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ABSTRACT

This qualitative research aimed at enhancing Students’ Performance in Entrepreneurship
through Collaborative Time Management of Stakeholders at Pallisa Community
Secondary School (PACOSS). The study was guided by four research objectives: To
examine factors affecting time management at PACOSS; to explore possible strategies to
improve time management at PACOSS; to assess the implementation of the identified
strategies to enhance students’ academic performance in Entrepreneurship and to evaluate
the impact of the intervention strategies used to improve time management at PACOSS.
To realize these objectives, a Participatory Action Research (PAR) design using a work
process analysis and a future workshop approach was employed. The study sample
comprised 31 participants: 04 administrators, 08 teachers and 21 students from PACOSS.
Data was collected through interviews, observation, future workshops and focus group
discussions. The data collected was then transcribed, coded and presented under themes
based on the research objectives. Findings unveiled poor planning, procrastination, use of
mobile phones during class time, poor preparation for teaching learning aids and moving
long distances to school as factors contributing to poor time management. The
interventions included: the introduction and use of lesson monitoring forms, use of arrival
book, students’ and teachers daily lesson attendance, adoption of Active Teaching and
Learning (ATL) strategies and prompt feedback to class work exercises. Solutions to the
causes were generated, implemented and evaluated. The results revealed that poor
planning, lack of prioritization and procrastination were strong indices that affected the
students’ academic performance in relation to time management. The study
recommended that students and teachers be conscious of time while performing their
activities to enhance the level of their academic performance particularly in

Entrepreneurship and other subjects in general.



CHAPTER ONE: INTRODUCTION
1.1 Overview

This chapter .presents the background to the study with focus on “enhancing students’
performance in entrepreneurship through collaborative time management of stakeholders
at Pallisa Community Secondary School, Pallisa District”, statement of the problem, the
purpose of the study, objectives of the study, research questions, scope of the study,

significance of the study, justification of the study and definition of key terms.
1.1.2 Background to the Study

This background was organized under three sub-sections. The first sub-section provided
the significance of entrepreneurship as part of vocational education in schools, followed
by the historical perspective and finally, the presentation of the situation at Pallisa

Community Secondary School (PACOSS).
1.1.3 Significance of entrepreneurship as part of vocational education in schools

Entrepreneurship in this study has been conceptualized to refer to an individual’s ability
to turn ideas into action. It covers creativity, innovation and risk taking, and the ability to
plan and manage projects in order to achieve the set objectives. Entrepreneurship helps to
support everyone in day-to-day life at school, home and in society. It provides a
foundation for entrepreneurs to be more creative and self-confident in whatever they

undertake.

Entrepreneurship is one of the vocational education subjects. Vocational education is a
“field of knowledge oriented towards trades, occupation and profession” (Mjelde, 2008,

p.2). Gordon, Wilbert, Parks, & Castro (2009) defined vocational education as a



practically illustrated and attempted job or career skill instruction. There are quite a
number of subjects that fall under vocational education such as; business education,
agricultural education, family and consumer sciences, health education, trade and
industrial education, marketing and technical education,. Vocational education is focused
towards training and learning to work, and learning is by doing. Muhoozi (2008) stated
that vocational education is what developing countries need as it prepares one to directly

enter occupation without further training.

However, Hansemark (1998) asserts that, the main purpose of entrepreneurship education
is to develop knowledge, skills and character in a student rather than giving information
regarding the entrepreneurial activities. The World Economic Forum (2009) emphasized
that the success of entrepreneurial education lies on how well teachers select, promote
and encourage the students to get the full experience of the corresponding activity.
Conversely, the majority of vocational school teachers have not been trained in the right
approach to teach entrepreneurship and yet they are required to be able to instill the

entrepreneurial attitude and character into the students (Winarno, 2010).

In the context of this study, time management refers to the way stakeholders manage their
time in order to have better academic performance which is invaluable for academic
success. It is the means into which the individuals exploit their time with the best way to
attain the best results. The stakeholders constituted of students, teachers and
administrators of PACOSS, who agreed to manage their time collaboratively for
improved student performance. It is the means into which individuals will exploit their

time together to attain the best results.



“Time management is considered as an inclusive process that is done through
administrative functions which is deeply dependent on high personal talents and skills so
as to produce positive effects to society and individual at the same time. Nonetheless, all
of that must be restricted to a specified period of time in order to make persons adjust
with present and future situations” (Al-Ghamdi, 2008, p.30). Alsalmi (2008) shows the
importance of time management when he says, “the more the company is able to manage
time effectively, the more it fulfills its aims correctly in the right time”. Similarly, “for
the sake of effectiveness, one must give priorities to some tasks over the others in order
to distribute the appropriate time to get the best results and thus effectiveness can then be

measured by the quantity of finished tasks in that specified time” (Alsalmi, 2008, p.25).

Findings on time management practices on academic achievement of students’ in Nigeria
reflect that there is a link between time management and students’ academic performance
(Omolola, 2010). The majority of them believe that good time management has a positive
influence on students’ academic achievement. However, there is lack of research devoted
to this issue in Pallisa Community Secondary School (PACOSS). This action research
study addressed time management as one of the major factors among those that affect

students’ performance in Entrepreneurship at PACOSS (Table 1.2).

There was an urgent need for carrying out such a research as this phenomenon of time
management skills and its influence on student achievement had not been investigated yet

at PACOSS.



1.1.4 Entrepreneurship Education in Uganda

In Uganda, introduction of Entrepreneurship Education was based on the Government
White Paper (1992) and the Curriculum Review Task Force (1993) which advocated for
the vocationalization of Secondary Education Curriculum in order to meet some of the
nation’s manpower needs. This was aimed at providing students with skills for immediate
personal application and for productive employment on leaving school and providing

basic business and management skills relevant to students’ daily living (NCDC, 2014).

The National Stakeholders Workshop of 1998 reached a consensus to introduce
entrepreneurship education in Uganda and a baseline survey was carried out the same
vear (1998) to assess the need for the subject. In 2000, two panels were setup by the
government of Uganda in collaboration with National Curriculum Development Center
(NCDC) to develop Entrepreneurship education Syllabi, Teacher’s guide, and text books
for Ordinary and Advanced levels of secondary education. It was then piloted in 10
schools in 2001 in senior one (O’ level) and 2002 in senior five (A’ level). It was heavily
embraced and other schools adopted teaching it before the pilot exercise was completed
(NCDC, 2014). Since then, entrepreneurship as a subject received a massive enrolment

over the years (UNEB, 2014).
1.2 Situation Analysis at PACOSS

A situation analysis was carried on the set up, facilities, management and teaching at
PACOSS, particularly the teaching of entrepreneurship. This was in tandem with the
baseline study carried out by Ministry of Education and Sports (MoES). In 2012, MoES
noted that most of the teacher graduates lacked the essential competences of teaching

MoES Annual Performance Report, 2012). This affected students’ active participation



during the teaching and learning process, resulting in poor academic performance at the
end of the course. Moreover, the teachers could not instill practical skills during the
teaching and learning process in the stipulated time. Yet it is important for teachers to
link pedagogy to practice as it is the case with the masters’ programme in vocational

pedagogy (Mjelde, 2008).

In light of the above assertions, a work process analysis was carried out at Pallisa
Community Secondary School (PACOSS) together with the stakeholders (students,
teachers and administrators) to gain a deeper insight into the tasks and competences
required of a secondary school teacher. This was aimed at identifying the key area of

concern within the teaching-learning process of entrepreneurship in the school.

The researcher carried out work process analysis together with the stakeholders and
identified the work processes, tasks involved and competencies required for producing
students who are competent in both theory and practice at the end of entrepreneurship
course. The key activities involved in imparting knowledge to learners during situation
analysis were identified as: admission and orientation of students; teaching and learning
processes; assessment and evaluation of students in order to nurture a holistic student as

shown in table 1.1;



Table 1.1: Summary of Work Processes involved in teaching and learning

Entrepreneurship
Work Tasks involved Competence required
process
Admission e Joint Admission Board Selection e Use of Information and
of learners. Communication
e Publishing names of successful Technology (ICT) skills
applicants. e Good communication
e Issue out of admission letters. skills
Orientation e Interpersonal skills.
e Registration of new learners. e Records management
e Interpretation of school rules and skills.
regulations e Administrative skills.
e Introduction of staff and students e Secretarial skills
leaders to the new entrants. e Analytical skills
e Tour around the school e Carrier guidance skills
Teaching Planning e Knowledge of the
and learning e Preparation of schemes of work subject matter
process and lesson plans e Communication skills
e Preparation of instructional e Management skills
materials (T/L aids) e Interpersonal skills
e Preparation of lesson notes e ICT skills
e Actual teaching and learning
Assessment e Set test items e Knowledge of the
and e Formative assessment subject content
evaluation of v" Class work assignments e Professional ethics
learners v’ Learners feed back e Time management skills
v" Observations e Communication skills
v" Projects assignments e ICT skills
¢ Summative assessment at the end
of an instructional unit
v Mid-term tests
‘ v End of course exams and final
i projects

Source: Primary data




The above information was collected through the aid of interviews, focus group
discussions of 31 stakeholders; forming five (05) groups of an average of six (06)
participants and participatory observations with the key stakeholders. The researcher
observed that the time allocated to Entrepreneurship (02 periods a week) as compared to
other subjects like English and Mathematics (06 periods a week) was not adequate to
cover the course syllabus. This was worsened by both teachers and students who came to
school late to attend to their lessons. Based on the discussions from the work process
analysis, the stakeholders unanimously agreed that the biggest concern was the poor
students’ academic performance in Entrepreneurship. They pointed out that the problem
originated from the several gaps that existed within the system (Table 1.2). These gaps
were the root causes of poor performance and if addressed would greatly improve on the
academic performance of students in Entrepreneurship at PACOSS. Out of this
discussion, students’ academic performance in Entrepreneurship was subjected to a future
workshop as a major area of concern so as to identify the root causes and plan for

intervention measures.
1.2.1 Future Workshop Procedures Carried Out

A Future Workshop (FW) according to Jungk and Miiller (1987), is a tool used for
problem identification in a given setting. It consists of five phases which include: the
preparation phase, the critique phase, the fantasy also known as utopia phase, the
reality/implementation and follow up phases. Heino (2004) contends with Jungk and
Miiller (1987), when he brings out only four phases of the future workshop as:

preparation, critique, fantasy (utopia) and reality/implementation (Heino, 2004). The



author in my opinion leaves out the follow up phase and yet once an action is taken, it is

essential to check and appraise the implementation (Jungk & Miiller, 1987).

In the context of this study, the Future Workshop (FW) was planned and scheduled for
14" November, 2016 at 9:57am, in the school library. FW was used as a research tool at
this point to identify gaps and to lay possible strategies for improving the situation at
PACOSS. During the future workshop, only four phases were critically observed notably;

preparation phase, critique phase, fantasy/utopia phase and reality phase.
1.2.2 Preparation phase

During the preparation phase, the researcher came up with a programme guide (time
table) that was to be followed during the future workshop. The identified facilitators and
participants were invited for the workshop as planned. The room and local facilities for
the workshop were secured by the organizers; purchased the writing materials (Pens,

papers, markers and manila papers) and refreshments.
1.2.3 Critique phase

The critique phase of the Future Workshop (FW) was then organized and all the key
participants were invited for the meeting by the researcher on 14" November, 2016. The
FW was meant to analyze the issues or challenges that were affecting the teaching and
learning of Entrepreneurship at PACOSS. The researcher gave a brief on the ground rules
rule of the thumb) to guide the participants throughout the entire process of the meeting
and the study in general. This was done so as to build confidence among the participants

as they were assured of free and fair interaction among themselves. The views of

participants on critical challenges faced during the teaching and learning of



Entrepreneurship at PACOSS were written down on manila papers put in front of the wall

by the moderator (researcher) for everyone to view (Figure 1.1).

Figure 1.1: Staff and students sharing experiences during the plenary session at the

future workshop while MVP- Researcher guides the session

Brainstorming was used as a tool for idea generation in the critical phase of the future
workshop. Participants’ generated ideas while observing the rule of thumb as the guiding
principles - first idea generation, no criticism, respect for every ones idea, short
responses and combination of ideas permitted. Together with the stakeholders, gaps were

identified, visualized and possible strategies to fix the causes of the challenges identified
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were suggested in the FW. Many critical points (Table 1.2) were generated and

categorized into short term, medium term and long term challenges as follows:

Short term: Absenteeism for both teachers and learners, poor time management skills,
indiscipline among learners, dodging of lessons, poor teaching methods, no schemes of
work and lesson plans, poor syllabus coverage, communication gap, poor career
guidance, poor record management, poor reading culture. All these issues were attributed
to low attitude towards work, inadequate pedagogical and entrepreneurial skills by both

the teachers and the students.

Medium term: poorly stocked library/ outdated textbooks in the library, limited co-
curricular activities, lack of exposure for most teachers and learners and need for

refresher courses/ capacity building for staff.

Long term: poor remuneration of staff, low enrolment, accommodation shortage, poor
fees payment due to poverty among students, shortage of furniture, environmental factors

in form of harsh climate and poor quality of pupils admitted to the school.

At the end of the FW, the stakeholders agreed to deal with the short term challenges first

putting into consideration the time frame that was budgeted for the study.

On the prioritized list, poor time management was ranked as the most pressing challenge

and needed to be addressed promptly at PACOSS.
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Table 1.2: Summary of the problems identified by the participants in the critical phase

of the FW

SHORT TERM MEDIUM TERM LONG TERM

* Absenteeism of both e Poorly stocked e Poor remuneration
teachers and learners library e Low enrolment

* Poor time e Refresher courses/ e Accommodation
management skills capacity building shortage

* Poor syllabus for staff lacking e Poverty hence poor
coverage e Limited co- fees payment

¢ Communication gap curricular e Furniture shortage

* Poor career guidance activities e Environmental

» Poor record e Indiscipline factors
management among learners e Poor quality of

¢ Poor reading culture e Lack of exposure pupils admitted

e No schemes of work for most teachers
and lesson plans and learners

¢ Poor methods of
delivery

Source: Primary data
1.2.4 Fantasy phase

In the fantasy phase also known as utopia, participants try to work out an imagination, to
draw an exaggerated picture of the future possibilities of the problems identified in the
critique phase. All the ideas were collected and put in an “idea store”, regardless of their
practicability (Table 1.2). The problems were fantasized to be fixable and we turned all
the negative ideas in the critique phase to be positive. Stakeholders imagined that every
situation was possible and that resources were available to address the gaps in solving the
problem of poor students’ performance in Entrepreneurship through collaborative time
management of stakeholders in this Utopia phase of the FW. This assumption was not

realistic since resources are scarce and we had prioritize the more pressing challenges
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that could be solved within our means amidst the scarce resources. This therefore
prompted the participants to move to the reality phase of the FW, which is an ideal
situation so as to get the most pressing challenge affecting students’ academic

performance in Entrepreneurship at PACOSS.
1.2.5 Reality phase

This is the ideal situation and together with the stakeholders, we agreed to zero on short
term challenges which were subjected to pairwise matrix ranking (Appendix 8) to get the
most pressing challenge. Using pairwise matrix, poor time management was ranked as
the most pressing issues responsible for students’ poor academic performance in
Entrepreneurship at PACOSS. It was against this background that stakeholders agreed on:
“Enhancing students’ performance in entrepreneurship through collaborative time
management of stakeholders at Pallisa community secondary school, Pallisa district” as
being the most pressing challenge and needed to be addressed. The other pressing short
term problems acted as our objective store in mitigating the identified gaps so as to

improve students’ academic performance in the school.
1.2.6 Implementation of Action Research

In the Implementation phase (stage 4 of the workshop), stakeholders’ implemented
solutions following an action work plan (Appendix 16). This is supported by
psychologists like Walton who asserts that, feeling that you are part of the team can spur
vou to take on tasks (Walton, 2014). In this study, the roles of students, teachers and
administrators were clearly agreed upon and my role as a researcher was to follow up on
action implementation by the responsible persons and track on what is being

implemented, what is working and what is not working well and why it is so.
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1.2.7 Follow up on implementation of Action Work plan

Follow up and monitoring was conducted on the performance of students, teachers and
administrators at PACOSS to find out if there was any change and improvement
exhibited within the timeline of the action research from November, 2016 to May, 2017.
This was done so as to determine the success or failure of the research project through the
evaluation of the intervention strategies that were agreed upon during the FW with the

key stakeholders.

In order to understand how the action research works, the action research cycle adapted
from Kemmis & Taggart (1982) is used to interpret its gradual process. This is quite good
but not sufficient to explain the entire passive process since Action Research (AR)

mvolves constructing identities as shown in the cycle in figure 1.2 (Taggart, 1982).

Figure 1.2: Action research cycle (adapted from Kemmis & Taggart, 1982).

The cycle of action research shown in figure 1.2 typically comprises of four (04) levels

that include: Reflecting, planning, acting and observing as expounded below;

Reflection; This level involves looking back on the past events, on what happened, how

it happened, taking time to involve and listen to stakeholders for their different
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perspectives and developing ideas or ‘theories’ through interpretations of what happened
and sharing ideas as a community of practice. This helps stakeholders to develop
strategies of what can be redirected and making informed opinions based on the

information gathered.

Plan; Planning in the context of this study involves identifying the actions to be tried out
and developing actionable strategies in an attempt to improve the situation. The action
plan is thus developed through collaborative participation with stakeholders as it is the
case for all levels in the cycle. At this point, stakeholders come together to dialogue about
what they will do and how they will do it so as to enhance students’ academic

performance at PACOSS.

Action; Acting involves doing what one said is going to do systematically and creatively
implementing the action plans, communicating with others while involving them in the

process and keeping track of what happens.

Observation; This involves looking at what is happening, describing and recording what
has happened. Good observation requires looking at what is happening and describing it
accurately since it provides a comprehensive base for reflection of what took place. The
observation level takes into account something that is happening or not happening, using
available information, finding out new information and involving a range of stakeholders
to describe what they think is happening an institution. This gives basis for yet another
reflection in the cycle. Therefore, since action research is a cyclic process, after the first
phase of improvement on challenges presented in appendix 8, the cycle continues until
when all the identified gaps are addressed in abid to improve the situation and students’

academic performance at PACOSS.
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1.3 Motivation Statement

My teaching experience of a period of 15 years in Business Education in general and
Entrepreneurship in particular at secondary and tertiary levels in Uganda coupled with
observations emerging from the situation analysis (Table 1.2), is the biggest motivation to
study the challenges affecting students’ academic performance in Entrepreneurship at
PACOSS. The researcher has actively been involved in the teaching and learning
processes of business education but the students’ performance in Pallisa district has
persistently been very poor. In light of this, the researcher was motivated to find out as to
why the performance of students in Entrepreneurship continues to deteriorate amidst the

existence of qualified professional teachers at PACOSS.
1.4 Statement of the Problem

Despite the presence of qualified teachers at PACOSS, the general academic performance
of students’ in Entrepreneurship at ordinary level according to the Director of Studies
(DOS) records has remained poor. This is often attributed to poor time management
observed among PACOSS teachers and students coupled with their constant absenteeism
as noted in the Future Workshop (FW) with the stakeholders. The issue if not addressed
will continuously affect students’ academic performance in Entrepreneurship at
PACOSS. To this effect, the stakeholders decided to conduct research on their own

practices so as to improve on the situation.
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1.5 Purpose of the Study

To evaluate how time management practices influence students’ academic performance in
Entrepreneurship through collaboration with stakeholders at Pallisa Community

Secondary School, Pallisa District.
1.6 Objectives of the study

i) To examine factors that affect time management at PACOSS.

il) To explore possible strategies that can be used to improve time management at
PACOSS.

iii) To assess the implementation of the identified strategies to enhance students’
academic performance in Entrepreneurship through time management at
PACOSS.

iv) To evaluate the impact of the intervention strategies used to improve time

management at PACOSS.
1.6.1 Research Questions

1) What are the factors affecting time management practices on students’ academic
performance at PACOSS?

ii) What are the possible strategies that can be used to improve time management to
enhance students’ academic performance in Entrepreneurship at PACOSS?

iii) How can the identified strategies be implemented to enhance students’ academic
performance in Entrepreneurship through time management at PACOSS?

iv) How can the intervention strategies to improve time management at PACOSS be

evaluated?
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1.7 Justification of the Study

The society expects students to be role models, counselors and advisers to the rest of the
community having gone through the process of teaching and learning in schools. On the
contrary, the aspect of poor performance most of the subjects in the curriculum,
specifically among Entrepreneurship students is on the increase. Therefore, the study has
been conceived against this background. There are increasing cases of poor performance
among the students, making the study very relevant at this specific time (UNEB, 2016).
The study helped to generate reasons for increasing cases of poor performance among

students and explored possible remedies from the relevant stakeholders and authorities.
1.8 Significance of the Study

Institutions such as the Ministry of Education and Sports (MoES) and Directorate of
Education Standards (DES) may adopt the findings of this study for quality assurance in

the education sector.

Secondary schools particularly head teachers, teachers and students may gain an insight
into the causes, effects and ways of minimizing the poor performance among students

since the study provided recommendations.
Parents and guardians may also adopt the findings of the study for decision making.

The study contributes to the body of existing knowledge pertaining to teaching and
learning. On the other hand, the information generated by this research might serve as

source of literature for future researchers.
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1.9 Scope of the Study
1.9.1 Geographical Scope

The study was conducted at Pallisa Community Secondary School (PACOSS) in Pallisa
district because the researcher is a practicing teacher in the same school. Therefore, it was
convenient in the implementation and follow up processes of the study. PACOSS is

approximately 220km east of Kampala city.
1.9.2 Content Scope

The content scope of this research is based on the four objectives of the study focusing
mainly on time management and students’ performance. The researcher specifically
addressed poor time management, strategies for improving time management and
students’ academic performance in Entrepreneurship at PACOSS. In addition, the study
examined the implementation and the impact of the intervention strategies used to
enhance students’ performance through collaborative time management. Time
management is the independent variable whereas students’ academic performance in

Entrepreneurship is the dependent variable.
1.9.3 Time Scope

The Action Research (AR) process at PACOSS started in November, 2016 to September,
2017. During that time, the activities that were conducted included: situation analysis,
identification of challenges in teaching and learning of Entrepreneurship, identification of
possible strategies to address the challenges pointed out, implementation of possible
strategies to address the challenges and evaluation of the efficacy of the implemented

strategies.
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CHAPTER TWO: LITERATURE REVIEW

2.1 Introduction

This chapter presents the work of other researchers, academicians and scholars in
improving students’ performance in entrepreneurship through collaborative time

management of stakeholders. The review will be based on the following sub themes:
e Factors affecting time management practices on academic achievements

e Possible strategies to be used to improve time management to enhance

performance

e Implementation on the identified strategies to improve time management for

enhancing students’ academic performance in Entrepreneurship at PACOSS.

e Evaluation of the impact of intervention strategies used to improve time

management

The study was based on the theoretical underpinning of working together as a group in
laying strategies for solving common concerns, which was developed by Wenger (2011)

in his book of Communities of Practice.

According to Wenger (2011), Communities grow naturally because of the members'
common interest in a particular area or it can be created deliberately with the goal of
gaining knowledge related to a specific field. It is through the process of sharing
information and experiences with the group that members learn from each other and have
an opportunity to develop personally and professionally (Wenger, 2002). At PACOSS,

the researcher identified key participants of common concerns and worked together in
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identifying work processes, gaps/challenges and possible strategies to fix them as a

Community of Practice.

Participatory Action Research (PAR) method used in this study is a special kind of
community-based action research in which there is collaboration between the study
participants and the researcher in all phases of the study. For example identifying the
problem, the research methods to use, the analysis of data and how the study results
would be used. In this study, stakeholders were involved in all phases from planning,
holding the future workshop and identification of problems, suggesting possible
solutions, implementation, follow up and evaluation of the impact of identified strategies.
This is supported by Meyer (2000) who maintains that in action research, practitioners
identify any existing problem, seek and implement practical solutions and systematically
monitor and reflect on the process and out-come of change. This therefore implied that
the participants and I, were co-researchers throughout the entire research study.
Therefore, participatory action research design was used because it is collaborative and
democratic in nature. Participants and the researcher joined together in promoting
democratic and social changes within the institution. Similarly, Wenger (2011) affirms
that communities of practice share a concern or a passion for something they do and learn
how to do it better as they interact regularly. Members engage in joint activities and
discussions, help each other and share information. They build relationships that enable
them to learn from each other as a way of addressing recurring problems. A growing
number of people and organizations in various sectors are now focusing on communities

of practice as a key to improving their performance. The researcher used the same
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approach for time management in order to improve the students’ academic performance

at PACOSS.

Ali (2007) clearly says that, ‘‘showing up 10 minutes late could add up to lots of lost
returns for the school and the individual’’. Proper time management is important in
ensuring that all students have full access to the teaching and learning processes at
school. Valuable teaching and learning time is lost when both the teachers and students
are late or absent from their routine school activities. Teachers and students are expected
to arrive to lessons on time in order to make teaching and learning move on smoothly.
Coming to school late disrupts the classroom routine activities and can have impact on
academic performance of students. It is therefore important for both teachers and students
to arrive at school on time. Frequent unpunctuality will result in concerns including
compensating time missed during lessons which may result into poor syllabus coverage

and hence poor students’ performance in school.

2.2 Factors influencing Time Management Practices on Students’ Academic

Performance

The factors influencing both teachers’ and students’ time management practices are
categorized into three macro groups; student-related factors, teacher- related factors and
family- related factors (Adebayo, 2012). Students are affected by long walking distances
to school and bad weather conditions, while teachers are affected by lack of proper
planning, procrastination and lack of a day to do list in addition to long distances and bad
weather conditions. Similarly, issues related marriage, sickness, peer influence and
transportation problems are some of the factors that promote poor time management

among students. He explains further that, to manage time, one has to have a to-do list in
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order to plan, prioritize and allot time to each activity and to stick to it. This is in line
with Covey (2004), assertion that in order to manage time, one has to give priorities to,
namely; improving the contacts with others, preparing the activities more effectively,
improving the process of managing and planning for the duties, caring for the personal
interests, seizing new opportunities, improving the personal skills and information, and

admitting the power of others.

In this respect, mentioning the academic level is of close link to the level of success one
may gain through time management. The study findings on this are represented in, “high
achievements done by self-recognized intellectuals compared to those with low-
recognition” (Asakreh, 2003, p54). The findings of this study further yield some
prominent factors among which are: poor teaching methods, improper evaluation
instruments, stress and emotional factors like negative feeling of a student towards a
teacher and his subject. The aforementioned factors have significant influence on the
academic performance of the students in secondary schools. In his study of time
management, Nyandwi (2014) confirms that the performance of secondary school

students were found to drop every year mainly due to schools and home based factors.

In summary, time is a resource and it should be managed well. The “Three Ps” of

effective time management includes planning, prioritizing and procrastination.
2.3 Possible strategies to improve Time Management to enhance performance

According to Campbell and Svenson (1992) as cited in Bianconi (2012), time
management refers to the way students manage their time in order to have better

academic performance which is invaluable for academic success.
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Poor time management behaviors such as improper allocation of time or last - minute
preparation for class work and tests by teachers have frequently been discussed as one of
the prime sources of poor academic performance among students. There is a common
thinking among teachers that there is not sufficient time to perform all their tasks
adequately. It is mostly because of poor planning, prioritization and procrastination; thus,
it is important for students to know the first step of time management that is, giving
priority to the important matters and should remain focused on issues essential for
success. In line with these notions, Gloe (1999) argues that the techniques of time
management are the best ways to manag.e course materials successfully. These include
group discussion, exchanging ideas and sharing views on key points, which ultimately
help students to perform better in the examination. Other researchers have described time
management as the way by which an individual more efficiently accomplishes tasks and
goals; having balance, flexibility, and control over time; setting priorities and scheduling
tasks. Recently, Kaushar (2013) found that time management plays a vital role in
students’ academic performance when he argued that lack of skills for time management

act as the barrier to better academic performance.

According to Sansgiry et al (2004), the basic time management skills begin with
prioritizing, placing more emphasis on important tasks, being able to say ‘no’ to less
important issue, and being able to stop and start immediately specific activities at pre-set
schedules. Sansgiry et al have also argued that in implementing strategies related to time
management, one must engage in a “to do” list and need discipline to stay focused with
the list in order to have better management of one’s available time. Other important

issues related to time management include; developing effective study habits, programing
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oneself for activities at hand, knowing one’s peak hour of concentration, learning

effective memorization techniques and most significantly, avoid adjournment.

2.4 Evaluation of the impact of intervention strategies used to improve Time

Management

Britton and Tesser (2001) tested their hypothesis that Grade Point Averages (GPA) could
be predicted by time management practices. They had ninety students in Georgia answer
a 35-question time management survey and submit their Scholastic Aptitude Test (SAT)
scores. They found that two time management components directly affect the cumulative
GPA; planning - including utilizing short and long term goals and time attitudes (the
perception of how their time needs to be sbent). Students that practiced both planning and
positive time attitudes found that they had much more time to complete their tasks. They
felt more in control of how their time was spent, therefore knowing when they had to say
“no” to certain activities. It was also found that the students who reported using goal-
oriented time management had a higher overall GPA. This seems to indicate that time

management practices do have an influence on school academic achievement.
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CHAPTER THREE: METHODOLOGY
3.1 Introduction

This chapter presents a detailed plan, clearly indicating the research design, area of the
study, study population, sample size and-sampling techniques, data collection methods
and tools, quality control methods, data analysis techniques, ethical considerations and
limitations. This is in line with Todd (2012) description of methodology as procedures

used to obtain and analyze data.
3.2 Research Design

A descriptive research design based on participatory approach, using qualitative method
was used (Dick, 1993). The study employed a participatory action research approach
because it allowed the stakeholders to freely diagnose the problems affecting the school
through the situation analysis and develop practical solutions to address them quickly and
efficiently. It offered a complete description and analysis of a research subject without
limiting the scope of the research and nature of participants’ responses (Collins &
Hussey, 2003). The key participants were assigned responsibilities and dates of
completion. Selener (cited in Reason & Bradbury, 2001, p. 1) describes participatory
research as a process through which members of an oppressed group or community
identify a problem, collect and analyze information, and act upon the problem in order to

find solutions and to promote social and pelitical transformation.
3.3 Area of the Study

The area of study was Pallisa Community Secondary School (PACOSS), Pallisa

district (Appendix 14) targeting mainly the administrators, teachers, and the students.



26

PACOSS was selected because the researcher is both a teacher and a resident of the
area. Since he stays within PACOSS, the researcher easily located the respondents

through the face to face interviews and focus group discussions.

3.4 Study Population

The population size of Pallisa Community Secondary School according to the (AGM
report, 2016), is about 564 students with 353 (59.4%) male and 211 (40.6%) female; with
21 teachers 13 (62%) male and eight (08) female (38%). However, with special reference
to this study, the study population comprised of 31 participants in the following

categories: 19 students, Eight (08) teachers and Four (04) administrators.
3.4.1 Sample Size and Selection
Using Krejcie and Morgan (1970) table of sample size determination, I arrived at the

sample size of 31 participants as indicated in table 3.1.

Table 3.1: Composition of study Participants (Population, Sample Size and Sampling

Technique)

Category of participants study population | Sample size | Sampling

technique
Students 20 19 Purposive
Teachers 08 08 Purposive
Administrators 04 04 Purposive

Total 32 31

Source: Krejcie and Morgan (1970) table of sample size determination
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Selection was done according to the willingness of individuals and category of people to
provide the required information for the study. Eight (08) teachers were purposively
selected because they belonged to the business department (a trade which is under study)
and helped in the implementation of the agreed strategies for the improvement of the
performance in Entrepreneurship at PACOSS. The 19 students were purposively selected
because they had different challenges and were able to give their experiences so as to
improve the situation and four (04) administrators were purposively selected because
they are the decision makers, influential and can promote the implementation of the
recommendation of the study. This enabied the researcher to collect valid information

relating to the study and follow up the implementation processes with key participants.
3.4.2 Sampling Techniques

The researcher used purposive sampling for selecting key participants for the case of this
research. The students, teachers and administrators who were the key informants were
purposively selected using purposive sampling technique to aid the researcher in ensuring
that the required information is gathered from the right respondents. This enabled the
researcher to collect relevant information relating to collaborative time management
influence on students’ academic performance at Pallisa Community Secondary school

(PACOSS) in Pallisa District.
3.4.3 Sample Size

A sample is a segment of the population with the same characteristics as the population
on whom the study is conducted Burns and Grove (2003). The study had a sample size of
32 respondents for both interview and Focus Group Discussion (FDG) methods that

involved 19 students, 08 teachers and 04 administrators
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3.5 Methods and Tools of Data Collection

The researcher employed interview, Focus Group Discussion (FGD) and future
workshop methods while collecting dat.a for the study. The purpose of the research
interview was to explore the views, experiences, beliefs and motivations of individuals on
specific matters at PACOSS as shown in table 3.2.

Table 3.2: Summary of data collection methods and tools

Method Tool

Interview Interview guide
Focused Group Discussion (FGD) FGD Guide

Future workshop .| Future workshop guide
Observation Observation checklist

Source. Primary data
3.5.1 Interview

Interviews enabled the participants to describe their situation hence offering the
researcher access to participants’ ideas, feelings, and recollections in their own words,
rather than the words of the researcher (Key, 1997). Unstructured interviews were used to
collect data from the teachers and administrators on challenges encountered during
process of the identified strategies. The teachers were key implementers on the
challenges encountered in the implementation process. This was intended to improve
students’ performance in Entrepreneurship at PACOSS because unstructured interviews
are open and do not limit the respondents from bringing up new ideas (Kvale, S. &

Brckmann Svend, 2009).
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The researcher used unstructured interviews because of their nature of flexibility that
allows the questions to emerge from the immediate context of presentation. This enabled
the researcher and the participants to share and learn from each other throughout the
interviewing process in a collaborative manner. Kvale (1996; 2009) regards interviews as

an interchange of views between two or more people on a topic of mutual interest
3.5.2 Focus Group Discussion (FGD).

Focus group discussion was chosen because it uses limited resources in terms of time,
man power and finance. The phenomena being researched required collective discussion
in order to understand the circumstances, behavior and opinions. A focus group

discussion aimed at using participants’ feelings, such as perceptions and opinions.

This study focused on five groups of six (06) respondents each; arising from 19 students

forming three (03) FGDs and 12 teachers and administrators forming two (02) FGDs

The FGDs were used during situational analysis process and during data collection,
validation and report writing. This is in line with participatory action research approach
which upholds that the problems within an institution should be based on group
discussions (Mikkelsen, 2005). This method helped the researcher to understand
participant’s responsibilities, benefits, desires, research issues and to plan for
improvement. Focus group discussion is a participative method that involves a
homogenous group of respondents in the discussion of issues of common concern

through a moderator (Mbabazi, 2007).
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3.5.3 Future Workshop

This is a futures techniques developed by Jungk, Luiz and Muller in 1970’s. It enabled a
group of people to develop new ideas and solutions in a collaborative effort towards
existing problems. A future workshop emphasis critique learning, team work, democracy,

and empowerment (Lauttamaki 2014)

The future workshop started with self-introduction of the researcher followed by a brief
introduction of the purpose of the gathering, participants were encouraged to brainstorm
on their expectations and fears in regards to the workshop and in the critical stage they

gave their views

Following the above, the researcher presented and explained to the stakeholders the
guiding principles of the action research, future workshop as being collaborative,
democratic, equity and transparency. By being collaborative and democratic, any action
research agenda and is inseparable linked with dialogue and freedom necessary in the

empowerment of all stakeholders in attendance that are affected by the issues at hand.

Equity in the action research relates to the effect of the towards social change and that
creates the constitutions for stakeholders to be accepted and participation fully within the
dynamics of social interactions that aim at problem solving (Jones, M. & Stanley, G.

2010)
3.5.4 Participant observation

This method involved recording all those phenomena which are visible to the human eye.
It entailed making critical analysis of events, seeing and hearing. The researcher as a

participant and moderator in this collaborative research lived with the key participants as
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in a community of practice, listened and took notes of the events that took place at the
institution during the study. In this way the researcher observed the respondents’
participation in the different activities, particularly during the implementation and follow-
up phases using the observation tool that was designed. The tool was instrumental in
gathering detailed and accurate first-hand data and above all, it was helpful in comparing
the information acquired from the interviews with the information got from FGDs. This is
in line with Crossman (2017) when he asserts that, “to conduct participant observation,
the researcher often lives within the group, becomes a part of it, and lives as a group
member for an extended period of time, allowing them access to the intimate details and

goings on of the group and their community™.
3.6 Tools of data collection
3.6.1 Interview Guide

The researcher formulated an interview guide (Appendix 4) based on the study objectives
to gather information from the participants because they provided subject areas within
which the interviewer was free to explore, probe and ask questions. This approach was
opted because it permitted the establishment of confidence and co-operation between the
researcher and respondents, which made it easier for the interviewer to get vital

information.
3.6.2 Focus Group Discussion (FGD) Guide

In this study of 31 respondents, 19 of them were students, 08 were teachers and 04 were

administrators. FGD guide (Appendix 5) was developed for guidance.
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3.6.3 Future Workshop Guide

Unlike in the situation analysis (refer to sub-section 1.2.3) where Future Workshop (FW)
was used as problem identification tool, at this stage, FW was used as a data collection
tool. The FW was used as a tool in this study because it was aimed at supporting
participants in identifying common problems, develop visions and ideas in order to
improve on the situation at PACOSS. This (FW) was developed for groups with limited
resources to have a say in collective decision making process. It was meant to shed light
on common challenging situations, to generate visions about the future and to discuss
how these visions could be realized. FW is a good tool for tackling complex problems
where many, often seemingly contradictin;g views, have to be fitted together (Lauttaméki,
2014). FW was developed by Jungk and Miiller in the 1970’s as an investigative way to
highlight problems and look for suggestions to solve them. In light of the above, key
participants at PACOSS developed strategies through voluntary and active participation
in the study as emphasized in community of practice.

The researcher employed this tool because once stakeholders are empowered and directly
involved in the process, they are often recognized as being the best players to make
suggestions about improvement in their own work environment. Empowering them by
counting on their opinions provided them with authority, responsibility and
accountability for required decisions. This is in line with Wenger (1998) assertion that,
“Communities of practice involves a group of people informally bound to one another
through exposure to a common class of problems, pursuit of solutions and thereby

themselves embodying a store of knowledge”.
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3.6.4 Log book

The researcher recorded the views of each discussion held by the participants within the
focus group discussion in the log book. This contained all activities, indicating
experiences including dates the resolutions made by the participants and work plans. The
researcher kept a logbook of observation field notes and discussions. After each informal
observation, the researcher recorded his observations in his log book. This data collection
technique is highly corroborated (Maykut & Morehouse, 1994). They stated, “The keen
observations and important conversations one has in the field cannot be fully utilized in a

rigorous analysis of the data unless they are written down”.
3.6.5 Cameras

These were used to collect the evidence of the research through taking photographs and
videos. They were vital during all focus group discussions especially when participants
were stressing their views. For academic purposes, smartphones cameras can be used to

gather and document information during field research activities (Pelckmans, 2009).
3.7 Validity and Reliability of Instruments

According to Kimberlin (2008), validity refers to the quality that a procedure or an
instrument used in a research is accurate, correct, true, meaningful and right. Validity
therefore implies that, what we want to ob.tain is what we are supposed to measure. So, if
whatever we use in the study enable us to get what we want to get, then there is validity
(Anastasia, 1982). In light of this, the researcher ensured that there was consultation and
collaboration with supervisors for the purpose of developing items on the instruments

which were used to collect accurate and desired data.
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Reliability on the other hand refers to the consistency of a research procedure or
instrument. In other words, it is the degree of consistency demonstrated in the study.
Thus, reliability implies stability or dependability of an instrument or procedure in order
to obtain the same information. This is in agreement with Kahn (1986) who asserts that

whatever is done should be done consistently.

In this study the researcher pre-practiced focus group discussion and interview methods
with different individuals to see whether the key questions could easily be understood
and see whether they can bring useful answer. He found out that the key questions were

easily understood and could yield youthful results when administered

In this study, the researcher designed several sets of data collection tools on work
processes at PACOSS. These tools were later presented to the supervisors and key
stakeholders, who provided their guidance in relation to collecting relevant data aimed at
answering the study question set. After-collecting the data, expert opinion from the
module coordinators was sought to ensure accuracy and consistency of the data collected.
Following the interviews and FGDs from the situational analysis, the researcher analyzed
the data collected and comments that were generated during the interview on aspects that
seemed unclear to the key respondents. Adjustments were made in line with what was
relevant to the work process. Similarly, reliability was guaranteed by triangulation of data
collection methods namely; interview guide, FGDs and observations from future

workshop.
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3.8 Procedure of data collection

Data was collected using the future workshop model which involves four phases:

preparation, critique, fantasy, reality and implementation phase.

In the preparation phase, the researcher presented an introduction letter from Kyambogo
University to seek permission to carry out action research and verbally explained the
purpose of the research to the head teacher of Pallisa Community Secondary School
(PACOSS). The researcher organized meetings to draw the work plan for all the activities
that were done during the action research process. The participants included learners,
teachers and top administrators. The researcher together with the participants carried out
work processes analysis of what students in PACOSS go through from the start to the end

of their study.
3.9 Data Analysis

Data from the interviewees and focus group discussions for this study was coded,
analyzed manually by first identifying major themes and sub-themes based on the study
objectives and questions. The schematized data frequencies (Creswell, 2003) that were
got from interview findings were coded, edited and arranged and analyzed. The data
obtained was manually tabulated with frequencies which were used in the decision
making, comprehensive interpretations and other related inferences. From the qualitative
data obtained, the emerging ideas, opinions and beliefs were critically analyzed and
synthesized with what other writers have said in the literature review in order to make
them more comprehensive. This was done in order to fill the literature gaps (Lipton,

2014).
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3.10 Ethical Considerations

To address the ethical issues, the researcher presented an introductory letter from the
faculty of Vocational Studies, department of Art and Industrial Design of Kyambogo

University to the respondents so as to avoid bias and give focus of the study.

Principles of ethics were purely taken into consideration in the course of the research.
Respondents were left to retain the independence of their minds and free decision

making process.

The researcher also ensured that the information got from participants was kept very
confidential to avoid the stakeholders being in danger of being victimized of any ideas
contributed during the study. Free discussion and every one’s idea was considered to

encourage maximum participation by the stakeholders without any form of distress.

Anonymity was maintained through the use of stakeholders or respondents to conceal
the identity of participants. This is because the information provided by respondents

was in no way revealing their identity.

Recording responses and photography during the interviews and focus group discussions

was done under the permission of the participants to avoid fear and suspicions.
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3.11 Limitations of the Study

The researcher faced a limitation of financial constraint when conducting the research as
he incurred costs in transport, accessing and downloading articles and printing that

were beyond his planned budget.

Attitudes of the participants at PACOSS may have not believed that the study was only
for academic purposes and thus could have concealed part of the required information.

This could have undermined the quality of the findings of this research.

Budgeting/ balancing time between responsibilities at school and research study
especially during examination period was very was not easy. Also limited time by the
stakeholders affected the study since the participants could be too busy. They might have

had a fixed schedule of meeting the researcher and this delayed the work of this research.
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CHAPTER FOUR: ACTION IMPLEMENTATION, RESULTS AND

EVALUATION
4.1 Introduction

In this chapter, the researcher presents and describes data that is relevant to improving
teacher competence for improved students’ performance in entrepreneurship through time
management at Pallisa Community Secondary School, Pallisa district. The key
participants during the course of data collection were students, teachers and
administrators of PACOSS. Being qualitative in nature, this research permitted data
descriptions and interpretations to be based on the researcher’s reflection, students’,
teachers’ and administrators’ responses, observations and perception of what happened

during the course of the research.

The presentation of the results of this research successively followed the objectives of the
study as reflected in chapter one of this réport which are; to examine factors that affect
time management at PACOSS, explore possible strategies that can be used to improve
time management at PACOSS, implement the identified strategies to improve time
management for enhancing students’ performance in Entrepreneurship at PACOSS and
evaluate the impact of intervention strategies used to improve time management at

PACOSS.

Appraisal of action implementation results was conducted with the help of an interview
guide and a focus group discussion guide. The results were compiled from students,

teachers and administrators and are presented accordingly in this very chapter.
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4.2 Examination of factors that affect time management at PACOSS

The researcher employed informal conversation interviews that sought to find out the

students, teachers and administrators experiences regarding the theme at hand.

Stakeholders at PACOSS unanimously agreed that coming late for lessons by students
and teachers is inhibiting learners from effectively acquiring competences for better

performance in Entrepreneurship trade. This takes place in the following ways:

Late coming interrupts the teaching and learning process in the classroom. Findings
from individual interviews revealed that persistent late coming by students contributes to
the loss of valuable class time. It creates disruption to the learning of others. In

expressing this point, one respondents on administrators’ side narrated that:

...the individuals that come late to class are a problem to themselves, to
other students and to the teacher. They walk in when teaching is going on,
thus disrupting the entire class. This interrupts the flow of the lesson in
question because the attention of the whole class is captured/diverted from
the lesson’s presentation and hence low concentration by students in class.
The respondent further noted that, once the late comers are in class, they
keep on wondering where to start from to catch up with the rest. They
keep on disrupting other students in an attempt to understand where the
lesson began from. (14" APRIL, 2017)

Another interviewee explained the impact of late coming on students’ development of

competences in the following narrative;

...when students report a few minutes after the stipulated time for the
lessons, they are bound to miss important knowledge related to the
practical tasks to be implemented. As such, the overall performance of the
students will be affected and this would affect their level of competences
they acquire for the implementation of tasks given (14" APRIL, 2017).

From these narratives, it is clear that if a student arrives late for class, then there will be

disruption of the routines and procedures of the classroom and this robs both the late
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comer and the entire class of continuity with the lesson in terms of their concentration
span, coverage and conceptualization of ideas. This findings are in line with the
Clackmannanshire Council (2010), who too, in their study of attendance and punctuality
of secondary schools in Scotland concluded that “late coming is disruptive to the
individual and to the work of the class and may be an early warning of other difficulties”
(Clackmannanshire council, 2010). This therefore means that students’ successful school
achievement is directly related to timely accomplishment of tasks. On the other hand,
continued late coming by students would negatively impact on their competence

achievement and hence low academic performance.
Late coming interrupts the teaching-learning time and content coverage

During the focus group discussions, key stakeholders unanimously observed that when a
regularly assigned teacher is late, time for teaching concentration may be radically

reduced. In explaining this further, one teacher noted that:

...such teachers may not be able to implement a regular teacher’s long-
term instructional strategies/ syllabus coverage because they have limited
their time by coming in late hence may not finish the intended subject
content on time.

In addition, stakeholders in the focus group discussions noted that teachers who arrive

late to classes set a bad example for their students. In explaining this, one student noted:

“...when the teachers come late then the students also come late” (14" APRIL,

2017).

These findings is supported by Coleman (2013) who in his study of why students arrive
to class late concluded that ‘‘when students see their instructor come to class late, they

may think that it is entirely okay to be tardy.”” Furthermore, when attendance rates of
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pupils are compared with punctuality rates of teachers, Alexander (2003) maintains that

63.5% of teaching-learning time is further reduced quite considerably.

What is worth noting from these findings-is that late coming by either party, reduces on
the teaching learning time and this inevitably impacts on skills acquisition by the
students. Stakeholders, both in the individual interviews and focus group discussions
indicated that late coming by both parties’ results in poor performance by students. In

explaining this, one instructor noted that:

Towards the end of the term or near examination time, students and teachers
“scramble”, to attempt to complete schemes of work or the syllabus in order to
compensate for time irretrievably lost. This results in poor performance of

students. (14™ APRIL, 2017).

Since late coming affects students’ school achievement, it is vital that time is effectively
managed to achieve the desired quality of students in Entrepreneurship trade at PACOSS.
The researcher and the stakeholders chose to address the challenge of late coming by
students and teachers in Entrepreneurship by identifying intervention measures for the
factors that affect time management at PACOSS. The stakeholders identified the
following as factors that affect time management by teachers and students in

Entrepreneurship;
Lack of proper planning

Some of the reasons for students and teachers coming late is partly due to poor planning

by either party. Majority (%) of the key stakeholders shared the following comments:
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Students wait until the last minute, and then do not give themselves enough time to travel
so as to reach to school in time. Others said, ‘‘some of us come from far and along the
way, we are delayed by some friends from other schools’”. Others said, they do not have
transport means but instead, they walk to school which is why they reach late for the

lessons (14™ APRIL, 2017).

Some of the teachers arrive early at school but come in late for the lessons as they are
sometimes delayed by visitors/parents in the office. This takes up the time they are to be

in class with students.

““‘Some students are found of doing heavy domestic work and watching films till late in
the night hence sleep late’’. This makes them to come late to school and hence lag behind
in academic performance. It should be noted that going late to bed could result in waking
up late. This is confirmed by the literal meaning of the quote by Benjamin Franklin “early
to bed early to rise”. Ubogu (2004), in his study of the causes of absenteeism and dropout
among secondary school students in Delta Central Nigeria indicated that, the individual
involved in watching late films and home videos may be so captivated and hypnotized by
it that he/she forgets that he/she has to be in school the next day and likely may not be

punctual for class.

The stakeholders in the focus group discussions unanimously agreed that the underlying
cause for late coming by students and teachers was due to lack of proper planning. In

explaining this aspect, students and teachers advised that:

...if one cannot shorten the distance, then plan to leave home early in
order to arrive at school in time. It is leaving home late when you have a
long distance to walk that makes some students and teachers to come late
for lessons... (14" APRIL, 2017).
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...plan not to watch films/television up to late in the night if doing so
makes you wake up late and go to school late (14" APRIL, 2017)

If a teacher plans to keep time and enter his/her class on time, she/he will
delegate another staff member to see the parents on his/her behalf (14"
APRIL, 2017)

From the above suggestions, it is evident that students and teachers who come late are too
relaxed when it comes to planning for punctuality at school. They do not seem to keep up
with the time for the lessons even when a little hurry could make them punctual for the

lessons.
Poor motivation of teachers and students

In the case of students, findings from the focus group discussions revealed that students
were so bored by the too much routine in the teachers’ teaching methods that some of
them came late as a way of dodging the boredom. One student expressed this in the focus
group discussions as follows; “some teachers are boring during lessons, so we come in

late towards the end of the lesson’’ (14™ APRIL, 2017).

Talking from her experience concerning boring teachers, as one the underlying causes for

late coming by students, a female student said;

...who can plan to come late for a lesson of a teacher who teaches in an
interesting way, for such a teacher’s lesson, I make sure I plan against all
odds to make sure that I attend in person the whole lesson so as not to miss
out on the interesting bits of the lesson.

In the case of teachers, lack of enthusiasm/interest in teaching, demotivates them to start

the lesson early as one participant cited in a focus group discussion as he said;

‘“...if am going to teach a practical lesson that is to run for two periods (80
minutes) yet I lack the instructional materials then I would rather delay the
time...this does not happen in only one week but it will go on for like I to 2
months before I can have a full practical lesson’. Absence of enough
inducements or incentives for teaching demotivates both the teacher and the
student to arrive early for lessons.
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4.3 Possible time management strategies to enhance students’ performance in

Entrepreneurship at PACOSS

This theme presents and interprets data that the researcher considered vital and relevant
in relation to possible strategies for time management at PACOSS. The researcher
employed informal conversation interviews, focus group discussion and documentary

review to gather necessary facts regarding the theme at hand.
4.3.1 Use of Planning Tool

Stakeholders (administration, teachers and students) in the focus group discussions
recommend using a personal planning tool for both students and teachers to improve their
time management. Some of the highlighted examples of personal planning tools were
electronic planners, pocket diaries, calendars, computer programs, wall charts, index
cards and notebooks. Writing down their tasks, schedules and memory joggers can free
their mind to focus on priorities. Auditory learners may prefer to dictate their thoughts
instead. The key is to find a planning tool that works for you and use that tool
consistently. The head teacher narrated that:
e Always record your information on the tool itself. Jotting notes elsewhere that
have to be transferred later is inefficient.
e Review your planning tool daily.
e (Carry your planning tool with you.
e Remember to keep a list of your priorities in your planning tool and refer to it
often.

e Keep a back-up system like electronic filing, e-mails
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4.3.2 Appropriate Time Scheduling

Interviews with students and teachers revealed that even the busiest people find time
for what they want to do and feel is important. Scheduling is not just recording what
you have to do, for example meetings and appointments, it is also making a time
commitment to the things you want to do. Good scheduling requires that you know
yourself. Using a time log, teachers and students should determine those times during
the day when they are most productive and alert. They should collaborate with the
administration to fix challenging tasks when they have the most energy in the schedule
in order to improve their performance in Entrepreneurship trade. Block out time for

your high priority activities first and protect that time from interruptions.

[f students, teachers and administrators have waiting time or commuting time, they should
schedule small tasks such as writing a letter, jotting down a shopping list, reading or
listening to educational audiotapes to capitalize on the time loss (Lakein, 1973). Try to
limit scheduled time to about 3/4 of your day, leaving time for creative activities such as
planning, fantasizing, thinking, and reading. Available literature supports this strategy
because it indicates that reporting a few minutes or hours before any activity, prepares

students to receive information that enhances their academic performance.
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4.3.3 Manage External Time Wasters

During focus group discussions, it was revealed that teachers and students time was
impacted by external factors imposed by other people and things like phones. The
following tips were agreed among the stakeholders to decrease or eliminate time spent in
these activities.
e Teachers should set aside times of the day for receiving phone calls and let others
know about it.
e Administration should set a mutually agreeable time limit when students and
teachers are available for visits.
e Arrive, start and end every activity on time to avoid unnecessary time wastage.
e Practice the options for dealing with clutter lists earlier.

e Establish a master calendar for each teacher to post their time commitments.
4.3.4 Use of Daily Attendance Register for both students and teachers

It was agreed in the focus group discussion with stake holders that teachers should mark
students register while Director of Studies (DOS) and head teacher shall mark teacher’s
attendance register. Some of the daily monitoring forms included: Student and teacher’s
arrival and departure forms, students and teachers daily lesson attendance form,
attendance follow up of those who missed lessons was done. The victims were being
punished by suspension of two weeks while repeated behavior were to be dismissed. One
of the teachers argued that, the use of daily attendance registers had greatly improved
time management and attendance of students and teachers because they feared to fall
victims of the circumstance. Before the measure was implemented, the attendance of

students was13 (65%) while that of teachers was 04 (50%) and after the implementation,
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the attendance stood at 18 (90%) and 07 (88%) for students and teachers respectively.
4.3.5 Avoid Multitasking

Focus group discussion with stakeholders revealed that multi-tasking does not actually
save time. In fact, the opposite is often true. You lose time when switching from one task
to another, resulting in a loss of produc;tivity. Routine multi-tasking by teachers and
students led to difficulty in concentrating and maintaining focus when needed. Therefore,
it was suggested by the stake holders that teachers and students should avoid multi-
tasking if they are to register an improvement in their performance in entrepreneurship

trade at PACOSS.
4.3.6 Motivation for both teachers and students

During the plenary session of the future workshop with the stakeholders at PACOSS, it
was revealed that teachers are inadequately motivated. Teachers complained of
inadequate Parents Teachers Association (PTA) and delayed responsibility allowances
given to them, a situation that has led to low teachers’ output and hence low students’
academic performance in the school. Stakeholders associated motivation with material
and monetary gains although one of the administrators informed the participants that
motivation can be verbal, through encouragement and words of praises, good meals,

accommodation, guidance and counseling.

On the other hand, feedback on tasks or classwork tests was one of the concerns that was
raised by students during a focus group discussion. They said that most teachers do not
consider giving immediate feedback and this limits the students’ time to revise or have

group discussions in order to improve on their academic performance.
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4.4 Implementation of identified Time Management strategies to enhance student

performance in Entrepreneurship at PACOSS

Table 4.1: Action implementation work plan for Time Management Strategies

S/No. | Strategy Target Group Person Responsible Remarks
1 Use a Planning Tools | Teachers Head Teacher, DOS and | Done
Researcher
Students ' Teachers Done
2 Appropriate Time Administrators Head Teacher Done
Scheduling Teachers Administrators Done
Students Teachers Done
3 Manage External Teachers Administrators Done
Time Wasters Students Teachers Done
4 Use of Teachers Administrators Done
Daily Students Teachers Done
Attendance
Register
5 Awoid Multi-tasking | Teachers Administrators Done
Students Teachers Done
6 Motivation Teachers Head Teacher and DOS | Done
Students Teachers Done
7 Coercion Teachers Head Teacher and DOS | Done
Students - Class Teachers Done
Source: Primary data
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4.4.1 Responses on possible strategies used to improve Time Management

participants

Feedback from 31 participants comprising of students, teachers and administrators on
suggested strategies was collected during an evaluation meeting and their responses
presented in table 4.2

Table 4.2: Responses on possible strategies used to improve Time Management by key

participants

S/No

Strategy

Administrators

Teachers

Students

Agree

Disagree

Agree

Disagree

Agree

Disagree

Prompt time
keeping by use of
planning tools.
(Pocket diaries,
Note books,

calenders)

04

00

05

03

15

04

Use of daily
attendance register
and lesson
monitoring forms
for both teachers

and students

04

00

06

02

17

02

Prompt feedback
to class work

exercises

04

00

05

03

19

00

Appropriate time
scheduling

03

01

08

12

07
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5 | Manage external 02 02 04 04 19 00
5 time wasters
(Switching off
phones during
class time by

teachers)

6 Motivation 04 00 08 00 11 08

Source: Primary data

Findings from table 4.2 reveal that out of the total of 31 participants (students, teachers
and administrators), 24 of them agreed on the strategy of prompt time keeping by use of
planning tools such as pocket diaries, notes books and calendars whilst 07 were not in
agreement. On use of daily attendance 1:egister and lesson monitoring forms for both
teachers and students, the research found out that 27 participants were in support while
04 disagreed. Twenty eight (28) respondents agreed on prompt feedback to class work
exercises while 03 were on contrary, 23 of the respondents agreed with the component of
appropriate time scheduling or proper utilization of time by the teachers although 08
disagreed. Twenty five respondents were in favour of managing external time wasters for
instance switching off phones during class time by teachers while 06 disagreed. Twenty
three (23) respondents strongly agreed to the issue of the motivation of teachers and

administrators as 08 disagreed.
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4.5 Evaluation of the impact of intervention strategies used to improve time

management at PACOSS

During the evaluation of the impact of intervention strategies, interviews, monitoring,
observations and reflection were recorded as per the progress of the implementable

interventions that were agreed upon with the key participants as shown in figure 4.1

- .
Figure 4.1: Stakeholders’ evaluation meeting on 14™ April, 2017

Feedback from Eight (08) teachers and four (04) administrators are presented in table 4.3
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Table 4.3: Responses on identified strategies to improve Time Management by teachers

and administrators

S/No. Strategy Strongly | Agree | Strongly | Disagree | Un- decided
Agree Disagree

1 Prompt time keeping by 04 08 00 00 00
use of planning tools
(pocket diaries, note
books and calenders)

2 Use of daily attendance 02 06 00 04 00
register and monitoring
forms for both teachers
and students.

3 Prompt feed back to 02 04 00 06 00
class work exercises

4 Appropriate time 03 09 00 00 00
scheduling

5 Manage external time 05 07 00 00 00
waster (Switching off
phones during class
time by teachers)

6 Coercion 05 07 00 00 00

i Motivation of teachers 03 08 01 00 00

Source: Primary data

Findings from table 4.3 indicate that 04 out of the 12 participants (teachers and

administrators) strongly agreed to Prompt time keeping by use of planning tools (pocket

diaries, note books and calendars) while 08 agreed. Two (02) strongly agreed to the use of

daily attendance register and monitoring forms for both teachers and students, 06 were in

agreement. In several forms, 02 strongly agreed with Prompt feed back to class work
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exercises whereas 04 agreed to the same vice. Three (03) strongly okayed agreements

with appropriate time scheduling, despite the fact that 09 agreed.

On the element of managing external time wasters (Switching off phones during class time by
teachers), 03 strongly agreed while 02 agreed as this makes teachers may fail to attend to
urgent issues at home. Five (05) strongly agreed to the introduction of motivation of
teachers by rewarding most punctual teachers through gifts of salary increment whereas
07 agreed. Five (05) strongly agreed with the subject of coercion of introducing policies
of firing teachers who perpetually come late yet 07 agreed. Finally on the issue of
motivated teachers to work harder and better with the aim of ensuring that their students
pass, the largest number of participants (07) strongly agreed while 03 agreed. As a result
of improvement on time management and attendance by both teachers and students, the
average performance of students in entrepreneurship class improved greatly as revealed
by the director of studies in the evaluation meeting. Before the implementation of the
intervention measures, the average performance in the entrepreneurship class stood at
55% before the implementation and aﬁer implementation the average performance

increased to 85% in the entrepreneurship class.
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Figure 4.2: Evaluation of the findings meeting on 14™ April, 2017

Feedback from evaluation was collected from 19 students during a focus group
discussion. Their responses on the factors that affect time management at PACOSS are

presented in table 4.4;
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Table 4.4: Responses on identified strategies to improve Time Management by students

S/No. | Factor Strongly | Agree | Strongly | Disagree | Un- Decided
Agree Disagree
1 Prompt time keeping by 04 11 00 01 03
use of planning tools
(pocket diaries, note
books and calendars)
2 Use of daily attendance 03 14 00 02 00
register and monitoring
forms for both teachers
and students.
3 Prompt feed back to 00 01 01 12 05
:‘ class work exercises
7 [ S o 02 09 00 04 04
‘ scheduling
T( 5 Manage external time 08 11 00 00 00
waster (Switching off
phones during class
time by teachers)
6 Coercion 07 09 00 03 00
7 Motivation 05 10 00 01 03

Source: Primary data
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From the above table, it is shown that 04 of the students strongly agreed with Prompt time
keeping by use of planning tools (pocket diaries, note books and calendars) while 11 agreed.
Three (03) of the students strongly agreed that use of daily attendance register and
monitoring forms for both teachers and students while 14 agreed, non-strongly agreed with
the component prompt feed back to class work exercises closes gaps in managing time,
whereas 01 of the respondents agreed. Two (02) strongly agreed with the aspect of
appropriate time scheduling although 09 agreed. Eight (08) strongly agreed to the aspect of
managing external time waster (switching off phones during class time by teachers) whilst 11
agreed, 07 strongly agreed that coercion should be introduced to scare students from
coming late as 09 agreed. Five (05) strongly agreed to motivation of punctual students

through gifts and bursaries although 10 agreed on the statement.

In summary, gathering from the evaluation of all the respondents (student, teachers and
administrators) on the impact of intervention strategies used to improve Time
Management to enhance students’ performance in Entrepreneurship at PACOSS, the
research found out that when the above strategies were implemented, there was early
arrival and late departure to and from school by both teachers and students, hence
providing more time for learning. This greatly enabled most students to improve on their

performance in Entrepreneurship at PACOSS.

Daily lesson attendance registers provided platforms for teachers and administrators to
follow up students and teachers lesson attendance respectively. This strategy greatly
reduced late coming, dodging of lessons and absenteeism by both students and teachers at

PACOSS.
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Prompt feedback to class work exercises has minimized backlog/accumulation of work as

tasks are developed and worked on as scheduled.

Managing external time wasters such as switching off mobile phones during class time
eliminated disruption of teaching and learning processes. This strategy enabled
participants to manage their time effectively as it provided adequate teaching and

learning time, without much interruptions.
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CHAPTER FIVE: DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction

This chapter discusses and analyzes the results accruing from the story of actions and the
teaching and learning processes presented in chapter four of this report. This discussion
and analysis of the results basically depended on the interpretation and description of the
processes based on the researcher’s experience, observation and reflection upon the
situation as it unfolded in the process of research and also on the perceptions and views
from the participants of this research. In this discussion, the researcher incorporated
related views, theories and concepts from various scholars where it was deemed

necessary to back up the analysis of results.

After discussing and analyzing the results, the researcher also put down conclusions
based on his learning and understanding acquired through the research process and the

recommendations which would reveal the way forward for this research study.
5.2 Discussion

The study sought to answer four objectives, each handled independently in an ascending

order.
5.2.1 Factors affecting time management practices of stakeholders at PACOSS

Data was collected from three categories of respondents namely; students, teachers and
administrators. The findings revealed that factors affecting time management at PACOSS
included lack of proper planning for daily routines, team work, reserving time for
receiving visitors, scheming as a priority, maintenance of individual class and general

timetables.
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The study also showed that there was a significant relationship between improving
students’ performance in entrepreneurship and time management at Pallisa Community
Secondary School, Pallisa district. It has given the impression that students needed to
utilize their time properly before they can perform well in entrepreneurship and other

activities as well.

All the activities being performed by students were done within the planned time hence
time management could not be separated from student performance. Akomolafe (2005)
advocated for proper usage of time by principals so as to be effective on the job and
spend less time on receiving telephone calls instead should engage their secretaries to
screen their telephone calls. Implicit in this was that the issue of proper time management
was not peculiar to the students alone but to the administrators that were to be role
models to them. Hence, this study had established that students would spend their time

wisely and spend it judiciously for improved performance.

The study further showed that there was a significant relationship between postponement
and students’ performance. This indicated that students must be aware of regular
postponement of activities or events or assignments that could make their study difficult
since this could affect their performance. The result was due to the fact that some
students could not meet the deadline in performing some academic activities because of
the feeling that time was always available for them, not keeping in mind that some issues
could suddenly come up. Improper allocation of time and last minute preparation for tests

at PACOSS has been the major root cause of most students’ poor academic performance.

Adebayo and Omojola (2012) reestablished that the administrators of higher institutions

adjourned assignments, most often and this had effects on their effectiveness. Perhaps,
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this was transferred to the students’ attitude to improper time management. Hence, this

study came out that students would minimize adjournment.

The study also revealed that there was a significant relationship between prioritization of
activities and students’ performance. The study came out with the indication that lack of
setting regular or daily goals affect students’ activities. What may have been responsible
for the findings was that goals were not arranged or performed according to order of
importance and urgency by the students. In a similar sense, Bradley and Mcrae (2007)
and Agarwal (2008), opined that students need to be self-disciplined in planning their

time to improve their performance.

The study further revealed that there was no significant difference in the impact of time
management on students’ performance in reference to gender. This meant that the male
students as well as their female counterpart use their time in similar ways. This is in
agreement with establishment of Omolola’s (2010) study on time management and
students’ academic performance when he asserts that both male and female students are

affected by time management.

5.2.2 Intervention measures used to enhance students’ performance in

Entrepreneurship at PACOSS

Planning was among key interventions to promote performance in Entrepreneurship and
other subjects in general. This was becau.se planning reduced time wasters and both the
students and teachers improved utilization of resources as well as productivity at
PACCOSS. This compares very well with Estes (2012) who reported that planning
improves organization, schedules and time management with the purpose of making work

effective and productive.
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Establishing a to-do list for the routine activities was one of the findings related to the
observation made by Locke’s goal setting theory which teaches how to set defined and
SMART goals that keep one motivated. “Without any hesitation, the head teacher
appreciated the contribution of study at PACOSS and urged members to embrace that
collaborative action research as his role as ahead teacher had greatly been simplified by
self-motivated stakeholders who had embraced a to-do list for the routine activities at
PACOSS. “Insight into long focus, big bang” by Eric Heseltine teaches on how to focus
long term goals without overlooking the short term priorities. By this, stakeholders have
established a to-do list for the routine activities in organizing, scheduling and budgeting
their time for the purpose of generating more effective and productivity work at

PACOSS.

Gupta (2010) in turn refers time management to a process constituted by a series of steps
which involve the analysis of time habits, clarification of objectives, establishment of
priorities, planning for appropriate results, keeping records properly, using positive

actions against time wasters and avoiding procrastination/postponement.

5.2.3 Implementation of intervention measures used to enhance students’

performance in Entrepreneurship at PACOSS
In the action implementation work plan (Table 4.1) for Time Management Strategies;

Daily arrival book and lesson attendance forms for both teachers and students were
designed and used by stakeholders of PACOSS as was agreed during the Future
Workshop (Appendix 10). Participants‘ agreed that time management should be
monitored collectively, but the head teacher becomes the overall head monitor with

special emphasis on teachers’ arrival book while lesson attendance forms be closely
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monitored by subject teachers. This strategy was used to improve on the availability of
teachers at school, proper time scheduling and prompt lesson attendance. This helped to
solve pressing issues that were observed during the situation analysis with the
stakeholders. The strategy also helped in proper scheduling of activities with emphasis on
a to-do-list and avoided late coming to school by students and teachers. A study by
Nakpodia (2007) points out that when a student is regularly absent from class, it has an
adverse effect on his/her academic performance. To him, frequent late coming and
absenteeism from class may led to missing out on vital information, facts and instructions
that result in partial understanding of a topic, submission of incomplete work and poor

participation of activities and hence poor performance.

Teachers together with their administrators have maintained both class and personal time
tables to avoid backlog. Schemes of work, lesson plans and instructional materials had
been prepared ahead of time by entire department to ensure proper planning and

scheduling of time at PACOSS.

Assessments and prompt feedback on tasks were done majorly by teachers. Feedback on
tasks or classwork tests was one of the concerns that was raised by students during a
focus group discussion. They said that most teachers do not consider giving immediate
feedback and this limits the students’ time to revise or have group discussions in order to
improve on their academic performance. In addition to that, remedial teachings and
compensation of missed lessons was done by teachers with the help of remedial and extra
lesson monitoring form iii (Appendix 11). This was act has been ensured through weekly
(Mondays) briefings, reflections and follow up meetings under the supervision of the

head teacher, who is assisted by the deputy head teacher.
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5.2.4 Evaluation of intervention measures used to enhance students’ performance in

Entrepreneurship at PACOSS

Gathering from the respondents on actionable measures used to improve Time
Management to enhance students’ performance in Entrepreneurship at PACOSS, the

research found out that;

There was early arrival and late departure to and from school by both teachers and
students, hence providing more time for learning. This greatly enabled most students to
improve on their routine activities and academic performance in Entrepreneurship at

PACOSS.

Daily lesson attendance registers provided platforms for teachers and administrators to
follow up students and teachers lesson attendance respectively. This strategy greatly
reduced late coming, dodging of lessons and absenteeism by both students and teachers at

PACOSS.

Prompt feedback to class work exercises has minimized backlog/accumulation of work as
tasks are developed and worked upon as scheduled in the school calendar, a strategy that
has been closely monitored by head of department (HOD) and other school
administrators. Gibbs and Simpson (2004) are of the view that the feedback should be
timely in that it should be received by students in time while it still matters to them and
for them to pay attention to further learning or receive further assistance. Furthermore, a
teaching method which places great emphasis on immediate feedback at each stage of a
student’s progress through classwork assignments has been demonstrated in many studies
to enhance students’ performance (Kulik et al., 1980) cited in Gibbs & Simpson (2004). I

am in agreement with this statement because if students do not receive feedback early
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enough, they will not have enough time for consultations and checking other sources so as

to improve on their academic performance.

Switching off mobile phones during class time eliminated disruption during teaching and
learning processes. This strategy enabled participants to manage their time effectively as

it provided adequate teaching and learning time, without much interruptions.

In summary, the intervention measures which were adopted resulted to improvement in
time management and attendance by students from 65% before to 90% after and teachers
from 50% before to 88% after the implementation of the interventions and in relation to
performance, the implementation of the interventions improved the average performance
of the entrepreneurship class from 53.2631% before the implementation to 69.8975%
after the implementation (Appendix 16). The results show that there is a considerable
change in performance of Entrepreneurship as a result of proper collaborative time

management of stakeholders at PACOSS.
5.3 Conclusion

According to the findings, several factors affect time management at PACOSS as per the
responses of various participants. These included; lack of proper planning,
procrastination and prioritizing items for example; scheming, maintaining both the school
and class time tables, and reserving time for receiving visitors. Proper time management
reduces stress, gives rise to high performance, good reputation, motivates, and makes

learning areas and workload get balanced.

It was further concluded that among the factors that affect time management were lack of

proper planning, the role of time tabling, mobile phones being switched off during class
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time, class teachers should maintain both class and personal time tables to avoid
backlog/procrastination, scheming/planning of lessons and teaching learning aids should
be prepared ahead of time, an element that is a priority in a teaching profession,
assessment and remedial teachings that are not included in the teachers’ daily schedule

should be taken into consideration in the time table.

Lack of proper time management on the part of the students and teachers has some
impact on student’s performance especially in the areas of attending lessons, doing
assignments, reading for tests, proper preparation for examinations, getting good results
and finally good performance. These are as a result of adjournment and not paying

attention to issues like planning and prioritization (Wiegers, K., 2010).

The findings on the possible strategies for improving time management in order to
enhance performance revealed; prompt time keeping by students, teachers and
administrators, self-motivation of teachers and administrators, use of the attendance
register, prompt feedback on class work exercises, proper utilization of time by the
teachers, compensation of lessons missed by teachers, switching off of phones during

class time by teachers to avoid destructions.

The findings from participants on the identified strategies to improve time management
included; prompt follow ups by head teacher and other school administrators, the use of
persuasion, coercion like threats of firing and inducements like promising promotions,
rewarding good time managers, ensuring that parents are brought on board to ensure
prompt daily students attendance, creating a friendly interpersonal relationship between
the teachers and students that creates roc;m for discussions. In addition, prompt school

staff visits to the students homes makes parents, teachers and students open up on the



66

challenges of each student, introduction.of extra lessons to improve on the areas of
students weaknesses, creation of policies that prohibit teachers from speaking on phones,
creating a strong supervisory and monitoring system that puts checks and balances on the

school staff and entire administration.

The findings on motivation for both teachers and students revealed that teachers are
inadequately motivated. Teachers complained of inadequate Parents Teachers
Association (PTA) and delayed responsibility allowances given to them, a situation that
has led to low teachers’ output and hence low students’ academic performance in
Entrepreneurship in particular and othef subjects in general. According to Maslow
(1970), innate forces and an innate hierarchy of needs give human behavior its distinctive
energy and direction. Reflecting from the views of the participants, I concur with Maslow
because if the stakeholders are motivated, the teaching and learning becomes very easy
and efficient in most cases although he (Maslow) did not explain how to get resources for
motivation. Many people including teachers mainly associate motivation with material
and monetary gains and yet motivation can be verbal, through encouragement and words
of praises. This can help to build conﬁden_ce in teachers’ and will boost students’ level of
understanding during the teaching and learning thus leading to better academic

performance in general and Entrepreneurship in particular at PACOSS.

On the other hand, feedback on tasks or classwork tests was one of the concerns that was
raised by students during a focus group discussion. They said that most teachers do not
consider giving immediate feedback and this limits the students’ time to revise or have

group discussions in order to improve on their academic performance.
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From the findings and the underlying discussion of the implementation of identified
strategies, it can be concluded that knowledge and details on time management tools is
not wide spread among stakeholders’ as many teachers and administrators do not
appreciate the value of delegation and prioritization in their daily practice. Their
(stakeholders) involvement in school activities is low in some areas such as development
and implementation of functional school rules and regulations. This therefore implies that
the knowledge and value of time management tools by a number of stakeholders exists on
small scale yet this should be taken on forefront for better academic performance in

entrepreneurship at PACOSS.

Attitude of the students to teachers and administrators according to the findings seemed
to have evidently changed, motivated teachers to work harder and better with the aim of

ensuring that their students perform well in Entrepreneurship.

Finally, the study has helped me as a researcher in laying out strategies for successful
time management in everyday life situation. I was also able to realize a measure that can
be used to improve checkups on the levels of time management, creating suitable actions
and above all follow ups that can be used by the teachers and administrators to tell that

improvement is recognized.
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5.4 Recommendations
Based on the findings of this study, the following recommendations are made:

Students especially those in the secondary schools should always consider utilizing all
their time well since time lost is never recovered. They should know that time is a scarce

resource.

Head teachers, deputy head teachers and directors of studies of secondary schools should
also use the findings of this study to improve on their time management. They strongly
have to be conscious of time if they are to perform well in their daily routine. This factor

increases the chances of better performance by the students.

Adjournment/procrastination of lessons by some teachers has much impact on students’
performance in relation to the findings, students should therefore ensure that everything

is done as planned in the teaching time table.

Entrepreneurship, from the economic point of view, is very significant not only in
secondary school curriculum but also at all levels of education, from primary to tertiary
institutions. This may promote vocationalization of education with entrepreneurship as a

core at all levels of education.

Finally, everything possible should be done to avert the effects of postponement
commonly done by most secondary school teachers as that can be a strong time
management factor among the students’ effort geared towards improving academic

performance.
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Appendix 3: Notice of Submission of thesis
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Appendix 4: Respondent’s interview guide for students, teachers and administrators

Dear respondent,

I am Assaja Abraham John, a student of Kyambogo University, Department of Art and
industrial design conducting research on the Topic: Improving student’s performance in
entrepreneurship through time management at Pallisa Community Secondary School,
Pallisa District. You have been identified as a respondent: Please give your opinion on
reservation on the topic under study. The information provided is for academic purpose
and will remain confidential. So I kindly request you to support me by responding to the
interview guide.

Thank you.

Questions
1. In your opinion what are the factors that affect time management at PACOSS?
2. Do you think there are possible strategies that can be used to improve time

management at PACOSS?

3. If yes, what are the possible strategies that can be used to improve time management at

PACOSS?

4. In your view in which ways can the implementation of identified strategies to improve
time management for enhancing students’ academic performance in entrepreneurship at
PACOSS be done?

5. What are the impacts of intervention strategies used to improve time management?

Thank you for Participating.
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Appendix 5: Focus Group Discussion Guide for students, teachers and

administrators.

Dear respondent,

[ am Assaja Abraham John, a student of Kyambogo University, Department of Art and
industrial design conducting research on the Topic: improving student’s performance in
entrepreneurship through time management at Pallisa Community Secondary School,
Pallisa District. You have been identified as a respondent: Please give your opinion on
reservation on the topic under study. The information provided is for academic purpose
and will remain confidential. So, I kindly request you to support me by responding to the
Focus Group discussion guide.

Thank you.

Questions

1. In your opinion what are the factors that affect time management at PACOSS?

2. Do you think their possible strategies that can be used to improve time management at

PACOSS?

3. If yes, what are the possible strategies that can be used to improve time management

at PACOSS?

4. In your judgment, in which ways can the implementation of identified strategies to
improve time management for enhancing students’ academic performance in
entrepreneurship at PACOSS be done?

5. What are the impacts of intervention strategies used to improve time management?

Thank you for Participating.



Appendix 6: Observation Checklist

83

Checklist

Available

Not available

Implementation

Class registers

Students daily attendance book and

teachers’ daily attendance record book

General school time table

Daily routine work plans

Individual class time tables

Remedial lessons’ time tables

Record of work covered

Teachers’ schemes and preps file

School rules and regulations

Others;

Time management among stakeholders in the school

Time of arrival to SChOOL. ..o e

Time to and out of class........ccovvvvenn.... T L ——

TATE W TR 1. nonn s cmmmiss. so sasmmsmns s sreammammin SRS S

PO T st ame i S T S S TR

Time for meals, breakfast and lunch..........ccoviviiiiiiiiiieeannnn..

Toachnng and Ieariing PIERITEER. < . osssimamems e S e o o EH S S50 ras

Students’ attitude towards learning.............oovviiiiiiiiieiiiiiii e,

Process of implementation of interventions

Involvement and willingness of Administration

.....................................................

................................................
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Appendix 7: Future Workshop Guide

Preparation phase: - Set date/ venue, informed participants, stationary, refreshments
Critique phase: - Stake holders generate ideas while observing the rule of thumb - first
idea generation, respect for every ones idea, short responses, no critism

Utopia/ fantasy phase:- Turning all the negative ideas in the Critique phase into positive,

assuming every situation to be possible, resources available to fix every problem

Reality phase — This is the ideal situation, stakeholders point workable solutions within
the available resources, subjected the pressing issues to pairwise matrix ranking to get the

most pressing challenge.
Action implementation of the agreed strategies

Follow up the impact of the implemented activities
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Appendix 8: Identification of the most pressing challenge using pairwise matrix

Key:
1: Absenteeism

2: Poor syllabus coverage
3: Poor time management
4: Communication gap

5: Poor career guidance

6: Poor record management
7: Poor reading culture

8: Lack of exposure for students
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Appendix 9: Table for Determining sample size from a given population

N S N S N S N S N S

10 10 | 100 80 280 162 | 800 | 260 2800 338

15 14 | 110 86 290 | 165 | 850 | 265 3000 341

20 19 | 120 92 300 | 169 | 900 | 269 3500 246

23 24 | 130 97 320 | -175 | 950 | 274 4000 331

30 28 | 140 | 103 | 340 | 181 [1000| 278 4500 3ol

35 32 | 150 108 | 360 | 186 | 1100 | 285 5000 257

40 36 | 160 113 | 380 181 |1200| 291 6000 361

45 40 | 180 118 | 400 | 196 | 1300 | 297 7000 364

50 44 | 190 123 | 420 | 201 | 1400 302 8000 367

55 48 | 200 | 127 | 440 | 205 | 1500 | 306 9000 368

60 52 | 210 132 | 460 | 210 | 1600 | 310 10000 | 373

65 56 | 220 | 136 | 480 | 214 [1700| 313 15000 | 375

70 59 | 230 | 140 | 500 | 217 |1800| 317 20000 | 377

13 63 | 240 144 | 550 | 225 | 1900 | 320 30000 | 379

80 66 | 250 | 148 | 600 | 234 ]2000| 322 | 40000 | 380

85 70 | 260 152 | 650 | 242 2200 | 327 50000 | 381

90 73 | 270 155 | 700 | 248 |2400| 331 75000 | 382

95 76 | 270 159 | 750 | 256 |2600| 335 | 100000 | 384

Source: Krejcie and Morgan (1970)

Note: “N” is population size

“S” is sample size.
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Appendix 10: Minutes of the Future Workshop held at PACOSS

MINUTES FOR PALLISA COMMUNITY SECONDARY SCHOOL (PACOSS)
STAKE HOLDERS MEETING HELD ON 14™ NOV, 2016 IN THE STAFF
ROOM AT 10:00PM.

Attendance list attached.

AGENDA:

Prayer

Introduction

Communication from the Researcher (Assaja Abraham John)

Analysis of the work processes

Identification of challenges in workplace

Way forward /solutions to above

Closure.

Min. 1/11//2016: Prayer.

The meeting was opened with the word of God said by Mr. Opakasi Clement who

called for God’s guidance.
Min. 02/11/2016: Introduction.

The speaker of the day requested members to introduce themselves as it was important

for members to know one another.
Min. 03/11/2016: Communication from Researcher/Assaja Abraham John.
He greeted the house and welcomed members to the meeting.

He informed the house that this was special type of the meeting involving all stake
holders of the school and it was intended to help in analyzing the work processes within

the school and identifying the challenges /gaps.

He informed the house that normally in every organization, there are always some
challenges that make things not to move. the way they are supposed to be done it’s a
reason why we have to come together to identify the loopholes so as to improve the work

processes in the school.
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He still informed the house that the stake holders should be fully involved because the

meeting aims at improving the work performance in the organization.

He finally requested members to be open minded in identification of the challenges
affecting the work processes without fear .since all the stake holders have been sensitized

on the merits of the meeting.
Min. 4/11/2016: Analysis of the work processes:

The chairperson informed the house that the main activities within the school is teaching
and learning which is aimed at generating very good grades at the end of the course.it

was the duty of the stakeholders to identify the tasks involved in performing the work
The members agreed that the following duties and tasks at school;

Participating in planning like attending general meetings to generate ideas, drawing

departmental budgets, department planning meetings.

Preparing teaching and learning activities for example preparing schemes of work, lesson

plans, preparing instructional materials/teaching learning aids, making lesson notes.

Guiding teaching and learning activities /lesson delivery by actual teaching, giving

exercises after teaching, marking, making corrections and conducting remedial teaching.

Assessment and evaluation through organizing or developing exercise, assignments,
weekly and monthly, tests (progressive tests) examinations, in the beginning of the term,

mid-term and end of the term, project work for example entrepreneur.

Guidance and counseling through organizing career guidance session for learners,
counseling indiscipline students by sharing life experiences, bridge the gap between

stubborn students and parents.

Carrying out co-curricular activities by organizing field events like football, netball,

having inter-class competitions.
Min; 05/11/2016: Identification of the challenges of work plan.

The challenges were identified and categorized in to short term, medium and long term
but the chairperson guided the house to major on the short term challenges for the

purpose of the study and they identified as.follows;
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Absenteeism for both teachers and students from school.

Poor reading culture for example during prep in the morning and evening .this was

evidenced when students lack summary books, personal time table.

Poor time management for both teachers and students do not come to class in time as well

as teachers who do not report to school or class in time

Poor career guidance that is given to students.

Poor working condition between teachers and administrators in the work place
Communication gap between teachers and their administrators.

Lack of exposure by students, since they are to get exposed to modern virtues.
Min. 06/11/2016: The way forward/solutions for challenges.

The members established several solutions for the challenges as discussed below;
Members gave a solution for time management for both teachers and students:

Attend all lesson, missed lessons should be compensated to catch up with planned time,
frequent recall of students, punishment of late comers, feedback should be given on
tasks/classwork exercises, group assignments to encourage team work, administrators to

consider and provide accommodation for teachers who come from distant places.

Members also agreed to provide career guidance to students especially indiscipline ones,

they further agreed to fix form periods for guiding students.

The stake holders accepted to release funds for the restocking of the library and buy

required text books to boost individual study.

Members agreed to brief students on the reading culture by allowing students to sign

books to read, guiding them on how to prepare during their individual study.

The administrators accepted to create a good atmosphere and working conditions at the

work place in in order to bring good performance.

Members agreed to attend to all their lessons and be present every day once they are

scheduled to work in the time table.
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Members accepted to teach their lessons and finish their syllabi in time to solve the

problem of poor syllabus coverage.

Provision of files to teachers in order to keep records and files, notices, and others

information

Members agreed that field trips, tours, external seminars, having educative movies, use of
ICT tools in the syllabus /content delivery and introduction of interact clubs in order to

solve the problem of lack of the exposure of students.

Finally, it was resolved that the department holds weekly meetings every Monday to
allow reflections from the previous week and plan accordingly for the new week, a

strategy members believed in to ensure sustainability of the agreed measures.
Min. 7/11/2016; Closure.

The meeting was called off at 1:35pm by the chairperson who requested Mr. Walyomo
Emma to say a closing prayer and in the same breath, to bless the meal and there after

members departed for lunch.

Attendance lists for future workshop
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MINUTES FOR PACOSS STAKE HOLDERS’ ACTION RESEARCH
EVALUATION MEETING ON IMPLEMENTED ACTIVITIES HELD ON 10™
APRIL, 2017 IN THE STAFF ROOM AT 2:03PM

Attendance list attached

Agenda

. Prayer

. Communication from the chair/researcher

. Review of work plan on action implementation activities
What has been implemented
. What has not been implemented and why?

. Way forward

. Closure

Min1/04/2017: Prayer

The prayer was said by Mr. Oraja James Annest, who asked God to lead in the
deliberations of the day and to grant everybody wisdom for fruitful deliberations in the

meeting

Min 2/04/2017: Communication from the chair/researcher

The researcher welcomed stake holders to the meeting and thanked them for turning up to

the call despite their busy schedules.

He asked members to feel at home and to be free in their deliberations as the research

was basically for academics purposes.

He thanked members for being co-operative and helpful for the entire time when the
action research began way back in November, 2016 with the work process analysis,

followed by the future workshop, implementation process and now follow up process.
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He informed members that the meeting was an action research follow up to determine the
impact of the activities that have been implemented in the action research process being

conducted at PACOSS.

He informed members that the action research is a collaborative process that involves a
community based study and a cooperative inquiry commonly used for improving

conditions and practices in a work environment.

He informed members that this was a stake holders’ research and that the research would

help in improving the work situation in the organization.

Finally, he once again thanked the members for listening and wished them fruitful

deliberations throughout the entire meeting.

Min 3/04/2017: Review of work plan on action implementation activities
(a) What has been done

Tools/forms for time management have been designed and are being used to check on
both teachers and students time management practices in relation to their performance at

PACOSS:
- Daily monitoring forms of the time teachers go in and out of their lessons

- Daily lesson attendance forms for students put in place and has greatly reduced the

absenteeism and dodging of lessons at PACOSS.

- Observation of daily arrival book by teachers has been renewed and closely being

monitored by the Head teacher and other administrators

- Remedial lessons/ extra lesson forms have been designed and being used to monitor the
coverage of lessons missed and lessons not properly understood by the students. This has
enabled adequate syllabus coverage possibly because of proper time management within

the school

- Prompt feedback for tests such as class assignments, beginning of term tests, mid- term

tests and end of term tests are now being implemented by teachers.
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(b) What has not been implemented

All medium term and long term problems as identified in the future workshop of the 14
November, 2016 have not been implemented due to limited time and financial

constraints.
Min 4/04/2017: Way forward

- To continue to encourage students and teachers to manage their time as planned.

Administrators and teachers should have dialogue to identify individual problems.

- Carrier guidance to students to make them understand why they are at school. They

should be self- driven rather than just being pushed to perform their tasks
- Teacher to be self-motivated to perform their tasks and to prioritize their activities on
daily basis

- To continue addressing the previously identified challenges one at a time since action
research process is cyclic in nature. It should not end, after solving one problem
successfully, then we attack the next until we get rid of all of them. This will enable us to

make PACOSS a better place to work in.
Min 5/04/2017: Closure

The meeting closed with a word of prayer that was led by Mr. Achetu Nelson Mandela at
3:35pm.
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Attendance list for evaluation meeting attached
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Appendix 11: Monitoring tool for teachers and students time management and

attendance
PALLISA COMMUNITY SECONDARY SCHOOL
DAILY LESSON MONITORING FORM 1
64 Y. 0. S —— NUMBER OF STUDENTS: ......coeeeevvvnnnnnen TERM: .........
- & D DRL: sosssnnssansssorsssesnrssassmssnsssarsnsasnns
S/No. | Subject | Time | Time | Attendance by Students | Class Teacher’s
In Out Monitor’s | Name
Boys | Girls | Total | comment
Official Use Only
Name of | Subject Number of Lessons
Teacher Taught Not Taught
Reécoded bY: corvmrssnssonsssissrenmpessnes APProved BY: ,ecosescrsavvsnsesisnnsssasene
AP nrnsissummnissassnsasssssasnmmmrsasmiemts
1|

Class Councilor Director of Studies (D.O.S)
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PALLISA COMMUNITY SECONDARY SCHOOL
STUDENTS’ DAILY LESSON ATTENDANCE FORM II

CLASS: vonseness NUMBER OF STUDENTS: ............ SUBJECT:: «ccsvsenisnssonn

Class Monitor Director of Studies (D.O.S)
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PALLISA COMMUNITY SECONDARY SCHOOL

EXTRA LESSON MONITORING FORM III

L B 0.1 R —— NUMBER OF STUDENTS: «scosusnssessessansnnnons

i i ¢ 1 S ——

Date/Day Subject Time In Time Out Teacher Sign
Reended by cvvmmsvisasissnsasasinsvns %01 a1 ) R ———
ISR et s SR bR es 722 b -,

Class Councilor ~ Director of Studies (D.O.S)




Appendix 12: Teachers Arrival book
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Appendix 13: A Map of Uganda showing Pallisa District where the study was

carried out

DISTRICTS OF UGANDA 2007
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Appendix 14: A Map of Pallisa district showing the location of PACOSS

* Pallisa Community Secondary School
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Appendix 15: Invitation letter for stakeholders’ workshop/ meeting

Pallisa Community Secondary School
P. O Box 7
Pallisa

To: MI/MIS/MS. oo, B, i T T TR o T, - ST

Dear Sir/Madam;
RE: INVITATION FOR STAKEHOLDERS’ MEETING/WORKSHOP:

[ wish to invite you for the above named reference which is scheduled to take place

LRI v o smnior masmmiin s iriines bt ti aumns L RIS TSN
Your presence will be of high value to Pallisa Community Secondary School (PACOSS)
Thank you.

Yours faithfully;

ASSAJA ABRAHAM JOHN
(RESEARCHER).

C.c. Head teacher

C.c. Students’ notice board
C.c. File



Appendix 16: Students Mark Sheet in Entrepreneurship
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PALLISA COMMUNITY SECONDARY SCHOOL

STUDENTS MARK SHEET
Class:...S.3... Stream:...-... Term:...1............ Year: ...... 2007 sessissnsns
NAME OF STUDENT BOT MOT EOT AVERRAGE
% % % MARK
A 47 69 58
B 63 72 67.5
C 17 74 75.5
D 51 79 65
E 49 64 56.5
F 37 47 42
G 58 88 13
H 55 72 63.5
I 46 61 53.5
J 73 69 71
K 42 68 76
L 65 92 78.5
M 59 74 66.5
N 56 86 71
(0] 63 93 78
P 45 50 47.5
Q 30 28 29
R 47 68 57.5
S = < -
T 49 69 59
TOTAL CLASS MARK 1012 1328
AVERRAGE CLASS 53.2631 69.8975
MARK
KEY
BOT - Beginning of Term
MOT - Midterm Test
EOT - End of Term

A-T - Names of students in Entrepreneurship class
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List of marks obtained by the students in the Entrepreneurship class in the

beginning of term test at PACOSS

ISA OMMUNITY SECONDARY SCHOOL

NTS DALY LESSON ATTENDANCE FORM

\w) N
O STUDENTS: et SUBJECT:....%.".........

................

Noe=- R L = 2 < = = S
A N, t’l.'.r\" _ 13 A;..iﬁ' s |
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MARTHA . 4-q | fw20 '
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List of marks obtained by the students in the Entrepreneurship class in the
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mid-term test at PACOSS
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OMMUNITY SECONDARY SCHOOL,
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Appendix 17: Action implementation Work Plan

Activity Responsible Duration Remark
personnel

Identification of factors affecting time | Administration, 01/10/2016

management by both teachers and teachers students | To

students at PACOSS and the researcher | 31/12/2016

Formulation of strategies for Administration, 03/01/2017

improving time management to teachers and the | To

enhance students’ performance at researcher 31/03/2017

PACOSS

Implementation of the formulated Administration, 02/04/2017

strategies and evaluation of its impact | teachers’, To

in improving time management and students and the | 28/06/2017

students’ performance in researcher

Entrepreneurship at PACOSS

Mocks, viva presentations. Administration, 01/07/2017
researcher, To
University 30/08/2017
supervisors

Submission of Thesis Administration, 01/09/2017
researcher, To
supervisors 05/10/2017

Graduation Administration, 03/11/2017
researcher, To
supervisors 15/12/2017




	ASSAJA ABRAHAM JOHN MVP 2O17 A
	ASSAJA ABRAHAM JOHN MVP 2017 B
	ASSAJA ABRAHAM JOHN MVP 2017 C



