
CLI NI AL UPE RVISION AND STUDENT TEACHERS' SCHOOL PRACTICE 

PER FORMA CE IN ELECTE D PRI MARY TEACHER 'COLLEGES IN CENTRAL 

GANDA 

NA KYOBE MARGARET 

201 2/U/105/GMED/PE 

A DIS ERTATION SU BMITTED TO T HE GRADUATE C HOOL l N PART IAL 

FULFILLMENT OF T HE REQ IREME T FOR THE AWARD OF A DEG REE OF 

:vtA TER OF EDUCATION l 1 ~ POLfCY, PLAN~l~G AN D M NAGE~ENT OF 

KYAMBOGO LN IVERVISTV 

OCTOBER, 2017 



DECLARATlON 

I. AK YOBE MARGARET, d~clare that thi tudy is my original \\·ork and has ne\-er been 

submitted lo any university/ institution for the ward of a degree of master or an; other nward. 

Date .... ?:-:~ . L ~ - ~- ./ .. ~.C?. CJ ........... . 

AKYOBE 1ARG RET 

II 



APPROVAL 

We certify that this research report titled Clinical supervision and s111de111 1eacher · · choo/ 

prnctice pe1:formance in selected primwy teacher ·' colleges in centred Uganda \ \ US carried out 

b] Nakyo be Margaret under our upe rvi ion and is now ready for submi sion " ith our appro\'al. 

~~°"' ignature ......... . .... . . . :-:-: .. . .... .. . . ... ....... .. ... . .. . Date .~. \ .. t.q.~ 11 

R. Dr. Kaahwa Maria Gowtti (0 T) 

ignature ...... ~······ · · · ··· ····· ·· · "3\- \O --d-o\1-Date . . ...................... . . . 

Dr. Kasule George Wil on 

111 



DEDICATION 

I ded icate this dissertation to my late parents amuel and Ruth Mugalu 1uka a. Kizza 

Kisumbi Wi ll iam and Florence Kiwuka whose effo 11 have made me what I am. Though gone. 

_ ou will always be my heroes. 

I\' 



ACKNOWLEDGMENT 

A number of people have contributed to the completion of this di ssertation in different ways that 

Ii ting them all would require so many pages. The following are pre-eminent. 

M1 heanfelt thanks go to my supervisors. Dr. Kasule George Wilson and r. Dr. Kaahwa Maria 

Gorretti (DST) who patiently and kindly guided me through the producing of this work. al l the 

lecturers in the Department of Education Policy and Management and the head of Department. 

Thank you so much for always being there for me. 

My late parents: Samuel and Eriosi Ruth Mugalu Mukasa, William Kizza Kisumbi and Florence 

Kiwuka, who through many problems, worked tirelessly to enable me acquire a "'orthwhi le 

education. Thank you for the parental advice. help and vision. All my aunts. sister and brother. 

thank you for the encouragement and the jokes. 

appreciate the co-operation and contribution of my respondents. the principals. deputy 

principals. Directors of studies. Tutors. Head teachers of practicing chools and the student 

teachers where the research was done. 

l also thank my friends who stood in for me whenever I needed them. more especially Edward 

Sekiziyivu. Tebigwav.-o Bulasio anJ others. Thank you very much for the timely reminders. 

read ing through the work and the supportive corrections. 

appreciate the cooperation and the guidance of the staff of kokonjeru Primary Teachers 

college and Mukono Children's Home Primary School. Thank you Yery much. 

v 



Very sincere thanks go to my family Mr. Kimeze Steven. thank for always being around. My 

children more especially, Julius Buwembo, Israel Kawooya, Kasu le Emanuel and aggayi Ruth 

Oprah. You mean a lot to me. 

In uch a report. it is difficult to avoid including ideas of many other writers in the education 

field. My debt to the authors of the books included in the bibliography is in many cases equally 

great. 

I am greatly indebted to all those who have pai1icipated in typing. editing and all other kinds of 

work that has resulted into producing this di sse11ation more especially Ki birige Pau l. Thank you 

very much I will always remember you. 

VI 



TABLE OF CONTENTS 

TITLE PAGE ........... .............. . .............................................. .. .. .......... ............. i 

DECLARATlO .... .................................... ............................................................................. ..... .. 11 

:'\PPROV AL ...................................... ... ......................................................................................... iii 

DEDICATIO . .................................................................................................. .. .... ...... ........ .... ..... ,, . 

. AC K OWLEDGMENT .. ........... .... .. .............. ............ .. .. ...... ....................................... .............. ..... \' 

TABLE OF CONTE TS ....... .......... ................. ............................................................................ vii 

LIST OF TABLES ............................................... ................................... ................. ...... ............... xii 

LIST OF ACRONYM ............ ............................ .................................. .... ...................... .. ... .. .... X lll 

A B TRACT ... ... .......... .......... ..... ........... .... .. .. ................................. ...................... ..... ................... xiv 

CHAPTER ONE .......... .................. .......... ............................ ... ................. .. ................... .... .... ........ I 

I TRODUCTlO ......... ........................ .. ........... ..................... .. .............. ....... .. ......... ..................... I 

1.0 Int roduction ........ ........ ............ .. ... ... ................... .................. ................................ ............. .. .... ... I 

I. I Background to the tudy ........................... ........................................ ......................... ..... .. ........ I 

1. 1. I Historical Background ............................................................ ...... .... ........ .. ....... ................... . 1 

1.1.2 Theoretical Background ...... ............ ... ...... ... ....... ...................................................... ... ...... ..... 3 

1.1.3 Concept 110/ Background ....................... ............ ............ .. ............. .. ..... ....... ...... ...... ................. 4 

Vil 



J / . ./ C'ontextua/ Perspective ........................................................................... .. .. ................... ........ 5 

1.2 tatement of the Problem .................................................... ............ ... .............. .... ...... .............. 8 

1.3 Purpose of the Study .................. ............ .... ............. ...... .. ... ............ .... .... ................................... 8 

1.-+ Objecti ves of the Study ..................................................................... .... .. ... ..... ..... ..................... 9 

l.5 Research Questions ... ..... ..... ...... .............................. .. ... .. ... .... .......... .. ................... ................ ..... 9 

l.6 Scope of the Study ................................................................................................ ............... ..... 9 

I. 6. I Geographical , cop e ..................... ........ .... .................. ... .. .... ... .... ....... .......... .. ..... ... .. ..... .......... 9 

1.6. 2 Content Scope .... ... .... .. ..... ... ... ......... .................... ..... ................................ ...... .. ..... ............... l 0 

1.6.3 Tirne Scope ........ ... .... ............. ... ...................... ................................. .............. ..... .... .............. 10 

l.7 Significance of the tudy ............. ... .............. .. ......... ... ... ....... ....... .. .. .... .. .......... .. ...... ............... 10 

1.8 The Theoretical Framework ......... ......... .... .. ..... ....... ... .... .... .............. ....... .... ............... .. ..... ...... 11 

1.9 The Conceptual Framework .......... ..................... ...... ..... .... .. ...... ............. .. .. .... .. ...................... 12 

1.10 Defini tion of Operational terms .............................. .. .......................... ................... ...... ......... 13 

CHAPTER TWO ....................... .............................. ..... ..... .. .... ................... .... .. .... .... .. .... ............ 15 

LITERATURE REVIEW .............................................................. ... ......... ~ .. ........ .. ... .......... .. ....... 15 

2.0 Introduction ....... ........................................ ...................... .. ..... .... .. ........... ......... .. ...... ......... ... .. . 15 

2. 1 Meaning of Clin ical instruction Super ision .. ........ .... .. .. ..................... ........ ....... .................... 15 

2.2 Purpose of Supervising Student Teachers on School Practice ............................ ... .......... ....... 16 

2.3 How tutors use Clinical Instruction Supervision ............................... ..................................... 18 

VIII 



~.-l The relationship between Clinical instruction supervision and performance ......................... 25 

CHAPTER THREE .......................................... ...................................... ................. .................. . 35 

:'.'-.IETHODOLOGY ..................... ....................... ... .. ......... ... ....... .. ................................................. 35 

3.0 lntroduction .............. ........ ................... ... ... ....... ..... ....... ... ........... ....... ....... ..................... .......... 35 

3.1 Research Design .......................................... ..... ......... ... ...................................... ....... ........... ... 35 

3.2 Description of the Population ..... ..... ............................................................... ........................ 35 

3.3 Sample size and election ......... ...... ....................... ...... ........................ .. ................................. 37 

3 . ..f San1pling Technique .................. ........... ... .... .... .................... ....................... ............................ 38 

3.5 Data Collection Instruments ............ .................. ..................................... .... ......... ................... 38 

3.5. 1 Questionnaires .... .. ........................................................... .................. ......... .... ...................... 38 

3.5.2 Interviews Guide .............. .. ............... .................... .... .................... ........... ............ ... ...... .. ..... 39 

3.5.3 Observation Guide ..... .... .. ... .. ............................... .. .......................................... .................... 39 

3. 6 Procedures for Data Collection ...... ............ .. ... ............... ..... .... ... ... ...... ..................... .............. 40 

3.7 Val idity of Research l.nstruments ............................................................ ...... ............... ........... 40 

3.8 Reliability of Research Instruments .... ....................................................... ................. .. .......... -ti 

3.9 Ethical Considerations ........................................... .... ............ ..... ............................................ ..f2 

3.9 Data Analy is .............................. ................................ .. .............. ..................................... ...... . 42 

IX 



H PTER FOUR ....................................................................................................................... -+-+ 

D . .\L\PRE E ITAT!Oi .A ALY l A D l TERPRETATIO>JOFRE.ULT .................. -+-+ 

-l .O Introduction .... .... .......... ........................................................................................................... -+-+ 

-l . I Respon e Rate ...... ... ............ ........ ............................................................................................ .f-t 

-L! Pre entation of Findings ............................. ................... ... ...................................................... -+-+ 

.f .3 Re ults of Research Question one ........................................................................................... -+ -

-t .-t Results of research Question two ................. ... ........................................................................ 5-t 

HAPTER FIVE ...................... ........................... ....................................................................... 62 

DI CU IO i . CONCLU 10 . A D RECOMME DA TIO ................................... .......... 62 

: .0 lntroduction ................................................................................. ............................................ 62 

5.1 Discussion of study findings .................................................................................................. 62 

5. J. I Ho'" tutors use Clinical Instruction upcrvi ion when upervi ing tudent Teachers on 

chool Practice ............ ............... ........... ...... ............................ ...................................................... 62 

-.2 Relationship between Clinical upervision and Performance of tudent Teacher. during 

chool Practice ......... .................................. ... .... ............................................................................ 65 

5.-t Conclusion ............. .. ........................................................ ..... ....... ... ....... .... ............. ................ 67 

-.5 Rccon1n1endations ........ ....... .. .............................................. ................. ................................... 68 

5.5 f\rca of Fw·ther Research .......... .......... .... ... ....................... ......... ................... .................. ...... 68 

REFERENCES ..................................................... .. ..................................................................... 69 

x 



.\PPE:\'DICES .................................. .................................... ............................... ..... .. .......... .... ... 7-.J. 

. .\.PPE~DIX I: Questionnaire fo r Student teachers ................ .. ..................................................... 74 

A.PPE1 DIX 2: Questionnaire for Tutors ...................................................................................... 77 

. .\PPENDIX 3: Interview Guide for the principals and deputy principal. di rectors of tudies and 

h~ad teacher ................ ............................. ... .................. ....... ............ ......... .... .... ........... ................ 80 

APPE DIX 4: ample size determining table ........................................................... ............ ...... 81 

APPE DIX 5: Introductory Letter ....................................................................... 82 

Xl 



LIST OF TABLES 

T le 3.1: Population. sample size composition and sampling techniques ... ...... .................. ....... 37 

Ta le -t . 1: Questionnaire for student teachers .................... .. ........................ ............................... -+6 

Ta le -t.3: Tutors perceived level of awareness on Clinical supervi ion ........ ..... ......................... 50 

T...ible -+A: 1udem teachers response on relationship ... ......... ....... .... ...... .. ............. .. ... .... .... ... ... ... 55 

f 3ble -t.5: Tutors' responses on relationship ........................ .. ................................... .. ................. 57 

Taole -t.6: Correlation between Clinical supervision and perfo rmance .......................... .............. 61 

Table 7: The techniques for sample selection of the respondents .... ..... ... ...... .... .... .................... 81 

Xll 



LI T OF ACRONYMS 

PTC Primary Teachers· College 

PE niversal Primary Education 

E niversal Secondary Education 

D T Daughters of aint Theresa 

MOE Mini tr) of Education and ports 

U EB Uganda ational Examinations Board 

XIII 



ABSTRACT 

The tudy wa carried out to investigate the influence of clinical superv1s1on on the student 

teachers· school practice perfc:-mance in the selected primary teachers college Ill central 

Uganda. The objecti ves of this study were to examine the extent to which tutors used clinical 

supervision when supervi ing sn1dents· teacher on school practice and the relationship between 

cl inical supervision and performance of student teachers on school practict.::. The stud) \\'as 

carried out in selected PTCs in central Uganda. These included three government aided colleges 

and one private college in central Uganda. The study population included the principals. deput) 

principals in charge of school practice, the directors of studies. tutors. heatl teachers of the 

demonstration I practicing schools and the second year student teacher gi, ·ing a total or 360 

respondents. 

The primary data co llection tools were self-administered questionnaires. inten'iews and 

observation. Data analysis was done both quantitatively using percentages and graphs. and 

qualitatively in a de criptive way to back up the quantitative data. The rinding of the tudy 

indicated that the use of clinical supervision cycle in the traini ng and assessment of teacher 

trainees during school practice in PTCs is fairly used than other modes of supervision. The study 

recommend need for creation of more awareness of tutors· responsibi lities by the principals or 

MOE through regular workshops or seminars. Government through the Ministry of Education 

and Sports to plan for proper training of tutors in PTC . Trainers who are experts and well 

qua lified in the area of superv ision management should be used to equip stude nt teachers with 

relevant sk ills to getting I producing a skil led teacher and Government should increase on the 

PTCS budget to specificall y cater fo r supervision of student teachers during chool practice. 
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AB TRACT 

The tud) wa carried out to im e ti gate the infl uence of clinical supen 1 ion on the ·tudent 

teachers· chool practi ce perfc :·ma·:ce in the se lected primary teacher college Ill central 

Uganda. The objectives of thi study were w examine the extent to v. hich tutors u cd cl inical 

supervision when supervising students· teacher on school practice and the relationship between 

clinical upervision and performance of tudent teachers on school pract ice. The stud) \\a::. 

carried out in selected PTCs in central Uganda. The e included three government aided colleges 

and one pri ate college in centra l Uganda. The study population inc luded che principals. deputy 

principal in charge of school practice. the director of stud ies. tutor . head teacher of the 

demonstrat ion I praccic ing schools and the econd year student teachers gi' ing a total or 360 

respondents. 

The pnmary data col lection too ls were se lf-administered questionnaires. interviews and 

ob ervarion. Data analysis was done both quantitatively using percentage · and graph . and 

qualitati\·ely in a desc riptive \\'ay to back up the quanti tati\'e data. The fi nding of the study 

indicated that che use of c linical supen ision cycle in the tra ining and a se · ment or teacher 

trainee during chool practice in PTCs is fa irl y used than other modes of upen ision. The tud) 

recommend need for creation of more awareness of tutors' responsibi licies by the principals or 

MOE through regular workshop or seminars. Government through the Mini try of' Education 

and port to plan fo r proper training of tutor in PTC . Trainers \·vho arc expert· and \\ell 

qualified in the area of supervision management should be used to equip student teacher with 

rekn1111 "kill to gen ing I producing a ki ll ed teacher and Go\·emment should increase on the 

pre . budget to specifica ll ~ cater for supervi ion of rudent teacher during school practice. 
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1.0 Introduction 

CHAPTER Ol\E 

I NTRODUCTION 

This chapter inc ludes the background to the tudy, statement of the problem. purpo. e of the 

study. object ives of the study. re earch questions. significance of the study. scope of the ·tud) . 

the theoretical frame work and the conceptual frame work for the purpose of guiding the tud). 

1.1 Background to the Study 

1.1.J Historical Background 

It i the responsibi lity of the government to provide quality education to its citi zen . The United 

ations charter ( 1989). and Jorn ti en. ( 1990) assert that all nations should be able to provide 

education fo r all (EFA) by 2015. The government of Uganda has already embarked on thi task. 

It ha ' made huge investment in the education ector at all levels through the nh er al Primary 

Education (UPE) and Universal econdary Education ( SE). It is also financing go' ernment 

aided Primary Teachers· Colleges (PTC) and other higher institutions or learning. The 

government ha made all these inve tment becau e it considers education to be a priority. The 

government also considers educat ion as a too l in individual and national development. Primary 

schools are expected to provide quality education to the citizens thrnugh the primary school 

teacher~ a a foundation to all other level of education. 

Ta!..ing the final deci ion to become a teacher after ··Q" or ··A·· leYel depend on many factors. 

l he e include; marks obtained the ocial economic tatus of the fami ly. need to ha' ea teacher in 

the fam il:. interest in the teaching profes ion and many others. Wherea trainee join co lleges 

v\ ith varying reasons. experience and expectations. it remains the task or the college to groom 



them into performing teachers. One of the ways through \\·hich tutors help teacher trainee · to 

obtain ba ic skills of teaching is b) upervising and guiding student teacher during practical 

teaching/ school practice. Supervising training teachers during this exercise is a normal routine in 

all teacher training colleges. It is believed that timely and effective practi cal teaching up~1Yision 

is of immense value. In order for a student teacher to qualify as a pri mary teacher. he/ she must 

undergo professional guidance in terms of conducting a lesson. The student teacher must also be 

able to plan for the teaching learning process. At the same time he/she must al o be guided on 

ho'' to gi,·e assignments and control the class. Through this professional guidance. the tudent 

teacher is guided on ho,,· to organize a conducive learning environment. Also. the student teacher 

needs to be guided in all those aspects that make up an effecti,·e. confident, skilled and 

performing teacher. 

Teaching is essentially founded on professional relationship (Cockburn, 100 I). Therefore it 

cannot be defined in terms of a set of acti vitie or actions that work in any circum tance. 

HO\A.e\'er it can be defined in terms of expectations. Teachers are expected to ha\ e appropriate 

kno" ledge. They are also expected to plan the \York. take account of ,,·hat pupil alread) knO\\ 

and other ·. Primary teacher col le~es have al ready discovered that prac tical teaching and 

in truction supervision of student teachers is valid. effective and useful if a a college the) ha,·e 

agreed upon a et of criteria which can be appl ied by any tutor to any subject to guide tudent 

teachers perform wel l. uch criteria are u eful when used as a prompt check Ii t during planning. 

oh en ing and making notes about the acti\'itie that follow thereafter (Loui Cohen. La\\ rence 

:Vian ion. Keith P.1orrison and Dominic Wyse 20 I 0). 

The tutors therefore should exhibit skills of experience and effective pracritioncr. l hesc ski ll 

include \Vorking together with the student teachers. planning, ob erving and recording. 
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anal) ing. guiding and setting a platform for funher planning. It become the) c~cle. I utor mu t 

al o be commined to the task ac; wt>l l a being a sensitive counsellor who mu t hm e excellenr 

inrerper onal communication skills. Pre- service Grade tlu·ee teacher trainee are trained for a 

period of two years after ··o" or ·'A., level regardless of the background. Within these t\YO years. 

it i solely the duty of the individual training college to mould these trainees into ethical and 

competent teachers. These student teacher must be fully ready to rake on the noble profes ·ion of 

t aching in the primary schools. For this to be achieved. tutors have to ensure that rhe 'e trainee 

are thorough!} prepared for the job. 

rudent teachers· performance during school practice highly depends on the llltor ·· effecti,·e 

practical teaching instruction supervision practices. lt should also be accompanied by sy tematic 

guidance. professional follow up of the student teacher before. during practical teaching and after 

the e ·erci e. The profess ional guidance they undergo during training highl) infl uence the way 

the) perform and manage the classe after training. Therefore srndent teachers· performance 

during school practice may be highly influenced by the tutors' instruction upen i ion practices 

that the) employ \\'hen supervi ing and guid ing tudent teachers on school practice or practical 

teaching. 

1.1.2 Theoretical Background 

The tudy of the influence of in truction supervision modes on student teacher performance 

during chool practice is modelled vn the theory of cl inical supervision u ing th~ collaborati,·e 

approach ad' c.mced by Gold Hammer and Cogan in the late 1960 . This model utilizes a 

collaborati\e approach by the supervi or and the supcn·isee to constructin:!l~ and con ti nuous!) 

impro,·e in Lruction. cheson and Gall ( 1997) explain the cl inical upen ·i ing model to include 

three ba ic processes; pre-conference. observation and post or feedback conference. rhis direct 

3 



interaction between the student teacher and supervisor emphasizes an accurate under tanc.ling of 

practices and specifically identifying areas of improvement. Clinical supervision pro\'ides the 

student teacher with an action plan to meet instruction improvement goals after conferencing 

with the supervisor after an observation. 

Defining the goals of the observation and evaluation during the pre-conference assists in the 

assessment of instruction. This collaborative model creates a counselling- guidance setti ng and 

helps student teachers to better perform a job according to their capabilities. 

1.1.3 Conceptual Background 

In academic settings. it is important that the supervisor careful ly considers the ite placement of 

each supervisee. The supervisee's goals for the cl inical internship will be useful in making this 

determination (Bernard & Goodyear. 1998). There should be a managerial plan for maintaining 

contacts with the super isee' s site; these can be accomplished in person, online, by email. or by 

telephone. It is important that the site supervisor knows when these contacts •.,vii i occur and what 

method of contact will be used. It might be necessary for a un iversity supervisor to become more 

involved in an internship placement under at least three conditions: 1) incon istency in 

performance expectations of the supervisee. 2) incompatibility between expectations and the 

reality of the internship facil ity. and 3) inconsistency between expectations of the educational 

facility and the fie ld site (Leonardelli & Gratz. 1985). 

When considering an internship site. supervisors need a thorough agreement of understand ing 

including all procedural considerations such as emergency contacts and means of evaluation. 

Furthermore. quality control needs to be consistently monitored by the faculty supen isor in 
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university internship placements. For instance, all standards associated with accreditation. 

certification and/or licensure must be met (Bernard & Goodyear, 1998). 

The management and administn1tion of supervision and the training of new professionals should 

be taken as ser iously as performing counseling. Since there are very few models concerning the 

professional development of superv isors, it is important to continue to seek consultation and 

professional development activities. It is important to obtain professional and personal suppo rt, 

know yourself, stay info rmed, get feedback, and go slowly (Bernard & Goodyear. 1998). 

1.1.4 Contextual Perspective 

Supervisors in train ing often have substantial life and professional experience to assist them with 

becoming clinical supervisors and managing the process. Three important areas for supervisor 

training include theoretical model s, supervision research, ethical and professional issues . 

Reading superv1s1on classics such as Searles (1955) and Stoltenberg ( 198 1) will expose 

supervisors-in-training to some of the original work in this d iscipline and prov ide suggestions for 

the management of the supervision process. 

Unfortunately. the best intentions of any supervisor can be weakened by poor managerial and 

administrative skills. To be a good manager, it is imperative that supervision guards against 

burnout. Taking good care of self is paramount in effective administration of all that occurs 

during clinical internship and work-related supervision. In terms of a senior member prov idi ng 

supervision to a junior member, this is a relative term. An arguably better dichotomy is expert­

novice. University supervisors with no more experience than their doctoral internships ha\'e been 

assigned to supervise seasoned teachers with years of experience who have returned to school to 

obtain a doctorate . 
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The enior/j unior di tinction is an art ifact of university power hierarchie and is clear!; not 

neces ary in the definition of supervision. Howe\'er. more experience is bener than less 

experience when pro' iding clinical superYision. 

Bernard and Goodyear (1998) have asserted that a good supervisor does not necessarily need to 

be \'ery effectiYe since a supervisor 's mai n function is to oversee and guide the efforts of the 

supervisee. The supervisee provides the counseling. which may be influenced or directed b) the 

supervisor. Supervision does not have to be provided by members of the same profession. ln fact. 

man) doctoral level supervisees in the counseling profession are supervised by indi,·iduals "'ho 

identify with another helping profession. 

Administrators of supervision should have the knowledge and skills needed ro pro\' ide kaded1ip 

to the supervision program staff. as well as the counseling program staff members. "Personnel" 

\\'ithin the respon ibility of the upervi ion administrator may include uperYisors. supen i ees. 

·upport staff, and clients. Ideally, upervision administrators are or ha\ e been exemplary 

supervisors (and counselors) and are well grounded in the knowledge. sk ill s. and experiences of 

effectiYe coun eling upervi ion. They ha e developed their O\\·n model of super\'ision and 

knO\\ its steps. procedures. and a v. ide repertoire of techniques. 

Lt is benefi cial if admin istrators model these and other basic skill s to better assure such sk ill 111 

the supervisors and counselors with in their responsibil ity. 

' upen isor and their administrators are involved in relationships with a myriad or dynamics. 

Prerequisi te to ki lled administration is having the interpersonal skill necessary to counsel. 

. upervise and admini ter such a relationship-based program. These re lationsh ips should be 

characterized b) mutual respect. t\.\'O-\\ay interactions and a collaborative spirit. 
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Administrators establish the climates within which their programs operate. Their values are 

reflected in the program and by the supervisory staff ff they va lue ethical practice. the worth and 

dignity of each indi vidual. such are the values of the depa11ment. agency. or busine s. If their 

personal interactions are characterized by trust and re pect. those become hallmarks of the 

in terpersonal climate of the staff. A ro llaborative leadership style sets a different climate than an 

authoritarian one. 

Usuall y. program administrators are protectors of the rights of the super isors. supervisee . other 

staff members and clients. They need skills to intervene if needed. Dissatisfied clients. ha\' ing 

first discussed their issues with their counselors and then the supervisors. may bring their appea ls 

to administrators. Thus. administrators must listen well and evaluate cases and di pules fairly. 

Weber. & McKeever. 1983). Therefore. if teaching is structural. supervision should provide clear 

boundarie between supervisor and student teachers. Strategic supervisors should fi rst encourage 

supervisees to change their behavior. then once behavior is altered. initiate di scuss ion aimed at 

supervisee intuition. One wonders what is happening in supervision of student teachers in 

Uganda particularly in central Uganda. 

Bernard and Goodyear ( 1992) summarized advantages and disadvantages of clin ical supen·ision 

models. When the supervisee and supervisor share the same orientation. modeling is maximized 

as the supervisor teaches -- and theory is more integrated into training. But. when orientat ions 

clash. conflict or parallel process issues may predominate. 

ln summai"). is cl inical supervision mutually exclusive. or do they share common ground? 

Models attend systematically to a safe supervisory relationship. task-directed structure. methods 
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addressing a vari ety of learning styles, multiple supervisory roles, and communicati on skil ls 

enhancing listening, analyzing, and e laboration .. 

1.2 Statement of the Problem 

The Government through its Ministry of Education and Sports as well as private school owners 

consider provision of quality Education in primary schools as a criti cal area of concern, which 

should spearheaded by the teachers. What teachers do at thei r places of work is a replica of what 

they go through during training. But reports show that despite greatl y increased access to basic 

Education, quali ty education and achievement of minimum learning competences are still a 

cha llenge. There are a number of underlying causes to this challenge. the teacher. and how 

he/she prepares and teaches is central among all. This is because ·'No education system can be 

better than the quality of its teachers'' (white paper 1992) While the tutors are expected to ensure 

qual ity of their graduates by working closely with the student teachers in planni ng the lesson. 

observe while the student teacher is teaching and taking time to talk about the lesson together. 

sometimes student teachers qualify with little knowledge of organizing and teachi ng lessons 

effectively (UNEB 2014). The extent to which tutors help student teachers is be lieved to highly 

determine their performance during school practice. This study was set out to examine the modes 

tutors use when carrying out instruction supervision during school practice and thei r infl uence on 

the student teachers' performance at college during school practice. 

1.3 Purpose of the Study 

The purpose of the stud y was to investigate the influence of c linical supervis ion on student 

teachers' school practice performance in selected primary teachers colleges in central Uganda. 

8 



1.4 Objectives of the Study 

The study was guided by the following objectives; 

I. To examine how tuto rs use clinical supervision when supervising student teachers on school 

practice 

2. To examine the relationship between Clinical superv1s1on and performance of student 

teachers during school practice. 

1.5 Research Questions 

The study was to answer the following questions; 

I. To what extent do tutors use Clinical superv1s1on when superv1s111g student teachers on 

school practice? 

2. What re lationship exists between clinical supervision and performance of student teachers 

during school practice? 

1.6 Scope of the Study 

This includes Geographical. content and time scope. 

1.6. I Geographical Scope 

The study was carried out in Centrai Uganda. a region which comprises 24 districts (as of year 

2010) with Kampala as the regional capital also the capital city of Uganda. Central Uganda was 

selected/ preferred because it was accessible to the researcher. This made distribution and 

collection of questionnaires easy. In case of any more consultations it was easy for the researcher 

co go back to the se lected colleges and got the required missing information. 
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1.6.2 Content Scope 

The content scope examined the extent to \\·hich tutors used Clinical supervis ion when 

super\' ising student teachers on school practice and examined the relationship betv;een clinical 

super\'ision and performance of student teachers during school practice. 

1.6. 3 Time Scope 
Time scope for inquire was 2008-2015. This was period was selected basing on the outcry by the 

school administrators of the performance of the newly qualified teachers. lt was noted that most 

teachers ,,·ho qualified within this period lacked the skills of teaching effectively. lt v;as assumed 

that the teachers ' failure to teach effectively was majorly caused by lack of proper guidance and 

assistance given to the student teacher during schools practice. 

I . 7 ignificance of the Study 

The government through the Ministry of Education and Sports plus other organization that are 

charged with the responsibility of maintaining quality education in the country \\ill benefit since 

the teachers produced \\ill be able to match with the society needs in terms of pro\·id ing quality 

education to the national . 

The reacher training colleges will benefit since clinical supervision will be critically analysed 

and put to good practice and will as well lead to proper planning for the training of teachers in 

the country. 

The findings v.:ill also enable policy makers to come up with relevant policies and regulations 

that will enforce improved performance during practical teaching in the colleges. 

lt will also enable the college administration to follow up the tutors· effectiveness in guiding 

student teachers before and after supervising them. It \Nill also enable the individual college 
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admin istration fo llow up and critically analyse the tutors· perfo rmance in terms of supen ·ising 

student teachers on school practice. 

The study findings are expected to stimulate further debate amongst researchers so that more 

analytical studies in the fie ld of clinical supervision is en isaged by academicians. 

Final ly. the finding of this study will have an additive effect on the existing body o r knowledge 

and will act as a reference point and or a baseline for further research in how cl inical supervision 

is used by tutors in all primary teachers · colleges throughout the country. 

1.8 T he T heoretical Framework 

The study of the influence of clinical supervision on student teachers performance during school 

practice is modelled on the theory of cl inical supervision using the collaborative approach 

advanced by Gold Hammer and Cogan in the late 1960s. This model utilizes a collaborative 

approach by the supervisor and the supervisee to constructively and continuously improve 

instruction. Acheson and Gall ( 1997) explain the clin ical superv ising model to include tlu·ee 

basic processes; pre-conference, observation and post or feedback conference. This direct 

interaction between the student teacher and supervisor emphasizes an accurate understanding of 

practices and specifically identifies areas of improvement. Clinical supen·ision prov ides the 

tudent teacher with an action plan to meet instruction improvement goals after conferencing 

with the supervisor after an observation. 

Defining the goals of the observation and eva luation during the pre-conference assists in the 

asse mem of instruction. This collaborative model creates a counsell ing- guidance etting and 

help student teachers to better perform a job according to their capabi lities. 
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1.9 The Conceptual Framework 

The influence of Cl inical supervision on smdent teachers· performance during school practice in 

selected primary teachers· colleges was based on the conceptual framework belOv\': 

Figure 1.1 : Conceptual frame work showing the independent variable, dependent vari able and 

extraneous variables showing the relationship between clinical superYision and student teachers· 

school practice performance 

INDEPENDENT VARIABLE 

Clinical supervision 

Pre observation( planning session) 

Observation( lesson in progress) 

Post observation (confe rencing) 

' 

EXTRANEOUS VARIABLES 

Institution culture 

government po licy 

school environment 

. 

Source: Adopted and modified from yamusana (20 I 0) 
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DEPENDENT VARIABLE 

Student teachers' performance 

- Abil ity to scheme 

- Ability to plan lessons 

- Ability to make appropriate 

instructional materials 
~ 

- Abil ity to use appropriate 

instructional strategies 

- Creating a conduci ve class room 

environment 



In figure one above cl inical supervision includes prc-obsen·ation/ planning session. obsen·ation 

(when the lesson is in progres ) and po t ob ·en ation conferencing. These affect the student 

teacher · school practice perfo rmance reflected by the student teachers· ability to . cheme. plan 

the le on. making appropriate instructional materials. use appropriate instructional trategics. 

create conducive classroom environment. KnO\\ ledgebi lity o r the student teacher and the 

classroom managerial skills. I Iowe\·er. there were ex traneous variables \\ hich could affect the 

stmknt teachers · school practice performance. I he e un: institutional culture. gon~rnment polic) 

and the school cnYironment. In this study the extraneous rn riable nH.:ntioncd above ''ere 

comrolled duri ng the investigations by excluding them completely from the re. carch instruments 

so as not to affect the fi ndings or the stud). 

1.10 Definiti on of Operational terms 

Priva te institution 

Refers to education institution sturted b: indi\ iduab or organizations hut not the go\ crnmenl. 

and 1m1) not recei\ c regular assistance from the gon~rnmcnt. 

Primary ·chool 

Is an institut ion in which children rece ive the fi rst stage or education that la)S a fl.H1ndation in 

literacy and numeracy .lt may be preceded b~ urscn education or not. Children general!) 

attend primar) chools from around the age or Ii' c un til the age of cle' en or more. 

Rcligiou founded chool or in ti tution 

Refers to education institutions establ ished under the authorit: or a particular religiou bod:. 

example: catholic. Anglican church. Islam or an;. other. 
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Performance 

The accomplishment of a given task measured against present kno'' n standards or accuracy. 

Practices 

Perform an activity. exercise or a skill regularly 111 order to 1111pro,·e or maintain one·s 

proficiency. 

Clinical supervision 

The provision of guidance and feedback on matters ol' personal. profess ional and educational 

development in the context of a trainee· s experience b\ pro,·iding safe and appropri ate 

profess ional guidance. 

Education supervision 

Teaching of speci fic skill s and competences helping the learner LO de,elop se lf - suffic iency in 

the on-going acquirement or acq uisition of skill s and knowledge 

Jn truction supervision 

An aspect of checking quality out- put in primar) schools. It is designed to e,·aluate educational 

in-put and ou t-put. 

Profess ional relation hip Involves working ,,·ith other people to fulfil your professional 

obligations. 
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2.0 Introduction 

CHAPTER TWO 

LITERATURE REVIEW 

This chapter presents views of other writers concerning Cl inical supervision and the teaching 

learning process. This is in relation to student teachers · performance during school practice as 

influenced by how tutors use clinical supervision in training colleges. It is divided into \ ariou 

scctiuns. 

2. 1 Meaning of Clinical instruction Supen 1i ion 

The function of supervision in any organisation is to oversee performance. Tutor refer to the 

same meaning to help student teachers improve performance before leaving the traini ng colleges. 

Alfonso and evi Il e ( 1995) define instruction supervision as behaviours designed by the 

organization that affects teacher behaviour to fac ili tate pupil learning and ach ieve goals of the 

organization. 

upervision i the cycle of activities between a supervisor and a teacher wirh the objecti\ e of 

improving classroom performance (Patrick & Daw on. 1995). They furthe r de cribc upervi ion 

as implementing cmriculum. planning. classroom management and in truction technique . 

ergiovanni & tarratt ( 1993) view instruction supervision as a focus for impro,·i ing the 

teacher · knowledge. ski ll s and abil ities. Thi will then lead to making informal deci sions and 

effective problem olving. The intent of instruction supervision is to assist student teachers in 

improving in truction (Gold hammer & Krajewki. I 993). 

Following the above definitions of instruction supervision. it is clearly hown that the intention 

of the exercise is to change behaviour for better performance. Where there i supervi ion. there is 
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also achieving organization goals through improved performance. Individual goal of different 

training college may vaf). however improvement of the teacher performance is a common goal 

of instruction upervisors (Glickman et al. 2001: Zepeda. 2003). 

Supervision is the link between teacher needs and organization goals (Glickman. 2009). The 

complex ta k of supervising teachers incorporates many different functions and ta ks to achieYe 

the goal of improvement (Glickman, 1990). The evolution of instruction supervision i e\ ident 

throughout history as a reflection of learning theory and social and po li tical influence (Fine. 

1998). The department of supervisors and directors of instruction of the ational Education 

Association. ( 1996) defined in truction supervi ion as all actiYitie b) ,,·hich education officer 

may express leadership in the improvement of teaching. Such activities as obser\'ation of 

classroom instruction. conduct of teachers· meetings. groups and individual conferences arc 

clearly within the meaning of this term. ln order for student teacher co acquire the intended 

skills during train ing. there must be collaborati e approaches to instructional supen ·ision in the 

form of clinical supervision. ergivanni & Starrat ( 1995) suggested other means of collaboration 

including peer supervision. elf-assessment and action research. 

2.2 Purpo e of upervising Stt .. Jent Teachers on chool Practice 

The student teachers· first day school visit for school practice has a mixture of anticipating, 

anxiety. excitement. eagerness and trepidation. These are entirely natural and to be expected. 

(Loui Cohen) fu11her states that changing from a pupil to a teacher i not a simple change. 

The teacher has many questions around him or her. Following Louis Cohen·s statement. it is 

very clear that tho e training to become teachers will find themselves going to class a teachers 

not pupils. In this ca e, thorough preparation is of great importance. 
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This will mean changing from a pupil to a teacher. Such change needs a lot of preparation and 

guidance. Good preparation and help to these teachers will enable them contain and manage the 

change well. upervision involves assisting in the improvement of teaching (Glickman et al. 

2001 ). This means that tutors need to supervise the student teachers if these teachers are to 

improve and perform better. 

ln so doing, the student teachers will be helped to improve on their perfo rmance in terms of 

teaching. Systematic and \Veil organized instruction supervision should be practiced in order to 

he lp the student teacher perform as expected during school practice 

A student teacher receiving direct assistance is a crucial component of a successful train ing 

(Rosenhltz, 1995). Direct assistance to a student teacher·s classroom behaviour is Yery crucial. 

Each student teacher needs to be given enough time by the supervisor (tutor). There is need to sit 

and plan together. The tutor shares student teacher's weakness and strength. This will help the 

latter and the fo rmer work well together which will make the student teacher to gain confi dence 

if improvement in performance is the goal. 

Pophan1 (2008) Says that instruction superv1s1on should implement a fom1ative process to 

enhance teacher effectiveness and improvement in performance. 

In order to help student teachers perform well. tutors need to fo llO\v up th is performance. 

Formative supen·ision is on- going. It should be done during the period of practicing. Identifying 

areas that need support and providing that support to the student teachers. The tutors· ro le 

therefore will not be supervising a student teacher, make a critique fo rm and go through a few 

mistakes done by the student teacher. It must include fo llowing up the individual teacher. The 
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tutor fol lowing this teacher means that the tutor already knows the weaknesses and strengths of 

this student teacher. The tutor will therefore be in position to assist the teacher for better results. 

Cockburn. (2001) funher stresses that guidelines concerning teaching strength and areas for 

improvement typically forms a basis of feedback. This implies that supervision of student teacher 

is of great importance. It leads to helping tudent teachers develop professional sk ills that they 

need during the teaching learning process. 

A curriculum is only as good as the quality of its teachers. Positively. a curriculum is enriched by 

the creativity and imagination of the best teachers. egatively. it is vitiated by the limitations of 

poor teachers and poor teacher training (A Nigerian workshop on primary education organ ized 

by the 1 igerian Education Research Council April- 25 -May -2009). 

2.3 How tutors use Clinical Instruction Supervision 

One of the most difficult jobs of the institutions that train teachers is supervision of instruction 

(Jackson. 2001 ). Wragg (1997) describes the observation of a tra inee teacher as a difficult task. 

He further suggests that many areas of classroom management can be obserYed when they are 

given opportunity and time to sit back and observe. This can be done by participating in a lesson 

from the beginning up to the end. Observation times are an ideal way of learning from the class 

teacher how they achieve the working system that they do (Wragg, 1997). 

The practicing teachers bring to their work a minimum of professional preparation. The task of 

the tutors is therefore to teach the teacher to demonstrate. coach and direct them at work. 

Therefore, the following list of responsibilities enables the tutor to determine what activities are 

necessary in order to assist the student teacher: 
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The supervisor's first responsibility is to the pupils in h isfher class. This must be kept in mind if 

the public. administration. and pupils are to continuously support the student teaching program. 

Prepare pupils to work with a student teacher and notify the parents that there will be a student 

teacher in the classroom. 

Prov ide a working area for the student teacher (a desk or table) and share responsibilities 

whenever possible. accepting him/her as a co-worker and professional person. 

Acquaint the student teacher with pertinent school policies and regu lations. philosophy. 

priorities, and assessment criteria. Immediately involve the student teacher in specific classroom 

tasks. Plan a schedule with the student teacher for assuming responsibilities of the classroom. 

which will allow the student teacher to assume increasing respons ibility as he/she exhibits 

readiness to do so. 

Require the student teacher to be solely responsible for al l planning. preparation. instruction and 

evaluation for a minimum of one day before the first progress report. o ne week before the Mid­

Term Evaluation and an additional two weeks before the Final Evaluation to demonstrate the 

continuity of instruction and teacher accoLL11tability. Gu ide the student teacher in preparing dai ly 

lesson plans, unit plans. and tests and approve and critique all plans before they are taught. Assist 

in under tanding and applying evaluation techniques. 

Demonstrate a variety of effective teaching techniques and arrange for visits to other classrooms 

from time to time. Guide the student teacher in developing and understanding the skills of self­

eval uation. 
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Evaluate the quality of the student teacher's performance and engage in frequent conferences 

with the student teacher to ensure continuous progress and/or early identification of problems. 

Encourage the student teacher to participate in community activities . Help the student teacher 

relate theory to practice. Keep a record of attendance and tardiness of the student teacher. If 

excessive absences or tardiness are observed, report this to the chief supervi or or Director of 

Field Experiences. Prepare and submit evaluation reports according to schedule. 

This can only be done in the two practical teaching sess ions within the two years of training at 

their respecti ve co lleges. Therefore. it is upon the tutors to do their guidance and supervision 

well within these two years of training so that all training teachers leave colleges with the basic 

skills that can enable them to run and manage the class effectively. Kumoski. ( 1996). states that 

clinical instruction supervision is a leadership instrumental act, whose ultimate aim and purpose 

is to improve classroom instruction. 

Whiles and Bond. (2000) indicate that supervisors are administrators who need a very 

specialized set of skills amongst which there is need to work with student teachers. Knowledge 

to work with individual student teachers is of great importance if student teachers are to benefit 

from thei r two years stay at the coll eges. Student teachers come to co lleges with varying needs, 

interests. ambitions and others. Selecting appropriate approach to handle these individual student 

teachers · differences w ill enhance their anai nment of the intended goals. Taking the swdent 

teachers as a big group and dealing with them together will hinder their performance. 

n1dies on supervision revealed that supervisors can model their supervision around a variety of 

supervision approaches (Justen, McJunkin, & Strickland. 1999). The supen ·ision models are 

blueprints of the dynamics of the supervisory transactions between the supervisors and the 
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student teachers. The transactions vary according to the different supervi or/supervisee 

expectations. relationships, and anticipated outcomes for each model ( to iler. 1996). According 

to W. cott Hopkins & Kenneth D . Moore ( 1995). there are various models of supervision which 

include clinical supervision (Goldhanm1er, 1969), contextual supervision (Ralph. 1998). 

differentiated supervision (Glatthorn. 1997). conceptual supervision (Beach & Reinhanz. 1989). 

and developmental supervision (Glickman. 1990). However, this study concenh·ated more on the 

··clinical supervision moder·. 

Clinical supervision model involves a supervisor asking questions before and after a supervisory 

interaction that encourage reflection and self-analysis by the student teacher (Cook. 1996). 

Actually there are three basic µhascs which require the working together of the two parties. 

These include planning. observation and feedback which lead to further planning. ln other words 

thi s becomes a cycl ic process. The practicing teacher must play a much bigger role in controll ing 

the smooth running of the teaching exercise because it is that teacher who wi ll practically 

demonstrate what was planned. 

Accord ing to Scott & Kermeth ( 1995). clinical supervision model consists of fi ve steps that form 

a cycle as fo llows: 

Pre observation conference invo lves establishing a common frame of reference fo r the planning 

of the observation ; Establishing or re-establishing rapport between the student teacher and those 

supervising; and examin ing the lesson plans to be implemented during the observation and 

discussing specific topics such as: objecti ves, teaching strategies, specific learner characteristics 

that may impede the lesson. The method of evaluation to be used to measure the objectives, 
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examining critically the questioning to be used in the lesson and formulating a que tioning 

strategy for the student teacher tc en.ranee the lesson. 

Other areas fo r discussion include: The method of data collection (audio. video. or sc ript). ,..,-hat 

i to be done with the collected data. tasks for the supervisor and the tudent teacher. what 

research on the instructional process the student teacher plans to employ in the lesson. as well a 

developing understandings about the procedures in the rest of the clinical obsen at ion cycle 

( colt & Kenneth. 1995). 

econdly there is observation which aims at providing an objective record that mirror ''hat the 

student teacher actually said and did during the instructional process using ,·ideotaping. audio 

tap ing and scripting. Blase & Blase. (2000) state that effective instruction supervision hold up 

'·mirrors". which serve as ··another set of eyes·· and are .. cri tical friends .. to student teachers. To 

thi . supervi ors should help students teachers identify themselves clearl y. '"' hich call fo r the 

observer to be neutral by neither inte··acting nor interfering in the classroom acti\' ities. 

Cockburn (2007) noted that being obsen·ed can be a daunting experience C\ en for the most 

capable student teacher. When student teachers sta11 teaching. they are not used to the constant 

invo lvement needed to make sense of everything that is happening in the classroom. There is a 

lot to take in. Therefore. Tutors need to be aware of this concern about where to start from b) 

identifying specific targets crucial to student teachers' development which must begin 

immediately in the classroom. It is therefore important that the tutors and the tudent teachers 

work as a tean1 and talk about the student teachers· progress together. This hould be een as an 

es en ti al part of the tutor"s visits to the rudent teachers· classrooms. 
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The analysis and strategy involves analysing classroom data and developing appropriate 

strategies that wi ll lead to an improvement in the instructional process. The supervisor takes the 

observational data, goes through it and labels the cause and effect situations that have been 

recorded. The decisions/actions are divided into categories that were agreed on in the pre­

observation conference. 

A suggested sequence of data anal ysis is that the supervisor analyses the data for examples of 

strength patterns; then student teacher identifies the strength patterns in an independent self­

anal ys is of the observational data; then an independent se lf-analysis of the observational data to 

identify the needed growth patterns by the student teacher; and lastly an analy is of the 

observational data to detennine where growth patterns are needed by the super\'isor (Scott & 

Kenneth. 1995). 

fV) Post-observation conference which is aimed at providing feedback and guidance to improve 

instruction, reward the appropriate student teacher behaviour, provide a uthentication of student 

teacher instructional patterns. provide techniques for self-improvement. and provide an incentive 

for professional self-analysis. This can be done through Audio-taping the post-conference. as 

recommended by many educators. to provide suffici ent documentation for the successful 

completion of the post-conference analysis (Scott & Kenneth. 1995). 

V) Post-observation analysis which focuses on the supervisor's role. in\'olves the supervisor 

requesting an examination by another supervisor to detetmine the effec tiveness of the 

supervisory role b) analysing the supervision tape using a designed tool. 
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The characteristics of the model, which is based upon trust between the student teacher and the 

supervisor, require individualized. close. and supportive supervi sion to provide the structure for 

changing the student teacher .. s auitude toward supervision ( cott & Kenneth.1995 ). 

The clinical superv1s1on model is not always welcomed by universities and public chools 

including colleges though taken to be the best model for this cause. because it requires a serious 

commitment of time and resources; and a change in supervisory attitudes o f student teachers. 

public school personnel and university personnel (Cockburn, 2007). 

In summary, the above stages can be presented as seen in the table below. 

Clinical superv ision calls for individual help putting in place a systematic follow up. This is why 

it is cyclic. It is al so believed that teachers who are full y prepared stay in the teaching at much 

higher rates than those who lack key elements of instruction supervision hence improved 

teaching and learning. 

Under clinical superv1s1on the supervisor takes into acco unt the superv isee· s readine s for a 

particul ar teaching task by adjusting their supervisory approacb to the supervisee · s 

deve lopmental level at that task (Ralph, 1998) 

The supervisor acts as a mentor, and the student teachers focus their efforts v:here they are 

needed most (Glatthorn. 1997). The supervisor considers occupational factors that ma) affect 

how a student teacher does his or her job as they advise him or her on how to teach (Beach & 

Reinhartz. 1989). 

In summary. it is reall y important fo r beginners to have systematic, intens ive monitoring in the 

first year. Having weekly support and in class coaching in the first year for fine sk ill tuning is 

necessary. This wil l al so involve skills for planning lessons and for problem solving and about 
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things that come up in the classroom. This calls for someone experienced during the critical 

moments of the beginning teachers · first year of training as primary teachers. 

Blase & Blase. (2000) state that effective instruction supervision hold up ··mirrors'', which serve 

as "another set of eyes" and are "critical friends" to student teachers. To this superv iso rs should 

help students teachers identify themselves clearly. They should be given chance to discuss their 

own strength and weakness foliowi,ig the lesson taught instead of the tutor taking the ro le of 

evaluating the lesson alone. The student teacher must be given chance to contribute. This can 

only be achieved if there is working together and provision of enough time. What the tutor 

records about the lesson assist the practicing teacher to see his /her lesson wel l and ta lk about it. 

Therefore objective recording of the classroom interaction by the tutor is very important. since 

tutors are overseers of the teaching process. Well- structured practices will enhance student 

teacher's performance. To this McEwen, (2000) has it that fonnative supervising should embrace 

growth, change and respect student teacher's knowledge, understanding and abilities. 

2.4 The relationsh ip between Clinical instruction supervision and performance 

The training in terms of practical teaching which student teachers get in colleges highly affects 

their performance during school practice. Tutors need not only to observe lessons only but also 

consider other factors that fo1m up rhe teaching profession such as the classroom envirom11ent. 

scheming and lesson planning plus many others. Cohen et al, (2010) believe that the success of 

the student teacher achievement relies on the sensitive support given to the student teacher. They 

further stress that this support is given by the appropriate tutors who should advise and help the 

student teachers in matters concerning: 
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How to teach particular subjects: developing student teacher understanding of the learner: record 

keeping and report writing; assessment; preparing. plalUling and teaching ;and appreciating hov• 

pupils learn and how learning can be planned (Cohen et aL20 l 0). 

Some of the questions student teachers may have as they move toward the school gate include 

among others: What he or she wi ll teach? What the class looks like? What resources will be 

needed? How he or she will keep order in the class? How to handle children with different 

disabilities, motivation and interest (McEwen, (2000).The tutor's role therefore is to have 

enough time for the student teacher. This must involve planning together. sitting behind to 

observe the lesson from the beginning to the end and then sitting together to go tlu·ough the 

lesson observed. In so doing. the student teacher wi ll be able to examine self in terms of strength 

and weakness. When such a student teacher is systematically followed up, he/she is li kely to 

register great improvement. 

However. some teachers have left teaching pre-maturely. ot because of the pay but sometimes 

they feel they cannot do the work well (Cohen et al. 20 I 0). Lack of confidence in teaching is a 

sign that this student teacher was not well guided by the responsible tutor/trainer. The tutor al so 

work as mentors to these student teachers. The tutors need to be role models of good teach ing 

practices. listening, responding and advising the student teachers (McEwen. (2000). 

ft is believed that through effective clinical instruction supervi sion, the student teacher will 

complete the course of training with the following skill s, (Cohen et aL 20 I 0). 

Helping learner enjoy learning; promoting learner independence; having high expectations of 

learners; fonning positive relationship with learners and other members of the community: being 

aware of children·s needs and rights to support them: having appropriate knowledge of the 
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curricu lum they teach; planning the curriculum appropriately; and establishing a purposeful and 

well managed learning environment. 

He /she should also have the skill of using a range of teaching strategies-+ effectively: Having 

the necessary skills to teach effectively; Assessing learners effectively and use the information to 

enhance teaching and learning; Providing appropriate feedback to learners; as well as evaluating 

and criticall y reflecting on the practice in order to improve teaching, (Cohen, et al, 20 I 0). 

In view of the above statements, the student teacher's performance is not only judged from the 

physical teaching, but it a lso involves other class activities/skills related to the teaching learning 

process. Supervision of instruction is such a mon itoring function and its root concern is in 

enhancing the quality of teaching (Lewis & Mi el. 1992). 

Cockburn. (2001) suggests that whatever influences the performance of a student teacher during 

school practice depends on his / he, ability to take on hi s I her responsibilities amicably. The 

fol lowing list of responsibilities for the student teacher will help ensure better performance of 

tudent teachers if taken on wi th a positive attinide during thi s experiencing time: 

Become fami liar with school pol icies and practices and work in a manner consistent vvith them. 

Become thoroughly acquain ted with classroom facilities and learn the procedures used by the 

supervising teacher. Become acquai~ted with instructional materials avai lable in the school and 

schoo l district. Become familiar with the community and its relationsh ip to the educationa l 

program. Plan thoroughly. in writing. for all teaching responsibilities. An acceptable lesson plan 

is expected for every lesson to be taught. Be punctual and attend each class dai ly. whether 

teaching or not. 
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Inform the school in advance of anticipated absences, or as early as possible on the day that an 

emergency arises. Make time available for conferences with the supervising teacher and the 

college supervisor. Continuously evaluate personal progress with the supervising teacher and 

college superv isor. Attend and participate actively in all student teaching seminars. 

otify supervisors of any persistent problems in the student teachers· teaching. Demonstrate the 

knowledge, instructional assessment and professional competencies as described above in the 

evaluation section. Therefore, any deviation from the above will deter performance of student 

teachers during school practice. 

On the other hand. Cleary (1988) suggests that supervision of student teachers itself is a complex 

process which also may affect their performance. In the same line. Maposa & Ndamba. (2012) 

considers the barriers to improved student teacher supervision as the key determinant of student 

teachers· performance. 

Cockburn, (200 I) suggests that what ever influences the performance of a student teacher during 

school practice depends on his I her ability to take on his I her responsibilities amicably. The 

fo llowing li st of responsibilities for the student teacher will he lp ensure better performance of 

student teachers if taken on with a positive attitude during this experiencing time: 

Become fami liar with school policies and practices and work in a manner consistent with them. 

Become thoroughly acquainted w ith classroom faci liti es and learn the procedures u ed by the 

supervising teacher. Become acquainted with instructional materials available in the school and 

school district. Become fan1iliar with the community and its relationship to the educational 

program. 
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Plan thoroughly. in writing, for all teaching responsibilities. An acceptable Jes on plan is 

expected for every lesson to be taught. Be punctual and attend each class daily. whether teaching 

or not. Inform the school in advance of anticipated absences, or as early as possible on the day 

that an emergency arises. 

Make time available for conferences with the supervising teacher and the un iversity supervisor. 

Continuously evaluate personal progress with the superv ising teacher and univer ity upen·isor. 

Attend and participate actively in all student teaching seminars. otify supervi ors of any 

persistent problems in their student teaching. 

Demonstrate the knowledge, instructional assessment and professional competencies as 

described above in the evaluation section. Therefore. any deviation from the above will deter 

performance of student teachers during school practice. 

On the other hand. Cleary (1988) suggests that supervision of student teacher itself is a complex 

process which also may affect the ir performance. ln the same line. Maposa & damba. (2012) 

considers the barriers to improved student teacher supervision as the key determinant of tudent 

teachers' performance. 

The concept of effective supervision is much debated and difficult to define (Boyde ll. 1986). 

This is believed to be one of the factors that influence performance of student teachers during 

school practice. However. there are barriers to this effect \Vhich include incongruent role 

expectations by cooperating teachers and university supervisors (Applegate & Lasley. 1986). 

lack of ubstantive communication. and lack of collaboration between the student teachers and 

their supervisors ( Bhagat, Clark, & Combs. 1989: Hoover, O'Shea, & Carroll. 1988). 
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The roles of cooperating teachers and uni versity supervisors are ambiguous and not always 

clearly defined (Richardson-Koehler, 1988; Grimmett & Ratzlaff. 1986). Although the research 

literature (Zahorik, 1988) identifies different roles that supervisors assume. supervisors do not 

necessarily reflect on or communicate them. This is likely to lead to misunder tanding in 

inceractions with their counterparts. particularly. if the uni versity supervisor and the cooperating 

teacher assume different roles (Wood, 1989). Zahorik (1988) identifies three supervisory roles: 

Despite these apparently well -defined roles, the cooperating teacher seems to be most influential 

because of his/her close interaction with the student (Richardson-Koehler, 1986: American 

Association. 1991 ). Some have suggested eliminating the role of the university supervisor. who 

exerts less immediate influence on the student teacher (Bowman. 1979 cited in Wood. 1989; 

Zahorik. 1988). Marrou (1989) and Wood ( 1989). however. stress the significance of the 

university supervisor's role as criti cal. but not as one that duplicates the observing and evaluating 

role of the cooperating teacher. Scholars have suggested the uni versity supe rvisor's role as 

someone who acts as personal confident to the cooperating teacher and student teacher {Zimpher, 

deVoss. & ott. 1980) or who manages the administrative, manageri al, and technical aspects of 

supervis ion rather than the instructional or personal (Wood, 1989). 

Lack of substantive communication and collaboration (Bhagat et al.. 1989) complicates the 

supervi ory process. Limited in their interactions by time constraints because of teaching and 

research responsibilities (AACTE, 199 1; Hoover et al., 1988), university supervisors and 

cooperating teachers do not effectively communicate about their respective expectations of the 

goals of student teaching; the instructional approaches w ith which student teacher should 
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experiment (Bhagat et al., 1989; Richardson-Koehler. 1988; Zahorik. 1988); or the purpose, 

policies. and practices that guide student teaching (Hoover et al.. 1988). As a result. cooperating 

teachers and university supervi ors often misunderstand each other. lack unity in fron t of the 

student teacher. and continue to teach and supervise the way they always have instead of 

working as a supervisory team (Moon. Niemeyer, & Simmons, 1988). 

What college tutors do with student teachers in order to help them perform better during school 

practice. influences the teaching process to improve equal learning. The modes tutors employ 

when supervising the tudents has an impact on the students' willingness to work with the tutors. 

A tutor who is supportive will positively influence the student teachers' readiness to work hard. 

but a tutor who is always direct; who Jacks time to work with the student teacher will negatively 

influence the student teacher's performance. 

The work of the tutor is to influence the teaching behaviour in such a way as ro improve the 

quality teaching. Student teachers prefer working with supervisors who are collaborative. and 

respect student teachers ' vi ews and share their interests and needs concerning teaching. When 

student teachers have confidence of the job's importance, a sense of belonging to the group and 

the trust in the official relationship they are ready to attempt to improve performance Lovell. 

( 1993). 

Bas ing on the above statement. student teachers enjoy working with super isors who belong to 

them. These will be tutors who really understand the individual student teachers. This will lead 

to handling them as individuals. Where such is applicable, student teachers will ahvay seek 

guidance from such tutors. When student teachers discover that the tutors are not working wi th 

them in a collegial relationship they tend to loose trust. This will also affect their performance. 
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Supervisors typically see a fraction of one percent of the individual student teachers ' instructi on 

needs .. Whether thi s is an adequate sample depends on whether one asks the supervi or or the 

student teacher (Anderson and Hunka. 1990). 

The fact is. there are real possibilities for enor in the supervisors ' / tutors· analysis of a student 

teacher. Lack of adequate time to superv ise a student teacher 's lesson from beginning to the end 

is still a problem. When part 0f the lesson is supervised, the students are always left in a 

dilemma. It could be possible that the part of the lesson that was not supervised was where the 

biggest problem was. C linical superv ision calls for this as it goes through the three phases that is: 

pre- observation. Observation and post observation. 

Glickman et al. (2001) noted that the superv isor needs to keep these points in mind whi le dealing 

with the student teacher on what and how to implement the activities. set criteri a fo r 

improvement of what to do. A supervisor who intends to help the student teacher improve needs 

to have a crite rion to fo llow when deal ing with the student. He / she must know what to look for 

at a particular time and how this will be achieved by the student teachers. Student teachers feel 

they need a tutor I a supervisor who follows up their performance object ively. This will include 

allowing them evaluate themselves. identifying where they performed well and where they were 

unable to achieve the expected goals. In th is case. they wi ll develop the way forward being 

gu ided by thei r tutors. From Glickman's view, it is obvious that tutors must be aware of what to 

look fo r in a les on in order to help student teachers. The time tutor take wh ile supervising 

student teacher influences their performance during school practice. 

Curriculum is on ly as good as the quality of its teachers . Positively. a curriculum is enriched by 

the creativity and imagination of the best teachers. egatively. it is vitiated by the limitation of 
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poor teachers and poor teacher training. Student teachers ' performance during school practice 

highly depends on the training they have gone through during the training. Often after a ses ion. 

student teachers find it difficult to take everything in especially in the early stages of teaching. 

They find productive comments :-elating to build ing confidence . improving practice and 

considering alternatives useful to analysing their teaching and guide their learning Cockburn. 

(2007) . 

Though tutors are specialists in one or two academic areas, they are expected to assess teach ing 

in all the subjects of the primary school curriculum. This knowledge gap of the tutors greatly 

influences their awarding of scores to the supervised student teachers, which in turn affects their 

performance during school practice (Uhlenbeck et al. 2002) because student teachers do not get 

adequate professional p reparation and grounding teaching practice when assessed by lecturers 

who were non-speciali sts (Maposa & damba, 2012) . Similarly. Shumbayaonda ( 1991 ) noted 

that the effectiveness of teaching practice assessment is influenced by experience and knowledge 

base of the lecturers on practical teaching and subject content. Hence experience and expertise 

play an important ro le in ensuring effecti ve teaching practice assessment as well as the 

performance of the student teachers. 

The teaching practice assessment instrument used by the institution has guidelines on what to 

look for in a lesson. Uhlenbeck et al. (2002), identified performance assessment a commonl y 

used in assessment of student teachers · its main challenge is its va lidity and reliability. Stones 

and Morris (1981) raise the issue of reliability and validity of the assessment instrument. They 

identified challenges facing teaching practice assessment as marks awarded lack validity and 

reliability. Assessment by grad ing lacks practical value; and that it hinders the students ' 

realisation of objectives of teaching practice and can impair the student - tutor relationship. 
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With its challenges the perfonnance- based assessment is widely used in teacher trai ning 

colleges. but the question that arises is whether all tutors can apply it effectively and consistently 

when assess ing different subjects. To this effect. Brown and Brown (1990) ob erved that there 

are inconsistencies between different assessors who assess the same student teacher and. 

Shumbayaonda ( 199 1) rai es the issue of lack of traini ng on the part of tutors on how to assess 

practical teaching a weaknesses facing teaching practice and student teachers performance. 

According to Shumbayaonda ( 19S' I), it should be noted that the effectivene s of teaching 

practice assessment is influenced by experience and knowledge base of the lecturers on practical 

teaching and subject content. Hence experi ence and expertise play an important role in ensuring 

effective teaching practice assessment. One of the assumptions of this research is that teaching 

practice assessment is fraught with inconsistencies and subjecti vi ty. Hence severa l authors such 

as Rowntree (1977). Harlen ( 1987). Grounlund ( 1995). Sax ( 1989). and Makoni (2000) 

emphasize the need to ensure consistency as well as validity and reliabi lity of teaching practi ce 

assessment. 

In another study carri.ed out by Magoba , C. M., Ssenyonga. J. & Mwesigwa, R. (2012) from 

Mbarara University on the Factors Affecting Performance of Teacher-Trainees during chool 

Practice. it was found out that the challenges they faced as individuals such as poor ocial 

support from school admin istrators and supervisors from the university. too many students in 

class for some schools. poor a llocation of teaching load in various schools. and being unjustly 

shifted from their original schools of posting were among the factors that downplayed their 

performance. 
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3.0 Introduction 

CHAPTER THREE 

METHODOLOGY 

This section describes how the study was carried out. It presents the research design. the study 

population, the sample size and selection, sampling techniques. methods of data collection. data 

collection instruments. validity and rel iabi lity, procedures of data collecti on, data analysis. 

measurement of variables and ethical values. 

3.1 Research Design 

According to David & Ronald (200 l ) a research design is the determination and statement of the 

general research approach or strategy adapted for the pai1icular research process. It is the heart of 

planning (Lowborn. 2003). Therefore the design gives the research ·direction· and 'systematizes ' 

it by forming the structure of research or the ·glue ' that holds all the elements in a research 

project together. ince data was collected from different samples of the population. the 

researcher used a cross-section survey design which involved sampling the various groups of 

respondents to obtain their views on the subject as reconunended by Bryman & Bell (2007). 

Both qualitative and quantitative approaches were used so as to increase the quality of the 

research findings as the results from each approach were to reinforce the other. The quantitati ve 

approach was used where numerica l data was collected (Amin, 2005) and was used to investigate 

the effect of the independent on the dependent variable using the data that was got from the 

questionnaires. Qualitative data was presented in quotes 

3.2 Description of the Population 

This section discusses target population. sample. sample procedure and sampling techniques 

invo lved in the study. 
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The study was conducted in 4 primary teachers colleges in Central Uganda. The total target 

population summed up to 360 respondents. The category of the respondents that participated in 

the study involved Principals. deputy principals, Director of stud ies. tutors. second year student 

teachers and head teachers . These were chosen because they were the immediate personnel wi th 

Student teacher at the colleges and practicing schools. The study selected the e categories of 

respondents because they were considered essential staff that provided the necessary infomrntion 

about the study. 

Study Population and Sampling T"chniques 

The study population is the totality of all elements, subject or members that posses a specified set 

of one or more common characteristics that define it (Burns: 2000) the study was conducted in 

four primary teachers· college in central Uganda. The target population involved 4 principals. 8 

deputy principals. 4 directors of studies, 4 bead teachers of demonstration schools. I 00 tutors and 

849 second year sh1dents' teachers. 

According to Amin (2005) sampling is the process of selecting elements from the population in 

such a way that the sample represents the population. This was preferred fo r selecting 

respondents holding positions that allow them to be more knowledgeable with issues in the area. 

In that respect the researcher used purposive sampling for selecting principals. deputy principals 

and directors of studies and the head teachers of the practicing schools. This purposive sampl ing 

was used because of the defined gruups of respondents required in the study. imple random 

sampling technique was used for selecting 80 tutors and 264 student teachers . 
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3.3 Sample size and Selection 

According to Amin 2005, sampling is the process of selecting elements from the population in 

such a way that the sample represents the population. The total sample for the study was 360 

respondents who were principals, deputy principals, directors of the studies, head teachers of 

demonstration schools, tutors and second year student teachers. The sample size for tutors and 

second year student teachers' was dete1mined using Krejcie and Morgan (1970) table for 

determining sample size (Appendix 4). 

Table3. l :Population, sample size composition and sampling techniques 

Category of Target Sample size Sampling technique 

Respondents Population 

Principals 4 4 Purposive 

Deputy. Principals 8 4 Purposive 

DOS 4 4 Purposive 

Head teachers of 4 4 Purposive 

Demonstration schools 

Tutors 100 80 (20 from each college) Simple random 

Second year student 849 264(66from each college) Simple random 

teachers 

Total 969 360 
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3.4 Sampling Technique 

Purposive sampling and simple random sampling techniques were used for the study. The 

researcher used purposive sampling for selecting principals, deputy principals, directors of 

studies and the head teachers of the demonstration of school. This was preferred fo r selecti ng 

respondents holding positions that allow them to be knowledgeable with issues in the area and 

could provide in -depth information and knowledge of phenomenon of interest. 

Simple random sampling technique was used for selecting 80 tutors and 264 second year student 

teachers. This was used because it ensured that each individual was chosen randomly and 

entirely by chance thus giving each individual in the population the same probability of being 

chosen for the study (Onen 2015). 

3.5 Data Collection Instruments 

The study employed three instruments as shown below, the maJor one being questionnaires. 

interviews and observation guide. 

3.5.1 Questionnaires 

A questionnaire is a set of questions or statement to which the respondents provide responses in 

writing in order to provide information about something. Questionnaires consisted of a set of 

questions to which the participants responded in writing. It is a "form consisting of interrelated 

questions prepared by the researcher about variables for the study.' ' (Amin, 2005) . It enab led the 

researcher to gather information about variables for the study. Questionnaires were used because 

information could be collected easily from large sample and diverse groups. Closed questions 

were included in the questionnaires to enable respondents to give thei r views easily. 
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The questionnaires had four sections marked A to D, which were ad ministered to the respondents 

and they were measured with a modified four-point likert type rating scale, which were strongl y 

agree, (SA) agree (A), strongly disagree (SD), disagree (D). 

3.5.2 Interviews Guide 

K vale cited in (Morrison, 2000) defines interviews as an interchange of views between two or 

more people on a topic of mutual interest. "Interviews allow participants to discuss situations 

from their point of view·' (Cohen, 2006). An interview guide was used to gather data on each 

research question. Interviews made work easy, improved on the understanding, cred ibility and 

guided the researcher on how to conduct the interview cited in Epilu (2009, P.17). 

An interview guide of open ended questions was administered to Head teachers. princ ipals. 

deputy principals and DOS. The interview guide increased the comprehensiveness of data and 

made data collection systematic for each respondent Acorn (2010). 

3.5.3 Observation Guide 

An observation guide is an instrument which is used for collecting data in its real physical 

appearance through viewing or seeing an object or item on ground using your eyes Creswell 

(2007). An observation too, was useful in capturing data not obtainable through personal 

interviews. This provided the interviewer better understanding of the interactions between 

various behaviors of respondents without interfering with their activities . Observation data was 

obtained through direct witnessing of Student Teachers School practicing files. visitor ' s books. 

and arrival books for students, classroom blocks, sanitation faci lities and staff minute book. 
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comprehensiveness of instruments. language clarity. abil ity to tap information from 

respondents. acceptability in terms of length and ethical considerations for the respondents. 

Comments were recei ved on the acceptabi lity of the instruments vis-a-vis. length and the 

privacy of respondents. These comments were helpful in des igning the final instruments that 

were used to generate data. 

ln order to establi sh content validi ty, 5 experts from Makerere University were requested to 

judge items in the instruments in order to discover their validity where the items in the 

instruments were j udged as relevant or irrelevant. The validity was computed and was 88%. 

Since CVI percentage was more than70%, the instruments were effective. valid and relevant . 

According to Amin (2005). However, the researcher made some adjustments in both the 

questionnai re and interview as advised by the senior academicians. 

Qual itative val idity of instruments was guaranteed by processing data into manageable 

proportions through editing, cod ing, and tabulation methods. Data co llected was checked while 

still in the fie ld to ensure that all questions were answered. Contradictory information was 

removed when fo und useless. By coding, answers to each item on the questionnaire '"ere 

classified into meaning full categories. Tallying and Tabulation \Vas used to obtain frequencies 

and percentage of each item. 

3.8 Reliability of Research Instruments 

Reliability of an instrument being the consistency of an instrument in measuring what it i 

intended to measure was established using Cronbach's co-efficient Alpha. The formula as 
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presented by Amin (2005 :302) is 

\\'here l:cr~K is the sum of the ....-ariances of the K pans; i.e ., items of the i.t1mument. 

cr = Standard denatiou of the items of the instrument. 

In this study, the reliability of the questionnaire \\·as computed from the results of th:: l 0 

respondents inYoked in t11e pilot study and was found to be O.S6 ( ~ee Appendix E); thus the 

researcher declared the iustmment as being reliable. 

3.9 Ethical Considerations 

To be ethical is to conform to accepted professional practices (Webster's Dictionary. 1968). 

Before interviews and administration of questionnaires the researcher full y explained the 

objectives of the study to all the respondents. In addition. their consent was sought and their right 

to confidentiali ty assured before interv iewing and distributing questionnaires. Fmthermore. the 

researcher fully observed their right to privacy and anonymity by not asking them to write or 

mention their names and names of the schools. The researcher also thanked the respondents for 

their participation in the study. 

3.9 Data Analysis 

The responses to the close-ended items in the data collection instruments were assigned codes 

and labels. Frequency counts of the responses were obtained to generate descriptive information 

about the respondents who participated in the study and to illustrate the general trend of findings 

on the various variables that were under investigation. This involved the use of percentages. 

means. variance. standard devia:ion: and this was presented in form of tables and graphs. They 

helped to summarize large quantities of data wh ilst making the report reader fri endly. ome of 
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the responses to open ended items in questionnaires were presented as quote while others were 

tabulated after obtaining frequency count . Microsoft excel was used to generate table and 

graphs. The stati stical package for soc ial sciences (SPSS) was used to generate table 

frequencies. percentages and Pearson correlation was carried out to establ ish the relationship 

between clinical supervision mode and student teachers performance. 

Each interview schedule was edited before leaving each respondent; it wa cros checked for 

uniformity. accuracy. completene s and consistency of information. ome data was coded and 

tabulated using frequency table . ome of the responses from interviews were pre ented as 

quotes. Content analysis was as well employed. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION OF RESULTS 

-LO Introduction 

This chapter presents the findings of the study. The study was carried out to establish the 

influence of clinical supervision on the student teachers' schoo l practice performance in selected 

primary teachers· colleges in central Uganda 

The study was centered on the responses to the two research questions: however. background 

information about the Schools and respondents was presented because it was important in 

interpreting the data collected. The findings were presented in tables and charts/graphs. 

Therefore, thi s chapter is divided into two sub sections namely response rate and research 

questions that the study sought to an:::.v.·er. 

-t 1 Response Rate 

fnterviews were conducted with 16 respondents. This included 4 principals, 4 deputy principals, 

4 director of studies and 4 head teachers of practicing schools. 

A total of 344 questionnaires were administered to the respondents (Tutors and student teachers) 

and they were al l returned with responses. A sample size of 360 respondents was sampled in four 

primary teachers colleges, which implies that 100% of the targeted respondents all got involved 

in the study. 

4.2 Pre entation of Findings 

This section presents data from all the instruments used starting with questionnaires followed by 

interview and observation data respectively. Data was presented question by question starting 

with research question one. 
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4.3 Results of Research Question one 

Question one stated. ·To what extent do tutors use Clinical supervision when supervising student 

teachers on school practice? This question was important in trying to analyse the re earch 

objective one which was to examine how tutors use clinical supervision when supervising 

student teachers on school practice. The results were presented in table two below; 
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Student teachers' responses on the extent to which tutors used clinical supervision when 
upervising during school practice 

Table 4 2: Questionnaire for student teachers on the extent tutors used clinical supervi ion 
during school practice 

No Item SA A D so 
F % F % F % F % 

Our superv isors: 

A Conducts meetings with us to discuss the 30 17 66 25 80 28 79 31 
lesson before observing us teach 

B Defines the use of specific techniques, 44 11 92 
...,.., 
.) .) 73 27 55 24 

trategies, and appropriate ianguage, as 
required in individual situations. 

c We al ways plan together lessons with our 33 18 42 12 81 ? -_ ) 108 34 
tutors before going to class. 

D Establish work plan priorities 128 48 24 9 92 35 20 8 
E Allow freedom of expression when 75 28 II 0 42 35 13 24 17 

discussing with us 
F After conducting lessons we discuss with 81 31 53 20 64 24 66 25 

our supervisors 
G Our supervisors give us chance to talk 28 II 64 24 62 23 II 0 42 

about the lesson 
H Our supervisors assess, ev::iluate, report 172 65 26 10 33 13 

.., ..., 

.).) 13 
and record student progress 

I Reviews and re inforces learning activities 99 36 81 31 62 
,., 
- -> ")") 8 

using lesson plans and learning strategies 
developed by the Student teacher to help 
students' master concepts and skills. 

J Discuss information and Carries out 62 22 70 27 64 24 68 26 
assessment acti vities to assist the tudent 
teacher in developing lea rner profiles 

K .Convenes/attends meetings of student 30 14 91 28 55 ")") 98 33 
specific support team with in a teachers 
instructional hours and TA ' s paid work 
hours 

M Facilitates student teacher learning. 77 29 79 30 42 16 66 25 

Observes and documents Student teacher 82 31 147 56 24 9 II 4 
strengths. achievements. and needs 
through dail y learning activities. 

0 Carries out work within developed 66 25 128 48 26 10 4-l 17 
structures and plans. being consistent 
with expectations for student teachers 
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The findings from question one in the table above showed that ~2% of the tutor did conduct 

meetings with student teachers to discus the lesson befo re observinQ them teach ''hi ch was ... 

oppo ed to 58% of the respondents: this implies that majority of the tutors ignored di scus ions 

with tudents before they could asses them. 

It wa also disclosed from 44% of the respondents that their super\'i sors defined the u e of 

specific techniques, strategies, and appropriate language. as required in individual ituations 

contrary to 51 % who di sagreed. Meaning that the tutors still have to do much to help tudents 

under rand the teaching sk ills and concepts and concepts. 

On planning togethe r lessons with their tutors before going to class 35% of the respondents 

concurred against 65% meaning that the tutors didn ' t consider planning lesson wi th student 

teachers together. 

Further findings from 70% revealed that the tutors allO\Yed freedom of c.x pre sion when 

di cu sing with student teachers which was denied by 30% of the respondent . 

The results from 61 % of the respondent showed that after conducting les on student Teachers 

discussed with their supervisors against 39% who disagreed. 

75% or the respondents did affirm that their superv isors assessed. evaluated, reported and did 

record student progress against a minority 25% who di sagreed. Implying that thi wa in line 

'"·ith clinical upervision guide lines which fo llow three phases. 

It wa a well found out from 67% of the respondents who agreed that their tutor rt!\ iewed and 

reinforced learning activities using lesson plans and learning strategies developed by the tudent 
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teacher to help students · master concepts and skills, wh ile 33% disagreed. The indication was 

that the tutors did play their part on J. ~lping students · master teaching concepcs. 

Fw1her discoveries from 50% of the questionnaire respondents establi shed that the tutors 

discussed information and Carried out assessment activities to assist the Student teachers 111 

developing learner profiles. Meaning that on average they tried to gu ide student teachers. 

The results from 41 % did establi sh that the college tutors convened meetings of student spec ific 

support team within the student tea~hers ' instructional hours and tutors· paid work hours whi le 

59% opposed. implying that the tutors rarely attend meetings with Student teachers. 

The questionnaire findings from 88% accepted that the supervisors discussed school practice 

information with the entire student teachers team while 12% denied, which implies that the tutors 

did what they were supposed to do. 

As far as the issue of observation and documentation of student teacher strengths. achievements. 

weakness and needs through daily learning activities. 87% of the respondents agreed that their 

tutors do thi s whi le 23% disagreed, which means that the college tutors do observe and document 

students' achievements. 

To generate more infotmation on examining the ex tent to which tutors use clinical supervision 

when supervising student teachers on school practice, the respondents were sampled on whether 

the tutors ca1Tied out work within developed structures and plans, being consistent wi th 

expectations for student teachers and majority by a margin of 89% did agree that their 

supervi sors tried to do this. 
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All in all the results from student teachers showed that the tutors employed clinical instruction 

supervision when supervising student teachers on school practice though this was not full y used. 

In the Tutors questionnaire on the extent to which tutors use clinical superv1s1on when 

supervis ing student teachers on school practice, thei r responses were recorded in the table below. 

Tutor ' responses on the extent to which they employed clinical superv ision when supervi ing student 

teachers on school practice. 
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Table 4.3: Tutors perceived level of awareness on Clinical supervi ion 

Item SA % A % D % SD % 

A I ensure that assessment and Student 40 50 24 30 16 20 0 0 
teachers profiles are current. 

B J conduct meetings with my students 30 40 24 35 14 15 12 IO 
before observing them teach 

c l plan together lessons with my students 12 15 16 20 24 30 28 35 
before going to class. 

D 1 allow students to express their views 8 10 48 60 8 IO 16 20 
when discussing the lesson after 

supervision 

E I give students chance to talk about the 16 20 16 20 28 35 20 25 
lesson they have taught 

F I allow to re supervise students with 16 20 20 25 20 25 24 30 
challenges in their lessons 

G I give demonstration lessons to my student 24 30 4 5 40 50 12 15 
teachers 

H I always superv ise students lessons from 12 15 16 20 32 40 20 25 
beginning to end 

I I record whatever transpires during 8 10 16 20 48 60 8 10 
supervision of student teachers ' lessons 

objectively 

J l discuss information ancl Carry out 36 45 20 r _ ) 24 30 0 0 
fu nctional assessment activities to assist 

the Student teacher in developing learner 

profiles. 

K Reports to the college administration 48 60 32 40 0 0 0 0 
written reports and discuss relevant 

confidential f nformation about individual 

student teachers 

L Assists in the collection of data fo r the 16 20 64 80 0 0 0 0 
purpose of evaluating student teachers· 

progress. 

M Observes and documents learner strengths. 28 35 52 65 0 0 0 0 
achievements. and needs through dail y 

learning acti vities 

Source: Primary data 
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The results in Table 3 shows that tutors perceived they were highl y aware of their responsibi lities 

as regards supervision at an average of 84% majority respondents through assessment and 

ensuring that student teachers profiles were current though this was opposed to a minority tutor 

group of 20%. This implies that the tutors are ensuring supervision of student teachers but they 

did it in relation to use of clinical supervision remained a big gap. 

The findings from 85% of the respondents revealed that tutors used to conduct meetings with 

student teachers before observing them teach as a mode of instruction supervision of student 

teachers as opposed to I 5% who disagreed. This indicated that the tutors carried out meetings 

with their students. 

The results from 35% of the respondents showed that tutors did plan together lessons vvith their 

students before going to class, while 65% denied meaning that the supervisors did not plan 

together lessons with their student teachers. 

In addition, 70% of the respondents agreed that they allowed students to express their views 

when di scussing the lesson after supervision as opposed to 30% who disagreed, which implies 

that some tutors allowed freedom of expression to student teachers which promoted a friendly 

better relationship fo r Student teachers to learn. 

The study discovered from 65% of the respondents that tutors gave demonstration lessons to 

their student teachers though this was opposed by 35% who disagreed, meaning that the tutors 

demonstrated lessons to their student teachers In the open questionnaire a respondent reported 

"During the observation, I remained professional and acted solely in the capacity 

of sup ervision. Being that it was relatively early in Ms. Sabalis ' student internship 
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ll'ith me. the students tended to ask me questions or look to me.for guidance. I did 

a great job of remaining in a supervisOtJ' mode " 

The results also indicated that 35% of the respondents always did supervise students lessons 

fro m beginning to the end while 65% opposed, meaning that during instructional supervision 

majority of the tutors did not superv ise lessons to the end, they could only observe lessons for a 

few minutes. 

More results from 71 % respondents revealed that tutors recorded whatever transpired during 

supervision of student teachers· lessons objectively while 29% opposed, meaning that the tutors 

did record whatever transpired during the lesson. 

The findings fro m 70% did establish that tutors di scussed information and Carried out functional 

assessment activities to assist the Student teachers in developing learner profiles as opposed to 

30% who denied meaning that majority differ on the supervision mode they employ. 

The results from all the tutor respondents (100%) showed that the tutors d id report to the college 

administration written reports a11d d:scussed relevant confidential Information about individual 

student teacher which implies that there was coordination amongst the admi nistration as regards 

student teacher practice. 

Majority of the tutors (83%) agreed that they assisted in the collection of data for the purpose of 

evaluating student teachers' progress. 

Also in trying to evaluate whether Tutors employed clinical supervision effectively. the findings 

from all respondents did concur that tutors did observe and document learner strengths. 

achievements. and needs through daily learning acti vities. 
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In the open tutor questionnaire one respondent was quoted to have said, 

" My role as a supervisor is to guide new and experienced teachers in their quest to 

successfully impact student learning. This is done through informal and formal 

observations and gives useful feedback. " These words are embedded in and 

resonated throughout my supervismy plalform and have proven true during this 

clinical supervision cycle. In working with a novice teacher, a true enhancement of 

my professional development in using this systematic diagnostic practice has been 

evident as well' ' 

ln summary, the findings from tutors' and student teachers' questionnaire revealed that cl inical 

superv ision was always frequently applied. 

Tn the interviews conducted on the extent to which tutors use clinical superv1s1on when 

superv1s111g student teachers on scnool practice. All the Principals. dep uty principals, head 

teachers of practicing schools and Directors of studies were sampled and majority reported that 

tutors tried to apply clinical supervision practices. 

An interviewee said that, 

'This entire superviso1y endeavor has not been without its rough patches and 

personal skepticisms, but quite honestly I have found it to be one of the most 

beneficial professional development experiences I have ever participated in 

during my career as an educator ' 
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4.4 Results of research Question two 

The research question two inquired into the extent of the relationship between Clinical 

supervision and performance of student teachers during school practice. In this question. the 

level of relationship was of interest because it was necessary to investigate the extent of 

relationship in each practice before investigating the general level of participation in supervision 

management. To determine the relationship, questionnaires were administered to the student 

Teachers and Tutors. 
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Student teacher responses on the relationship between clinical supervision and student 

teachers' school practice performance 

Table 4.4: Showing student teachers responses on the relationship between clinical 

supervision and school practice performance 

0 Item SA % A % D % SD 

Our supervisors; 

A Spend adequate time with us 66 25 20 8 46 19 132 

during supervision of the teaching 

learning process 

B Our tutors guide us when 130 49 88 ,.,,., 
.) .) 44 17 2 

scheming and lesson planning for 

school practice 

c Can-y out demonstration lessons 64 24 40 15 66 25 94 

D Guide us in making instructional 90 34 42 15 22 8 110 

materials 

E Guide us to Prepare the teaching 35 13 220 83 9 
,., 
.) 0 

practice files 

F Documents and shares Workplace 110 42 55 21 88 
..,.., 
.) .) 11 

concerns. 

G Follow guidelines established by 198 75 26 10 22 8 18 

the school/district to protect the 

safety and wellbeing of children, 

youth, and staff 

H Meet standards of professional and 46 14 136 50 71 25 11 

ethical conduct in relation to 

students, parents, and colleagues. 

Source: Primary data 

% 

50 

1 

36 

42 

0 

4 

7 

1 1 

On relationship between Clinical supervision and performance of student teachers during school 

practi ce respondents were sampled on whether they did spend adequate time with their students 
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during supervision of the teaching learning process and only 77% showed that they did contrary 

to 33% who denied. th is implies that the tutors did spend time with their student teachers durin g 

superv1s1on. 

econdly the findings from 82% of the respondents did establish that tutors guided student 

teachers when scheming and lesson planning fo r school practice. thi s was opposed to a minority 

respondent group of 18% w ho disagreed. The indication is that tutors assist their student teachers 

to scheme and lesson plan. 

The results from 39% of the respondents did establish that tutors carried out demonstration 

lessons but thi s was opposed to 61 % who disagreed. meaning that the tutors did not prioritize 

demonstrating lessons to student teachers before al locating classes to teach. 

The results from 49% of the respondents revealed that tutors did guide student teachers in 

mak ing instructional materials contrary to 51 % who opposed meaning that many tutors are not 

helping students when it comes to instructional mate1ials designing. 

The respondents from 96% revealed that the tutors guided student Teachers to prepare the 

teaching practice files whi le 4% denied 

63% of the questionnaire respondents indicated that tutors documented and shared workplace 

concerns while 37% disagreed. Which implies that majority of the tutors did look after student 

teachers. 

The findings from 64% respondents revealed that tutors met standards of professional and ethica l 

conduct in relation to student . parents, and coll eagues while 36% disagreed. 
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Tutors· responses on the relationship between clinical supervision and student teachers' school 

practice performance. 

Table 4.5: Tutors' responses on relationship between clinical supervision and student 

teachers' school practice performance 

Item SA % A % D % SD % 

A 1 always spend adequate time with students 12 15 32 40 20 25 16 20 

during supervision 
~ 

B I assist s tudents during scheming and lesson 40 50 20 25 8 10 12 15 

planning for supervision 

c l cany out Demonstration ltssons fo r the 20 r _) 16 20 32 40 12 15 

students teachers 

D ] guide student teachers 111 making 8 10 16 20 44 55 12 15 

instructional materials 

E I guide s tudents to Prepare the teaching 24 30 12 15 20 ? -_) 24 30 

practice files 

F 1 guide my students as they draft timetables 16 20 32 40 4 5 28 35 

for instruction 

G I exerci e high level of Professionalism 111 64 80 16 20 0 0 0 0 

supervision of my students 

H I fo llow rules and regulations and timetable 36 45 36 45 4 5 4 5 

of the practicing school 

I T Document and shares Workplace concerns 48 60 32 40 0 0 0 0 

The study revealed that 55% of the tutors always spent adequate ti me with students dur ing 

supervision while 45 d isagreed. The differences between these averages mean that there i a very 

big gap between tutors and student teachers in terms of helping them perform better a called 

upon by the clinical supervision. 
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Many respondents (75%) showed that they did assist students during scheming and lesson 

planning for superv ision while 25 % disagreed meaning that the tutors did help student teachers 

to scheme and lesson plan . 

45% of the respondents revealed that the tutors carried out demonstration lessons for the student 

teachers while 55% denied which impl ies that many tutors did not endeavour to demonstrate 

lessons for students. 

As far as guiding student teachers in making instructional materials and preparing the teaching 

practice fil es, 45% agreed while 55% di sagreed implying that many student teachers were left to 

do this on their own. 

The results from 40% res pondents indicated that tutors guided students as they drafted timetables 

for instruction contrary to 60% who di sagreed. In doing this the respondents showed that the 

tutors exercised high level of Professionalism in supervision of their students. 

The find ings from 96% of the tutor respondents indicated that tutors followed rules and 

regulations and timetable of the practicing school while 4% di sagreed. implying that the tutor 

had a good relationsh ip with many stakeholders especially the practicing schoo ls and the student 

teachers. All the respondents showed that the tutors documented and shared workplace concerns. 

In the Interviews that were conducted with Principals, Deputy Principals. Head teachers of 

demonstration schools and Directors of studies on relationship that ex ists between clinical 

superv1s1on and performance of student teachers during school practice the results were as 

follows; 
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The respondents reported that they are obligated to plan and coordinate the acti vities of 

supervision. The head teacher reported that they have to organi se and see how they fit student 

teacher supervision on the school time table and also to see that classes are secured for them 

during that exercise. 

The respondents went on to reveal that they make sure student teachers are availed with 

instructional materials teaching aids from their parents to facilita te their Jes on since the 

colleges hardly provided them with adequate materials. 

The supervising teacher's first responsi bility is to the pupils in his/her class. This must be kept in 

mind if the public, administration, and pupils are to continuously support the Student Teaching 

Program. Prepare pupils to work with a student teacher and notify the parents that there \,\il l be a 

student teacher in the classroom. Another respondent said, 

''My task as a head teacher is to Provide a working area for !he student teachers 

(a desk or table) and share responsibilities lrhenever pas ible, accepting him her 

as a co-worker and profe<;siona/ person. Immediately involve the student teachers 

in specific classroom tasks. Plan a schedule wUh the student teacher for assuming 

responsibilities of the classroom. which will allow the student teacher to assume 

increasing re.sponsibi/ity as he/she exhibits readiness to do so". 

Further findings fro m the respondents did establish that they guided students to prepare the 

teaching practice files through their tutors and also documenting and sharing work place 

concerns 

The principals and directors of studies were quoted saying, 
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" We prepare the student teacher to be solely respon ible for all planning. 

preparation, instruction and evaluation for a minimum of one day before 1he first 

progress report, one i1•eek before the Mid-Term Evaluation and an additional 

two weeks before the Final Evaluation to demonstrate the conanuity of instruct ion 

and teacher accountability ". 

Other interviewees had this to say, 

.. We guide the student teacher in preparing daily lesson plans. unit plans. and 

tests and approve and critique all plans before they are taught. Assist in 

understanding and applying evaluation techniques, demonstrate a variery of 

effective teaching techniques and arrange for 1•isits to other clas Tooms from 

time to time. Guide the student teacher in developing and understanding the 

skills of e/f-evaluarior. " . 

. The supervisors were as well quoted saying. 

"Evaluate the quality of the student teacher's pe1jormance and engage in 

.frequent conference with the student teacher to ensure continuous progress 

and/or early identtfication of problems' ' 

The interview results revealed that they kept records of attendance and tardiness of the student 

teacher. l f excessive absences or tardiness are observed then they did report thi s to the 

supervisors or Director of Field Experiences who would prepare and submit evaluation reports 

according to schedule. This implies that there was coordination between a ll parties involved in 

seeing that the student teachers are supervised 
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All in all the interviews revealed that there was a positive ignificant re lationshi p between 

student teachers and their supervi sors. 

Correlation between Clinical supervision and student teachers practice performance 

Table 4.6: Correlation between Clinical supervision and student teachers practice 
performance 

Correlations 

Clinical tudelll teachers· 

supcn ision marks 

Clinical supervision Pearson Correlation I .61 1 

Sig. (2-tailed) .o~6 

um of Squares and Cross-
12 .950 64.6 "0 

products 

Co\ariance .682 3.403 

80 80 

Student teachers· marks Pear on Correlation .6 11 I 

Sig. (2-tailed) 
.0~6 

Sum of Squares and Cross-
6M50 7282.550 

products 

Covariance 3.403 383.292 

80 80 

*Correlation is s ignifica nt at the 0.05 level (2-tai led). 

The correlation in table above shows that clinical supervision mode has a strong effect 

(correlation is = 0.6) on the student teachers school practice performance. This is statistically 

significant at 5% level of significance since the correlation p-val ue is greater than the alpha value 

(0.05). The findings suggest that Clinical superv ision has a strong impact on student teachers 

performance during school practice. 
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CHAPTER FIVE 

DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS 

5.0 Introduction 

In this chapter, the findings of the study were discussed after which the conclusions and 

recommendations were drawn. For clarity and chronology, it was arranged by these contents and 

then by the two research objectives that the study sought to fi nd out. Thus the chapter was 

divided into subsections namely, discussion which is related to the theoretica l frame work and 

the literature review, conc lus ions and suggestions. 

5.1 Discussion of study findings 

The discussion was ananged acco rding to the two objectives of the study. Therefore. the section 

was subdivided into the fo llowing subsections: examining how tutors use cl inical instruction 

supervision when supervising student teachers on school practice and finding out the relationship 

between clinical supervision mode and performance of student teachers during school practice . 

5.1.1 How tutor use Clinical Instruction Supervision w hen Supervising Student Teachers 

on School Practice 

The study findings fo r this objective revealed that tutors perceived they were highly aware of 

their responsibilities as regards supervision of student teachers during school pract ice. Thi was 

thro ugh assessment and ensuring tl-iat student teachers profiles were current. This he! ped to 

evaluate tutors use of clinical supervision. The results revealed that to a greater ex tent tutors 

applied cl inical supervision practices towards student teachers school practice performance. This 

was because majority supervisors tried to conduct meetings w ith student teachers before 
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observing them teach as a mode of instruction supervision of student teachers. This finding "'·as 

in line with; 

Clini cal superv1s10n is the cycle of activities between a supervisor and a teacher with the 

objective of improving classroom perfom1ance (Patrick & Dawson, 1995). They furthe r describe 

supervi sion as implementing curriculum, planning. classroom management and instruction 

techniques. Sergiovanni & Sta!Tatt (1993) view clinical instruction supervis ion as a focus for 

improvising the teachers · knowledge, skill s and abilities. This wi ll then lead to making informal 

decisions and effective problem solving. The intent of instruction supervision is to assist teachers 

in improving instruction (Gold hammer & Krajewki , 1993) 

T he results from respondents showed that few tutors did plan together lessons with their student 

teachers before going to class in addition, the results of the study disclosed that majority of the 

supervisors a ll owed stude nts to express their views when di scussing the lesson after supervision 

which impl ied that some tutors did not allow freedom of expression to student teachers which 

promoted a friend ly better relationshi p for Student teachers to learn. 

T he study discovered from the respondents that tutors were weak to carry out demonstration 

lessons to their student teacher~ . The supervisors were majorly interested in observ ing lessons. 

the respondents also said that some supervisors could enter the lessons when they had already 

started and they couldn ·t observe lessons from start to end, they could only be there for a few 

minute . A study conducted by Tirosh (2000) on prospective teachers concluded that prospective 

teachers · abilities to analyze the reasoning behind students teachers' responses were ve1") poor. 

This sugge ts that novices sometimes fail to make sense of students' work , resulting in fail ure to 

understand the children· s learning d;mculties. 
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More results from 71 % respondents revealed that tutors recorded whatever transpired during 

supervision of student teachers' lessons objectively while 29% opposed. meaning that the tutors 

did record whatever transpired cl•Jring the lesson. 

The findings from 70% did establi sh that tutors discussed info1mation and Carried out functional 

assessment activities to assist the Student teacher in developing learner profiles as opposed to 

30% who denied meaning that majority differ on the supervision mode they employ. 

The results from the respondents showed that the supervisors did report to the college 

administration written reports and discussed relevant confidential Information about individual 

student teachers which implies that there was coordination amongst the administration as regards 

student teachers' ·chool practice performance which assisted in the collection of data for the 

purpose of evaluating student teachers · progress. This was in line ' ith literature review of 

McMillan. Myran and Workman (2002) who contended that in trying to evaluate the supervision 

modes that Tutors employ towards student teacher supervision modes. the findings from all 

respondents did concur that t·.:torC' did observe and documented student teacher strengths. 

achievements, and needs through dail y learning acti vities. This finding was similar to that of 

McMillan, Myran and Workman (2002) in their study, aimed at describing the nature of 

classroom assessment and grading practices. fo und that teachers were mostly interested 111 

assessmg students' mastery or achievement and that performance assessment was used 

frequentl y. Also Morgan and Watson (2002) reported that most middle and high school teachers 

use teacher-construcLed tests to a s1..ss students' achievement. Jn addition. Morgan and Watson 

found that most teachers view classroom assessment as an added requirement to their teaching 

job and not as a tool to improve their teaching. 
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One of the most difficult jobs of the institutions that train teachers is supervision of instruction 

(Jackson, 200 I). Wragg ( 1997) describes the observation of a trainee teacher as a difficult task. 

He further suggests that many areas of classroom management can be observed when they are 

given time and opportunity to sit back and observe. 

The ultimate goal of teacher supervision is to maximize the opportunities for student teacher 

learning by constantl y working to improve the classroom instruction. An effective use of this 

model can benefit all teachers, especially those who are about to embark on their first 

professional career opportunity. Clinical supervision al lows for constructive feedback and 

interactions that identifies instructional concerns and creates opportunities to solve instructional 

problems. 

Tn conclusion it came out clear that Clinical supervision cycle is not full y exploited in the 

assessment of teacher trainees at some point during school practice in primary teachers colleges 

in central Uganda. 

5.2 Relationship between Clinical Supervision and Performance of Student Teachers 

during School Practice 

The findings for this objective establ ished that there was a significant positive relationship 

between Clinical supervision an-:1 performance of student teachers during school practice thi s was 

because the supervising tutors could determine what acti vities were necessary in order to assist 

the student teacher. The supervisors supported student teachers in terms of preparing pupils to 

work with a student teacher and notify the parents that there will be a student teacher in the 

classroom. This in the researcher 's observation was vital in discussing student teachers strengths 

and weakne e and to consider best possible areas of program focus as the supervisors gathered 
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relevant information through working with student teachers or to provide feedback into the 

planning process. 

One interviewee aid hi s task as a head teacher was to Provide a working area for the student 

teacher (a desk or table) and share responsibilities whenever possible. accepting supervisee as a 

co-worker and professional person. Involving the student teacher in specific classroom tasks. 

Plan a schedule with the student teacher for assuming responsibilities of the classroom. which 

could allow the student teachers to assume increasing responsibility as he/she exhjbits readiness 

to do so. This was in line with (Cohen et al, 2010) , on Developing student teacher understanding 

of the learner. 

The study found out that on average the supervisors could spend some time with the supervisee. 

This helped the student teachers express their challenges to their supervisors. This helped the 

student teachers at times to scheme together, lesson plan school activities with the teachers of the 

practicing schools. This interaction helped answer questions like . 

What he or she will teach? What the class looks like? What resources will be needed? How he 

or she will keep order in the class? How to handle chi ldren with different disabilities. motivation 

and interest (McE\ven, 2000) .The tutor's role therefore is to have enough time for the student 

teacher. This involved planning together, sitting behind to observe the lesson from the beginning 

to the end and then sitting together to go tlu-ough the lesson observed and make plans for the next 

lesson. Thi - helps students to improve continuously. 

However the scud~ established th<1t superv1s10n of student teachers at school practice was 

affected by ho'' clinical in tructional supervision was applied by the supervisors only supervised 

teacher at m<.d :.!m~~ :ime- but majority were supervised twice this was because of delays in 
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releasing college funds but also because the supervisors had big numbers of students for 

supervision Others had busy schedules which hindered them from avail ing enough time to the 

practicing teachers 

The study also showed that the supervisors could keep record of attendance and tardiness of the 

student teacher. If excessive absences or tardiness are observed. repon thi s to the university 

supervisor or Director of Field Experiences. Prepare and submit evaluation reports according to 

schedule. This helped in taming student teachers absenteeism. 

5.4 Conclusion 

The study was conducted to find out the influence of Clinical instruction supervision practices 

on the student teachers · performance during school practice in selected primary teacher co lleges 

in central Uganda. From the findings and the discussions above. the study concludes that; 

The use of clinical upervi ion cyc1e in the train ing and assessmen t of teacher trainees during 

school practice in PTCs is not full y used. This puts into spotlight the nature and quality of 

trainees who are expected to insure the li ves of the young children and teens during the teaching 

learning process in schools when they graduate from PTCs. 

Inadequate funds. instructional materials. inadequate supervisors/ tutors who supervise big 

numbers of student teachers and lack of professionalism amongst some tutors/supervisors 

couldn ·r rh~me wi th big student enrollment numbers in schools and less interest by some student 

teachers affe ted their supervision. Tutors/ supervisors rarely had workshops or seminars for 

retooling. 
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mendation 

The :~ ....... ~ ~e the following recommendations: 

There 1.:: need to create more awareness of tutors responsibilities by the principal or MOE 

through regular workshops or seminars more especially on the nature of clinical supervision and 

ho'' it is applied when supervising student teacher on school practice. 

There i need fo r government through the Ministry of Education and Sports to plan fo r proper 

training of tutors in PTCS. Trainers who are experts and well qualified in the area of clinical 

supervision management should be used to equip college tutors with relevant skills to getting I 

producing competent student teachers. 

Government should increase on the ?TCS budget to specifically cater for supervision of student 

teacher during school practice. 

5.5 Area of Further Re earch 

T he following areas are suggested for further research: 

The role of training programs and workshops towards management of instruction super\'ision of 

student teachers during school practice PTCS in Uganda. 
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APPENDICES 

APPENDIX I: Questionnaire for Student teachers 

Dear re pondent. 

This questionnaire is part of the study being carried out in primary teachers co lleges in central 

Uganda. The study is about the influence of instruction supervision practices on the student 

teachers· performance. It" s for academic purposes only. and is confidential. Feel free \\hen 

giving your opinion about the topic. Thank you for your kindness. 

Instruction : Please tick against your most appropriate answer and fill in the spaces provided 

in each ection. 

SECTIO~ A: Background Information 

I . Gender· ta! \lnle D (a) Female D 

2. What L ~ l ur le\ el o f education? 

Primal} 0 ·o- Je, el D ·A' level 0 

4. Title: Tea her I l 

tudent 

University D other tertiary insti tution D 
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ECTION B 

t\o I Item A A D D 

Our supervisors: 

A Conducts meetings \Yith us to discuss the lesson before 

observing us teach 

B Defines the use of specific techniques. strategies. and 
I I appropriate language. as required in individual situations. 

c We always plan together lessons with our tutors before going 

to class. 

D Establish \:i.·ork plan priorities 

E Allov. freedom of expression when di scussing with us 

r After conducting lessons we discuss with our supervisors 

G Our supen i or give us chance to talk about the lesson 

H Our supervi ors assess. evaluate. report and record student 

progre 

[ Re\'iews and reinforces learning activities using lesson plans 

and learning trategie developed by the Student teacher to 

help students · master concepts and skill s. 

J Discuss in formation and CatTies out assessment activities to 

assist the rudent teacher in developing learner profiles 

K . Convenes anend meetings of student specific support tean1 

with in a teacher instructional hours and TA · s paid work 

hours 

M Faci litates student teacher learning. 
I I Ob er\'es and document tu...!ent teacher strengths, 

a h1e\ ements. and needs through daily learning activities. 

0 Ci'T'.n ... ut \\ Ork within developed structures and plans, being 

cofuL ~· \\ ith expectations fo r student teachers 
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SECTION C 

Relationship between Clinical supervision mode and performance of student teachers 

du ring school practice 

No. Item SA A D SD 

Our supervisors; 

a Spend adequate time with us during supervision of the 

teaching learning process 

b Our tutors guide us when scheming and lesson planning for 

school practice 

c Ca1Ty out demonstrat ion lessons 

d Guide us in making instructional materials 

e Guide us t0 Prepare the teaching practice files 

f ,Document and hares Workplace concerns. 

g Follow guidelines established by the schoo l/district to 

protect the safety and wellbeing of children, youth, and 

staff 

h Meet standards of professional and ethical conduct in 

relation to students, parents, and colleagues. 
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APPE:\'DIX 2: Que tionnaire for Tutor 

o~ar re pondent. 

Thi que tionnai re is part of the stu~y being can-ied out in primary teacher college in central 

Cganda. The study is about the influence of instruction supervision practices on the student 

teachers' perfo rmance. It' s fo r academic purposes onl y, and is confidential. Feel free when 

giYing your opinion about the topic. Thank ) ou fo r your kindness. 

Ju tructio11s: Please tick against your most appropriate answer and fill i11 the space provided 

in each ectio11. 

ECTIO A: Background Information 

I. Gender: (a) Male D (a) Female D 

2. What i your level of education? 

Primary D ·o· level D ·A· level D 

4. Title: Teacher D 

tu dent D 

University D other tertiary institution D 
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ECTION B 

A 

B 

c 

D 

E 

F 

G 

JI 

I 

J 

K 

L 

M 

To examine how tutor u e clinical supervision mode when uperv i ing tudent 

teacher on chool practicP 

Item SA A D SD 
I ensure that assessment and Student teachers profi les 
are current. 
I conduct meetings with my students before observing 
them teach 
l plan together le son with my students before going to 

cla s. 

I allow students to express their , ·ie\YS when discussing 

the le son after superYision 

I give students chance to talk about the lesson they have 

taught 

I allow to re supervise rudent '"'·ith challenges in their 

lessons 

I give demonstration lessons to my student teachers 

I always upervi e students le sons from beginning to 

end 

I record whatever transpires during supervision of 

student teachers· lessons objecti,·ely 

l discuss information and Carry out functional 

assessment activities to assist the tudent teacher in 

developing learner profiles. 

Reports to the college administration written reports and 

discuss rele\ant confidential Information about 

individual student teachers 

Assists in the collection of data for the purpose of 

evaluating student teachers' progress. 

Ob erves and documents learner strengths. 

achievement . and needs through daily learning 

activities 
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ECTION C 

Relationship between Clinical supervision mode and performance of student teachers 

during choolpractice 

Item SA A D SD 

A r always spend adequate time with students during 

.. 
superv1s1on 

B I assist students during scheming and lesson planning for 

.. 
superv1s1on 

c l carry out Demonstration lessons for the students teachers 

D I guide student teachers in making instructional materials 

E I guide students to Prepare the teaching practice files 

F I guide my students as they draft timetables for instruction 

G l exercise high level of Professional ism in supervision of 

my students 

H I fo llow rules and regulations and timetable of the 

"'racticing school 

-
I I Document and shares Workplace concerns 
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APPENDIX 3:lnterv iew Guide for the principals and deputy principal , 

directors of studies and head teachers 

3. How do tutors use Clinical supervision mode when supervising student teachers on school 

practice? 

2 What is the relationship between Clinical superv1s1on mode and performance of student 

teachers during school practice? 

In the Ob ervation guide instrument to principles 

Accommodations fo r student tectchers 

Financ iaJ ~ecords, notes, scheme books. lesson plans books, food, supervision sheets from 

colleges. 
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APPENDIX 5: Introductory Letter 

KYAMBOGO UNIVERSiTV 
P. 0 110\ I KY\:VIBOCrO. K \ \ll'\l.,\ - l1G . .\ '\DA 

lei: 041 - 285211 Fax: 220464 
www kyambogo.ac.ug 

Department q/Educatio11al Pla1111i11g lvfa11age111 e~ll 

Date: 12'" S<~ptember 20 15 

TO \\"HOM IT MAY CONCE:l~l'\ 

Dt•ar Sir / Mada m 

RE: NAKYOBE MARGARET - REG. No.2012/ U/ 105/ GMED/PE 

This is to certifr 1..hat Nakyobe Margaret, R eg. No. 2012/U / 102/GMED / PE JS 
a student rn our departmen t pur::.uing a \tas ter of Education 111 Policy Pbnnm!.., 
<1 11<.I \1anag1'mcnt. Sht: 1s carryrng o ut rese;:uch as one of the requirements ol 
th<· course She requires data a nd any other information on this topic cnutkcl 

Ins tn1.ction supervision modes and s tudent Teachers' School 
P ract ice performance in selected Primary Teacher Colleges in 
Central Uganda . 

. i\m <1-;s1stc1ncc accorded to her JS high!~ welcome She 1s stril· tl\ under 
111•:nruct1011s to US(' the· ciat<l and a11: other mformanon gathcn·d for n:st•m ch 
purpuses onl:. 

Thank you. 

IC ·: I I'\ hr.,, 
Lt•t111 < Kombo Rwakijuma (Mrs.) 
AG.HEAD OF DEPARTMENT 
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