedures 
and ensure that they effectively implemented 

4 Relationship between engaging key stakeholders of the school 
in forestalling Students' strikes 

4.1 Our School Boards of Governors ho Id regular meetings with 

students to discuss and address issues affecting them 

4.2 Our School Boards of Governors ho ld regular meetings with staff 
of the school to discuss and address issues affecting them 

4.3 Our School Boards of Governors hold regular meetings w ith 

government officers to discuss and address issues affecting the 

school 

4.4 Our School Boards of Governors hold regular meetings w ith 

security officers to discuss and address issues affecting the school 
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APPENDIX VI: QUESTIONNAIRE FOR THE MEMBERS OF SCHOOL SECURITY 

COMMITTEE 

Gender(Tick as appropriate) 

Male u Female D 
Age group (Tick as appropriate) 

Below 18 D Between 1 8 and 3 5 D Between 350 Between 50 and 60 D Above 60 O 
and50 

Education Level (Tick as appropriate) 

No certificateD Certi ficate D Diploma D Bachelor 's Degree D Masters 

PhD D 

Background Information: 

Please answer the Question below by ticking the appropriate box which corresponds to the 

particular question in line with the following: Strongly Agree (SA), Agree (A), Disagree (D), 

ot sure (NS), and Strongly Disagree (SD) 

Scale 1 2 3 4 5 

Strongly Agree Agree (A) Not sure Disagree Strongly 
(SA), (NS) (DA), Disagree 

(SD) 
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1 Strategic leadership of School Boards of Governors and SA A NS D SD 
student's strike: 

I. I School Boards of Governors invo lve all key stakeholders m 
setting and achieving schoo l vision 

1.2 School Boards of Governors work with all key stakeholders m 
setting and achieving school missio n 

1.3 School Boards of Governors work with all key stakeholders 111 

setting and achieving school goals 

1.4 School Boards of Governors work with al l key stakeholders 111 

setting and achieving sc hool objectives 

1.5 School Boards of Governors work w ith a ll key stakeho lders in 

setting and following school va lues 

1.6 School Boards of Governors work with all key stakeho lders 111 

setting and achieving school development strategies 

1.7 School Boards of Governors always participate in monito r the 

implementation of strategic plan of a school and take appropriate 

actions 

2 Financial stewardship and students' strikes 

2 . 1 School Boards of Governors always part ic ipate in sett ing clea r 

schoo l budget and ensure that it is properly imp lemented 

2 .2 School Boards of Governors a lways partic ipate in generating 

funding for the schoo l 

2 .3 School Boards of Governors always participate m ensuring 

effective utilization of school finances 

2.4 School Boards of Governors always participate in in ensuring that 

there is effective aud it of the school finances 

3 Relationship between policy formulation and implementing 
by the School Boards of Governors and occurrence of 
students' strike 

3.1 School Boards of Governors participate in setting out what must 

be done in a school to achieve schoo l goals 
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3.2 School Boards of Governors participate in setting out clear 
procedures of work and ensuring that they are followed 

3.3 School Boards of Governors participate in defining c lear roles 

and responsibilities of staff and key stakeho lders of the schoo l 

and ensures that they are followed 

3.4 School Boards of Governors participate m setting out c lear 

disciplinary procedures and ensure that they effectively 
implemented 

4 Relationship between engaging key stakeholders of the school 

and occurrence of Students' strikes 

4.1 School Boards of Go vernors partic ipate in regular meeting with 

students to discuss and address issues affecting them 

4.2 School Boards of Governors partic ipate in regular meeting with 

staff of the school to discuss and address issues affecting them 

4.3 School Boards of Governors participate tn holding regular 

meeting with government o fficers to discuss and address issues 

affecting the schoo l 

4.4 School Boards of Governors participate 111 ho lding regular 

meeting with security officers to discuss and address ISSUCS 

affecting the schoo l 
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APPENDIX VII : QUESTIONNAIRE FOR THE MEMBERS OF STUDENTS' COUNCIL 

& HEAD PREFECT 

Background Information: 

Gender(Tick as appropriate) 

Male LJ Female D 

Age group (Tick as appropriate) 

Below 18 D Between I 8 and 3 5 D Between 30 Between 50 and 60 D Above 60 D 
and50 

E ducation Level (Tick as appropriate) 

No certificateO Certificate D Diploma D Bachelor 's Degree D Masters 
' 

PhD D 

Please answer the Questio n below by ticking the appropriate box which corresponds to the 

particular quest ion in line with the fo llowing: Strongly Agree (SA), Agree (A), Disagree (D), 

ot sure (NS), and Strongly Disagree (SD) 

Scale 1 2 3 4 5 

Strongly Agree Agree (A) Not sure Disagree Strong ly 

(SA), (NS) (DA), Disagree 

(SD) 

1 Strategic leadership of School Boards of Governors and SA A ~s D SD 

student's strikes: 

1. I Students are invo lved in planning of the school 

1.2 Students participate in monitoring the implementation of schoo l 

plan 

2 Financial stewardship and students' strikes 

2.1 Our school offers us all what we need to stay comfortably m 
school 
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2.2 Our school bas various ways of generating funds for the schoo l 

2.3 Our schoo l spends money on important issues 

3 Relationship between policy formulation and implementing 

by the School Boards of Governors and occurrence of 

students' strike 

3.1 Our school invo lves us in setting out clear disciplinary procedures 

and ensures that they are effectively implemented 

4 Relationship between engaging key stakeholders of the school 

and occurrence of students ' strikes 

4.1 We meet regularly with schoo l authority to discuss and address 

issues affecting us 
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APPENDIX VIII: INT ERVIEW GUIDE FOR THE CHAIRPERSON OF SCHOOL 

BOARDS OF GOVERNORS, DISTRICT EDUCATION OFFICERS, INSPECTOR OF 

SCHOOLS AND HEAD TEACHERS 

1. Providing strategic leadership to the school: 

1. 1. How does setting a clear vision by the School Boards of Go vernors help in avoiding the 
occurrence of students' strikes in a school? 

1.2. How does setting a clear miss ion of a schoo l by the School Boards of Governors helps in 

avoiding the occurrence of students' strikes in a schoo I? 

1.3 . How does setting of clear goals for a school by the School Boards of Governors helps in 
avoiding the occurrence of students' strikes in a school? 

1.4. How do setting clear school objectives by School Boards of Governors help in avo iding 
the occurrence of students' strikes in school? 

1.5 . How do setting positive va lues for a school by the School Boards of Governors helps in 

avoiding rhe occmTence of students' strikes in a school? 

1.6. How does setting of clear strategies fo r a school by the School Boards of Governors help 

in avoiding the occurrence of students' strikes in a school? 

1.7. How does effective monitoring of the implementation of strategic plan of a school with 

a ll the stakeho lders, avoid the occt11Tence of students' strikes in a school? 

2. Providing effective and sustainable financial stewardship to the School: 

2.1. How does sett ing and sharing schoo l budget with all the key stakeholders avoid the 

occurrence of students' strikes in the school? 

2.2. How does identifying, approving and generating fund from reliable sources in a schoo l by 

the School Boards of Governors ' help in avoiding the occurrence of students' strikes? 

2.3. How does monitoring and ensuring effective utilization of school finances by the School 

Boards of Governors avoid the occurrence of students' strikes in the school? 

2.4. How does appointing external auditors for the school avoid occurrence of students ' 
strikes in the schoo l? 

3. Formulating and implementation of clear polices and rules for the school: 

3. 1. How does setting what must be done in a school by the School Boards of Governors help 

in avoiding the occurrence of students' strikes in the school? 
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3.2. How does articulating procedures of work by School Boards of Governors and ensuring 
that they are fo llowed help in avoiding the occurrence of students' strikes in the school? 

3.3. How does setting of clear roles and responsibi lities of staff and key stakeholders of the 
school avoid the occurrence of students' strikes in the school? 

3.4. How do clear disciplinary procedures help in avoiding the occurrence of students' strikes 
in the school? 

4. Ensuring effective engagement of key stakeholders of the school 

4.1. How does ho lding regular meetings with students help in avoiding the occurrence of 
students ' strikes in the school? 

4.2. How does holding regular meetings with staff of a school help in avoiding the occurrence 
of students' strikes in the school? 

4 .3. How does ho lding regular meetings between the School Boards of Governors and 

government officers of a school help in avoiding the occurrence of students' strikes in the 

school? 

4.4. How does holding regular meetings between the School Boards of Governors and 

security officers helps in avoiding the occurrence of students' strikes in the school? 

TH ANK YO U 
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APP ENDIX IX: Proposed research work plan and time frame for proposa l writing, data 
collection and report writing 

Year 2014 and ' 15 
Month J F M A M ] ] A s 0 N D 
Activitv 
Descri12.tio11 
Proposal 
writ ing 

Proposal 
ubmission, 

defense and 
corrections 
Literature 
review 

Data 
collection 

Data 
analys is 
and report 
writing 

Report 
submissio n 
and Viva 

Corrections 
& final 
submission 

12 1 
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