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ABSTRACT 

The study focused on institutional ised on-campus childcare arrangements for breast-feeding 
rudent mothers and their participation in academic undertakings in Kyambogo Univer it y 

( KyU). The study sought to establish whether there are adequate institutionalised on-campus 
childcare arrangements in KyU; explain how these affect breast-feeding student mothers· 
academ ic undertakings and. identify coping strategies student mothers undertake in playing dual 
roles in KyU. A phenomenological qualitative approach wa used to capture the student mothers· 
narratives using interviews and observations. The findings established the inadequacy of the 
mstitutionalised on campus childcare arrangements for student mothers. Additionally. the 
dilemmas student mothers face in taking up the dual and sometimes conflicting student-mother 
roles coupled with their coping strategies were illuminated. It was concluded that there is 
generally lack of institutionalised on campu childcare arrangements in KyU. Among the 
recommendations made were that KyU management provides institutionali cd on-campus 
chi ldcare arrangements for breast- feeding student mothers to enable them juggle dual roles 
effectively. KyU Management should sensitise . tudent mothers about the child srudy centre and 
also improve it. It should also bench mark other universities to help in designing and 
Implementing policies that cater for the needs of breast-feeding student mothers. The univer ity 
should also identify all student mothers and create a database to help in proper planning for the 
breast-feeding student mother . 

xii 



CHAPTER ONE 

I NTRODUCTION 

1.0 lntroduction 

The chapter focuses on the background to the study which entai ls the historical, contextual and 

conceptual perspectives. It high lights the statement of the problem. purpose of the study, 

~ecuves of the study. research questions and scope of the study. ft a lso specifies the 

i; m ficance of the study, theoretical framework, the conceptual framework, limitations and 

delurutations of the study. 

1.J Background to the study 

E.ducanon is a key to the development of dynamic and globally competitive economies (Juuko & 

nesa. 2007: Cabaguing. 20 17). It fosters social. economic as well as political development 

a< individual. instituti onal and national levels . Higher education is an important tool for 

de1 e lopment at macro and micro levels (Bosch, 20 I 3). Consequently. h igher education is a 

::mnmodity that is highly va lued both at individual and national level because of the rates of 

return that accrue from it (Giewwe. 2002). Tt provides the necessary knowledge and ski lls to 

di\erse groups of people like the youth and women as advocated for by the sustainable 

de- elopment goal (SDG) number 4 of the 2030 agenda which ca lls for all nations to ensure 

mclusive and equitable quality education (SDG report 20 18). 

"=urthermorc, the introduction of Affirmative Action in Uganda 111 the I 990s led to the 

rmpro,cment o f women 's participation especia lly in education and politics (Musisi & Muwanga. 

- 3: Onsongo, 2009). Under the policy. fema le students are awarded 1.5 point to boost their 
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entry mto public universities (Onsongo. 2009). This has led to increased enrolment of fema le 

::tudents at university level to almost 50% in some uni\·ersi ties and hence overall emancipation of 

women in Uganda (Mobamedhai, 2008; Mama. 2003). It is important that the increased 

enrol ment of girls in public uni versities is maintained by guarding aga inst their drop out by any 

facwrs. including the absence of on-campus childcare arrangements (Moreau & Kerner. 2012: 

Ellis. 20 I 4: Myers, 2009). 

It · hould also be noted that due to the mature age entry provis ion. e\·ening programs and the 

dhancc education modes of learning that have been adopted by Higher Institutions of Education 

(HIE) for the working clas . many mature student are entering Univer ities. including females 

who are parents as well (Najjuma & Kyarugahe. 2006). This is becau e in the modem society 

many breast-feeding student mothers concurrently want to achieve other goals such as advanci ng 

tbetr careers. improving social economic tarus among others. through attainment of higher 

education credentials (Estes, 20 I I : \Vl1ite. 2006). Breast feeding is the feedi ng of babies and 

young children with milk from a woman ·s breast. Breast milk is the most nutritious food for 

babies because it protect them from infection. allergies. some chronic di seases. childhood 

cancers and sudden infant death syndrome (Gartner. Morton. Lawrence. aylor, O'Hare. 

Scbanler & Eidelman, 2005). It" incumbent for a mother to breast feed her young one during the 

early years of a child's life thus in the course o f attaini ng higher education, breast feed ing 

student mothers continue to breast feed their babie a longside s tudyi ng. 

Despite the fact that there are new innovations in regard to breast-feeding such as mothers 

pumping breast milk so that it can be used later when breast-feeding is not possible . physica l 

breastfecding remains very imp01tant and the best fonn of breast-feeding. This is because it 

allows eye-to-eye contact and physical closeness. strengthening the bond between the child and 
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mother. As such breast-feeding student mothers arc seen moving around university campuses 

V.'lth their breast-feeding babies to enhaDce this. In this context, breast feeding student mothers 

a:.e increa ingly joining higher institutions of learning (Brown & ichols, 20 13). The 

aforementioned scenario coupled with the fact that today. more female university students arc 

· 'olved in risky sexual relationships from which they conceive and bear children in addition to 

tbe burden of single handedly raising them (Brown & Amankwaa. 2007). 

Enrolment of breast- feed ing mothers in universities has not always been met by a change in 

resource and program allocations to meet the un ique needs of these mothers in order to assist 

::hem pursue their studies uninterrupted (Lynch. 2008: Brown & ichols. 20 13). This implies that 

mu· ersiry sntdent mothers bear the responsibility of pur uing their education and at the same 

e taking care of their young ones. However. scholarl y findings indicate that in the absence of 

-campus childcarc an-angements, some student mothers drop out of the university so as to 

mxiertake the baby care role demands (Moreau & Kerner, 2012: Elli . 2014: Myers. 2009). [n 

aCdit1on. Myers (2009) noted that it is very difficult for student mothers to embark on further 

educanon and training without sui table childcare because of the dilemmas they face trying to 

b3LaDce the dual expected roles. 

The above-mentioned situation indicates that retention of female student mothers admitted fo r 

umversity education is equally critical in the ach ievement of massification of women in higher 

education (Mohamedhai, 2008: Mama. 2003: Mohamedbhai, 2014; Hornsby & Ruksana. 2014). 

-:llis means that besides increasing women ' enrolment in higher education. go\·ernments and 

muversities should endeavour to put in place measures that ensure completion rates of higher 

education by all categories of uni versity female students, including the breast-feeding student 

mothers. Such measures include among others putting in place institutionalised on-campus 
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childcare arrangements to help the student mothers juggle the dual roles. Myers (2009) states that 

on-campus childcare arrangements help student mothers effectively participate in academic 

acri ,·ities thereby enabling them to complete their academic programmes successfully . Pinilla & 

~tunoz (2005) reveal that even in the absence of on-campus childcare aJTangcmcnts some 

student mothers complete their university education. However, the specific ways university 

student mothers in Uganda cope in executing the two roles is not documented. This study sought 

;o establish how un iversity student mothers play the dual roles in the absence of on-campus 

childcare anangements and how this affects their pa1tic ipation in academic activities. 

1.1.1 Historica l perspective 

Historically women were required to stay home and take care of their ch ildren since they ·were 

not working or going to school before the advent of the industrial revolution in Europe in the 19th 

-entury (Osafo, 2017: Kelley. 201 7; Noor. 1999). After the industrial revolution, women began 

to find employment in factories since men had left factory positions to serve in the anny because 

of politi cal drives, need for change and stability with in their societies (Tilly & Scott, 20 16; Cook. 

2004: Noor. 1999). The war thus offered women more opp01tunitics in employed labour (Budig, 

2003). In the same way women had to take on dual roles of motherhood and employment at the 

same time. In order to sustain employed labour, women needed knowledge and ski lls which 

could enable them meet the demands of the jobs acquired (Marek, 2012: Mitch, 20 18; Yang, 

Schneller & Roche, 20 15). 

Kaufman (2003) states that such know ledge and skill s could be attained from educational 

institutions especially institutions of higher learning. However, the number of female students 

accessing universities was low during the 19th century in Europe and to address the ski ll s gap, 
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affinnativc action in higher education was introduced to boost their entry into uni versities 

(Mohamedhai , 20 14). Affmnative Action in education was first introduced in America by 

pres ident John F. Kennedy in 1961. It was a method of redre sing disc1imination against women 

in America with in the education secto r which had persisted since the inception of formal 

education in higher institutions of teaming (Ibarra. 200 1 ). 

According to Orlans ( 1992), Affirmative Action in higher education in America sought to 

increase the number of women and minority student in most educationa l fields . ln the 1990 . the 

Affirmative Action was similarly introduced in Uganda where 1.5 addi tional points \\'Cre added 

to female leamers to beef up their numbers in uniYersi ties since there were very few women 

pursuing higher education at that time (Onsongo, 2009). In Uganda's public universities this 

Affirmative Action boosted female student numbers up to 50% and this increment has cont inued 

up to date thus increase in numbers of female lcamers in universi ties (Mohamedhai. 2008: 

Mama. 2003). 

The ·tudent population in many universities all over the world comprise of female students some 

of whom arc breast-feeding student mothers ( oor. 1999). It should further be noted that 

students' years at the university coincide with child bearing ages between 18-35 years where a 

considerable number of female students find themselves bealing ch ildren whi le studying (Myers, 

2009; White, 2006). Natural ly after gi,·ing birth, women are mandated to breast feed their babies, 

therefore uni versi ty students who g ive birth cannot evade that natural phenomenon (Tarrant. 

Dodgson & Choi, 2004). As such uni versities need to put in place faci liti es w hich cater for the 

needs of the breast-feeding student mothers such as institutionalised on -campus childcare 

arrangements to enable the breast-feeding student mothers juggle dual roles (Schumacher. 20 15). 

Initially there were no instih1tionalised on-campus chi ldcare arrangements in Europe and 
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America and as such. student mothers were coming wi th a baby sitter at campus. leaving the 

baby in a car w ith a nanny among other means w hich implied something had to be done to save 

the s ituation which was I ikel y to go out of hand. However. several decades later, it got to a level 

where institutionalised on-campus childcare anangemcnts were introduced in these universities 

(Boresoff, 2013: Osafo. 20 17). 

D espite the fact that institutionalised on-campus childcare arrangements are not a common 

phenomenon in uni\'ersities in Africa. Uganda in pat1icular, these have ex isted elsewhere in 

developed countries like the United States of Amctica (USA). Britain among others in different 

universities for example in campu es such as Arizona State Universi ty, Uni \'ersity of 

Massachusetts Amherst. the Univer ity of Michigan. the University of Mitmesota, Oregon State 

Uni versity in the U nited States of America (Po lakow. katja and Ziefert. 20 14). In these 

universities. different types of institutionalised on-campus childcare atTangcments arc provided 

in relation to the categories of years of chi ldren . Different ages of chi ldren need different types 

of care and arrangements for example there is care given to children below 18 months. between 

18 months to 5 year. and between 5 years and above (Polakow et a t. . 20 14). 

Over the decades. campus-based childeare arrangement were formed in Western Michigan 

university to respond to the particular issues of the day relating to parrieipation of student 

mothers in university education and early education of chi ldren (Myers, 2009). John De\\·ey 

( 1896) established a childeare centre at the University of Chicago to serve as a model for the 

communi ty and advocates for children. and offer resources for other departments and programs 

on campus (Keyes, 1990; Keyes & Boulton, 1995). More campus-affiliated childcare programs 

continued emerging in other American universities in the early 1920s and as they evolved. they 

embraced a three-part mission of teaching, research. and service that continue into the presen t 
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(Osborn, 1991 ). Across d ifferent nations. higher education leaders arc coming to under. tand that 

hi gh-quality childcare services are not only essenti al to the mission of their colleges and 

universities but are also vital for the enrollment, retention. graduation, and s uccess of student 

mothers (Borcssoff. 20 13; Brilli. Boca & Monfardini , 20 13). 

According to Polakow et at.. (20 14) universities and numerous community colleges across the 

United States of Ameri ca have made a commitment to student parents by advocating for the 

needs of this unique population. and ensuring that they have equal access to campus 

opportunities and resources that other students have. Whereas institutionalised on-campus 

chi ldcare arrangements exist in some universities in developed countries, such faci lities are 

either lacking (Lynch. 2008) or tota ll y absent (Cooper, 2009) in universities in Africa (Berg & 

Mamhute, 20 13 ), Uganda inclusive (Najjuma & Kyarugahc. 2006). The inadequacy of such 

facilities may limit breast-feeding student mothers ' access to education unde1takings and thus 

affect their academic success (Osafo, 20 17: Lynch, 2008). 

1.1.2 Contextual perspective 

Uganda, a fonn cr Britis h colony located in East Africa is one or the developing countries in the 

world (Namatendc. 2018). Jt has a population of about 44.27 million ofvvhich 80% i engaged in 

subsistence agriculture (Uganda Bureau of Statistics, 201 8). The government of Uganda 

recognises education as a basic human right therefo re it continues to provide basic education to 

a ll its ci tizens (Willmore. 2004). The education structure in Uganda is di vided into pre-primary. 

primary. secondary and tertiary education . 

The Govern ment. in its commitment to qua lity and inclusive education established several 

strategies to accelerate girls· participation, retention tn schools as well as access to hi gher 
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education (Naziwa. 20 I 0; Onsango. 2009). Strategies such as the policy on affinnative action 

(Onsango. 2009) and Universal Primary Education (Sakwa & Longman, 20 13). The policies 

have mostly focused on increasing access to education and have led to increased enrolment in al l 

institutions of learning (Muhwezi. 2003). While such policies target equality of opportunity in 

widening access to education. they fail to address issues of retention specificall y of student 

mothers. who have proliferated the tertiary education system in Uganda (Sakwa & Longman, 

20 13). 

This study focused on establishing whether there arc adequate institutionalised on-campus 

childcare anangements in KyU, explaining how these affect breast-feeding student mothers' 

participation in academic undertakings and illuminating their coping stTategies in taking up the 

roles of breast-feeding student-mother. The study was situated within KyU. the second largest 

out of Uganda's six public universities. mandated to provide a conducive learning environment 

for all students (Kasule. 20 15). The study fits in with the Ugandan goYernment' s political 

decision towards gender equality. as well articulated in The l../ganda Gender Policy (2007). "to 

take into account gender equality concems in all policy. program. administrative and financia l 

activities" (p. 34). 

As Onsongo (2009) affirms, affi rmative action can meaningfull y impact gender-equ itable access 

to university education. if governments and uni versities adopt multifaceted approaches in which 

various strategies support each other towards closing the gender gap within higher education. 

This study is therefore timely in infom1ing policy and practice to achieve gender-equ itable 

access within higher education. Student mothers with breastfecding children arc becoming an 

increasing phenomenon in Uganda 's Universities in general and KyU in particular. Some female 

university students get involved in voluntary and non-voluntary sexual relationships that lead to 
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pregnanctes and hence conception (Najjuma & Kyarugahe. 2006). Other female students arc 

admitted in the university every year especiall y in the distance and evening education programs, 

while they are already mothers. Breast-feeding student mothers at KyU are a special category of 

the female student population that requires specific institutionalised on-campus childcare 

arrangements for their babies 

However, no record regarding breast feeding student mothers in Kyambogo uni versi ty ts 

avai lable because no data on students ' parental status is collected either at the time of application 

for admission or during regi stration . The usual sources of infonnation such as on-line 

applications, course enrolments, fac ulty and departmental records do not show parental 

infom1ation in the statistical records for the different academ ic programs with in the university. 

Consequently, using snowball sampling method the resea rcher was able to identify 55 breast­

feeding student mothers at K yambogo University (See Table 3.1 in section 3.6.1 ). Although the 

total number of breast-feeding student mothers at KyU could be much more. the sample of 55 

breast-feeding student mothers serves to demonstrate their existence in KyU. 

Literature shows that childcare aiTangements are numerous in univers ities in developed countries 

such as in the United States of America and Britain and include a planned area with 

modification provisions for separating young non-mobile infants from older and mobile infants , 

space for rest and storing each child 's personal items such as diapers, clothes. professional 

childcaretakers with a ratio of 1-2. breast feeding rooms for infants of 0-3 years that are divided 

into cubicles furnished with seats, tables, play toys, eati ng areas, diaper areas and bath-rooms 

(Keller, 20 17; Osafo, 2017 Kelly & Kelly, 2015; Lynch, 2008; Williams, 2007: Schumacher, 

20 15; Ell is. 2014; Boresoff, 2013; Bosch. 2013 ; Estes, 2011 ; Myers, 2009; Moreau & Kerner, 

20 12). 
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The childcare arrangement at KyU is in fonn of a child study centre that provide nursery 

education services as it caters for chi ldren who are school going. Its primary objecti ve is 

academic and its childcare services is seconda1y. Among the objectives why the centre was 

started was to act as a teaching faci lity for students studying early chi ld hood development, to be 

used as a lab, resource. research centre: and to provide a li nk between the university and its 

neighbouring communi ty. It is clear from the objectives that the chi ld study centre was not 

stmted to cater for the needs of breast-feed ing student mothers. It is therefore inadequate in 

providing serv ices which cater for the needs of breast-feeding student mothers in KyU. In an 

attempt to find out what childcare arrangements the cenrre could provide for breast-feeding 

s tudent mothers. a pre-visit to the centre was done by the researcher and the followi ng was 

<:aptured from a conversation w ith the head teacher of the child study centre. 

First of all. I must admit that the centre is not in a stale 11·here 1re expecT it ro be. £1•en 
our day care service /ea1•es a lor to be desired. We don 't lun·e equipment. ln f act, 1re 

normally even send away man_1' children because of lack o.ffacilities for them because 
you can imagine ll'e have only one day care atTendant 1\'110 is actua/~1 · like a baby siller 
and is not e1·en professional. We don 't hCII·e materials or facilities that can make her look 
after rhree. five or ten children. So. lack of those facili ties incapacitates us. 1re cannot 
even go out to a(h·ertise because .1·ou IVou/d 1rantto advertise something your e1·en proud 
of And second~r apart from the facilities the place itse(f acwal~r. our rooms lun·e many 
things lacking. You 1ri// go there and you will see the room leaking, the floor is l'el)' dirty, 
by nature even £(you scrub it. it doesn't clean up and ...... so those kinds of things make 
11s not to pe1:(orm as expected. Ire han! been hoping rea/1_1· el'el}' year that 1re are 
supported btu in vain. We need to impro1·e it and make if kn01m to the sw dents and 
probab~r the s!a}.f members. Incidentally 11·e hm·e acf11a l~v one sta.ff member who as a 
child here bul 1re requested her to come 11·ith her bahy siller and ll'e simp~)' o1•ersee rite 
bab.1· sitter because 11·e cannot dedicate our single sta.fJ'on that particular child. (M. W. 
Lenard, personal communication, February. 14111

• 201 9) 

From the infonn ation provided by the head teacher, it is evident that the centre was not started 

for breast-feed ing student mothers. It is also in a sony state and needs to be improved. It has only 

o ne childcarc taker who is not professional. All its rooms arc used for studying because it docs 

not have a room specific for childcare services. Thi s situation shows inadequacy in providing the 
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relevant childcare needs that breast-feeding student mothers need. In this case the inadequacy of 

the centre is used to mean absence of ch:ildcare arrangements for breast-feeding student mothers 

in KyU. The aforementioned scenario points our an inadequacy of institutionalised on-campus 

childcare arrangernents within the uruvcrsi ty and this may have ripple effects on access. equ ity 

and progression of breast-feeding student mothers pursuing higher education. 

1.1.3 ConceJ>tual perspective 

In this study institutionalised on-campus childcare anangements for breast feeding student 

mothers were conceptualized as institutional childcare services that are put in place at tmiversity 

campuses to enable them undertake motherly and . tudcnt roles at the same time (Myers. 2009) . 

According to Schumacher (20 15) instinttionalised on-campus childcare arrangements include 

facilities such as a childcare center with play equipment and faci li ties for babies aged 0-3 years, 

breast feeding rooms. playing area fo r children, medical fac ilities for children, professional 

chi ldcare-takers. rooms for baby sitters, pantry and kitchen services for the breast feedi ng 

children who are weaned off, university policies, plans & budgets that are sens itive to chi ldcare 

needs of breast-feeding student mothers. 

Academic undertakings as per the study were conceptualized as the attendance of lecture 

sessions by the breast-feeding student mothers. They also include attending discussions w ith 

fellow course mates, participating in tutorial essions. writing exams, making academic 

presentations in lccntres. completion of course works and tests as well as takin g part in co­

curricu lar acti vities. 

Tn this study student mothers are those female students enro ll ed and registered by Kyambogo 

Universi ty to undertake any of its academic programs and are mothers of breast-feeding children 
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aged 0-3 years. They are called breast-feeding student mothers because they arc st udents 

pursuing education and at the same time parents of breast-feedi ng children (Spilovoy. 20 13). 

The tenn inadequate as per the study means deficiency in tenn of size. qual ity and fac ilities. It 

is also taken to mean missing and absent as u ed in context of the study. 

1.2 Statement of the problem 

Adequate institutionalised on-campus childcare arrangements facilitate student mothers to 

effectively undertake their academic and parental responsibi lities in uni vers ities (Moreau & 

Kemer. 20 12; Schumacher. 20 15). There is hortage of in titutionalised on-campu. childcare 

arrangements despite the existence of breast-feeding student mothers in KyU. This is evidenced 

from the numerous student mothers who have been observed around the univers ity campus with 

their bab ies in an attempt to attend to academic underta!Ungs while simul taneously playing their 

motherly roles. Some have been seen breast feeding in classrooms, in cars, while others under 

tree shades and photograpluc evidence of this i. available. Such a s ituation is undesirable and if 

not well addressed. may negatiYely affect the academic and parental achievement of student 

mothers in KyU. While student mothers' experi ences in engagi ng thei r seemingl y con nicted 

rol es have been researched (Estes. 20 I I: Griffith . 2002: Henry-Moss. Lee. Benton. Spatz. 2019: 

Lynch, 2008), there remains a paucity of studi es from the African and specificall y Ugandan 

context. This study therefore sought to establi h the extent to whjeh inadequate ins titutionalised 

on-campus childcare atTangements affect student mothers· pa1ticipation in academ ic 

undertakings in KyU located in Uganda. 
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1.3 Purpose of the study 

The purpo ·e of the study was to establish the extent to which institutionalised on-campus 

chi ldcarc arrangements at KyU affect breast-feeding student mothers ' parti cipation in academic 

undertaking . 

J .4 Objectives of the study 

The study wa guided by the following objectives: 

1. To establish whether there are adequate Institutionalised on-campu childcare 

arrangements in KyU. 

11. To examine the effect of Institutionalised on-carnpu childcare arrangements on academic 

undertakings of breast-feeding student mothers in KyU. 

111. To identify coping strategies breast-feeding student mothers undertake in playing roles of 

mother and student at KyU. 

1.5 Re earch que tions 

The study sought to answer the following research questions: · 

1. What Institutionalised on-campus childcare arrangements are adequate in KyU? 

11. What is the effect of instin1tionalised on-campus childcare aJTangements on the academic 

undertakings of breast-feeding student mothers in KyU? 

111. What coping strategies do breast-feeding student mothers undertake in the face of 

inadequate on-campus chi ldcare arrangements in KyU? 
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1.6 Significance of the study 

This study is significant g1ven the focus on breast-feeding sn1dent mothers who continue to 

proliferate w ithin Ugandan universities. The findings provided insights into these women's 

ex periences, which have not been documented in the literature. Therefore. this added to the 

literature in this fie ld from a Ugandan perspective. Further still, the study is likel y to infonn 

po licy and practice within uni versities. regardi ng how to plan for student mothers. who, as 

alr eady explained. continue to increa e in universities given the des ire for women to attai n higher 

education achievement. The documented coping strategies can be emulated by other student 

mothers . thereby modeling through lived experiences. how o ther tudent mothers can work 

w ithin the dual conflicting roles. to succeed at both motheting and academic undeJtakings. 

In add ition, the information generated by the study may also serve to increase KyU 

management's awareness and understanding of the changing dynamics of barriers to education 

access by breast feeding student mothers and thus help in fonnulating policies that promote their 

interests. Th is may go a long way in improving breast feeding student mothers· participation in 

academic undertaking in universities thereby addressi ng the SDG no. 4 which advocates for 

inclusive and equitable quality education and promoting life long learning opp01tunities for all. 

1.7 Limitation and delimitations of the s tudy 

The study was limited to views of breast-feeding student mothers in one public university. This 

means that the views of other breast-feeding student mothers would be exc luded in the diverse 

w1ivers ities in Uganda. some of which are private. Consequen tly. the results of the study cannot 

be generalized to other univers ities. 
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In addition. the study focused on breast-feeding student mothers with children of 0-3 years of 

age. Despite the limitations. the study is still useful because the findings can be used as a point of 

reference for further studies and can also be used to help KyU address the needs of student 

mothers. 

I .8 Theoretica l framework 

The study was guided by the role conflict theory developed by sociologists Talcott Parsons and 

Ralf Dahrendorf (2008). The basic principle of the theory is that role conflict occurs when the 

different obligations a person plays in hi s or her everyday life happen at the same time. In such 

instance's role conflict may lead to better performance of one ro le at the expense of the other. 

However. it is also not true that underperfonnance wi ll always occur when individuals undertake 

several roles at the same time because some indi viduals may be highly ski lled at particular tasks 

and can therefore afford to undertake several tasks at the same time effecti vely (Kee le & 

Hawkins, 1982). 

Despite such a scenario. the theory is releYant to the study because it helps in understanding the 

di lemmas student mothers encounte r si nce they also undertake dual ro les of mother hood and 

student hood. The study anticipated instances when student mothers may face role contlict in 

undertaking the dual roles of motherhood and student hood . In such instances where breas t 

feeding student mothers have to forego one of their dual role obligations at the expense of the 

other. the foregone role is underperformed wi th undesirable outcomes. 
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1.9 Scope of the study 

1.9.1 Geographical scope 

The study was carried out in Kyambogo Uni versity. Kampala Uganda. The university is located 

in akawa divis ion. Kampala Capital City Authority in the republic of Uganda. The university is 

bordered by Kabaka's palace to the north, Kyambogo col lege school to the cast. Nabisunsa girls · 

school to the south and the industrial area in the west. 

1.9.2 Content scope 

The purpose of the study was to establish institutionalised on-campus childcare anangcments 

that are adequate in KyU: the effect of institutiona lised on-campus childcare arrangements on 

student mothers· academic undertaki ngs and coping strategies brea t-feeding student mothers use 

in playing dual roles. 

1.9.3 Time scope 

The study covered a period between 201 8 and 2019. This is the time des ignated for undertaking 

research as required by the University for the A ward of the degree of Master of Education in 

Education Foundations of KyU for a master' s student who enrolled in the academic year 2017 to 

pursue the course. 
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2.0 Introduction 

CHAPTER TWO 

LITERATURE REVlEW 

The chapter presents literature reviewed in relation to the research objectives. It includes 

literature related to institutionalised on-campus childcare arrangements that arc adequate in 

higher insti tutions of education, effect of institutionali sed on-campus childeare aJTangcments on 

breast-feeding student mothers· academic undertakings and coping strategies breast-feeding 

s tudent mothers undertake in playing dual roles of mother and student. 

2.1 Institutionalised on-campus childcare arrangements in HIE. 

Different scho lars assert that institutionalised on-campus childcarc arrangements for student 

mothers are chi ld day care facilities on campuses of HJE where care and supervision of mu ltiple 

children at a time is undertaken. These include anangement of children of ages 0-3 years 

(Toddlers). 3-7 and 7- I 0 years of age being catered for by nannies. babysitters. teacher · or other 

providers who are well qualified and well paid. In addition the ratios of the care providers for 

chi ldren should be at I :3 in order to cover all aspects of child development like physical, 

emotional, social, language, psychomotor and cognitive development (Boresoff, 20 12; Miller e t 

al., 201 1: Kel ly & Kell y. 2015: Lynch. 2008: Schumacher. 2015: Lyonette et al. . 2015: Myers, 

2009: Johnson, Schwartz & Bower, 2000). 

Such on-campus childcarc arrangements have ex isted in universities like the university of 

Manitoba (Kelly & Kelly. 20 15), American Academe (Lynch. 2008), Samar State University 

(Cabaguing, 20 17) among others in developed countries such as United States of America and 

Britai n. 
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This study investigated the case of a Ugandan public university to establish whether it had 

adequate childcare facilities for breast-feeding student mothers. The primary task of UniYersity 

education is to assist students in actualizing their potential (Elias & Merriam, 2005). Universities 

arc therefore required to provide their learners with facilities that enable them rea lize their full 

potentia ls without discrimination. Breast feeding student mothers belong to the non-traditional 

university group of students and as such should be provided with fac iliti es that enable them 

balance academic work and motherl y duties (Lynch, 2008). 

Walkup (2005) too asse11s that treating student mothers the same way as a traditiona l 18-ycar-o ld 

undergraduate is inappropriate since thi s cohort of students has specific needs and multiple 

re ponsibilities in addition to the ir role as a student. This is the basis upon which on-campus 

chi ldcare arrangements have become very relevant for fem ale students when the ir study 

coincides w ith childbearing years (Kuperbcrg. 2009). In thi s case facilities like institutionalised 

on-campus chi ldcare arrangements need to be provided by higher insti tutions of ed ucati on to 

enable student mothers juggle dual ro les. 

Several scholars arc in agreement that institutionalised on-campus childcarc arrangements are a 

critical resource for the success of student mothers in pursuing their degrees and diplomas in 

higher instituti ons of learning as they can help student mothers enrol. remain in col leges and 

universities and graduate more quickly (Mana lang, Liongson & Bayubay, 20 15: Kelly & Kelly, 

20 15: Lynch, 2008: Will iams. 2007: Schumacher. 2015: Moghadam. Khaiban. Esmacli & 

Salsali, 201 7: Cabaguing, 201 7: Lyonette. Atfie ld. Behle & Gambin, 20 15; Moreau & Kerner, 

_0 12; Ell is, 2014: Mil ler, Gault & Thonm n, 20 11 ; Boresoff. 20 13: Bosch, 20 13 : Estes, 20 11 ; 

Myers. 2009). Thi s therefore makes the availability of childcarc services in uni versi ties criti cal 

because their absence affects the academic and parental achievement of sn1dent mothers . This 
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observation is supported by Kappncr (2002) who concluded that graduation rates were higher for 

student mothers in the Uni\·ersity of New York when they had the support service of on-campu 

childcare. 

Boreso ff (20 13) found that in the University campuses of South Africa. where childcare facilities 

are available. such facil ities do not meet the parents' childcare needs . For instance. in the 

University of South Africa Berg & Mamhute (20 13) found that student mothers with infants are 

not catered for although they pay fee like the rest of the students. In another study done by 

Watson (2007) found out student mothers were faced with challenges of: time constraints. need 

for childcare, economic con traints and an unfavourable institutional cl imate. Gault. Reichl in. 

Reynolds & Froehner (2014). too. found that though on campu chi ldcare is crucial support for 

the student mothers in universities. it was difficult for them to find and afford it. 

On the same issue. Cooper (2009) also argues that caring in educational contexts has become 

such a taken for granted sen timent and practice that parents. educators and scholars' references 

to care are often left undefined yet it affects academic performance. Similarly, Moreau and 

Kerner (20 12) and Wainwright and Marandet (2006) fou nd that many institutions address by 

default the needs of the child free students and not student mothers (Moreau & Kerner. 2012: 

Wainwright & Marandet. 2006). It should be noted the above-mentioned scenario does promote 

enrolment. effecti ve academic undertakings and retent ion of student mothers in HI E. Thi is 

because without on-campus chi ldcare aiTangements student mothers face many chall enges and 

obstacles as they j uggle parenting and academic demands in pursuit of the ir degrees. This 

assertion is supported by Fadale & Winter ( 199 1) who assert that absence of on-campus 

chi ldcare can be a ban·ier for enrollin g and returning to higher institutions of learning. 

Moghadam. KJ1iaban. Esmaeli & Esalsali (2017) in Irao also conclude that the management of 
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maternal and family affairs by female students in universities in which the motherhood role was 

not supported was a challenge. 

Lynch (2008) too found out that graduate student mothers in America were at a higher risk of 

attrition than almost any other group in the academe. Such attrition rates were a sociated with a 

number of factors including lack of enough time to cater for motherly and academic duties. In 

addition. Lynch (200 ) established that it was difficult to find affordable a nd reliable childcare at 

univers ity. It is therefore vital that on-campus childcare arrangements are availed at zero or 

subsidized costs so that student mother can access it without hindrance and hence enable them 

concentrate on their studies (Walkup. 2006; White. 2008: Reay. 2003). Similarly. Polakow et al.. 

(20 14) found that student mothers with unmet childcare needs were confronted with many 

barriers and c hallenges related to affordable. accessible and high-quality c hildcarc as they 

struggle academically while parenting their children. 

Avai lable Literature reveals that the provision and acces. to on-campus childcare arrangements 

in HEis varie f rom country to country. The extent to which student mothers in HEI · receive 

these services also varies in the di fferent univers ities and countries. The experience of student 

mothers on institutionalised on-campus childcare arrangements at Kyambogo university (KyU) 

is not documented. Thus this study sought to establish the ex tent to which student mothers a t 

KyU are faci litated with ins titutionalised on-campus childcare arrangements . 
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.!.c2 Institutionalised on-campu s childcare arrangements and academic undertakings in 

HIE. 

in si tuation. w here institutionalised on-campus childcare arrangements arc adequate. they 

provide a p latform on w hich student mothers juggle dual ro les (Lynch. 2008). This a sertion is 

~upported by Fadale and Winter (20 14) in USA who found a strong posi ti ve relationship 

between on-campus-based chi ldcare arrangement and tudcnt parents· academic success. 

enrol ment and persistence. However, Lynch (2008) posits that graduate student mothers are at a 

lugher risk of attrition than almost any other group in the American academe. Such attrition 

rates arc as ociatcd w ith a number of factors including lack of support in fom1 of on-campus 

chi ldcare a rrangements for student mothers among others. It was therefore highlighted by 

~1ana l ang and B ayubay (20 J 5) tha t support extended to student mothers in fonn of on-campus 

chi ldcare arrangements help to lessen student mothers burden ca used by their s ituation. 

According to Schumacher (20 15) student mothers spend a signi ficant amount of time caring for 

their breast-feeding dependents and as such mi ss out on academic activ ities due to inadequate 

on-campus chiJdcare arrangements. Similarl y. in a ntdy done by Miller et a l.. (20 J l) s tudent 

mothers reported that they spend 30 hours per week or more caring for dependents. In addition, 

fo rty two percent of single student parents said it was likely they would have to w ithdraw from 

school due to tbeir dependent care respons ibilities . This coupled with inadequate chi ldcare 

provisions in higher education institutions which cou ld assist them balance their caregiving 

respons ibilities with schoo lwork (Mi ller ct al.. 20 II ). 

In re lation to the above, Osafo (20 17) states tha t breastfeeding of babies was one of the 

cha llenges th at were encountered by breast-feeding student mothers. This is because it is likel y 
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to consume a lot of time feeding and caring tor the young ones thus affecti ng student mother's 

mvolvement in academic activities. D espite the innovations like use of breast pumps and breast 

mi lk storage facilities that have been made, it's impott ant to note that physical breast-feeding 

rema ins the best for babies (Chen & Kaplan, 2003 ). This is because it has a lot of benefits both to 

the mothers as well as the babies and as such it cannot be underestimated. 

In addition, breast-feed ing protects babies against numerous infections and d iseases like otiti s 

med ia, respira tory infections and diarrhoea, and also promotes natural bonding between the 

mother and the baby (Chen & Kaplan. 2003 ). Breast-feeding student mothers therefore wish to 

continue breast-feeding their babies because of the many benefits derived from breast milk. 

Simi larly, they also continue studying due to the benefits that accmc from acquiring higher 

education and as such they face a dilemma of which role to uphold and which one to d rop 

(Osafo. 20 17). 

Lynch (2008) asserts that in si tuations where the academic arena does not provide breast-feeding 

student mothers facilities to enable them breast-feed the ir young ones throughout the day. they 

may be forced to drop out. This negatively affects academics and in cases the baby is removed 

fro m the breast also affects mothering (Osafo. 20 17). This leaves breast feeding sntdent mothers 

in a predicament of whether to concentrate on their academic endeavours or breast-feed their 

young ones (Schumacher. 20 15). 

Moghadam et al. , (20 17) contend that academic activities arc intctt wincd w ith chall enging 

competitions and academic tria ls on top of motherhood respons ibilities for sn tdent mothers 

which impose a large burden on thei r shoulders. According to Myers (2009) this is worsened by 

the academic community which mainl y focuses on success, development. and the never-ending 
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competitions wi thout providing the required suppon to breast-feedi ng student mothers. Adofo 

(20 13) affinllS that combining motherhood and studying without compromising activities of 

either one is a great dilemma for student mothers. Similarly, Ellis (2014) proclaims that in case a 

woman must focus a ll her attention on studies, her behaviour may contrast with her traditi onal 

role of motherhood. As such aYailability of adequate on-campus childcare arrangements provide 

student mothers a platform on which to balance their two role whereas inadequacy limits 

student mothers' par1icipation in academic undertak ings. 

In a study done by Sadler. Swartz. Ryan-Krause. Seitz, Meadows-Ol iver, Grey & C lemmens 

(2007) it was noted that mi sing on-campu childcare is often the central issue of interference 

with regular attendance and school completion . In s ituations where on-campus childcarc 

arrangements are lacking, student mothers are in a dilenm1a whether to attend to baby care needs 

at home or attend to university programs at campus (Erk, 20 13). Such role conflic t normally ends 

up affecting student mothers either way. Thi s assertion is supponed by Polakow et a l.. (2014) 

w ho asser1 that failure to find affordable satisfactory childcare at the Eastem Michigan 

Univers ity led to an aJTay of academic costs on student mothers. 

Walkup (2005) did a study in the university of Derby in the United Kingdom and concluded that 

student mothers continue playing the dual ro les unceasingly in an academic environment without 

on-ca mpus childcare. Thi s affects student mothers in ways like limiting their study time. missed 

classes among others. This is supported by Johnson et al. , (2000) who conducted a study in the 

U nited Kingdom and affinncd that many of the student mothers who lca\'e school without 

eaming a credential, better access to on-campus cbi ldcare cou ld have he lped them avoid taking a 

break or dropping out co mpletely. 
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Findings by Mason. Gou lden & Frasch (2009) suggest that having children in the absence of on­

campus childcare arrangements is a factor associated \Vith attrition for student mothers in United 

States of America. Additionally. Erk (20 13) states that in Indiana the significant barriers that 

student mothers face in the absence of lnstitutjonalised on-campus chi ldcarc arrangements in 

most cases negatively affect their academics. This is in relation to the barrier their peers face to 

success in universi ties (Erk, 20 13). It " ·as further pointed out that juggling the stresses of 

schooling w ith motherhood respon ibilitics leaves student mothers overworked and stressed 

(Hinton-Smith. 20 12). 

Miller et al. , (20 ll) contend that in USA much of student mothers· on-campus childcare needs 

go unmet and this contributes to their low rates of degree attainment. In a study conducted in 

Venezuela by Pinilla and Munoz (2005). evidence shows that academic performance of student 

mothers is lower than that of other groups of university students. Consequently. th is is because of 

parenting roles which add on the burden of academic demands thus negatively affecting student 

mothers in their academic struggles (Pinilla and Munoz. 2005). 

According to Egenti and Omoruyi (20 I I) the stress and trauma student mothers go through 

makes them feel psychologically ill-disposed towards university academic programmes. This 

ftuther increases their burden and lowers tl1eir self-esteem which affect their learning and level 

of achievement in as far as academic endeavours are concerned (Egenti & Omoruyi. 2011 ). 

Student mothers haYe inevitable academic impediments that emanate from the non-academic 

activities that they perfom1 and therefore the success of their academic pursuit is at the expense 

of the time they have for their children (Osafo. 20 17). 

More to that in Australia research was carried out by Myers (2009) on sn1dent mothers which 

suggested that health problems, financial difficulties. lack of suitable childcarc and general 
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overload lead to student mothers dropping out of school. In addition to that Miller et al. , (20 II) 

state that lack of on-campus childcare arrangements may incapacitate student mother 's abi lity to 

complete their cour es once they enroll for higher education. Further findings stated that forty­

two percent of student mothers say it is very likel y they may have to withdraw from school due 

to their chj ldcare responsibilities which they find difficult to ba lance with academic 

responsibilities (Mil ler et a l. , 20 I I ). Consequently, these student mothers are often tired because 

of the double workload which nom1ally deters them from being able to meet their educational 

and parental demands which end up suffering (Osafo, 20 17). 

Evans and Grant (2008) noted that role challenges cause women to abandon one role for the sake 

of the other because of inadequate on-campus childcare an·angemcnts. For this reason, myths, 

expectations and ideals avai lable in the campus culture can influence this kind of behaviour on 

the breast-feeding student mothers. In addition to the above Lynch (2008) states that student 

mothers arc not only guided by the norms of the academia but arc also guided by the cultural 

scripts regarding motherhood. As a result, they end up being at cross roads due to fai lure to 

balance the two which are pointedly different yet require the same attention. Likewise, in a study 

done by Osafo (20 17) it was noted that motherhood and the academ ia do not blend well for most 

student mothers. This is because they end up missing bonding w ith their children so as not to 

miss lectures, discussions and other academ ic programs. 

Miller e t al. (20 II ) posit that student parents have competing obligations that need to be 

balanced with their academic pursuits and in cases on-campus childcarc arrangements arc 

inadequate, this may become difficult whereas in cases institutionalised on-campu childcare 

arrangements are adeq uate, they may provide student mothers a platform on which to balance 

their dual roles. 
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According to Pare (2009) the full-time demands of both motherhood and uni versity education 

are incompatible idealiza tions pushed upon student mothers in the university of cape coast. As a 

result, they have reported d issatisfaction in both role that are mismatched. The contradictions 

that are faced by student mothers who arc committed to their pursui t of a degree and arc equall y 

committed to raising healthy happy chi ldren are not just personal proble ms (Lynch. 2008). 

These problems don 't exist in a personal bubble, they exist wi thin the larger academic and 

cultura l context thus it becomes increasingly d iffic ul t to balance both (Marandet & Wainwright, 

20 10: E ll is, 20 14) . 

Li terature reviewed in this section highl ights that several scholars have conducted studies on 

student mothers in higher institutions of teaming . However, there is limited research works on 

the experiences of breast-feedin g student mothers in higher in stitutions of education therefore 

this thesis g ives reasons why the experiences of these women are worthy of further examination. 

2.3 Coping str ategies breast-feeding stu dent mothers u ndertake in playing dua l roles in 

HI E. 

In cases where uni versities do not provide institu tionalised on-campus chi ldcare arrangements, 

student mothers devise means of cop ing and lea rn how to reso lve the tension of comb in ing 

motherhood and education (Bosch, 20 13). In a study conducted by Lynch (2008) in United 

States of A meri ca in Rutgers uni versity demonstra ted that student mothers coped w ith their 

conflicting identities by practicing maternal or academic invisibil ity in s ituations which were 

not welcoming a t that particular time. For example, maternal invisibility was practised in 

situations student mothers were at university campuses and in which case, they would avoid 

mothering unti l they went back home whereas academic invisibi lity was prac ti sed by avoidi ng 
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doing university work w hile at home. This asse1tion is supported by Ellis (20 14) w ho pointed 

out that student mothers adopted such strategies in order to hide their student status while 

mothering. This is because they experienced feelings of being alienated, isolated, overwhelmed 

and afraid of being stigmatized by their motherhood in the academic spheres. 

Osafo (20 l 7) noted that one of the circumstances that contribute posi tively to perfonnance of 

student mothers in the university of Cape Coast is help provided by their extended famil ies in 

taking care of the children. This is because almost all life circumstances of student mothers 

negatively affect their academic perfonn ance. Furthcnnore. in a study done by Berg & Mamhute 

(2013) in the university of South Africa, findings indicated that student mothers got support from 

peers and fri ends whi ch enabled them manoeuvre. 

Manalang et al. (20 15) conducted a study in Angeles Uni versity in Phil ippines which revealed 

that student mothers considered their babies as their motivation and inspi ration to surpass all 

challenges. In addition, Luttrell, (20 16) asserts that student mothers in New York perceived both 

education as well as mothering their children to be highly significant. The student mothers 

understanding of motherhood enabled them to merge their motherly roles with academic roles. 

On the contrary, student mothers in Australia attested to the fact that it becomes impossible to 

balance such. This is especially so w ithout proper and appropriate support, coordination 

extended to them in addition to various tasks both at home and at campus (Quayc, 20 II: 

Goodwin & Huppatz, 201 0). 

In a study done by Schumacher (20 15) it was concluded that student mothers in USA attested to 

the fact that support from spouses was another component of their success in combining studying 

and mothering. This was because without the husband's care, it would literally be difficult to 
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accomplish ei ther of the activities. Similarl y, Osafo (20 17) pos it that student mothers in the 

University of Cape Coast were fond of taking their chi ldren with them to campus, used paid 

domestic workers. left their children wi th neighbours. or took their chi ldren to day care centres 

as a means of coping and balancing dual roles of motherhood and studying. 

Available literature reveals that student mothers suggest that kinship care is one of the strengths 

of the African American fa milies (Osafo, 20 I 7). Th is is because relatives, siblings, aunts, 

grandmothers among others take on roles as mothers and hence become the primary care givers 

to babies of the student mothers (Osafo, 20 17; Lyonette et al., 20 I 5). Kinship care is one of the 

copi ng strategies that relieve student mothers of the childcare burden (Williams. 2007; Ke lly & 

Kel ly. 20 15: Lyonctte ct al.. 2015). 

According to Cabaguing (20 17) who conducted a study in Samar State University in Philippines 

provided a description of lived experiences of the struggles of student mothers in their attempt to 

be both . Tt " ·as concluded that despite the fact that they encounter many problems, they were 

motivated and inspired at the same time to work towards achievi ng academic and motherly roles. 

In iran, Moghadam et al.. (2017) found that despite the fact that student mothers were not 

supporied yet had to manage both ro le , they applied planning and sacrifices techniques such as 

doing one role at the expense of another. 

It was also concluded in the study done by Manalang et al.. (20 I 5) that student mothers give 

more priority to their studies rather than to their babies thus sacrificing one role for the o ther. In 

addition. Ajandi (20 I I) conducted a study in Canada which revea led that when duties 

overlapped, student mothers took priority and sometimes decided to take a leave of absence from 

the universi ties fo r seven months and take care of their children. Student mothers thus needed to 

sacrifice one role just to fulfil the other since their time was delimited by motherhood, academic 
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and . ocial activities which were in competition (Osafo. 2017: Walkup, 2006). Likewise Berg & 

Mamhute (20 13) who conducted a study in South Africa concluded that if soc iety fails to assist 

and suppo11 student mothers they often have to cope with anxiety, gui lt, anger and self-esteem. 

Therefore, a,·ailabi lity of institutionalised on-campus childcare atTangements in universities is a 

critical resource in helping student mothers create a sense of balance with dual ro les (Lynch, 

2008: Williams. 2007; Schumacher, 2015: Moghadam er aL, 20 17: Cabaguing, 20 17: Lyonette 

et al.. 20 15: Moreau & Kerner. 2012: Ellis. 2014). There earchcr therefore sought to conduct a 

study to examine coping strategies breast-feeding student mothers use in juggling dual roles in 

KyU which will add on the existing body of literature. 

2.4 Summar~· of li terature reviewed 

The above synthesized literature review recounts the severa l sntdies that have been conducted 

and findings documented. Such studies include among others. the lived experiences of rudent 

mothers in managing dual roles (Mana lang et at.. 20 15). sntdent mothers negotiating academia 

and family life (Williams, 2007). financing childcare for college student success (Boresoff. 

2013 ). moving childcare forward at the university of Manitoba (Kelly & Kelly. 20 15). 

However. linlc has been documented in Africa in general and Uganda in particu lar. In addition. 

the available literature docs not deh·e into the stories of breast-feeding student mothers in regard 

to institutionalised on-campus chi ldcare arrangements and academic undertakings. This s tudy 

sought to establish and document literature specific on lived experiences of breast-feeding 

student mothers of 0-3 years. This will add new knowledge to the existing body of literature. 
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3.0 Introduction 

CHAPTER THREE 

METHODOLOGY 

This chapter explores the research design, location of the study, target population. sample size 

and sampling techniques. data collection method, research instruments. validity and reliability, 

data collection procedures. data processi ng. analysis and ethi cal considerations. 

3.1 Research design and approach 

The rudy was guided by the phenomenological design as it enabled the researcher investigate 

the phenomenon of breast-feeding student mothers tn KyU (Kothari, 2004). The 

phenomenological design was chosen because it is concerned with understand ing the social and 

p ychological phenomena from the perspectives of people undergoing the experience 

(Groenewald, 2004). The researcher therefore applied phenomenology to capture the experiences 

of the breast-feeding ·tudent mothers who experienced the phenomenon at hand. This enabled 

the researcher to carefully capture the facts given by the breast-feeding student mothe rs of KyU 

about the study without any bias (Kothari. 2004; Groenewald, 2004). 

In this context, the researcher gained a deeper understanding of the social and psychological 

experiences of breast-feeding student mothers in regard to how they juggle their dual roles on 

campus. The phenomenological design further enabled the researcher to describe as accurately as 

possible the phenomenon of breast-feeding student mothers refraining from any type of pre given 

frame work but remaining tme to perspectives gi,·en by th e respondents (Kothari , 2004; 

Groencwald. 2004). The researcher therefore aimed at understanding the social and 

psychological phenomena from the perspectives of the breast-feeding student mothers in regard 
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to in. titutionalised on-campu childcare arrangements and academic undertakings (Silvem1an. 

20 16: Creswell, 2003: Glasow. 200 ~ ). 

Additionally, a qualitative approach was al o used to capture narratives. opinions, comments and 

views from breast-feed ing student mother · (Taylor & DeVault. 20 15). Qualitati ve studies aim to 

improve the understanding of phenomena through human experiences (Devers & FrankeL 2000: 

Myers. 2000: Merriam. 2002). Furthennore. in qualitative research. emphasi i. placed more on 

the way in which the individual interpret - hi or her social world (Bryman, 200 ). The 

qualitative approach therefore enabled the researcher capture voices on the experience. of breast­

feeding student mothers in regard to in tirutionalised on-campus childcare arrangements and 

academic undertakings in KyU. As uch experiences of student mothers were captltred since the 

goal of qualitat ive research is to examin e how things look from di ffe rent vantage points (Taylor 

& DeVault. 2015: Myers, 2007). More so. using a qualitative approach enabled the researcher to 

connect with the participant and ee the world from their own point of , ·iew (Corbin & Strauss. 

20 I 5: Patton, 2002 ). 

3.2 Location of the study 

The study was conducted at Kyambogo Uni versity located in akawa Division in Kampala 

Capital City Authority (KCCA). Kyambogo Uni versity was selected by the researcher because it 

ha a considerable number of breast-feeding mothers among its female student population. 

3.3 Target population 

The target population was breast-feeding snadcnt mothers at KyU who had babic · 0-3 years. 

Breast-feeding student mothers having babies 0-3 years of age were chosen becau c they had 
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babies who were still so much attached to their mothers becau. e of breast-feeding. These 

children thus needed a lot of care and attention from their mothers who was a lso a student at the 

same time. 

3.4 Sample size and selection techniques 

3.4.1 Sample size for in-depth interviews 

The yardstick for achieving an appropriate sample size in qualitative studies depends on when 

samrarion is reached (Guest. Bunce & Johnson. 2006) . Saturation occurs when add ing more 

participants to the study docs not result in addi tional perspectives or information (G uest & 

MacQueen . 2008). According to Morse (2000) sample size for phenomenological studies 

include 6-1 0 patticipants. 

3.4.2 Sampling techniques 

Purposive and snow ba lli ng sampling techniques were used for selecting study participants 

(Kothari. 2004: Si lvcm1an. 20 I 6: Taylor & DeVault. 10 15). Purposive sampling was used to 

select student mothers who were currently breast-feeding children from 0-3 years of age and 

were willing to participate in the research (Kothari. 2004; Cre well , 2003). Respondents who 

were breast feeding were selected from each of the five facu lties and one school of the 

university. Due to the absence of statistical records on breast feeding smdent mothers at KyU. 

the snowball sampling technique was used for tracing breast feeding students from each faculty 

and school (Marques & McCall. 2005). This was becau e the researcher re li ed on participant 

referrals to get other potential respondents (Devers & Frankel, 2000) . 
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Table 3.1 demonstrates the sample of the presence of breast-feeding student mothers in 

Kyambogo university. It reveals some of the breast-feeding student mothers contacted using the 

snowball sampling meth od. 
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Table 3. I. SAMPLE ON PRESENCE OF BREAST -FEEDING STUDENT MOTHERS AT 
KY AMBOGO UNIYERSITY 

Faculty Number of Pseudonyms of breast- Number of Other 
Respondents feeding mother Breast-feeding Mothers 
identified Known at KyU 

Arts and Social Student mother I 6 
science 4 

Student mother 2 3 
Student mother 3 2 
Student mother 4 I 

Engineering I Student mother 5 None 

Science I Student mother 6 l 

School of 13 Student mother 7 2 
Management 
and 
Entrepreneurs 
hip 
Education Student mother 8 l 

Student mother 9 2 
Sn1dent mother I 0 I 
Sn1dent mother II ~ 

.) 

Student mother 12 Same faculty with student 
mother 8 

Student mother 13 5 
Student mother I 4 I 
Sn1dent mother 15 2 
Student mother 16 1 
Student mother 17 3 
Student mother 18 3 
Student mother 19 2 

Special Needs Student mother 20 I 
and 2 
Rehabilitation 

Sn1dent mother 21 More than 15 
Vocational None. The ones she knew 
Studies I Student mother 22 \\'ere not breast feeding. 

Total number 55 

Source: Designed by tlte Researcher (2019). 
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3.5 Data collection methods 

3.5.1 Interviews 

Two qualitative methods of in-depth interview and pam cipant observation that yield descriptive 

data were used in the study because these are the mea ures phenomenologists use fo r 

understanding a given phenomenon (Taylor & DeVault. 20 15: Creswell. 2003: Kvale & 

Brinkmann. 2009). 

The research instrument that guided the study comprised of the interview guide, w hich was 

designed in such a way that it included research questions that were linked to the objectives of 

the s tudy (Hennink ct a l.. 20 I I). The interview guide had open-ended questions (Appendix II ) 

which were in line w ith study objectives. The question items in the interview guide were used to 

obtain narratives of breast-feeding student mothers (Walliman. 20 11 ). 

Data was collected from the indi vidual participants using tools and devices such as a voice 

recorder and w riting logistics. According to Matheson (2007) a voice recorder was used for 

audio recordi ngs to capture voices of the breast-feedi ng student mothers. This was needed for 

transcription purposes. Field notes were also taken to supplement voice record ings by ensuring 

correctness in the recorded data. 

3.5.2 Observations 

Non-participant observation was also used to supplement the interviewees· responses. In this 

case observation was used to identify silent values. expressions and gestures of the breast­

feed ing student mothers during the process of the face-to- face interviews (Henni nk, Hutter & 

Ba iley, 20 11 ; Si lvem1an, 20 16). 

35 



3.6 Validity and relia bility 

Patton (200 I) states that va lidity and re liabi li ty are two factors. which any qualitative researcher 

should be concerned about wl1ile designing a stltdy. analysing results and judging the quality of 

the stltdy. 

3.6.1 Validity 

Validity is the abi lity of the instrument to produce findings that are in agreement with the 

objectives of the research (reference) . In this respect. validity of the study was established using 

face validity where the instrument was given to my supervisors to check whether the research 

questions were able to ans\\·er objectives of the tudy. As such the interview guide was given to 

the supervisors for approval in tcnns of wording, accuracy and clarity. Va lidity of the interview 

guide was mai ntained by following the guidance and comments made by the supervisors who 

were familiar with the programme. Their comments were considered in making proper 

amendments in the interview guide. 

In addition. respondent validity was a lso used where the transcriptions were taken back to the 

respondents for validation of data and in this case. respondents confirmed that what was in the 

transcriptions was a tme record of what transpired (Flick. 2004). Deep saturation was also used 

in validating data where by on the basis of the data that was coll ected , ftnther gathering was 

unnecessary because it wou ld not yield any new information as the point of satltration had been 

reached w hi ch promoted validity (Golafshani. 2003). 
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3.6.2 Reliability 

Reliabi li ty is the ability of an instrument to give consistent results when u ed. To th is effect 

rel iabili ty in this study was establ ished from the different sources of data which were 

collaborated to get reliable data (Marques & McCall. 2005: Flick. 2004: Hussein. 20 15). In this 

case reli ability was establi shed through checking responses of the study cases so that the more 

the responses were similar and consistent the more reliable the instruments were (Gola fs hani, 

2003). 

3.7 Data collection procedures 

Before embarking on the study. an authorization letter from the Facu lty of Education was 

obtained w hich permitted the researcher to carry out the study as it authori ed the researcher to 

continue with data col lection. The researcher then sought permission from the pattici pants who 

were humbly requested for tbei.r voluntary participation in the study. Those who were w il ling to 

provide the necessary infom1ation were intetYiewed and their responses kept confident ial and 

only used for the purpose of the study (Silverman. 2016: Creswell & Miller, 2000). 

Arrangements for meeting were done by the researcher and the patticipant as to where and when 

the interview was to be conducted . In the same way meetings were held at the convenient time of 

the interviewee and the interviews took a period of 30-40 minutes (Kothari. 2004; Creswell. 

2003). 

Interviews involved face to face interactions between the researcher and respondents through 

question and answer sessions . TI1e interviewer first introduced herself and then explained the 

purpose of the meeting to the respondents before tarting the interview (Seidman, 2006; Kothari, 

2004). Thi was supplemented by the interviewer's explanation about the study which a llevi ated 
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any fears of the respondents that could have aroused naturall y (Sil verman. 20 16). The inte1v iew 

was audio recorded and this was explained to the respondent and the purpose for which it was 

done. The face to face interview were guided by the interview guide which conta ined research 

questions derived after the study"s objectives from which questions were got and answers 

captured (Hennink et al. , 2011 ). 

3.8 Data processing and analysis 

Data was transcribed verbatim and analysed using conrent analys is as well as NVivo software 

vers ion I 0 (Matheson, 2007). Vivo software version I 0 visuali sed the data output which 

enabled the researcher draw conclusions and recommendations. NVivo software vers ion I 0 is a 

qualitative data analysis computer software designed for qualitative researchers working with 

rich text-based infom1ation. It helped the re earcher to find connections and understand 

underlyi ng themes and patterns in the content across various data sources thus making informed 

and supported decisions. It also he lped in understanding the relationship between elements of 

interview responses. Cluster analys is technique was used to \' isua lize pattems by grouping 

together sources that shared similar words. attribute values or were coded similarly. Cluster 

analysis diagrams extracted from the software provided a graphical representati on of data which 

made it possible to visuali se the connections among words. which were used to develop themes. 

3.9 Ethical considerations 

Ethical considerations were made in this study in order to protect human rights and welfare of 

the pa1ticipants. Ethi cal considerat ions that were used by the researcher included solici tin g 
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consent of the interviewees and ensuring th eir confidentia lity (Wall iman, 2011 : Si lverman. 20 16: 

Kothari. 2004). 

3.9.1 rnformed consent 

Consent of the respondents was ought beforehand . Only those who gave their consent to 

participate were involved in the study. They were provided with sufficient infonnation about the 

research by verbal explanation of the topic by the researcher (Henni nk ct a!.. 20 I I). The purpose 

for w·hich data was collected was explained to the respondents in order to secure their infonned 

consent (Silverman, 20 16). Participants were also info 1111ed about the expected duration and 

procedure as wel l as their right to decline and to withdraw pa1ticipation at will thus they 

will ingly and knowingly participated (Hennink et a l. , 201 1 ). 

3.9.2 Confidentiality 

The researcher ob erved extreme confidentiality and ethical guidelines while handling 

respondents. Participants were explicitly to ld that thei r confidentiality would be ensured by 

keeping the acquired infonnation secure and private. This would be done by keeping it in a 

password locked computer only accessible to the researcher and by making data anonymous. In 

this way the sources of the study's data would not be disclosed to the public (Hennink et a l. , 

20 II : San in & Cahi ll , 2006). This was done so as not to compromise privacy and security of the 

respondents so that they would w illingly give thei r view about the topic under study (Sanin & 

Cahill , 2006). 
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C HAPTER FOUR 

PRESENTATION OF FIND INGS, ANALYSTS AN D INTE RPRETATION 

4.0 Introduction 

This chapter is basically a presentation, anal ysis and interpretation of the findings from the field. 

It presents findings to the study regarding institutionalised on-campus childcare an·angcments for 

breast feeding student mothers and academic undettakings. Data collected from the field was 

guided by the study objectives. The findings were obtained after several interactions with breast­

feeding student mothers in KyU who were identified through purposive and snow ball ampling 

methods. 

Findings of the Study 

4.llnstitutionalised on-campus childcare arrangements that are adequate in KyU. 

In this objective the study sought to establish institutionalised on-campus childcare arrangements 

that are adequate in KyU. The findings for this objective indicated that institutionalised on­

campus childcare arrangements for student mothers having babies 0-3 years were inadequate in 

terms of deficiency and absence. In terms of deficiency. out of the I 0 intcrvie-.vccs. only one 

knew about the existence of a one child study centre but did not even use it. She said that she had 

ever heard about a day care centre but she did not know much about it. Majority of the student 

mothers said they did not know about any childcare arrangement in KyU. The available chi ld 

study centre not being known to the student mothers' poi nts to inadequacy. Interviewee 4 who 

had heard about the centre had this to say: 

I hear that there is a day care centre in the tmiversi~l' but I !tave never used it. 

(151h. 05.19) 
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In terms of absence as operationally defined to mean missing as per the context of the study. 

institutionali sed on-campus childcare arrangements for breast-feeding student mothers having 

babies 0-3 years were rep011ed missing. These inc luded breast-feeding rooms, a childcare centre 

with equipment and facilities for babies of 0-3 years. professiona l childcare takers. security fo r 

babies. medical facilities s pecific for babies. kitchen and pantry services for babies among 

others. A number of student mothers · voices were heard in thi regard Student mothers noted that 

they d id not sec equipment and facilit ies enabling their stay on university campus wi th their 

babi es in case they came with th em. Therefore. in cases student mothers came witb their babies 

at the univer ity. they had to improvise by making the environment around them useful. 

Interviewee 3 had this to say in this regard : 

Mmm there are no baby care facilit ies and pla.v grounds for children. I don ·r see them 
around. I don ·, see any day care sort of arrangement where our children can be kept nor 
rooms. I mean a room. ya rooms 1rhere there are some beds. chairs. playing toys/or the 
babies. ll'hich they can play \t'ith and may be sleep 11·hen the_1' are tired on the beds. Such 
things are not available. (061

h. 04.19) 

Responden ts also re\·ealed that the uni versity tn which they were juggling the dual roles of 

motherhood and student hood was not very conducive as it did not provide basic faci lities that 

can help them effectively undertake the two ro les with in the premises of the university. To th is 

Interviewee 2 had this to say: 

Ok. Conducive e111·ironment. You .find that may be playing kits are there for babies to 
play lt·ith, the beds for babies. nice beds not these ones 11·hich are .. .. full of bedbugs or 
other things. Because babies are still young, 11·e need to hCII·e those things in place plus 
1vater you /mow that kids like bathing a lot. Warm water for that ma/ler. all those things 
rnust be put in place ro make them grow well as we also the mothers stay in class 
COII!{Ortah~\'.. (061

". 05. / 9) 
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Interviewees raised concem about the issue of medical fac ilities for the babies that were missi ng. 

The university's medical faci lity did not cater for babies. it only offered its sen ·ices to the 

university students, excluding student mothers· babies. On this note Interviewee 2 recommended 

that the university should put in place medical facilities be equipped to support the babies' 

welfare. She sa id: 

I do not see medica/facilities specific for babies here like those paediatrician sen ·ices 
because 11-/um you go at the unil'ersit:-· hospital. the_,. tell you they don't lun·e services for 
babies like immunisation. So at feast if they put like some ... treatment facilities for our 
children. like e1·en (( .1·ou are in a lecture and the baby gets some abnormali~r like 
temperature rising. they can take care ofhim ei'C/11\'hen you're 110t there . .. (061". 05. / 9) 

The student mothers also complained about the ab ence of shelter under which they can 

comfortably si t and breast feed their babies within the university. They also mentioned absence 

of shelter where they can leave their maids who care for their babies in case they came with them 

at the university. They said that there was hardly any safe space in which to mind the babies at 

the uni versity as the student mothers attend lectures . This is evidenced in Lntenriewee I 's 

assertion that: 

There are no ga::etted areas where you call le01·e your baby when you go for a lecture 
here in KyU. For example. tents may be for breast-feeding mothers. At least 11·hen 
you go To uni,·ersif:.' with your child and maid, th e_1• sir there in afa\'Ourable em•ironment. 
you go to class and.find them there after the lecture. But in Kyambogo there is no such a 
place. the maids sit under the tree. when it rains. The_,. rush to the classrooms. they .find 
students there. the_r send them awa.v. so you jind you have 1101rhere to put your child and 
this disturbs a lot. And sometimes .I'Oufind the child is sick, you cannot leave the cllild at 
home because the distance is a bit far and .1·ou can11ot go with the child to Kyambogo 
because .1·ou hm·e n01rhere to lem ·e it. (/ 41

". 02.1 9) 

In conclusion. the data in objective one reveals that the Institutionalised on-campus childcare 

an·angements for breast-feeding student mothers were generally lacking. The onl y existent one 

was substandard and was genera ll y unknown by the student mothers. Only one out of the I 0 

student mother interviewees lmew about the existence of this on-campus childcare anangemen t 
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faci lity at KyU- the child study center. Even then. she clearly explained that she did not even 

know \vhere it was found . She bad no interest in it because of its substandard faci lities. This 

fi nd ing points to the fact that though the center exist . it seemed absent to the student mothers. 

4.2 Institutionalised on-campus chiJdcare arrangements and academk undertakings 

Objective 1 examined the effect of insti tutionali sed on-campus childcare aJTangements on the 

academic undertakings of breast-feedi ng student mothers in KyU. Interviewees unanimously 

reported that in the face of inadequate institut ionalised on-campus childcare arrangem ents. their 

participation in academic undertaki ngs was negati \·cf y affected. The student mothers indicated 

that they faced several c hallenges and di lemmas in perfonuing their dual roles of motherhood 

and student hood in the ab ence of on campus childcare arrangements. These chall enges and 

di lemm as included; limited time to e ffectively carry out the two roles, missing lectures so as to 

take care of the baby. hav ing to choose between completing a lecture and coming out to 

breastfeed the baby. m issing exams and course works versu attending to the sick child, 

insuffi cient financ ing of the two roles, giving inadequate attention to the two roles which all 

affected sh1dent mothers · participation in academic undc1takings. 

Partici pation in academ ic undertakings wa a ffected in various ways like missing ; lecture 

sessions, academic di scussions. exam inations. tu torials and handing m course works and 

assigtm1ents late due to baby care demand . 

The student m others also rei terated that the absence of on-campus childcare arrangements 

sometimes placed them in com promisi ng si tuations of having to choose between playing the role 

of motherhood and student hood . In such instances. nine out of the ten interviewees reported that 
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they missed lectures in order to attend to their childcarc roles. Interviewee I 0 illustrated this 

finding when she made the following narration: 

It happened to me last month on a Wednesday ll'hen I was supposed to attend lectures y et 

it was the day that rhis bab.1· had ro be imm1mi-::ed so I had to take the baby lo Naguru 

hospital so that he is immuni-::ed and doesn't miss the process. That day I missed three 

lectures and again this coming month I am again taking back the baby for immw1isation 

so I am going to miss lectures on Wednesda.1· 26'" because this baby is supposed to be 

Ia ken backfor the third immuni-::ation on that da.1·. (I 4'11
• 02.1 9) 

In line with the same experience. interviewee 4 professed that: 

I remember 1rhen I 1ras HTiting my second last exam, I had no one to keep the haby. I 
mo1·ed around in COI!(usion. I wasted almost 30 minutes; I reached an extent of even 
le(/\·ing the exam. I then said to myse(( that i11stead of !eavi11g my baby alone. I rather 
miss the exam. As 11·ith the exam. I ca11 still come back but ,,·ith the baby I hm·e got o11e. 
l11 case something bad happens to it. l ll'illleal'e to regret. Then .finctf~, . some you11g girl 
found me while I \\ 'OS standing. she told me. madam you are not entering the exam. your 
.friends are alrecu~r doi11g the paper. I told her I don 't have anyone to keep the haby. it 's 
that girl who helped me can :1· the baby as I 1\'/'0te my exam. (I 5'11

• 05.19) 

The above excerpts indicate that choosing one role at the expense of another often makes the 

foregone role to be under performed thus affecting breast-feeding srudent mothers' efticiency in 

that aspect. In the above two scenarios, student mothers' total concentration on academic 

endeavours was inhibited by the absence of on campus childcare arrangements- baby s itters and 

immunisation services for children. 

Interviewees further observed whenever they overlooked their childcare demands in order to 

anend lectures, their concentration levels were low. This made them unable to understand and 

grasp concepts which resulted in posting low grades in examinations. This was because they 

continuous ly thought about the babies they had left at borne whether they had eaten, whether 
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they were doing well among other disturbances related to childcare as illustrated by interviewee 

5 who narrated that: 

"f used not to concemrate in class and sometimes I got out of the lectures ear~r. Like 1 

used to think about him all the time. like how is he, has he eaten. ll'hat is he doing right 

no1r and sometimes my sisTer \I'Ott!d call me when am in the lecture room. Hurry up I 

ha1•e SOme ll'here / II'GII tto go .. (Olf".04./9). 

This excerpt illustrates that a student mother"s inability to monitor her baby while at the 

university makes her restless in the lectures. This impl ies that the presence of on campus 

arrangements that enable student mothers to easily monito r their babies could have alle,·iated the 

above mentioned scena1io. This scenario beg for the presence of baby s iting-rooms, baby si tters, 

among othe r childcare faci lities within the university campus. 

In addition to the findings above. another interviewee revealed that she nom1ally missed lectures 

in order to breast feed her baby. This was because she could nom1ally be di sturbed by the effect 

of accumulat ing breast milk which made her uncomfortab le. She added that she a lso incurred 

extra transport costs in the process of going to and fro in order to brea t feed thus add ing on the 

fin ancia l burdens tha t she sustained . All this wa · done in the quest of trying to pursue bo th 

parenting and mothering. ln regard to thi s interviewee 3 asserted that: 

Sometimes {(you are breast feeding. like me no11· the challenge ! find is that i have a lor 

o,{breasr milk and [{ ! hal'e lecwresfrom moming up to e1·ening. ! hm·e ro miss one and 

attend another because I ha1•e to breastfeed the baby. Either ! have to go and come back 

which is a bit cost(r because ! hm·e to board to and fi'om since when breastmilk 

accumulates. you cannor be COII?(Ortable so that is also another challenge. (06111.04.19) 
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The above scenario. too. indicates that the movement and transpon costs incurred by this tudent 

mother could have been addressed by on campus childcare arrangements that enable her to breast 

feed her bay within the campus. 

Furthem1ore, inadequacy of institutionalised on-campus chi lclcarc arrangements affected student 

mothers' participation in academic undertakings due to lack of a univers ity policy that allows 

them to hand in late assignments. Consequently. student mothers not giving enough attention to 

the assignments given to them and handing in course works late. In regard to this, interviewees 

noted that they did not give their assignments and cour c works the necessary attention because 

of the dual roles of motherhood and student hood that they played. This resul ted in nor only 

handing in course work and assignments late but also lacking in content and organisation hence 

ended up scoring low grades whi ch affected them academic wise. This finding was emphasized 

by interviewee 2 who said : 

Sometimes you find that the bab_l' is sick. he is admitted. }'Oil take the 11·hole day. the 
whole 11·eek 1-1·itho11t looking into the hook and at the end of the day .1'011 need to pass. 
They need course ll'orks, they need those assignments and at the end of the ll'eek you .find 
you haFe not done anything so you do rhe1n hurriedly and you knoll' what it means doing 
something hurried(r. it can 't be p roper like ll'hen you hm·e gil·en it time so you end up 
failing. (06' 11

• 05.19) 

This excerpt indicates that the deadlines set by the academic s taff for handing in course work 

assignments by students are non-responsiYe to the childcare responsib ilities of student mothers. 

In the above scenario. student mothers are shy to request for additiona l time because they fear 

due to the absence of an on-campus policy that gives them the right to so. In many cases 

exemption from handing in course on time is on humanitarian grounds. 

Me personally this semester I don't /mow !tow am going to pe1form. 1 ha~·e to look after 
my son and study at the same time. Balancing tlte tii'O is not easy so you find that things 
are so hard. Sometimes 1 miss discussions and tutorial as I hal'e to go back when they 
call me that the child is crying so hard or has refused to feed on the hotrle. Now that 
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means that it is me who has to go and attend to him personal~\·. Me being a mother f 
can 't leave him to continue crying like that because it might cause some diseases to him 
so I leave o.[f evet:\'lhing at the unil'ersity and go and attend to him. B.1· doing . ·o I end up 
missing lectures and the result II' ill hefailing. (1 0'". 05.19) 

The information in the above excerpt indicates that mi ssing to participate in academic ac ti ,·ities 

due to childcare is also a source of anxiety for the mothers . The fear of fai ling academ icall y was 

always lingering in their minds when they were unable to partic ipate in academic activi ties due 

to childcare demands. 

Tnterviewees also revealed that the dual conflicting roles they played in the face of missing 

institutionalised on -campus childcare arrangements ·ometimes inhibited them from completing 

examination papers. especially when their babies were s ick . Interviewee 2 reitera ted that: 

You find d!fficulties maybe you are going in em examination: the.' ' call you that your son 
is l'el:l' sick, you go with that pressure .. rou have to won:r about _1'0111' son and at the same 
time write the exam. May be .1'0111' still in the exam and yo11 have done like 111·o or three 
numbers, you then m sh to take the child in the hospital. You find that ) 'Oll lack 
concentration in the exam because your worried about tl1e s ick child and at the end of the 
day . you end up not pe1forming well hence youfeel so bad. (061". 05.19) 

This except reveals that when the child falls sick, the s tudent mother gi,·es attention to take care 

of the child at the expense of academic work. This a lso implies that the presence of on campus 

chi ldcare medical arrangements for student mothers could go a long way to enhance their 

academic undertakings at the university. 

Observation made by the researcher revealed that student mothers could carry their babies on 

their laps during discussions and sometimes could leave the babies with a babysitter around the 

area they were holding discussion from. Then when the baby needed to breast feed. she wou ld 

excuse herself from the discussion to breas t feed the baby \vho had been left w ith a babysitter. It 

was also observed during the interview sessions that some breast-feeding mothers were in 

constant communication with their baby s itters to get updates on their babies · welfare . 
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Furthem1ore, one student mother came for the interview with her baby because she did not have 

any one to leave the baby with since her sister with whom she usually left her baby had gone for 

other engagements. 

The above excerpts shows that student mothers make childcare provis ions for themselves wh ile 

at university. This helps them to be in pos ition to attend to their babies within proximity and 

attend to academic programs as well. Despite the fact that it may be an inconvenience to other 

group members in case the baby cried, it helps to alleviate fears that may arise within the student 

mother in case the baby is far away from her. It is also evident that despite absence of on-campus 

childcare arrangements for breast-feeding student mothers. they still come to university premises 

with their children because it is unavoidable to attend to them particularly when they are still 

breast-feeding. 

Further findings revealed that attending to both baby care and academic demands in the face of 

mi ssing institutionalised on-campus childcare anangements limited time for effectively playing 

both roles. This negatively affect student mothers· participation in academic undertakings. 

Participants mentioned that they did not have enough time to care for their babies and attend to 

academic work effectively well. Student mothers were thus having hard time building a close 

relationship with their young ones. 

Lack of enough time and complexity in schedule of activities was a big challenge to student 

mothers in regard to completion of tasks expected of them. Sometimes, there was col lusion in the 

time for undertaking motherly and academic activities. This led to mothers abandoning one role 

at the expense of the other and this greatly affected their participation in academic undertakings. 

This is because it was overheard in the voices of the mothers that they would rather miss 
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academic acti vities than abandoning their babies c. pccially in critical times like when the babies 

became s ick. Thi s was evident in a number of reactions which included : 

Interv iewee I who narrated: 

No\\' the challenges are sometimes too much. I total(1 · fa il to get time to go }or studies. 
you come_li-om the unil·ersity. you find the bah_,. is sick. so _1·ou have to at/end to the bah.1'. 
You ha1•e course work: the deadlines are like deadlines but your baby is sick and .\ 'OU 

cannot lea1•e _l 'our baby so you don 't concentrate on the course 11·ork because the time is 
not there. Another challenge is 11·hen .\'011 find the maid sick at home. you hm·e to go to 
the uni1·ersity yet you cannot lea,·e the baby alone. So, you have to remain home 
therefore you ll'ill not hare time for work because you 11·ill be doing house work. 
(14'11.02.19) 

Interviewee 8 also said : 

The time for your se((is not enough and the time you gil·e to your baby is not enough. It 's 
tiresome ... E1·en in the discussion groups. you find that there is no time, me I have to go 
and 11·ash. I have to go and cook. l need to al!end to this and that pitts tfte child. 
(08'". 02.19) 

Further findings stressed that the student mothers were stressed and psychologicall y tortured 

because of the dual roles they perfonned in the face of inadequate institutionalised on-campus 

chi ldcarc arrangements. This affected their participation in academic undertakings. The student 

mothers expounded on their feelings of guilt, from the neglect of theiT young to the 

psychological torture they felt within which tom1ented them. They felt as though they had not 

efficiently played their part as mothers and to this effect their babies looked at them in di guise 

to the extent of refusing to associate with them the moment they first saw them in a day. This 

brought about emotional djstress to the student mothers which went a long way in affecting 

student mothers· pa11icipation in academi c undertakings. Interviewee 7 for example. explained 

the sense of rejection she felt from the baby. whenever she took long without seeing him: 

You spend a long time ll'ithout being 1vith him from moming up to evening, you come to 
campus tlten there after you rush and by tlte time yo 11 reach !tome. the baby looks at _ro11 
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and he is like is this really my mother? Sometimes I think they think this is not my mother. 
Sometimes you hold him to breast (eed him and he .first refuses so you hm·e to .first do 
some things to bring him back. Aaa, so you .find t/rat is a c/rallenge because tlte haby.feels 
like they are neglected so }"Oil end up heing tormented. The babies feel/ike they are not 
gelling e11ough care that they are supposed to get so you .find that there is a big distance 
befl1·een you and your child 1rhich also a.ffects _rou psycho/ogicalfr. (061

". 05. /9) 

In summary. these findings indicate that there ,,.as one on -campus childcare arrangement that 

was privately provided and used by student mothers. It enabled them to participate in group 

discussions and attend c lasses regularly but in limited ways. This private chi ldcare an·angement 

needs to be enhanced at an in ·titutional level. The missing in · titutionalised on campus eh.i ldeare 

arrangements limited student mothers· participation in academic undcttaki ngs in various ways. 

4.3 Coping strategies breast-feeding student mothers undertake in playing dual roles at 

KyU 

In exploring the coping strategies undertaken by breast-feeding student mothers in playing their 

dual roles at KyU, the respondents noted that they devised means of managing their motherly 

roles alongside patticipation in academic undettakings. Such strategies included involvement of 

family and friends. use of babysirters. attending to one role at the expense of another. waking up 

early, time tabling themselves, creating extra time to read, and getting help from their spouses. 

Interviewee 8 stated that : 

Choosing the right.friendc; to help _rou because there are some 11·ho are good and some 
ll'hO are bad. The goodfriends can be therefor you in all time , like 1rhen you get a 
problem, maybe you ha1 ·e stayed at home. you can keep in touch with them and tel/them 
am having such and such a problem but in case they give out course 11·ork or an 
assignmem when am not around. you let me kilO\ I'. (081

". 02. I 9) 

The above excerpts indicates that good networking for the srudent mothers was important for 

lecture and examination updates as well as other activities that could happen from time to time 

within the university. Friends played a major role in helping student mothers cope with the dual 
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roles in the face of mi sing childcare anangements at KyU. It was observed that one of the 

re pondents who came for interview was escorted by her friends to help her take care of the baby 

during the interview. 

In relation to the above interviewee 2 reiterated that: 

Friends are the ones ll'ho can be there for yo11, sometimes you don 't kno11· that deadlines 
for handing in course 11·orks are due because yo11 have other responsibilities to do at 
home so the friends keep you updared. They call and rei/ you they 1rant this assigmnenf, 
1re are hm•ing this tesr or exam 011 such and such a date. where are _,·ou. the lecturer has 
come. (061h_05.19) 

Further find ings revealed that all participants mentioned that the role of family such as s isters. 

aunts, grandmothers. in-laws. husbands was important in helping them manage the dual roles. 

They revealed that omctimcs their husbands helped them in conceptualization of class materials, 

paying tuition. paying baby s itters and a lso staying home to carry babies during critical times 

such as examination period . For example. the researcher observed a baby father who was 

carryi ng his baby at the uni versity campus because the mother was in an examination around the 

faculty of education . In addition to the above interviewee 3 had this to say concerning help from 

partners: 

Ya, _ra the fa ther of the child is l'el}' supportive. Mmmm I rememher a time when I did uot 
ltm·e someone to help. 1 wo11ld lea1·e the child with my spouse. you see lte is also j ust a 
student. So, I would leave him with the child aud 11'!1en I come back. lte could also go. He 
is l'el}" supportil ·e. sometimes he can e1·en take out the child so that I can read. 
(061

" . 04.1 9) 

In addition, interviewee I 0 said that: 

What I have seen most mothers do wit/tout these baby care sen·ices 11'ith in campus. I 
have seen most of them come ll'ith their haby sitters to campus and sta_v near rhe lecture 
rooms. The\· don 't 1/JO I'e far aH'O)' hecause the mother has to keep checking on the baby to 
breas({eed. For me I hm·e a baby sitrer ll'ho has a home. so I j ust take my bah_,. to her and 
pick her in the e1·ening. So, I normal~\ - see mothers coming 11·ith their bab_1· siffers to 
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campus in case theyfeel tl!e.v have to breast.feed. they mo1·e out and do it.for a shan time 
and mn backfor lectures. So. these bab_,·sitters help us a lot. (/41

". Ol. 1 9) 

The above excerpts identifies another coping strategy that was mentioned by the respondents 

which was hiring of baby sitters . These helped with the handling of babies both at home and at 

the uni versity campus. These were very important because of the help they extended to the 

student mothers. Supplementary to that. Interviewee 7 had this to say: 

Most times i see baby sitters on the other side of vocational studies. 1 see some of them 
seated under those trees. the_1· lay pieces of cloth d01rn and pur their babies there. 
(61h. 05.19) 

In regard to coping. interviewee 6 said : 

1 1mke up early, cook the porridge, boil the milk and prepare the child ....... (061
". 04.1 9) 

From the above extract it is indicated that student mother adjusted operation times and 

schedules. One of the interviewee stated that they started their day early between 3:00 am-

5:00am in the moming to take care of their babies needs before running to the university. They 

also repot1ed rbat they s leep very late in the night after 11 pm trying to balance the two roles. 

Interviewee 7 also shared her part of the story on how she coped wi th playing the two roles by 

time tabling herself and she had this to say: 

Another thing is that I always create my extra timefor re1·ision. ]make sure that ll'hen I 
am at campus i revise before going back home. Then when 1 go home i pa_l' attention to 
the baby and in case i still want to re1·ise and the baby is also 1rithin. T do it when he is 
sleeping. Another thing is that 11·hen I cun given course 1vork. 1 immediately begin 
1rorking on it. I make sure I do the research fas ter .from the library and by the time we 
are !tanding in. my ll·ork is read1• and not sketch1 · because I shall hm·e done it alread1· I • , • 
beforehand. (6' '.()5. 19) 

Furthem1ore interviewee 9 reiterated on the issue of time tabling and professed that: 

{(it 's time for the lectures. i ha1•e to adjust and run fo r the lectures. ({it 's time .for the 
baby. i give it utmost attention. In other words. i create time fo r myse(f time like for 
p ersonal reading. I stretch, 1 sacr(fice. i wake up at night like at exact~v 4 t /111 in tlze 
morning and read 11·hen the baby is sleeping. (I d". 05. 19) 
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Similar to the above interviewee I 0 noted in her own words that: 

Exact~1 ·. you time table _mursel{.' this is first, this is second like that like that. If I want to 
hazhe in the morning, I first prepare. boil milk and as am bathing the milk is hoi ling. 
Then after bathing 1 come and check on it. I do all the things concurrent(1· because the 
time is not enough ((I do one aclil•ity at a time. (141

h . 02.19) 

Another cited coping strategy was getting out of denial. accepting student motherhood status and 

overlooking stigma to fulfil both roles. On this note interviewee 5 commented: 

"Ya. because ll'hen I got the child. I think I got more reason to focus and to know that ! 
have to read for something. I no11· ha1·e a goal. I ha1·e to read and pass highly and do 
better for me and my child hecause now I hm·e a responsibility: I have someone to take 
care of I hm·e someone to be therefor so T do my best". (08' 11.04.19) 

From the above nanarion. it is evident that student mothers surpass all the negative energies 

around them and instead focus on raising their babies a well as concentrating on their studies. 

Conclusively. in the face of missing institutionalised on-campus childcare arrangements for the 

breast-feedi ng student mothers, they devise means of coping in order tor them to remain relevant 

in university life. 

Data was also analysed using NVivo software from which these cluster diagrams were extracted. 

The word cloud in Figure 4.1 on page 54 for example, shows that time and care for the baby were 

the biggest di lemma student mothers faced while playing their dual roles. This is because the 

size and position of the words in the word cloud refl ected their importance and magnitude. The 

words that appeared to be big in size and which were centred were considered most important. 
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Figure 4.1. Word cloud 
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figures 4 .2 shows a h·ee map that helps to understand patterns in the coding. The figure maps the 

similarity o f the words in a manner the interviewees frequently mentioned them while 

responding to the research questions asked by the researcher. The words in the tree map included 

most of the phrases that were used in answering the objectives of the study. The words in the 

middle of the map in red colour indicate the gist of the study. The study therefore achieved its 

purpose observed from the phrases that were generated from the tree map as shown above. 

Data was therefore presented, aualysed and interpreted using narratives and figures extracted 

from the Vivo I 0 software which enab led the researcher arrive at extended descriptions, 

conclusions and recommendations attributed to the phenomena of breast-feeding student mothers 

in KyU with mis ing Insti tutionalised on-campus childcare arrangement and the ir patt iciparion 

in academic undertakings. 
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C HAPTER FIVE 

DISCUSSION OF FINDINGS, CONCLUSIONS AND RECOMMENDTAIONS 

5.0 In troduction 

This chapter presents the discu sian. conclusions. recommendations and areas for further 

research. The discussion of findings in thi s chapter were structured in accordance with the 

objectives of the study. 

5.1 Discussion 

5.1.1 Preliminaries 

Preliminary findings obtained from the data indicates that the age of respondents was between 18 

to 38. This is the age bracket during which students are undertaking their higher education in 

universities. Jt is also the dominant child-bearing age and as such accompani ed by breast-feeding 

which is done after giving birth. 

5. 1.2 On lnstitutionaHsed on-campus childcare arrangements that are inadequate at KyU 

The respondents reported the inadequate institutionalised on-campus childcare arrangements for 

student mothers at KyU. The inadequacy in this study was in forrn of mi ssing childcare 

aJTangements within the uni versity campus. Majority of tbe respondents (9 out I 0) indicated that 

they were not aware of the ex istence of the one fom1 of ins titutionali sed on-campus chi ldcare 

arrangement- the child study centre in the uni\·ersity. They generally observed that on-campus 

childcare anangements were missing in the uni versity. This implies that this facility was not 

used by the student mothers in the university. Even the one respondent who knew about its 

existence indicated she did not use it because of its inadequate facilities. Student mothers in KyU 
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were no t accessi ng the faci li ty thus inadequacy wh ich has been operati onal defined to mean 

ll11SSIIlg. 

The fin ding is reveal ing that there are no bay care provisions to address the needs of brea t­

feed ing student mothers in universitie . This is not unique to KyU alone but to other universities 

in Uganda as wel l thus the need for thi s gap to be addressed so as to fulfi l the SDG goal no.4 

which calls for inclusive and equitable quality education and promote lifelong learning 

opportunities for all. as well as Goal 5, which is to achieve gender equali ty and empower women 

and girls. 

The fi ndings arc sim ilar with those of Lynch (2008) who asse1t that enrolment of breast-feedin g 

student mothers in universities has not always been mer by a change in resource and program 

allocations to meet the unique needs of these mothers in order to assist them pursue their studi es 

uninterrupted. It should be noted that as un iversi ties endeavour to increase enrolment o f its 

learners through different programs like d istance learning, mature age entry, eveni ng progran1s 

among others, it should devise means of mainraining these learners (Najj uma & Kyarugahe, 

2006). Th is is because higher education provides ki lls and knowledge that arc needed for 

development in society (Cabagu ing, 20 17). therefore it is important to provide breast-feeding 

student mothers wi th on-campus childcare an angements to he lp them effectively j uggle their 

dual roles. 

If the public sphere docs not accommodate a woman's decision to brcastfced, by allowi ng her to 

express her mi lk throughout her school day. she will be forced to ei ther leave schoo l or stop 

breastfeeding, depriving herself the benefits of acquiring higher education or depriving the infant 

of the many benefits that breast feeding provides. 
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5.1.3 On Institutionalised on-campus childcare arrangements and academic undertakings 

On the second objective, the re pondents mentioned the vanous ways their partic ipation tn 

academic undertakings were affected in the face of mi ssing institutionalised on-campus childcare 

arrangements for breast-feeding student mothers at KyU. Pinilla and MU11oz (2005) posit that 

evidence shows that the academic perfonnance of student mothers is lower than thut of other 

groups of univers ity students coupled with the interplay of dual roles which placed student 

mothers in a compromising situation. Such a state of affairs limited time fo r both parental and 

academic de\·elopment. This implies that university students are not supported when they are not 

given chi ldcare arrangements to help them effecti vely participate in academic undertakings whi le 

at university campuses. lt a lso implies that the needs of the breast-feeding student mothers are 

not met becau e they are taken as traditional university students who do not have childcare 

responsibilities as opposed to the breast-feeding student mothers which is not right. 

Further findings on the study's objective indicated that perforrning dual confli cting roles affected 

student mother·s participation in academic undertaking. through causi ng drop outs and missi11g 

lectures especially when a baby care activity like immunization coincided with a scheduled 

lecture. The findings arc in line with Adofo (2013) who established that s tudent mothers stay 

away from lectures, discussions. tutorials and exams for some period of time as a result of baby 

care demands which affect their learning and level of achjevement. Despite that student mothers 

continue to play their dual roles amidst the challenges they encounter because in the end they 

hope to benefit from the rates of return that accrue from higher education (G iewwe. 2002). These 

findings are in agreement with a study done by Devos, Viera, Diaz, and Dunn (2007) who 

discovered that young women continue to struggle to achi eve their educational goals without 

sacrificing fulfilment of mothering roles. 
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Consequently. breast-feeding student mothers arc categorised under the non-traditional group of 

university students, it is therefore essential that their needs are taken into consideration for them 

to remain relevant in universi ty life other wise circumstances may force them to drop out. 

Results shows clearly that breast-feeding student mothers face enormous challenges that have 

dire consequence on their participation in academic undertakings and the ir ability to effectively 

play their dual confl icting roles. 

5.1.4 On coping st rategies of breast-feeding student mothers in playing dual roles at KyU 

From the preceding pre entation it is obviou that respondents faced myriads of cha llenges. Their 

continual pursuit of their academic and motherl y duties is indicative that respondents have 

devised strategie to cope with these role conflicts. The study findi ngs therefore re, ·ealed that 

breast feeding student mothers employed coping strategies which enabled them to continue 

carrying out their motherly ro les alongside participation in academic undertaki ngs as indicated in 

the section of find ings. 

The tindings concur with Pinilla & Munoz (2005) who assert that support systems and 

management strategies were used by student mothers to address the cha llenges. problems and 

concerns they encountered for encouragement and a sistance with thei r multiple roles . The role 

of friends and other people in society for, example was very instrumental in helping student 

mothers make ends meet. The findings are in line with a study done by Berg and Mamhute 

(2013) in South Africa who stated that support from c lass mates was required and very crucial in 

achieving academic success for the student mothers. The findi ngs are similar with those of 

Najjuma & Kyarugahe (2006) who found out that some women either take their children with 

them. use paid domestic workers. leave children with neighbours. relatives. o lder siblings. paid 

child minders or take them to day care centres. 
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Since breast-feeding student mothers had to continue playing their dual role .. their main task was 

to find ways to meet needs of both roles. The di scus ion on the coping strategies meant that there 

were a number of factors out ide the academia that extended a hand in helping student mothers 

juggle dual roles whi ch assistance cannot be underestimated. Concl usively. student mothers got 

out of denial and motiYated themseh·es by adopting coping strategic that helped them manage 

their dual responsibi litie in the absence of on-campus childcare arrangements. This state of 

affair was promoted when student mothers did no t tind any supporti ve structures at the university 

and hence created for themselves a way where there seemed to be no way. 

5.2 Conclusions 

On the whole. the study found . firstl y. that key institutionalised on-campus childcare 

arrangements for breast-feeding student mothers are inadequate. Whereas a chi ld study centre 

was found to be available in the uni vers ity. this was found to be offering inadequate services 

more so to breast feeding mothers. O ther ehi ldcare arrangements for breast-feeding student 

mothers were al o found to be missing in KyU and these included among others, breast-feeding 

rooms. a chi ldcarc centre with equipment and facilities for babies of 0-3 years. professional 

childcare takers. secwity for the babies, medical faci lities specific for babies. kitchen and pant1y 

services for babies. From these findings. it is concluded that on-campus chi ldcare arrangements 

for babies 0-3 years are inadequate in K yU. 

Secondl y, the challenges and dilemmas that student mothers go through were complex and 

numerous and these range from missing lectures versus taking care of the baby. miss ing exams 

and course works versus attending to the sick chi ld: completing a lecture versus getti ng out of 

lecture the to breastfeed the baby: limited time to effectively carry out the dual roles of mother 

hood and student hood. insufficient financing of the two roles and low self-esteem on pa1t of the 
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breast-feeding student mothers. The study findings further revealed that performing the two roles 

of motherhood and student hood at the same time negatively affected student mothers· 

participation in academic undertakings. 

Thirdly. it wa also concluded that in playing dual roles. breast-feeding student mothers 

employed coping srrategies that enabled them ba lance the dual roles. Such strateg ies included 

assistance from friends. involvement of spouses and family members. use of babysitters. waking 

up early, time tabling themselves and creating extra time for reading. 

5.3 Recommendations 

ln terms of action. it is recommended that the management of Kyambogo University puts up 

institutionalised on-campus childcare arrangements within the university campus to support 

s tudent mothers effectively undertake their academ ic roles without compromising their 

responsibilities as mothers. 

1t is recommended that the universi ty sensi tizes student mothers about the child study centre and 

the serv ice it has to offer such that the student mothers make full use of it. In add ition, the 

university management should try its level best to improve the strucn1res generally and 

conditions of the child study centre to make it attract student mothers in using it. 

Kyambogo Univers ity management should also bench mark other univers ities. go,·emment 

department and agencies that provide adequate chi ldcare fac ilities for mothers, to help in 

designing and development of childcare facilities within tbe university. 

It is a lso recommended that the university through its different administrative organs identifies 

sh1dent mothers by capturing their data with a view of planning for them in an attempt to 

improve their participation in academic undertakings as well as self-esteem. 

62 



It is a lso recommended that the management of the university enhances and fast-tracks gender­

based policies that promote full participation of student mothers in academic undertakings. just 

like the tradi tional non-parent rudents . 

5.4 Areas for further research 

This study was specifically carried out in Kyambogo university. Kampala Uganda. However. the 

findings of this study cannot be generalized to other government and private univers ities in 

Uganda. A similar study should be carried out in pri vate univers ities. The findings of such a 

study can be used make a comparison of the experiences in p1ivate and govemment universities 

on this aspect poss ible. 

Another study should be conducted to find out whether student mothers at KyU would usc the 

child study centre in case its improYed. 
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APPENDICES 

APPEND IX 1: STRUCTURED I NT ERV IEW GUIDE 

ame of the locality where tbe interview wil l take place : 

Interview Date : 

Name of Researcher : 

Name of Respondent : 

Pseudonym name used : 

Faculty: 

Department : 

Course: 

Year of Study : 

Age : 

Mari tal Status : 

Contact : 

How old is your Child : 

Sex of the Ch ild: 

How many children have you had whi le studying at Kya mbogo Uni versity? 

How many other breast-feeding student mothers a t Kyambogo Uni versity do you kno\\'? 
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APPENDIX II: SEMJ-STRUCTURED INTERVIEW GUIDE 

I. Institutionalised on-campus childcare arrangements that are adequate f or breast-feeding 

student mothers at KyU 

1. In your view, in what ways does KyU provision childcare arrangements for you breast­

feeding student mothers? 

11. In what way doesn' t Kyambogo University provision childcare an·angements? 

111. What do you think is missing 111 as far as institutionalised on-campus childcare 

arrangements are concerned? 

1v. Please describe these ways in detail and illustrate your answers '1-Vith examples where 

poss ible. 

2. Eff ect of institutionalised on-campus childcare arrangements on breast-feeding student 

mothers' participation in academic undertukings in KyU 

1. How does availability of institutionali ed on-campus childcare arrangements affect your 

patticipation in academic undertakings. 

11. How does inadequacy of institutionalised on-campus chi ldcare arrangements affect your 

participation in academic unde1takings in KyU? 

111. Give detailed explanation. of your answers with examples please. 

3. Coping stmtegies breast-feeding student mothers use in playing dual roles at KyU 

1. Describe in detail how you manage taking care of your breast-feeding child while at the 

same time your studying at the university?. In other words, how do you manage juggling 

dual roles of motherhood and student hood in Kyambogo University? 

11. Please illustrate your description with example . 
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