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Abstract 

The study sought to find the relationship between Head Teacher's Leadership Style and Conflict 

Resolution in Secondary Schools in Jinja District in Uganda. Specifically, the study aimed at 

establishing the relationship between each Leadership Style; autocratic leadership, laissez faire 

leadership, democratic Leadership Styles and Conflict Resolution strategies since the study 

problem was mainly tied on the Dual concern model. A descriptive survey design supported by the 

qualitative and quantitative approaches was used. Data from 141 students, 8 teachers and 4 Head 

Teachers from four Secondary Schools; Jinja College, Busoga College, MM College Wairaka and 

Jinja senior Secondary Schools was collected using questionnaires and interviews. The schools and 

Head Teachers were selected by purposive sampling, students were selected by stratified random 

sampling while teachers were selected by snowball sampling technique. The quantitative data was 

analyzed using quantitative techniques; simple statistics and Pearson moment product correlation. 

Additionally, qualitative data was analysed according to magnitude and new emerging responses. 

The researcher discovered that when Head Teachers exercise Democratic Leadership Style, they 

employ problem solving strategies like negotiation, mediation, dialogue, voting on an issue among 

others in resolving students' conflicts while accommodation is also inbuilt. The Head Teachers who 

exercise Laissez faire Leadership Style frequently use avoidance mechanism in Conflict Resolution 

such as delegation of authority and giving liberty to the subordinates and will also employ 

accommodative strategies for the sake of keeping peace in school. Autocratic Leadership Style used 

by Head Teachers normally centralizes authority in making decisions regarding Conflict Resolution 

in school. Therefore, Conflict Resolution in Secondary Schools is related to Head Teacher's 

Leadership Style. The researcher recommended that Head Teachers and teachers need to identify 

strategies and practices that can be used to reduce the various forms of students related conflicts, 

protecting students' rights, regular sensitization of students in all schools. 

xiii 



CHAPTER ONE 

INTRODUCTION 

This chapter consists of the background of the study, statement of the problem, purpose of the 

study, objectives of the study, research questions, and significance of the study, scope of the 

study, operational definition of terms, theoretical framework and conceptual framework 

1.1 Historical Background 

Conflicts in Secondary Schools are not a new problem. It occurs between two or more 

individuals as interpersonal conflicts, or it involves identifiable groups in the society and erupts 

as intergroup conflicts between two or more different religions or ethnic groups. For centuries, 

school conflicts have been a common place feature of school life with its causes embedded in 

the social, cultural, historical and economic contexts of its time (Leach, 2003). Since the middle 

of the 20th century, violent conflicts in form of student's strike have hit many Secondary 

Schools mostly in the western, central and eastern Uganda (Rukundo, 2009). 

In most traditional schools such as Jinja SS, Jinja College, Manjas and Tororo College strikes 

have been used by the students to express their dissatisfaction with the school administration 

(Nassozi, 2010). The traditional schools that were once household names at national level in 

academics are no more and the best out of them are the strikes that have in most cases left many 

injured and property destroyed, Institutions closed and students sent home (Kiirya, 2013) and the 

recent strikes at Kiira College Butiki, Bubaare SS in Kabale, Ntare School in Mbarara have been 

within the schools for decades and if the school managers do not address issues of 

communication and bridge the gaps in information flow, violent conflicts will always happen 

(Miyingo, 2013). 

1.2 Conceptual Background 

Leadership Style is a mixture of leader's attributes, skills and behaviors used to communicate to 

his followers (Katz et al, 2007) and is based on four factors: values, trusting subordinates, 

leadership orientation, and a sense of security shaped in important situations (Kumar, 2011 ). 
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Each principal performs their main tasks behaving in a way that might have differences with 

other principals. These consistent types of behaviour that principals apply with others at work 

are called Leadership Styles (Katz et al, 2007). The manner in which the leader performs these 

roles and directs the affairs of the organization is referred to as his/her Leadership Style 

(Oyetunyi, 2006). Aditionally, Oyetunyi observed that leadership style is therefore the way a 

leader leads. Some leaders are more interested in the work to be done than in the people they 

work with, whilst others pay more attention to their relationship with subordinates than the job. 

Roth (2008) defined conflict as a process by which people or groups perceive that others have 

taken some action that has a negative effect on their interest. Paluku (2013) regarded as the 

presence of discord that occurs when the goals, interests or values of different individuals are 

incompatible and frustrate each other's attempting to achieve their objectives. 

Certo (2013) -defined Conflict Resolution as "a philosophy and a set of skills that assist 

individuals and groups in better understanding and dealing with conflict as it arises in all aspects 

of their lives". Problems exist in resolving conflicts when the context is 

competitive/individualistic or when the context and the Conflict Resolution procedures are 

incompatible. The effectiveness of a Conflict Resolution strategy may be limited when the 

classroom and school context is competitive. 

Trautman (2007) identified five strategies for Conflict Resolution as: Avoidance, 

Accommodation, Compromise, Competition and Collaboration or Problem solving. Depending 

on the nature of the conflict it's recommendable that the management applies more than one 

strategy to resolve it (McGee, 2006). On the basis of her understanding of these strategies, 

people can choose the most appropriate strategies for the circumstances available (Certo, 2013). 

1.3 Theoretical Background 

The study was anchored on Dual Concern Model by Blake & Mouton ( 1964) who identified 

cooperativeness and assertiveness as the two dimensions in addressing conflicts. From these two 

dimensions, five techniques were identified as; avoidance, competition, collaborating, 
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accommodating, and compromising (Lagat, 2013). The study also examined several theories 

and models such as the Management grid, normative decision theory, contingency theory, and 

transformational theories to explain leadership. 

Physiologically, people respond to conflict in one of the two ways; to "get away from the 

conflict" or to "talce on anyone who comes our way" and whether the physiological response is 

good or bad, it's personal response (Deutsh, 2009). According to dual concern model, this 

individual response is influenced by his/her concern for others or concern for self (Blalce & 

Mouton, 1964). A leader's choice of a conflict management/resolution strategy hinges on 

whether he or she wishes to engage in assertive or co-operative behaviour (Sayeed, 2001). The 

model suggests there are five modes which individuals choose when responding to conflict. 

These include; avoidance, competition, compromise, accommodation and collaboration/problem 

solving (The foundation coalition, 2008). 

1.4 Contextual Background 

Over the last fourteen years (2001 to 2015), schools in Uganda have witnessed an increasing 

frequency in students' strikes against school administration and some of the strikes have resulted 

in destruction of property and injuries to school administrators (Kanyambu et al, 2015). The 

strikes have been attributed to undisciplined students, academically wealc students, poor feeding 

and poor management by Head Teachers. Parents felt that poor administration and lack of 

accountability was responsible for increasing strikes in schools. The Ministry of Education 

concluded that although strikes were not the solution, they were an eye opener that there is a 

problem with school management. Some Head Teachers attributed the rising number of strikes 

to the ban on corporal punishment, while others have argued that disgruntled teachers incite 

students to strike. 

In Uganda, Rukundo (2009) conducted a study on relationship between management and strikes 

in two Secondary Schools of Ntungamo District and identified the causes of strikes as being 

indiscipline among the students, failure of the administration to involve stakeholders in decision 
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making, harsh punishments, misuse of school funds, and failure of administration to respond to 

the warnings from students. In Kenya, Mathiu (2008) noted that many Secondary Schools had 

suffered from strikes most of which placed Head Teachers in the spot light. According to 

(Tumutoreine, 2003; Nassozi, 2010), most un-rests in schools are due to poor- teachers-student 

relationships, which includes aspects of psychological defects 

Over 40 Schools in Uganda were forced to temporarily close in 2013 by Ministry of Education 

and Sports, as students went on rampage destroying school properties as a way of registering 

their dissatisfaction with the school 's mal-administration (Muyingo, 2013) . In many situations, 

the police have always been called to pacify the uncontrollable situations and in this case it has 

used tear gas and detention of some students and immediate closure of schools. 

In 2013, over 800 students of Jinja college went on rampage because the administration and 

teachers failed to attend to their needs and prevailing conditions such as poor feeding, reduced 

prep time, reduced entertainment, and teachers' absenteeism. This happened a few weeks after 

students of Busoga College, Mwiri and students of Nkuutu Memorial School lganga, had gone 

on strike claiming that the administrators and teachers never took action to the problems 

presented to them, (Kiirya, 2013). St. Tereza Girl 's Vocational secondary school Rushoroza in 

Kabale District was closed following a violent strike by students. The students smashed window 

panes in most of the classrooms, rejected breakfast and declined to dress in their school 

uniforms accusing the Head Teacher of turning a deaf ear to their concerns (Kusbaba, 2014). 

Locally in Uganda a few studies have been conducted on the subject of Leadership Styles in the 

various education institutions but not necessarily in Secondary Schools. For example, Ogwenge 

(2009) carried out a study to investigate the Leadership Styles that were practiced in the 

Ugandan college of commerce and to determine whether the democratic or autocratic 

Leadership Style had an impact on job satisfaction of staff in these colleges. It was established 

that there was a significant difference in the Leadership Styles practiced in the Uganda Colleges 

of Commerce. 
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Mum be (2011) also conducted a study to investigate the Head Teacher's Leadership Style and 

job satisfaction of teachers in primary schools in Busia, sub-district of Uganda. In this study, the 

researcher concluded that the democratic style affected the teacher's job satisfaction positively 

and motivated teachers to work harder towards the achievement of school objectives. The 

autocratic Leadership Style on the other hand was found to have a negative impact on the 

teachers' job satisfaction. Conversely the laissez-faire Leadership Style did not affect the 

teachers' job satisfaction. In this study it was also concluded that teachers in Busia town were in 

favor of the democratic Leadership Style. 

The background information shows that most previous studies focused on primary schools. 

Therefore, necessitated a study to focus Leadership Styles on Secondary Schools in relation to 

Conflict Resolution. Hence the need to design a study specifically to investigate the relationship 

between the Head Teachers Leadership Style and the Conflict Resolution in Second31)' Schools. 

Roth (2008) observed that there are benefits to conflict if managed and resolved appropriately. 

Having school leaders prepared to mentor, counsel, and offer career guidance or use most 

appropriate techniques is good because they always know what's going on in the school 

(Muyingo, 2014). Therefore, leadership is one of the key aspects of social interaction within 

groups and communities (Marko, 2009). Since the Head Teacher is a king pin in establishing the 

school environment (Ssekamwa, 1971 ), investigating his/her Leadership Style may explain 

leaders' response to conflict. 

Despite the fact that causes to the conflicts such as weak leadership, family background and 

others are known, the techniques of resolving the conflicts are not well documented. 

5 



1.5 Statement of the Problem 

Rampant students' conflicts in Secondary Schools in Uganda were attributed to Head Teacher's 

Leadership (Kiirya, 2013) and education authorities have always transferred the Head Teachers ' 

as a measure to end such conflicts (Misoi, 2009). Several studies from (Nassozi, 2010; Abdul, 

2005; Paluku, 2013) among others, have been done on the area of Conflict Resolution but the 

studies reviewed did not show the relationship between the Head Teachers Leadership Styles 

and Conflict Resolution. In addition, other studies from (Ogwenge, 2009; Mumbe, 2011) 

pointed out the Leadership Styles of institutional heads influence job satisfaction of employees 

but no study has been carried out to find the relationship the Head Teachers' Leadership Styles 

and Conflict Resolution in Secondary Schools. The gist of this study is the way Head Teachers' 

leadership is exhibited in resolving student's conflicts in Secondary Schools. 

1.6 Purpose of the Study 

The purpose of the study was to find the relationship between Head Teacher's Leadership Style 

and Conflict Resolution in Secondary Schools in Jinja District in Uganda. 

I. 7 Objectives of the Study 

The study was guided by the following specific objectives 

1) To establish whether Autocratic Leadership Style of the Head Teacher is related to Conflict 

Resolution in Secondary Schools in Jinja District, Uganda. 

2) To determine the relationship between Laissez faire Leadership Style of the Head Teacher 

and Conflict Resolution in Secondary Schools in Jinja District, Uganda. 

3) To investigate the relationship between Democratic Leadership Style of the Head Teacher 

and Conflict Resolution in Secondary Schools in Jinja District, Uganda. 
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1.8 Research Hypotheses 

The study tested the following hypothesis 

1) H1: There is a relationship between Autocratic Leadership Style of the Head Teacher and 

Conflict Resolution in Secondary Schools in Jinja District. 

2) H1: Laissez faire Leadership Style of the Head Teacher is related to Conflict Resolution in 

Secondary Schools in Jinja District. 

3) H1 : Democratic Leadership Style of the Head Teachers is related to Conflict Resolution in 

Secondary Schools in Jinja District. 

1.9 Significance of the Study 

This study results will be beneficial to teachers, Head Teachers, Government, District 

authorities, students and researchers in the following ways: 

The teachers will use the study results to get more information about the appropriate strategies 

they use so that they can take informed decisions in ending strikes in schools. 

The Head Teachers and School governing bodies will use this information to identify skill gaps 

necessary in resolving conflicts in schools and also support school programmes such as peer 

mediation, counseling that aim at creating a platform for resolving conflicts. 

The Education authorities at the district and ministry of education and sports (MOES) may use 

the information to properly support, and inspect the school activities and the quality of teachers. 

The authorities will also use the study to prepare appropriate strategies and policies of managing 

and ending school conflicts. It is also hoped that Ministry of Education and Sports (MOES), 

district Chief Administrative Officers (CAO), Resident District Commissioners (RDC) and 

District Education Officers (DEO)/Municipal Education Officers (MEO) will benefit by getting 

to know the status of Jinja District Secondary Schools and devise means to effectively facilitate 

them for better performance. 

Scholars and researchers may use the study results as a reference for related studies in future. 
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1.10 Scope of the Study 

1.10.1 Geographical Scope 

The study was carried out in Jinja District Secondary Schools; Jinja Senior Secondary School, 

Jinja College, Busoga College and Wairaka College. These schools were selected because they 

are traditional schools which have a long history of violent conflicts and this condition is still 

persistent. 

1.10.2 Content Scope 

The study sought to find the relationship between the independent variables; Democratic, 

Laissez faire, and Autocratic Leadership Styles and how they influence Conflict Resolution 

techniques (dependent variable). These included avoidance, compromise, competition, 

collaboration and accommodation in the selected Secondary Schools in Jinja District. 

1.10.3 Time Scope 

The study covered the period between 2013 and 2015 when the most recent violent conflicts hit 

schools in Jinja District and Uganda at large. 

1.11 Conceptual Framework 

Independent Variable 
Leadership style 

• Democratic leadership 

• Laissez faire leadership 

• Autocratic Leadership 

Dependent Variable 
Conflict Resolution 

1---... ,.-.-----.~ • Avoidance 
• Competition 
• Accommodation 
• Compromise 
• Collaboration/Problem solving 

Intervening Variable 

• Student population 

• Category of school 

• Gender 

• School Foundation body 

Figure 1: Adapted from Dubrin (2011) 
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The framework presupposes that the independent variable "Leadership Style", which includes 

democratic, laissez-faire, and autocratic leadership have a bearing on the choice of Conflict 

Resolution. The framework also shows that intervening variables which may influence the 

outcome are; the student population, category of school, gender, and foundation body. Holt 

(2005) noted that gender influences the style of Conflict Resolution in organizations. 
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1.12 Definitions of Operational of Terms 

Leadership: This is the social influence that maximizes efforts of subordinates in achieving a 

common goal. For this study, subordinates are teachers & students. 

Leadership Style: This is the mixture of leader's attributes, skills, behaviors and principles used 

to communicate to his/her subordinates, provide direction, implement organisation plans and 

motivate people in order to achieve a common goal. 

Avoidance: A method of dealing with conflict, which attempts to neglect directly confronting 

the issue at hand. Methods of doing this can include changing the subject, putting off a 

discussion until later, not bringing up the subject of contention, delegating people to deal with 

the conflict and others. 

Competition: These is also called controlling or win/lose, is a technique that maximizes 

reaching one's own goals or getting the problem solved at the cost of the other party's goals or 

feelings. The dominant party in conflict wins and other loses. 

Compromise: This is the settlement of disputes by consent reached by mutual concessions. 

Accommodation: This refers to giving the opposing side what it wants when one of the parties 

wishes to keep the peace or perceives the issue as minor. 
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CHAPTER TWO 

LITERATURE REVIEW 

This chapter consists of the review of literature related to the objectives of the study stated in the 

background of the study. 

2.1 Theoretical Review 

Several leadership theories such as the Dual Concern model, Normative Decision theory, 

contingency theories, transformational theories and transitional leadership theory have been 

applied to clarify Leadership Styles. However, the theory applied to support the study was the 

Dual Concerns Model. 

The dual concern model of Conflict Resolution according to Blake & Mouton (1964) is a 

conceptual perspective that assumes that an individual's preferred method of dealing with 

conflict is based on two underlying dimensions; concern for self (assertiveness) or concern for 

others (empathy).The Individuals with high concerns for own outcome put high value on own 

interests and are not likely to yield easily in conflict situations. Individuals with high concern for 

others, either genuinely or tactically will extend effort to help the other party getting good 

results. The intersection of these two dimensions ultimately leads individuals towards exhibiting 

different strategies of Conflict Resolution. The dual model identifies five Conflict Resolution 

strategies that individuals may use depending on their disposit ions toward pro-self or pro-social 

goals. These are; avoidance, accommodation, competition, compromise and collaboration or 

problem solving. 

Normative Decision Theory by Witte (1972) focuses on the correct norms or standards of 

behavior for leaders to follow. Although it focuses on correct norms in decision-making, it is 

concerned with the extent to which leaders allow their subordinates to participate in decision-

making. It proposes five styles of leader behavior ranging from the autocratic style in which 

decisions are made solely by the leader to complete participation by subordinates and during 

which decisions are reached through consensus. Under this theory, the most effective style of 

leadership depends on the importance of the decision, the degree to which subordinates accept it, 
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and the time required making the decision. Leaders must be flexible in selecting the decision 

making approach that yields maximum benefits in terms of quality, acceptance and time 

constraints (Nsubuga, 2008). 

Contingency theories such as Fiedler's (1967) Contingency Model and House's (1971) path goal 

theory, propose that leadership effectiveness is determined by the interaction between the 

leader's personal characteristics and aspects of the situation. In other words, contingency 

theories assume that the relationship between Leadership Style and organizational outcomes is 

moderated by situational factors, and therefore the outcomes cannot be predicted by Leadership 

Style, unless the situational variables are known (Cheng & Chan, 2002). Control is contingent 

on three factors namely the relationship between the leader and followers, the degree of the task 

structure and the leaders' authority, position or power. From this approach, effective leadership 

requires adapting one' s style of leadership to situational factors. There are diverse, complex 

situations in schools that demand diverse leadership skills and the Head Teacher with adequate 

skills will assess the situation and choose the appropriate Leadership Style that will be effective 

for a situation rather than try to manipulate situations to fit a particular Leadership Style 

(Oyetunyi, 2006). 

Transformational theory suggests that effective leaders create and promote a desirable vision or 

image of the institution. Unlike goals, tasks, and agendas, which refer to concrete and 

instrumental ends to be achieved, a vision refers to altered perceptions, attitudes, and 

commitments (Omar, 2005). The transformational leader must encourage the college community 

to accept a vision created by his or her symbolic actions (Bensimon et al., 2000). 

Blake and Mouton's (1964) Leadership Style theory/transitional leadership theory is a behavior 

theory which examines whether the leader is task oriented (initiating structure); people oriented 

(consideration), or both. Studies conducted at the University of Michigan and Ohio State 

University in 1945, established two major forms of leader behavior namely: employee-

centered/consideration and production-centered/initiating structure (Hersey & Blanchard, 1988). 

Blake and Mouton (1964) categorised four Leadership Styles as democratic, laissez-faire, human 
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relations and autocratic leadership on a management grid according to emphasis the leader puts 

on people and their level of performance. These are the democratic, laissez-faire, human 

relations and autocratic leadership.The managerial model according to Blake & Mouton 

described the two basic dimensions of leadership as Concern for performance and concern for 

people. The term concern for, as used in the model, is a theoretical variable reflecting basic 

attitudes or styles of control. It does not reflect actual production or effectiveness. The 

horizontal axis of the management grid represents concern for production and the vertical axis 

represents concern for mature and healthy relations with people. 

~ 

H 
Human Relations Democratic 

.S! 
0 
0 
QJ 

0 
c Laissez fa ire Autocratic 
0 

"' ·v; 
ra 

.i= 
0 
E .... 
w 

Emphasis on performance 

Figure 2: The managerial grid (Blake and Mouton, 1947 

According to Blake and Mouton (1964), the theory is considered transitional because the two 

leadership dimensions are interdependent rather than independent and their dimensions describe 

basic attitudes rather than specific behaviors. This important difference makes it possible for a 

leader to exhibit a variety of behaviors while using the same style. 

2.2 Head Teacher's Leadership Style and Conflict Resolution in Secondary Schools 

This part of the literature review examined the relationship between the three Leadership Styles 

and resolution of school related conflicts in accordance to the objectives of the study. 

2.2.1 Autocratic Leadership Style and Conflict Resolution in Secondary Schools 

According to Nusbuga (2008), autocratic leader asserts absolute authority and control over 

subordinates and demands unquestionable obedience from subordinates. This style is also 

known as directive, paternalistic or authoritarian where decision making power on ending 
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conflicts is centralized under one leader and not opens for any initiatives from subordinates 

(Nsubuga, 2008). In addition, Certo (2013) emphasized that the effectiveness of autocratic 

leadership in this process requires a strong, motivated leader who decides quickly to resolve the 

problem especially in an emergency situation such as riots. However, trust in group members 

and participation of members is lost because it is connected to the un-debatable straight line that 

is chosen by the leader, which reduces the uncertainty (Cheng, et al. 2010). 

This study by Odhiambo et al (2013) investigated the Leadership Styles and practices applied in 

conflict management within the Anglican Church of Kenya Diocese of Maseno North and 

according to the findings from the congregation members, authoritative Leadership Style was 

the most popular Leadership Style in addressing conflicts. This was attributed to the fact that as 

Christians, church members were obliged to strictly adhere to the expectations of the principles 

of Christianity as spelled out in the bible and not to decide what to do based on numbers which 

the basic principle of democracy and have the powers to do whatever they want as spelled out in 

the principals of empowerment. 

Autocratic leaders are generally disliked, as there is no scope for initiative, and consideration on 

the part of followers about their burning issues (Hendel et al, 2005; Dubrin, 2011) . Teachers 

and students, for example, whose school heads employ the autocratic Leadership Style, remain 

insecure and afraid of the leadership authority which eventually reduces their ability to explore 

their potential (Kasule, 2007). Some people tend to perceive this style as a vehicle for yelling, 

using demeaning language, and leading by threats and abusing their power (Dubrin, 2011). 

However, Mullins (2005) argues that under certain conditions the autocratic Leadership Style is 

appropriate, especially when one has all the information to solve the problem, when one has 

little time, and when employees are well motivated. 

The study by Omer (2008) examined Conflict Resolution strategies, leadership behaviour and 

Leadership Styles in a framework of reciprocal problem solving style and authoritative system 

supported style and it was found that competition conflict strategies had significant relationships 

with authoritarian leadership behaviour. Omar (2008) added that the Leadership Style with low 
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esteem for employees had a strong relationship with the application of force as a conflict 

management strategy, besides revealing some moderating influences of esteem for employees 

between leadership behaviour and Conflict Resolution strategies 

In the case of Secondary Schools where autocratic leadership is practiced, its application is most 

likely to be characterized by arbitrary advances, arbitrary disciplinary measures, and termination 

of services (DdWlgu, 2004). Balunywa (2008) argues that autocratic leaders in schools are more 

concerned with cruel nature of influence in order to solve problems and fulfill institutional goals 

rather than with the development and growth of subordinates. As far as they are concerned, the 

work and the accomplishment of the goals of academic success matter more than their concern 

for those being led (Kasule, 2007). Autocratic leaders create a situation where subordinates who 

do not want to realize the importance of work are forcefully led to work (Mullins, 2005). 

According to Mullins (2005) autocratic leaders supervise subordinates very closely to ensure 

compliance to the set rules and work on the issues in the designated time. Leadership is meant 

to be effective even where the situation seems harsh so as to drive organizational intentions 

towards goal achievement. 

Research findings by Kasule (2007) on the effect of Leadership Styles on teacher productivity in 

private Secondary Schools in Wakiso district indicate that autocratic leaders usually emphasize 

' authority ' as a means of having the goals accomplished in time. Head Teachers generally 

emphasize it, since it reaps results very quickly, as subordinates work under pressure to meet 

deadlines. However, studies by Kouzens (2005) show that Head Teachers who use authority to 

get things done, are too strict in the formality by which things are done which hinders teacher 

creativity especially in instances where creativity and planning are imperative to anchor the 

academic program in schools. 

2.2.2 Laissez-faire Style and Conflict Resolution in Secondary Schools 

Blake and Mouton (1968) stated that Laissez-faire leadership is characterized by a style that is 

marked by a general failure to take responsibility for managing conflict in the organisation. The 
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leader does not lead the group, but leaves the group to itself and followers are given maximum 

freedom in making their own decisions concerning policies and methods (Oyetunyi, 2008). The 

mechanism of Laissez-faire is cormected to avoidance and neglect (Desivilya and Yagil, 2005) 

and the leader therefore places low emphasis on both people and performance (Cheng, et al. 

2004). Dublin (2011) argued that this style of leadership is effective with well-motivated and 

experienced followers who need their ideas to be respected (Dubrin, 2011 ), However Nsubuga 

(2008) stated that it could lead to failure when subordinates are deceptive, unreliable and 

untrustworthy. Laissez faire leaders detest the idea of conflict and will do almost anything to 

avoid it including hiding their true feelings about an issue, leaving the room when the subject 

arises, postponing discussion by missing meetings, or even quitting the group altogether 

(Paluku, 2013). 

Laissez-faire leaders also recognize delegating Conflict Resolution to a third party and such a 

facilitator or mediator, can be effective in a situation where emotions remain high even after 

lengthy discussion (Kasule, 2007; CIPD Survey Report, 2008). 

A cross sectional study of the impact of transformational leadership on integrative Conflict 

Resolution among 150 middle managers from private industrial organisations in Pakistan 

according to Saeed et al (2013) confirmed that managers who use laissez faire Leadership Style 

adopted avoidance strategies when addressing conflicts with subordinates. 

In the study of to determine the effect of laissez faire leadership on the success of Conflict 

Resolution among retail managers according to Ettac and James (2011), the findings showed 

that successful retail managers exhibited transformational leadership and that those who 

exhibited laissez Leadership Style were unsuccessful and often adopted avoidance strategy to 

Conflict Resolution. 

When investigating the relationship between Leadership Styles and Conflict Resolution of high 

school principals in Tehran-Iran, Karimi et al (2013) found out that a meaningful correlation 
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between laissez faire leadership with control and non-intervention style but no relationship 

existed between laissez faire Leadership Style and solution oriented strategy. 

2.2.3 Democratic Leadership Style and Conflict Resolution in Secondary Schools 

Decentralization of authority, participatory planning and mutual communication are some of the 

main features of democratic leadership (Nkata, 2007) while according to Oyetunyi (2006) points 

out that the major point of focus in democratic leadership is sharing; the manager shares 

decision-making with the subordinates. However, Ezenne (2009) wrote that even though the 

leader invites contributions from the subordinates before making a decision, he/she retains the 

final authority to make decisions (consultative) while Dublin (2011) added that the leader must 

coach subordinates and negotiate their demands. The leader may also seek discussion and 

agreement with teachers over an issue before a decision is taken (consensus) and may allow the 

subordinates to take a vote on an issue before a decision is taken (Dubrin, 2011) however, 

Nsubuga (2008) criticized this Leadership Style for the endless meetings, where consensus 

remains elusive and people can end up feeling confused and leaderless. 

The CIPD (2008) survey report showed that democratic leadership fosters an environment of 

cooperation and collaboration that typically enables subordinates to function effectively as a 

team. An effective democratic leader quickly diagnoses team issues, takes prompt corrective 

action to resolve disagreements and helps the team members to develop the skill s necessary to 

resolve conflicts on their own, without management intervention. Conger et al, (2000) found that 

a democratic leader involves people in resolving a conflict through open confrontation which is 

often been associated with increased subordinate satisfaction. Conger et al, (2000) added that 

even though there might be disagreement between the teacher and the learner, the learner feels 

respected for his/her opinion and this is expected to reduce the tension. 

According to Muhammad et al (2015), in their research study carried out to examine the 

Leadership Styles of managers in banks and which Leadership Style is common among 

managers, the findings after data analysis revealed that most of the managers belong to 
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democratic leader category and most of the managers used the accommodating and collaborating 

conflict modes to handle any conflict in the organization. 

(Fisher (2000) discovered that democratic leader has the capacity to help the antagonistic groups 

work together towards their shared goals and also provides encouragement and support, releases 

tensions, harmonizes misunderstanding and deals with disruptive or aggressive behaviour. 

Findings of a research by Sullivan et al. (2003) revealed that experienced and new head nurses, 

in describing their developmental needs, focused on Conflict Resolution with multiple 

personalities, disciplines and cultures. 

Nsubuga (2008) stated that the leader in the school uses the democratic Leadership Style to build 

trust, respect and commitment because the style allows people to have a say in decisions that 

affect their goals and how they do their work. Students in schools need to be involved in the 

school's administration and in the implementation of decisions because these affect them 

directly. On an ongoing basis, however, to prevent conflict from festering in the organization, 

democratic leaders take the time to gather input from subordinates and refrain from behaving as 

if decisions represent a win or loss for subordinates (Certo, 2013). The findings of Paluku (2013) 

showed that democratic leaders encourage team members to accept concessions when necessary 

and to overcome interpersonal conflicts and promote acceptance of other cultures and 

experiences in the workplace. 

Good as it is, the concern expressed by Dubrin (2011) is that the democratic style of leadership 

wastes time due to endless meetings and may lead to confusion and lack of direction. By 

implication, it is not appropriate for use in times of crisis when the situation demands on-the­

spot decision (Oyetunyi, 2006). 

Nevertheless, unlike other Leadership Styles, the leader adopting this style maintains the final 

decision making authority (Balunywa, 2008) while Ddungu, (2004) and Pieters, 2008) noted that 

using this style is not a sign of weakness; rather it is a sign of strength that one respects the 

subordinate 's ways of doing things and decisions. Using this style is of mutual benefit as it 
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allows subordinates to become part of the team and allows one to make better decisions (Pieters, 

2008). 

According to Pieters (2008), the principles of democratic leadership are flexibly applied in order 

to create a climate in which all stakeholders are able to express themselves freely and hence feel 

that they are part of the decision-making process because the decisions affect their goals. 

Stakeholders need to feel that they are able to have an influence over what should happen and 

not happen at the school rather than to be subjected to the decisions of those placed in positions 

of hierarchical power (David, 2007). David (2007) and Kyeyune (2008) argue that the 

effectiveness of democratic Leadership Style requires the leader to affect trust in the 

stakeholders which may not be possible. In their study of Head Teacher' s Leadership and school 

academic performance, Kouznes and Posner (2005), pointed out that school heads know that no 

one does his/her best when feeling alienated; they know that those who are expected to produce 

the results must feel a sense of ownership. In the study to investigate the Leadership Styles that 

were practiced in the Ugandan colleges of commerce, Ogwenge (2009) found that the 

democratic leadership was associated with leaders showing confidence and trust in subordinate 

staff. The staff was free to talk to their leaders, while leaders were willing to listen to ideas from 

staff, and did not use fear to make staff implement policy. Where the democratic Leadership 

Style was used, staff did not use negative behavior or ways of making their dissatisfaction or 

frustration felt and vice versa whilst the autocratic style was associated with the negative 

behavior and such behavior included writing or using verbal attacks on their leaders and 

colleagues, coming late to work and absenteeism. 

2.3Summary 

The review was an analysis of theories and literature related to the objectives of the study. Tb.is 

illustrated the empowering, enabling, informing, inspiring and sharing of vision between the 

Head Teacher, students and teachers and how this influences the resolution of school related 

conflicts. The study therefore focuses on the three Leadership Styles: autocratic, democratic and 

laissez-fa ir leadership although there are many ways of examining Leadership Styles while 
19 



Conflict Resolution strategies have been pinned on the Dual concern model. It is also 

imperative to note that the theories of leadership were built up around themselves a series of 

assumptions and biases. Most of the literature reviewed show that the Leadership Style may 

influence the choice of decisions made in resolving conflicts. 
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CHAPTER THREE 

METHODOLOGY 

This chapter presents the research design, target population, study sample and sampling design, 

sample size, research instruments, data quality control, data collection procedures, methods of 

data analysis and limitations. 

3 .1 Research Design 

This study employed a descriptive survey design as the researcher was interested in gathering 

information on both existing and past conflict management and resolution methods. A 

descriptive survey attempts to describe characteristics of subjects or phenomena, opinions, 

attitudes, preferences and perception of persons of interest to the researcher. Moreover a 

descriptive survey aims at obtaining information from a representative of the population and 

from th2t sample; the researcher is able to present' the findings as being representative of the 

population (Lagat, 2009). The research therefore used descriptive design because it presents an 

opportunity to use both qualitative and quantitative data. 

The survey of the problem consisted of assessments of the past and present Conflict Resolution 

techniques. Questionnaire and interview schedule were employed as tools for collecting data. It 

is on the basis of the foregoing reasons that the design was found suitable for the study. 

3.2 Target Population 

A population is a complete set of objects that share at least one property in common that is a 

subject of statistical analysis. The target population for the study included Head Teachers, 

teachers and students in Jinja Senior Secondary School, Jinja College, MM College and Busoga 

College in Jinja District. These are traditional Secondary Schools that have a long history of 

violent conflicts. The study covered boarding schools, day schools and both boarding and day 

schools as well as single sex and mixed Secondary Schools. The study also targeted responses 

from 4 Head Teachers because they are responsible for Conflict Resolution and covering losses 
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3.4 Research Instruments 

3.4.1 Questionnaires 

A questionnaire is a pre-formulated written set of questions to which a respondent records 

his/her answers, usually within rather closely defined alternatives. In this study, semi-structured 

questionnaires in a five-point Likert-scale (ranging from strongly disagree to strongly agree). 

The questionnaires were pre-tested after thorough judgement from three experts and some 

modifications were made. 

3.4.2 Interview Guides 

Interviews are personal sessions of asking questions and getting answers from participants of the 

study. Personal interviews were conducted with two Head Teacher then relevant data was 

recorded following the interview guides. The interview guides were prepared basing on the 

identified gaps in literature and according to the objectives of the study. The guides included 

open ended questions to give freedom to the respondents in expressing their opinions and 

thereafter, relevant information was considered. This was aimed to collect qualitative data in 

order to generate an inference on the findings. 

3.4.3 Document Analysis 

Documentary research has been the most widely used throughout the history of sociology and 

other social sciences. The researcher also used documents to collect both qualitative and 

quantitative data in order to support the argument of the research problem and included 

government publications, newspapers. This is because some reliable data could only be collected 

from the documents. 

3.5 Data Quality Control 

3.5.1 Validity 

Validity refers to the degree to which a test measures what it is meant to measure and 

consequently permit appropriate interpretation of scores. A test is valid or not valid for a 
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particular purpose and for a particular group; valid for what and for whom. In order to sharpen 

constructs, the researcher sought expert knowledge from an experienced researcher in the field 

under investigation and necessary modifications were done. Thereafter, instruments were given 

to three experienced researchers to judge and the common items agreed were noted and content 

validity index (ratio of the number of common agreed items to total number of items in the 

instrument) calculated leading to 0.82, a high validity index. 

3.5.2 Reliability 

Reliability refers to the degree to which a test consistently measures whatever it's supposed to 

measure. An instrument is said to be reliable if it gives the same results every time it is 

administered to the same group of individuals. Pretesting of instruments was done on five 

respondents from Mother Kevin Secondary School, Jinja which provided useful feedback 

regarding the clarity of the questions and overall presentation of the instruments. Aftetwards, 

reliability coefficient of 0.8 was calculated using Cronbacb AJpha correlation coefficient. A 

coefficient of 0. 7 or greater renders the instrument strongly acceptable. 

3.6 Data Collection Procedures 

The researcher obtained an introductory letter from the head of department of Education 

Planning, Faculty of Education-Kyambogo University seeking permission from the school 

authorities to carry out the study in their schools. Then the researcher visited the selected 

schools to collect data after being granted permission by the school authorities. Teachers and 

students were identified with guidance from the director of studies of the respective schools after 

briefing them on researcher's intentions. 

Typed questionnaires were band delivered by the researcher with the help of research assistants 

to the respondents who completed them while responses from the teachers were collected by 

research assistants since some were irregular. Interviews were conducted with two Head 

Teachers from Jinja College and Busoga College using face to face sessions to reflect more 
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information that is relevant to the study. The data was then encoded for analysis and generation 

of report. 

3.7 Methods of Data Analysis 

Quantitative techniques such as, descriptive statistics, inferential statistics and Pearson moment 

correlation coefficients were used to analyze most data. In this study descriptive statistics 

measures in form of percentages, frequency counts and averages recorded and illustrated by 

charts and tables. The categorical data was quantified by assigning values according to the five 

point likert scale (Strongly Agree=5, Agree=4, Not Sure=3, strongly Disagree=2 and 

Disagree=!) for the dependent variable while frequency counts were used for independent 

variable and its constructs. The statistics tools were used because they are simple to understand, 

compute, easily check variables for normality of the distribution and also increase the 

researcher's confidence level. The Pearson product moment correlation coefficient was 

calculated to determine the relationship between independent and dependent variables. Data 

from each questionnaire was encoded with letters and numbers such as Q36 to identify the 

respondent, instrument and the items in instrument, which helped in tabulating and computing 

the results. 

The qualitative data from open ended items in questionnaires, interviews and documents was 

analyzed according to their magnitude and new emerging responses. 

3.8 Ethical Consideration 

The study was pivoted on fairness, honesty, openness of intent, disclosure of methods, 

confidentiality, voluntary and informed consent (Silverman, 2010). The need to obtain valid and 

reliable data obliged the researcher to seek and access information from the respondents basing 

on such ethics. For purposes of uniformity and safeguard those that preferred anonymity, names 

or initials of respondents were not required. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter focused on data presentation, analysis and interpretation of the study findings. The 

presentation is divide<l into two sections. The first section looks at the background 

characteristics of the respondents while section two looks at the findings on the perceptions 

regarding Head Teacher's Leadership and school Conflict Reso lution as indicated in the 

research questions. 

4.1 Section One: Background Information 

The background information of the respondents is important because it can influence the opinion 

of the respondent on the influence of Head Teacher's Leadership on the Conflict Resolution in 

Secondary Schools. The data gathered was mainly on the social background of the respondents 

in relation to the schools they attend, teach or head respectively. 

A total of 141 student questionnaires were returned at an acceptable return rate of 88% when 19 

questionnaires were not received. While all the eight teachers and four Head Teachers responded 

and their responses captured and returned. 

Gender Information 

Figure 4.1: Students' gender distribution (Source: Primary data, 2016) 
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Figure 4.1 shows that there were more males (65%) in the sample but responses from the 

females (35%) were also representative because the targeted schools have more boys while 

others are single boys' schools. During face to face interviews with the Head Teacher of School 

A said that 

"Gender biasness among students is insignifi.cant to influence the Conflict Resolution in 

the Secondary ". 

There was gender balance amongst teachers since each sex was represented by 4 respondents. 

The researchers targeted eight teachers and all responded at least 2 teachers from each school. In 

addition 4 Head Teachers included three male Head Teachers and 1 female Head Teacher who 

provided their responses. Of these, two Head Teachers were interviewed while the other two 

completed the questionnaires. 

Age Information 

Students' responses in questionnaires about their ages were recorded and presented as a chart as 

shown in figure 4.2 
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Figure 4.2: Age distribution of students (Source: Primary data, 2016) 

Figure 4.2 shows that the majority of the students 90 (64%) were between the ages of 13 and 17 

years old, followed by 64 (30%) students within the age range of 18-20 years old and 9 (6%) 

students in the age range of 20 years old and above. This implies that they were able to give well 

thought infonnation regarding their Head Teacher's Leadersh ip Conflict Reso lution. 
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The teachers' responses show that 4 teachers were between the age of 41 years to 50 years 

followed by 2 teachers between 22-30 years while 1 teacher between 31-40 years and another 

above 50 years were also found. All the four Head Teachers who responded were above 50 

years. 

Educational Level 

The questionnaire responses of the students' choices about their educational level were shown in 

table 4.1 with frequencies and percentages. 

Table 4.1: Distribution of students by educational level 

Education Frequency Percentage 

0-Level 105 74% 

A-Level 36 26% 

Total 141 100% 

Source: Primary data, 2016 

The table 4.1 shows that most respondents (74%) were students of ordinary level than those in 

advanced level (26%) of education. This showed a fair representation of students in both levels. 

While all teachers held a bachelors' degree and Head Teachers each had masters' degree. 

Category of School 

The schools were categorized as boarding, day school and mixed as presented in the table 4.2. 
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Table 4.2: Distribution of schools by category of school 

Type of school Number 

Boarding school 3 

Day school 0 

Day and boarding school I 

Source: Primary data, 2016 

Table 4.2 shows 3 schools Jinja College, Busoga college-Mwiri and MM College-Wairaka had 

only a boarding status while 1 school; Jinja senior secondary school had both day and boarding 

status. 

Years in School 

The choices of students in questionnaires about their years of stay in school were presented as 

shown in figure 4.3 . 
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Figure 4.3: Distribution of students by years in school (Source: Primary data 2016) 

Figure 4.3 shows that 33% of the students who were involved in the study had been in school for 

1-2 years and those who had been in school for 3-4 years formed 51 % which was the highest. 

Those that had been in school for more than 5 years were represented as well (16%). 
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Also, the teachers ' responses in the questionnaires and interviews about their years in school 

were gathered and presented as shown in table 4.3. 

Table 4.3: Teachers' years in school 

Years in school Frequency Percentage 

1-5 2 25% 

6-10 2 25% 

Above 10 years 4 50% 

Source: Primary data, 20 I 6 

The researcher found that 2 (25%) teachers had spent 1-5 years in service, 2 (25%) teachers for 

6-10 years while 4 (50%) teachers had spent more than ten years in school as shown in table 4.3 . 

Four Head Teachers were selected for the study and their number of years in school varied 

greatly with some having spent less than 5 years and others more than 10 years. This suggests 

that the researcher was in position to ~apture information about school related conflicts in the 

past and present days and relate Head Teacher' s Leadership with Conflict Resolution. Three 

schools were boarding while one school had both day and boarding. 

4.2 Findings on Conflict Resolution in School 

This section shows the data collected for the Conflict Resolution in school methods and 

effectiveness in Secondary Schools. For the first part, the categorical data was transformed into 

quantitative form for instance strongly agree=5, Agree=4, not sure=3, disagree=2 & strongly 

disagree=l) and the total scores tabulated. But the data on effectiveness was kept in frequency 

counts and percentages as shown below. 

Students were asked to give their opinions on the effectiveness of Conflict Resolution in schools 

and their responses were presented on a bar graph shown in figure 4.4. 
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Figure 4.4: Students' findings on effectiveness of the Conflict Resolution methods (Source: 

Primary data, 2016) 

Figure 4.4 show that majority 31 % disagreed while 29% strongly disagreed that the methods of 

resolving students' conflict are very effective. This was followed by 23% who were undecided 

while a total of 18% agreed. Teachers' findings show that 4 teachers were also undecided while 

2 teachers agreed and 1 disagreed. The interviews from the Head Teacher show that every 

method is effective in a given situation. 

The students were asked to give their opinions on how Head Teacher's Leadership responds to 

the conflicts when they arise and they answered five questionnaire items on this theme. The 

scores of the five point likert scale were computed and tabulated as shown in table 4.4. 
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Table 4.4: Distribution of scores for Head Teacher's Leadership response to students' 
conflicts 

A SA NS SD D n 

Avoidance: Postponing discussions, or 

delegating other staff member to discuss the 164 70 99 33 56 138 

matter 

Competition: Adopting school rules and giving 
136 280 42 20 32 140 

directives for students to follow 

Compromise: Ensuring that both the school 

leaders and students give up some of their 
96 135 90 34 40 135 

concerns, m order to achieve an amicable 

solution. 

Accommodation: Leaving matters to students to 
84 70 84 49 56 140 

decide on what they want 

Problem solving: Cooperating with teachers and 

students through negotiation, dialogue or 180 265 45 7 40 140 

mediation. 

(Key: A= Agree, SA=Strongly Agree, NS=Not sure, SD=Strongly Disagree, D=Disagree, 

n =number ofrespondents & µ=mean score) Source: Primary data, 2016 

µ 

3.1 

3.6 

2.9 

2.5 

3.8 

From table 4.4, the responses from 138 students showµ= 3.1, implying that there was almost 

equal agreement and disagreement on Head Teachers ' use of avoidance mechanism whenever a 

students' conflict arises. While 5 teachers agreed and 3 teachers disagreed. One Head Teacher 

interviewed strongly said that delegation is a common teclm.ique especially when they have 

other administrative issues to handle. 

The findings in table 4.4 also show an average scoreµ = 3.6 from 140 students for the use of 

competition technique. This suggests that the students agreed that Head Teacher's Leadership 

uses dominance by giving directives whenever students face conflict. This was agreed upon by 5 
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teachers while 2 disagreed but the Head Teacher said that some situations require strong 

measures. 

Concerning the use of compromise as shown in table 4.4, an average score ofµ= 2.9 was 

computed for 135 student responses implying that students were not sure whether the Head 

Teacher's Leadership uses it during conflict situations but they slightly disagree (µ = 2.5, n = 

140) that Head Teacher's Leadership uses accommodation methods during times of conflict as 

seen in the table 4.4. But all the 8 teachers were not sure of the compromising situation or 

accommodating situation while one Head Teacher said that this depends on that circumstance in 

school. 

The data collected as shown in table 8 also shows that the students agreed (µ = 3.8, n = 

140) that school leaders use problem solving techniques to handle their conflicts. 5 teachers 

agreed while 2 disagreed and 1 strongly disagreed. According to the Head Teacher, problem 

solving methods is becoming a popular technique among school leaders. 

4.3 Research Hypotheses 

4.3.0 Introduction 

This section handles the research hypotheses basing on feedback from the respondents. This is 

important because it can influence the opinion of the respondents. The data gathered was first 

presented using frequencies and percentages followed by verification of hypotheses. To test 

each hypothesis, Pearson product moment correlation coefficients were computed by the 

CovarXY n:Exy- Q;x)(:Ey) . 
formula rx = = were variables x and y represented 

Y ../VarX../VarY (Jn:Ex2-Q;x)i)(Jn:Ex2 - Q;x)i) 

the frequency counts and scores assigned for the independent and dependent variables 

respectively. This analysis entailed the verification of null hypotheses (H0 ) at 0.05 level of 

significance. 
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4.3.1 Research Hypothesis One 

Ho: There is no relationship between autocratic leadership and Conflict Resolution in Secondary 

Schools in Jinja District. H 1: There is a relationship between autocratic leadership and Conflict 

Resolution in Secondary Schools in Jinja District. Data was collected from the respondents and 

the results are presented below. 

The students' responses to five items in the questionnaires that required to give their opinions on 

autocratic leadership in school were presented as shown in table 4.5 . 

Table 4.5: Students' views on Autocratic Leadership in school 

A SA NS SD D 

f % f % f % f % f % 11 

Decisions regarding school 

programs are solely made by 

the top Head Teacher's 43 32 60 44 22 16 9 7 2 1 136 

Leadership and the governing 

body 

All the decisions are made from 
36 26 62 45 14 10 11 8 15 11 138 

Top to down 

What lS important to Head 

Teacher's Leadership is 
27 19 18 13 21 15 41 29 33 24 140 

achievement of work and not 

addressing students ' problems. 

Students rely on the Head 

Teachers ideas in settling their 50 36 45 33 16 12 14 10 13 9 138 

concerns in this school. 

All students have no powers to 
29 21 45 32 20 14 31 22 15 J 1 140 

make decisions in this school 

Source: Primary data, 2016 
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The teachers ' opinions on autocratic leadership in school were also recorded and presented as in 

table 4.6. 

Table 4.6: Teachers' views of autocratic leadership in school 

A SA NS SD D 

I f f f f n 

Decisions regarding school programs 

are solely made by the top Head 
4 0 0 2 2 08 

Teacher's Leadership and the 

governing body 

All the decisions are made from Top 
4 0 1 0 3 08 

to down 

What is important to Head Teacher's 

Leadership is achievement of work 0 3 0 4 0 07 

and not addressing students' needs. 

Teachers rely on the Head Teachers 

ideas and suggestions regarding 0 0 0 1 7 08 

students ' concerns in this school. 

All teachers have no powers to make 
4 4 0 0 0 08 

decisions in this school 

Source: Primary data, 2016 

Table 4.5 shows that 60 (44%) of the student respondents strongly agreed that decisions 

regarding school programs are solely made by the top Head Teacher's Leadership and the 

governing body and were the majority followed by 43 (32%) who agreed, 22 (16%) were not 

sure while 9 (7%) strongly disagreed and 2 (I%) disagreed. This implies that the Head Teacher's 

Leadership which includes the administration and board of governors are the decision maker 

regarding school programmes in school and teachers and students are implementers. The 

teachers' responses in table 4.6 shows that 4 teachers disagreed that decision regarding school 
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programs are solely made by the top Head Teacher's Leadership and the governing body while 4 

disagreed. This implies that teachers to some extent participate in decision making. But the four 

Head Teachers responded that every level of the school structure make decisions and the school 

administration retains most because it is accountable to many stakeholders. 

The data in table 4.5 supports that all the decisions are made from Top to down when majority 

of students 62 (45%) strongly agreed, 36 (26%) agreed, 14 students (10%) were not sure, 

11 (8%) disagreed while the minority 8 students strongly disagreed. To ascertain whether all the 

decisions are made from top to down, all the 3 teachers strongly disagreed while 4 agreed and 1 

was not sure, implying that some decisions are made at departmental level as shown in table 4.5. 

One Head Teachers noted that it is one of their main task is to make decisions for the peaceful 

environment in school. This implies that most decisions are made by top Head Teacher's 

Leadership and the teachers unlike students. 

Table 4.5 shows that the findings of the students' responses on what is important to Head 

Teacher's Leadership between achievement of work and addressing students problems, majority 

of students 41 (29%) strongly disagreed, followed by 33 (24%) who disagreed, 27 (19%) of 

students agreed, 18 (13%) strongly agreed while 21 students (15%) were not sure. This implies 

that the school leaders also attend to students' issues alongside others academic tasks. The 

teachers' findings whether Head Teacher's Leadership emphasizes work rather than addressing 

students' needs, table 4.6 shows that 4 teachers strongly disagreed, 3 agreed while 1 teacher did 

not respond. This suggests that Head Teacher's Leadership is also concerned by students needs 

when they arise. 

The findings on whether students rely on the Head Teachers ideas in settling their concerns in 

the school show that majority 50 (36%) of the students agreed followed by 45 students (33%) 

who strongly agreed while 16 students (12%) were not sure and the rest disagreed and strongly 

disagreed as shown in table 4.5. This means that the task of settling students concerns is done by 

the Head Teacher's Leadership and students will always implement the Head Teachers' ideas. 

Table 4.6 shows that 7 teachers also disagreed that they rely on Head Teachers ideas and 
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suggestions regarding students' concerns in the schools while 1 teacher strongly disagreed. This 

implies that teachers also implement their ideas regarding students concerns. 

The findings in table 4.6 show that majority of the students 45 (32%) strongly agree that all 

students have no powers to make decisions in schools and the least number of 15 students (11 % ) 

disagreed while 20 students (14%) were not sure. However, table 4.6 shows that all the 8 

teachers agreed that all teachers have no powers to make decisions in the schools. The 4 Head 

Teachers noted that they cannot give all powers to teachers or students because they are not 

accountable to the outside. This implies that some teachers cannot exercise their authority to 

make decisions as shown in table 4.6. 

The correlation of the autocratic leadership and Conflict Resolution for teachers and students 

were presented in the table 4.7 as shown 

Table 4.7: Pearson correlation coefficients for autocratic leadership and Conflict 
Resolution 

p - value Autocratic 
Constructs Significance n 

leadership 

Avoidance a= 0.05 136 r = 0.33 

Competition a= 0.05 130 r = 0.88 

Compromise a= 0.05 136 r = 0.36 

Accommodation a= 0.05 136 r = -0.22 

Problem solving a= 0.05 136 r = -0.54 

Conflict 0.000 
a= 0.05 130 r = 0.52 

Resolution 

Source primary data 2016 
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Table 4.7 a shows the correlation between the autocratic leadership and the Conflict Resolution 

strategies calculated using product moment correlation coefficient (r) at 

a = 0.05 level of significance. 

The table 4.7 shows that there is a strong relationship between autocratic leadership and 

competition strategy (r =0.88) and a weak relationship with avoidance (r =0.33) and compromise 

(r =0.36). The findings also show that there is a negative correlation with accommodation (r = -

0.22) and with collaboration (r = - 0.54). When the dependent variable constructs were 

combined, the results of the analysis show that there is a positive moderate relationship (r = 

0.52) between autocratic leadership and Conflict Resolution in schools. The p-value (0.000) 

being less than the level of significance implies that the results were statistically significant 

hence the null hypothesis "there is no relationship between autocratic leadership and Conflict 

Resolution" was rejected and the alternative hypothesis upheld meaning that "there is a 

relationship between autocratic leadership and Conflict Resolution in Secondary Schools in Jinja 

District. 

4.3.2 Research Hypothesis Two 

~: Laissez faire leadership is not related to Conflict Resolution in Secondary Schools in Jinja 

District. H1: Laissez faire leadership is related to Conflict Resolution in Secondary Schools in 

Jinja District. This section presents data on the students, teachers and Head Teachers opinions 

on laissez faire leadership in schools and verification of the hypothesis. The students' views 

about laissez faire leadership were presented on table 4.8. 
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Table 4.8: Students' view on laissez faire leadership and Conflict Resolution in Secondary 

Schools 

A SD NS SD D 

f % f % f O/o f O/o f D/o n 

Students are given freedom to 

settle their conflicts without 19 14 5 4 32 23 43 31 40 29 139 

intervention 

Students have freedom to do as 

they think best in the interest of 
43 30 32 23 24 17 24 17 18 13 141 

promoting peaceful environment 

in this school 

Students are not interfered with 

when making decisions that 
41 29 25 18 27 19 20 14 26 19 139 

promote students' security, 

welfare and health. 

You prefer making decisions by 
32 23 37 26 24 17 29 21 18 13 140 

every member of this school 

Students decisions are 

considered by top Head 37 26 36 26 37 26 18 13 12 9 140 

Teacher's Leadership 

There lS free delegation of 
26 18 29 21 50 35 19 13 17 12 141 

responsibilities in this school 

The head of school allows 

teachers to make decision on 
32 23 28 20 46 33 22 16 12 9 140 

school programs without 

intervention. 

Source: Primary data, 2016 

In addition, table 4.8 still shows that most students disagreed that they are given freedom to 

settle their conflict without intervention by 31 % who strongly disagreed, 29% disagreed while 

only 14% agreed, 4% strongly disagreed and the rest were unsure. Similar findings from 

teachers show that 6 teachers strongly agree that they are given full mandate to settle students' 

conflicts without intervention from top Head Teacher's Leadership while the rest agreed. This 
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was also supported by the 4 Head Teachers by empowering the disciplinary committees, senior 

man teachers and other school structures in place. This implies that school leaders will normally 

delegate duties to teachers whenever they feel they cannot perform or when they are very busy. 

Table 4.8 shows that most students 53% agreed and strongly agreed that they have freedom to 

do as they think best in the interest of promoting peaceful environment in the school while 30% 

disagreed and strongly disagreed and the rest were not sure. Similar findings from teachers show 

agreement of all the eight teachers that teachers have freedom to do as they think best in the 

interest of promoting peaceful environment in the schools. The Head Teachers also were in line 

with the teachers views. This implies that school leaders allow the teachers and students to think 

for themselves in promoting a peaceful environment. 

The findings in table 4.8 shows that about half of the students (47%) agreed and strongly agreed 

while 33% disagreed and strongly disagreed while 19% were not sure. The teachers' responses 

show that 7 teachers all strongly agreed while only 1 teacher agreed that teachers are not 

interfered with when making decisions that promote students' security, welfare and health. All 

the Head Teachers agreed with the teachers observations thus implying that, the Head Teachers 

do not intervene whenever teachers make decisions that promote students security. 

The data from table 4.8 shows that about half of the students totaling 49% agreed and strongly 

agreed that students prefer making decisions by every member of the school while 34% 

disagreed and strongly disagreed and 17% were not sure. The findings from the 8 teachers who 

completed the questionnaires show that they all strongly agreed that they prefer collective 

decision making in school. The 4 Head Teachers noted that there are avenues for collective 

decision making since teachers have their representatives on board of governors. This means 

that every member of the school community wants collective decision making on all matters 

including students' conflicts . 

Table 4.8 shows that 52% of the students agreed and strongly agreed that students' decisions are 

considered by top Head Teacher's Leadership while 22% disagreed and 26% were not sure. The 
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teachers findings show that 5 teachers agreed that decisions are made from down and they later 

come to the top. While the four Head Teachers also agreed that they are able to lead by 

implementing to the views of people below them that benefit the school. This implies that some 

decisions of students and teachers are considered and enforced for the peaceful environment of 

the school. 

The study found that most students 35% were not sure that there is free delegation of 

responsibilities in school but those who agreed and strongly agreed (39%) were more than 25% 

who disagreed and strongly disagreed as shown in table 4.8. The teachers' responses show that 

most teachers ( 4) agreed followed by 2 who were unsure and two disagreed. The four Head 

Teachers responded that there is free delegation of responsibilities to teachers but l Head 

Teacher interviewed noted that some teachers don't want to take on the duties while some 

students require guidance and training. 

The students' responses shown in table 4.8 indicate that a total of 43% agreed and strongly 

agreed while 25% disagreed and strongly disagreed while the rest were not sure that the Head 

Teachers allow teachers to make decision on school programs without intervention. However 7 

teachers agreed that the Head Teacher does not intervene when the teachers make decision on 

school programmes while l teacher did not respond. The four Head Teachers delegate the 

responsibilities to teachers who are committed and will not intervene when results are seen. This 

implies that teachers have freedom to run school programmes. 
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The correlation of the laissez faire leadership and Conflict Resolution for teachers and students 

were presented in the table 4.9 as shown. 

Table 4.9: Pearson correlation coefficients for Laissez faire leadership and Conflict 
Resolution 

p - value Laissez faire 
Constructs Significance n 

leadership 

Avoidance a= 0.05 136 r = 0.73 

Competition a= 0.05 136 r = -0.15 

Compromise a= 0.05 136 r = 0.27 

Accommodation a= 0.05 136 r = 0.66 

Problem solving a= 0.05 136 r = 0.18 

Conflict 0.000 
a= 0.05 136 r = 0.58 

Resolution 

Table 4.9 shows the correlation between the laissez faire leadership and ti:1e Conflict Resolution 

strategies calculated using Pearson product moment correlation coefficient (r) at 

a = 0.05 level of significance. Further still, table 4.9 shows that laissez faire leadership is 

strongly and positively correlated to avoidance strategy (r =0.73) and accommodation (r =0.66) 

while a weak relationship exist with compromise (r =0.27) and collaboration (r =0. 18) . 

However, the study found a weak negative relationship (r= -0.15) between laissez faire 

leadership and competition strategy. The results of this analysis show a fairly strong positive 

correlation ( r = 0.58, n = 136, p = 0.000, a = 0.005) between laissez faire leadership and 

Conflict Resolution. The school Head Teacher Wamala Lule of Busoga College Mwiri could not 

be reached and was reportedly out of the school when the students went on rampage but the 

teachers he left settled the students' matters (New Vision, 2013). Hence the null hypothesis that 

"Laissez faire leadersh ip is not related to Conflict Resolution in Secondary Schools was rejected 
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and alternative hypothesis that "Laissez faire leadership is related to Conflict Resolution in 

Secondary Schools in Jinja District" upheld. 

4.3.3 Research Hypothesis Three 

Ho: Democratic leadership is not related to Conflict Resolution in Secondary Schools in Jinja 

District. H1: Democratic leadership is related to Conflict Resolution in Secondary Schools in 

Jinja District. 

This section presents responses democratic leadership and Conflict Resolution in Secondary 

Schools in Jinja District. It also shows the verification of the third hypothesis. Data was 

collected from the students, teachers, and Head Teachers about the level of participation in 

decision making, making school rules, resolving conflicts, collective participation, designing 

school programmes, respect of students ' opinions and level of consultation. 
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The student 's views on democratic leadership from the questionnaires were presented in table 4. 10 

Table 4.10: Students' view on democratic leadership and Conflict Resolution in school 

A SD NS SD D 

f O/o f % f O/o f O/o f O/o n 

Students participate in decision making 
48 34 25 18 19 l3 23 16 26 18 14 1 

Students consult fe llow students before making decis ions in settling conflicts. 
50 35 32 23 17 12 24 17 18 13 141 

Students leaders are invo lved in making school rules and regulations 
20 14 49 35 17 12 39 28 16 11 141 

Often you engage in addressing students' issues and problems 
50 36 25 18 29 2 1 17 12 19 14 140 

Solving students ' conflicts is possible if teachers and students' are involved 
35 25 84 60 10 7 8 6 4 3 141 

Students are involved in des igning schoo l programs in schoo l 
19 13 13 9 30 2 1 60 43 19 13 141 

Students' welfare and disciplinary leadership roles are shared 

students' leaders in this schoo l 

by teachers and 
50 35 36 26 20 14 20 14 15 I l 14 1 

School leaders normally assign some of their duties to prefects 
73 52 48 34 10 7 6 4 4 3 141 

Jn this schoo l, there is respect of students' opinions in addressing their problems. 
53 38 46 33 8 6 26 19 6 4 139 

Students are consulted on where and how school resources are used. 
34 24 33 24 18 13 33 24 22 16 140 
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The data collected as shown in table 4.10 indicates that majority of the students 48 (34%) agree 

that they participate in decision making while 25 (18%) strongly agreed, 19 (13%) were unsure 

and the rest disagreed. This was supported by 6 teachers and all Head Teachers who agreed that 

students participate in decision making. The interview responses from some teachers and Head 

Teachers show that students elect their own leaders with assistance from the patron assigned. 

Table 4.10 still indicates that 50 students (35%) agreed and 32 (23%) strongly agreed that 

students consult their fellow students before making decisions in settling conflicts while 24 

students (17%) strongly disagreed, 18 students disagreed and 17 students (12%) were unsure. 

The findings from teachers show that 6 teachers agreed while 2 teachers disagreed but all Head 

Teachers agreed that there are channel through which students who have issues consult their 

representatives such as prefects. 

Table 4.10 shows that 35% of the students strongly agree and 14% agree that students leaders 

are involved in making school rules and regulations but 28% of the students strongly disagreed 

while 11 % disagreed and the nwnbers are too significant. The responses from the 8 teachers 

show 50% agreement and 50% disagreement but the Head Teachers when asked in the 

interviews indicated that the leaders contribute in providing feedback and recommendation on 

the existing rules and regulation. 

In ascertaining whether students often engage in addressing students' issues and problems, the 

data shown in table 4.10 shows that majority of the students 50 (36%) agreed and 25 (18%) 

strongly agreed as compared to those 12% who strongly disagreed, 14% disagreed and the 21 % 

who were unsure. The findings from teachers show that 4 teachers agreed while 32 strongly 

agreed and 1 did not respond. The two Head Teachers who completed the questionnaires also 

agreed while the interviews show that students are invited in meetings to find solutions to their 

concerns. 

Table 4.10 shows that majority (60%) of the students strongly agree and25% agreed that solving 

students ' conflicts is possible if teachers and students ' are involved while the remaining 
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responses were insignificant. This was in agreement with all the 8 teachers who strongly agreed. 

Two Head Teachers also agreed with this while the interview responses indicate that it is 

possible when everyone is playing his responsibilities and knows his boundary. 

Table 4.10 shows that majority of the students ( 43%) strongly disagreed that students are 

involved in designing school programs followed by 21 % who were not sure, 13% disagreed 

while the minority agreed. Responses from 5 teachers indicate that they strongly disagreed while 

1 disagreed and 2 agreed with students' involvement in designing school programs. The Head 

Teachers indicate that they are involved especially in sports, entertainment and related activities. 

This implies that most school progammes are designed by top Head Teacher's Leadership. 

Table 4.10 shows that a total of 61% agreed that students' welfare and disciplinary leadership 

roles are shared by teachers and students' leaders while 25% disagreed and 14% were unsure. 

All 8 teachers agreed with the sharing of such roles and Head Teachers indicated that the roles 

are shared between teachers and prefects. This implies that both teachers and students 

representatives work together to perform those welfare and disciplinary roles. 

The table 4.10 indicates responses collected from 141 students which show that 52% agreed that 

school leaders normally assign some of their duties to prefects followed by 34% who strongly 

agreed, 7% being unsure and the rest minority totaling 7% disagreed and strongly disagreed. 

This was also shown from teachers ' responses where 3 teachers agreed, 4 strongly agreed while 

1 strongly disagreed. The findings from Head Teachers show that some duties like addressing 

the school assembly are assigned to the head prefects and students representatives. This implies 

that school leaders delegate their duties to the concerned student representatives. 

The responses of students shown in table 4.10 indicate that majority totaling 71% agreed and 

strongly agreed that there is respect of students' opinions in addressing their problems followed 

by 19% who strongly disagreed, 6% unsure while 4% disagreed. The teachers responses show 

that 4 teachers strongly agreed, 2 being unsure while 1 agreed and 1 did not answer. Therefore 

majority of teachers agree that there is respect of students' opinions in addressing students' 
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problems. While Head Teachers indicate that they respect the students ' opinions regarding their 

concerns. 

The findings on whether students are consulted on where and how school resources are in table 

4.10 indicate that a total of 48% responses that they agree while a total of 40% disagreed while 

13% were not sure. But most teachers (5) disagreed that they are consulted on resource 

allocation while 2 were unsure and only 1 agreed. The Head Teachers indicated that staff 

meetings and departmental meetings are used as avenues to consult the concerned members on 

resource allocation. This implies that there is minimal consultation from teachers and from 

students in allocation of resources. 

Table 4.11: Pearson Correlation Coefficients for Democratic Leadership and Conflict 
Resolution 

Constructs Significance p - value n Democratic leadership (DV) 

Avoidance a= 0.05 136 r = 0.32 

Competition a= 0.05 136 r = -0.62 

Compromise a= 0.05 136 r = 0.39 

Accommodation a= 0.05 136 r = 0.64 

Problem solving a= 0.05 136 r = 0.81 

Conflict Resolution (IV) a= 0.05 0.000 136 r = 0.76 

Source: Primary data, 2016 

Table 4.11 shows the correlation between the democratic leadership and the Conflict Resolution 

strategies calculated using Pearson product moment correlation coefficient (r) at 

a = 0.05 level of significance. This indicates that there was a very strong relationship between 

democratic leadership and collaboration strategy (r=0.81) and with accommodation (r=0.64) but 

there is weak positive relationship with compromise (r= 0.39) and a weak correlation with 

avoidance (r=0.32). The data in the table 4.11 also shows that the independent variable (IV), the 
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democratic leadership had a negative relationship with competition strategy. The results show 

that independent variable (IV), the democratic leadership has a strong positive correlation ( 

r = 0. 7 6, n = 136, p = 0.000, a = 0.005) with the dependent variable (DV); Conflict 

Resolution. Even the then Resident District Commissioner of Jinja District (RDC), Mr. Gulume 

instituted mediation meetings at Jinja College and at Busoga College that looked into the issues 

raised by students. (New Vision, Posted Thursday, June 27 2013). Hence the null hypothesis 

that "Democratic leadership is not related to Conflict Resolution in Secondary Schools in Jinja 

District" was rejected and the alternative hypothesis upheld. There implies that Democratic 

leadership is related to Conflict Resolution in Secondary Schools in Jinja District. 

4.4 Findings from Interviews 

When the two Head Teachers were asked about the style of leadership used in school, the 

findings show that they lead the school according to the situation that existed in school at a 

given time. This implies that they employed different styles ofleadership. 

When asked about the style of leadership employed to resolve conflict, one Head Teacher 

responded that meetings involving concerned parties is arranged matters settled amicably. One 

Head Teacher added that in case emotions of the students are high, coercion is used by calling 

the police. 

When asked whether the Heat Teacher's Leadership Style influences the methods of resolving 

students ' conflict, the Head Teacher of School B responded that, 

"The students are involved in resolving conflict through their leaders like prefects, class 

captains and student judges. Sometimes all students are informed of issues going on in 

school and suggestion boxes put in place to allow them to communicate their issues and 

possible solutions to the p roblems " 

Therefore, this supported the findings that Head Teachers ' Leadership Style influences the 

method of re olving students ' conflicts. 
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The respondents also explained that teachers are much involved in decision making especially 

concerning student affairs which is done through staff meetings, departmental meetings and also 

class teachers empowered to settle class issues. 

When asked whether collective involvement of staff and students play a significant role in 

resolving conflict, the two respondents agreed but one added that sometimes when it takes Jong, 

dominance measures are employed.\.when asked about the delegating authority to teachers in 

order to settle conflict, the two respondents opinions were similar showing that they cannot work 

solely in addressing conflicts and due to their off school duties, they find themselves delegating 

authority to those they trust or capable staff. 

4.5 Findings to support the Alternative Hypotheses 

so 
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Figure 4.5: Findings on whether the methods of resolving conflicts depend on the Head 

Teacher's Leadership (Source: Primary data, 2016) 

In support of the three hypotheses, figure 4.5 shows the opinions from 141 students which 

indicate that majority (53%) agree and strongly agree that the methods of resolving conflicts are 

highly related to the Head Teachers' Leadership Style used in school while only 30% disagreed. 

The 8 teachers and the 4 Head Teachers strongly agreed that Head Teacher's Leadership 

influences the methods of resolving conflicts in school.. 
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CHAPTER FIVE 

DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS 

This chapter therefore is concerned with the consequent discussion, conclusions and 

recommendations of the three research of the study. This chapter is presented in sections that 

include discussions, conclusions and recommendations. The discussion section is sub divided 

into three sub-sections that originate from the three research hypotheses. The researcher 

discussed the findings of the study in guidance with the research hypotheses of the study. 

5.1 Discussion of Hypothesis 1 Findings. H1: There is a relationship between autocratic 

leadership and Conflict Resolution in Secondary Schools in Jinja District. 

In relation to the summary of the findings of the study, the common techniques of resolving 

conflict identified in Secondary Schools were centralizing powers of decision making to the top, 

implementing Head Teachers ideas and giving directives. When the Head Teachers pointed out 

that decisions are made at every level of the organizational structure, the decisions from the 

bottom still require approval from the top which is not always the case. This is in agreement 

with Trautman (2007) who asserted that autocratic leaders use such controlling strategies when 

the conflicting parties fail to agree amicably and the Leader wants to realize his goals quickly 

(Trautman, 2007). Certo (2013) and Dubrin (2011) supported that autocratic leaders retain most 

authority for themselves and make decisions with a view to ensuring that the subordinates 

implement it. lbis is indicated in table 4.5 where most students responded that decisions 

regarding school programmes and Conflict Resolution are made from the top Head Teacher's 

Leadership represented by their Head Teacher and the students normally implement Head 

Teachers ideas in resolving conflicts. The table 4.7 shows that there is a strong positive 

correlation between autocratic leadership and competition strategy (r =0.88) meaning the more 

the school leader is inclined on autocratic principles such as unquestionable obedience, the more 

that leader will employ total control in ending conflicts. Finally, the analysis of the results from 

table 4.7 imply that Conflict Resolution is related to Head Teacher's Leadership where r=0.52. 

This allowed to achieve the first objective of the study. 
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5.2 Discussion of Hypothesis 2 Findings. H1: Laissez faire Leadership is related to Conflict 

Resolution in Secondary Schools in Jinja District 

The researcher used the results obtained from the students and the teachers, including the 

interviews with the Head Teachers. 

According to the study, it was realized that avoidance and accommodation is the commonly used 

strategy by laissez faire leaders which was indicated by delegation of authority, freedom in 

making decisions without intervention and accepting concerns from students. Table 4.8 shows 

that more than a half of the students were in agreement that they are given freedom to do as they 

think best in the interest of promoting peaceful environment in the school just as Henkin et al 

(2001) suggested leaders normally employ the avoiding strategy when the issue is trivial and 

further still, when others can resolve the conflict more effectively. Table 4.8 indicates that 

students' concerns are considered by top Head Teacher's Leadership and this is in agreement 

with Abdul (2005) who noted that this strategy is used by leaders who wants to satisfy others 

and maintain co-operation. 

As indicated in table 4.9, laissez faire leadership is strongly and positively correlated to 

avoidance strategy (r =0.73) and is also fairly correlated to accommodation strategy (r =0.66), 

since Oyetunyi, (2008), Kasule, (2007) and Dubrin, (2011) stated that laissez faire leaders give 

followers maximum freedom in making their own decisions concerning policies and methods. 

This study also found that there exist a positive correlation ( r = 0.58) between Conflict 

Resolution and Head Teacher's Leadership, thereby achieving the second study objective. 

5.3 Discussion of Hypothesis 3 Findings. H1: Democratic leadership is related to Conflict 

Resolution in Secondary Schools in Jinja District. 

According to the findings, it was discovered that collective participation of students in decision 

making and accommodative strategies were the preferred strategies used by democratic 

leadership in Secondary Schools . This is supported by majority 52% when they agreed that Head 

Teacher's Leadership sets up mechanism such as encouraging students to elect their own 
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representative as indicated by majority in table 4.10. The results also imply that school leaders 

normally consult students and teachers before taking a decision in resolving student conflicts. 

This was in agreement with Dublin (2011) who noted that a democratic leader seeks discussion 

and agreement with followers over an issue before a decision is taken and may allow the 

subordinates to take a vote on an issue before a decision is taken. 

The study results also imply that when the students and teachers are involved through 

mediations and negotiations in resolving conflicts as indicated in table 4.10. This increases their 

satisfaction as noted by Conger et al (2008) that a democratic leadership involves people in 

resolving a conflict through open confrontation (Conger et al, 2008; Trautman, 2007; Certo, 

2013). 

Table 4.11 results analysis indicate a very strong positive relationship between democratic 

Leadership Style and collaboration strategy (r=O. 76). The study results also imply that 

democratic leadership is highly positively related to Conflict Resolution. Therefore the third 

objective of the study was met. 

5.4 Conclusions 

The study concludes that Head Teachers employ different techniques of resolving conflict since 

their leadership is situational. 

The Head Teacher's Leadership that exercises laissez faire leadership principles frequently uses 

avoidance mechanism in Conflict Resolution such as delegation of authority and giving liberty 

to the subordinates and will also employ accommodative strategies for the sake of keeping peace 

in school. 

Autocratic Leadership Style used by Head Teachers normally centralizes authority in making 

decisions regarding Conflict Resolution in school. 

A Conflict Resolution method in Secondary Schools is effective when it ends the conflict in the 

shortest possible time, uses less resources, does not cause a new conflict, the incompatible goals 
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____________ .................................... ._ 

are clear and will satisfy concerned parties particularly students, teachers, parents and Head 

Teacher's Leadership. 

When Head Teachers exercise democratic principles, they will be more likely to employ 

collaborative strategies in resolving students ' conflicts which would involve problem solving 

mechanism like negotiation, mediation, voting on an issue among others while accommodation 

will also be inbuilt. 

Therefore the methods and effectiveness of resolving students' conflicts are highly related to the 

style of leadership in school. 

5.5 Recommendations 

Basing on the study findings and the conclusions, the researcher derived the following 

recommendations:-

1. Sample needs to be increased to represent more population of Head Teachers. The gender 

and other demographic variables can be used for further analysis. Further research need to 

check the relationship between servant leadership and Conflict Resolution modes. If the 

future researchers include other business sectors for study then result can be generalized to 

all population of leaders/managers and it will give true picture about the topic. 

2. Head Teachers and other school leaders should be given continuous leadership training and 

Conflict Resolution techniques. This will enable them acquire skills and be updated with 

contemporary approaches to resolving school conflicts. 

3. To reduce the various forms of students related conflicts, Head Teachers and teachers need 

to identify strategies and practices that can be used to improve safety, support, academic 

challenge, and social-emotional learning to monitor the effectiveness of interventions; and 

in so doing, to improve discipline of their students 

4. Strict measures must be put in place by the District Educational Officer and MOES, which 

can prohibit the Head Teacher's Leadership from violating the rights of students and 

teachers. 
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5. Head Teachers, board of governors and PTA should clearly state and explain to students 

about the nature of Head Teacher's Leadership by clearly stating the responsibility of every 

member in school community. 

6. Regular sensitization meetings and community non-formal education classes should be 

organized within Jinja District to inform students, parents and others about their rights 

where to report the Head Teachers or bad leaders in school. 

5.6 Areas for Further Research 

For future research, there is need to research about the quality of teachers and Conflict 

Resolution; monitoring and supervision of learners and Conflict Resolution; the role of board of 

governors in Conflict Resolution in Secondary Schools, and the extent to which school rules and 

regulations contribute to resolving of student conflicts in schools. 

There is also a need to extend this study problem to higher education institutions, private 

schools, primary schools and newer schools of 21 51 century. 
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Appendix Al: Head Teacher's Questionnaire 

Dear Respondent, 

This questionnaire is designed to collect data from Head Teachers that will help in a research 

about, "Head Teacher's Leadership and Conflict Resolution in Secondary Schools in Jinja 

District, Uganda". You are therefore chosen to be part of this research. Your responses will be 

kept confidential and used for academic purposes only. Therefore, be honest in giving your 

responses. Thank you in advance for accepting to be cooperative. 

Please tick the most appropriate answers 

SECTION A: BACKGROUND INFORMATION 

ol. Sex MaleD FemaleD 

2. Age bracket 

30-39 D 40-49 D 50 and above D 

3. Highest education level 

Masters D BachelorsD Diploma D 

4. Type of school where you are serving 

Boarding school D DayschoolD Both day & boarding s~hool D 

5. How long have you been in this school? 

1-5 years D 6-1 Oyears Above l 0 years D 

6. Experience in Head Teacher's Leadership. 

D D D 
1-10 years 10-20years Above 20 years 
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SECTION B : Democratic Leadership Style and Conflict Resolution 

In this section, you need to choose from the items; Agree, Strongly Agree, Not Sure, Strongly 

Disagree, or Disagree 

;>., C1) .b C1) 

en .... C1) 

C1) 
:i 00 So C1) c: CZl c: 

So 0 ...... 0 "" .l:: 0 .l:: "' <( CZl z CZl ' i5 
7 I encourage teachers and students' leaders participate 

in decision making and designing school programmes 

8 I do consult teachers and students before making 

decisions. 

9 Students ' welfare and disciplinary roles are shared 

with teaching staff and students' leaders in this school 

10 In this school, there is respect of opinions of others in -

addressing students' needs. 

11 Teachers participate in determining resource 

allocation and utilization in this school 

-
12 Conflicts are resolved through consensus building 

SECTION C: Laissez faire Leadership Style and Conflict Resolution 

;>., C1) :>.. C1) 

bD 
.... en C1) 

C1) 
:i So 

C1) c: CZl c: .... 0 .... 0 "" 00 .l:: 0 .l:: .~ 
<( Cl) z en a 

13 I allow students and teachers to settle students' 

conflicts without my intervention 

14 Teachers have freedom to do as they think best in the 

interest of promoting peaceful environment in this 

school 

15 Teachers are not interfered with when making 
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decisions that promote students' security 

16 I respect decisions made by teachers and student 

leaders 

17 Delegation of powers to teachers ill this school 

strongly exists 

18 Teachers make decisions on school programmes 

without my intervention. 

SECTION D: Autocratic Leadership Style and Conflict Resolution 

:>.. 0 :>.. 0 

bD 
... 

bD 0 
0 

::i ... 
0 c: Cf) c: b() ... 0 ...... 0 <'3 
OD ... 0 ... . ~ 
<( 

..... z ..... 
Q Cf) Cf) I 

19 What is most important to me is accomplishment of 

the task at hand. 

20 It is enjoyable having teachers count on me for ideas 

and suggestions regarding students' concerns and 

needs in this school 

21 Teachers have no powers to make decisions in this 

school 

SECTION F: Conflict Resolution in school 

b 0 b 0 ... 0 
0 OJ) ::i OJ) ... 
0 c: Cf) c: b() 
..... 0 ...... 0 <'3 
OJ) ..... 0 ..... .:!2 
<( 

..... z - ' Q Cf) Cf) 

22 The methods of resolving student 's conflicts in this 

school are very effective 

23 The methods of resolving conflicts depend on my 

Leadership Style 
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My office addresses students' conflicts by: 

>. Q) >. Q) 

bn 
.... 

bn 
Q) 

Q) 
~ .... 

Q) c ti) c 0.() 

bb 0 ..... 0 ~ 

.t: 0 .... -~ 
<C z ..... 

' 0 <Zl <Zl 

24 Delegating teachers or other people to settle the 

matters 

25 Executing school rules and giving directives for 

students to follow 

26 Ensuring that both students' community and my 

leadership agree to give up some of the concerns, in 

order to achieve an amicable solution. 

27 Leaving matters to students to decide on what they 

want and giving up the concerns of my office -

28 Cooperating with teachers and students through 

negotiation or mediation 

Key 

Agree You have some knowledge to answer the question 

Strongly Agree You have sufficient knowledge to answer the question 

Not Sure You don't have any knowledge about the question 

Strongly Disagree You have sufficient knowledge to answer the item 

Disagree You have some knowledge to answer the question 

THANK YOU VERY MUCH 
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Appendix A2: Teacher' s Questionnaire 

Dear Respondent, 

This questionnaire is designed to collect data from teachers that will help in a research about, 

"Head Teacher's Leadership and Conflict Resolution in Secondary Schools in Jinja 

District, Uganda". You are therefore chosen to be part of this research. Your responses will be 

kept confidential and used for academic purposes only. Therefore, be honest in giving your 

responses. Thank you in advance for accepting to be cooperative. 

Please tick the most appropriate answers 

SECTION A: BACKGROUND INFORMATION 

1. Sex MaleD 

2. Age bracket 

22-30 D 31-400 

3. Highest education level 

Female D 

Masters D Bachelors D 

4. Type of school where you are serving 

50 and above 

Diploma D 

D 

Boarding school D Day school D Both day & boarding school D 
5. How long have you been in this school? 

1-5 years D 6-lOyears D Above 1 Oyears D 

SECTION B: Democratic Leadership Style and Conflict Resolution 

In this section, you need to choose from the items; Agree, Strongly Agree, Not Sure, Strongly 

Disagree, or Disagree 

;::.... v ;::.... v ... v 
v '@) = '@) ... 
v c Cl) c 00 
.... 0 .... 0 ell 
bl) b 0 i: -~ 

<X'. Cl) ;z Cl) I 0 

6 Teachers participate in decision making 

7 Teachers consult fellow teachers before making 

decisions in settling conflicts. 
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8 Teachers are involved in making school rules and 

regulations 

9 Often you engage in addressing students' issues 

and problems 

10 Solving students' conflicts is possible if teachers 

and students' are involved 

11 Teachers are involved lD designing school 

programs in this School 

12 Students' welfare and disciplinary leadership 

roles are shared by teachers and students' leaders 

in this school 

13 Delegation of powers to teachers in this school 

strongly exists 

14 In this school, there IS respect of students' 

opinions in addressing their needs . 

15 Teachers participate in determining resource 

allocation and utilization in this school 

SECTION C: Lassez faire Leadership Style and Conflict Resolution 

>. v >. v 
bn 

... 
bn v 

ii) 
::i bb 

ii) c: Cl'.) c: ... 0 ..... 0 ~ 

O!J ... 0 ... "' 
<( 

..... z ..... 5 r:/) r:/) I 

16 You are given full mandate to settle students' 

conflicts without intervention from the head of 

school 

17 Teachers have freedom to do as they think best 

in the interest of promoting peaceful 
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environment in this school 

18 Teachers are not interfered with when making 

decisions that promote students' security 

19 You prefer collective decision making in this 

school 

20 Decisions are made from down and they come 

later to the top 

21 There is free delegation of responsibilities and 

duties in this school 

22 The head of school leaves staff to make decision 

on school programs without prior intervention. 

SECTION D: Autocratic Leadership Style and Conflict Resolution 

;>.. (!) ..Q Q) 

"'Sn 
... Q) 

Q) =' Oil ... 
Q) s::: rfJ s::: Oil 

So 0 .... 0 co 
.b 0 .b .!!? 

<C'. C/) z C/) I 0 
-

23 Decisions regarding school programs are solely 

made by the head of school and the governing body 

24 All the decisions are made from Top 

25 What is important in school management is 

accomplishment of the task at hand not addressing 

students' needs and performance. 

26 Teachers count on the Head Teachers for ideas and 

suggestions regarding students' concerns in this 

school 

27 All teachers have no powers to make decisions in 

this school 
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SECTION F: Conflict Resolution 

» 11) » 11) ... 11) 

11) en :i en 6h 11) c: IZl c: ... 0 .... 0 ell 
00 .t:: 0 .t:: .!!l 

<!'.'. IZl z C/) ' Cl 

28 The methods of resolving student's conflicts in 

this school are very effective 

29 The methods of resolving conflicts depend on the 

Leadership Style used 

When students' conflicts arise, the Head Teacher's Leadership usually responds by: 

» 11) » 0 

en .... en 0 
0 

:i 6h 
0 c: C/) c: ell .... 0 - 0 
00 .t:: 0 ... .!!l 

<!'.'. z ..... 

' Cl Cl) C/) 

30 Postponing discussions, or delegating other staff 

member to discuss the matter 

31 Adopting school rules and giving directives for 

students to follow 

32 Ensuring that both the school leaders and students 

give up some of their concerns, in order to 

achieve an amicable solution. 

33 Leaving matters to students to decide on what 

they want 

34 Cooperating with teachers and students through 

negotiation 

Key 

Agree You have some knowledge to answer the question 

Strongly Agree You have sufficient knowledge to answer the question 

Not Sure You don't have any knowledge about the question 

Strongly Disagree You have sufficient knowledge to answer the item 

Disagree You have some know ledge to answer the question 

THANK YOU VERY MUCH 
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Appendix A3: Student's Questionnaire 

Dear Respondent, 

This questionnaire is designed to collect data from students that will help in a research about, 

"Head Teacher's Leadership and Conflict Resolution in Secondary Schools in Jinja 

District, Uganda". You are therefore chosen to be part of this research. Your responses will be 

kept confidential and used for academic purposes only. Therefore, be honest in giving your 

responses. Thank you in advance for accepting to be cooperative. 

Please tick the most appropriate answers 

SECTION A: BACKGROUND INFORMATION 

1. Sex Male D Female D 
2. Age bracket 

13-11 D 18-20 D 21 and above D 
3. Highest education level 

0 -level D A-level D 
4. Type of school where you are serving 

Boarding school D Day school D Both day & boarding school D 
5. How long have you been in this school? 

1-2 years D 3-4years D 5 years and above D 

SECTION B: Democratic Leadership Style and Conflict Resolution in school 

In this section, you need to choose from the items; Agree, Strongly Agree, Not Sure, Strongly 

Disagree, or Disagree 

b 0 b 0 ... 0 
0 b.I) ;:l b.I) bD 0 c: CZl c: .... 0 0 0 "" b.I) t: i:: "' < (/) z f/J I 0 

6 Students participate in decision making 

7 Students consult fellow students before making 
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decisions in settling conflicts. 

8 Students leaders are involved in making school rules 

and regulations 

9 Often you engage in addressing students' issues and 

problems 

10 Solving students' conflicts is possible if teachers and 

students ' are involved 

11 Students are involved in designing school programs 

in this School 

12 Students' welfare and disciplinary leadership roles 

are shared by teachers and students ' leaders in this 

school 

13 School leaders normally assign some of their duties 

to prefects 

14 In this school, there is respect of students' opinions 

in addressing their problems. 

15 Students are consulted on where and bow school 

resources are used. 

SECTION C: Laissez faire Leadership Style and Conflict Resolution in school 

>-. 0 >-. 0 .... 0 
0 b'o :::: b'o Sn Q.) c: Cl) c: ... 0 ..... 0 co 
OD .... 0 .... "' < .... :z ..... 0 (/) Cl) 

16 Students are given freedom to settle their conflicts 

without intetvention 

17 Students have freedom to do as they think best in 

the interest of promoting peaceful environment in 

this school 

18 Students are not interfered with when making 
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decisions that promote students' security, welfare 

and health. 

19 You prefer making decisions by every member of 

this school 

20 Students decisions are considered by top Head 

Teacher's Leadership 

21 There is free delegation of responsibilities in this 

school 

22 The head of school allows teachers to make 

decision on school programs without intervention. 

SECTION D: Autocratic Leadership Style and Conflict Resolution in school 

;;... Cl) ;;... (!) 

bi> 
... 

bi> 
(!) 

Cl) = ... 
Cl) = C/.l = b!J 

6b 0 ..... 0 C<l 

b 0 b . ~ 
<C C/.l z C/.l 0 

23 Decisions regarding school programs are solely 

made by the top Head Teacher 's Leadership and 

the governing body 

24 All the decisions are made from Top to down 

25 What is important to Head Teacher's Leadership 

is achievement of work and not addressing 

students' problems. 

26 Students rely on the Head Teachers ideas U1 

settling their concerns in this school. 

27 All students have no powers to make decisions in 

this school 
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SECTION E: Conflict Resolution in school 

~ a.> .b a.> ... a.> 
a.> b.o ::s 00 So a.> c: Cl') c: ... 0 - 0 ~ 

CD .t: 0 .t: . ~ 
<( Cl') z Cl') I Cl 

28 The methods of resolving student's conflicts in 

this school are very effective 

29 The methods of resolving conflicts depend on the 

Leadership Style used 

When students' conflicts arise, the Head Teacher's Leadership usually responds by: 

.b a.> ~ ~ ... en ~ 

a.> bl) ::s So a.> c: <Zl c: 
~ 

So 0 ..... 0 
.t: 0 .t: "' 

<( Cl') z Cl') I 0 
30 Postponing discussions, or delegating other staff 

member to discuss the matter 

31 Adopting school rules and giving orders for 

students to follow 

32 Ensuring that both the Head Teacher' s Leadership 

and students give up some of their concerns, in 

order to achieve good solution. 

33 Leaving matters to students to decide on what 

they want 

34 Cooperating with teachers and students through 

negotiation 

THANK YOU VERY MUCH 
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Appendix B: Head Teacher's Interview Guide 

Dear Respondent, 

This interview guide is designed to collect data from Head Teachers that will help in a research 

about, "Head Teacher's Leadership and Conflict Resolution in Secondary Schools in Jinja 

District, Uganda". You are therefore chosen to be part of this research. Your responses will be 

kept confidential and used for academic purposes only. Therefore, be honest in giving your 

responses. Thank you in advance for accepting to be cooperative. 

SECTION A: BACKGROUND INFORMATION 

1. Sex Male D 
2. Age bracket 

Female D 

30-39 D 40-49 D 50 and above D 
3. What is your highest education level? 

Masters D Bachelors D Diploma D 
4. What type of school are you serving? 

Boarding school D Day school D Both day & boarding school D 
S. How long have you been in this school? 

l -5 years D 6-!0years D Above I 0 years D 
6. Experience in Head Teacher 's Leadership. 

1-10 years D 10-20years D Above 20 years D 

SECTIO~ B: Leadership Style and Conflict Resolution in school 

7. With your experience and observation, what style of leadership do you use in this school? 

8. In your opinion, do you think the type of Leadership Styles employed influence Confl ict 
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Resolution in this school? .... .. ........ ... ........ . 

9. If so, how do these Leadership Styles influence the methods of resolving students' conflicts? 

10. Does the Head Teacher's Leadership involve student leaders in resolving students ' conflicts 

in this school? . ............ .. 

11. If yes, how are they involved? 

12. Do teachers participate in decision making in this school? 

If yes, how do they participate? 

13. Does collective involvement of students, staff and their heads in decision-making play a 

significant role in resolving conflicts in this school? 

14. Is authority on staff and students effective in addressing conflicts? Explain how? 

15. Would you agree that the Head Teacher should delegate authority to his deputy or teachers 

in order to ensure effective settlement of conflicts? 

THANK YOU VERY MUCH 
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ITEM NO 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 

A=Agree 

Appendix C: Content Validity Index 

NUMBER OF ITEMS AGREED 
JUDGE ONE JUDGE TWO JUDGE THREE 

A A A 
A A A 
A A A 
A A A 
A A A 
A A A 
D A A 
A A A 

A A A 
A A A 
A A A 

A A A 
A A A 
A A A 
A A A 
A A A 
A A A 
A D D 

A A A 
A A A 
A A A 
A A A 
A A A 
A A A 
A A A 

D A A 
D A A 
A D A 
A A A 
A A D 
A A A 
A A A 
A A A 
A A A 

Total 

D=Disagree 

28 
Content Validity Index= 

34 
= 0.82 
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ALL 
1 
1 
1 
1 
1 
1 
0 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
0 
1 
1 
1 
1 
1 
1 
1 

0 
0 
0 
1 
0 
1 
1 
1 
1 
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Appendix D: Letters Of Research Authorization 

KYAMBOGO UNIVERS TY 
f'. 0 110:>.: l K \ \\lflU( ,u !-. \ \IP·\I \ - l <, \ \D \ 

Tel C41 • 28~2' 1 Fa>; 22(}ij64 
..,.,. : h ml>o.>go ug 

Dl']Jarrme111 of Edtwatwnal Planning ira11a~emcm 
Date: 30• Mnrch 20 16 

TO WI 10\1 IT Mi\ Y C..:O °"CE~ '.\ 

RE: MAWANDA EDWIN • 13/ U/ 14623/ GMED/ PE 

This is to ccrufy that Mawanda Edwin, Reg. No. 13/ U / 14623/ GMED/ PE is a 
student in our department pursuing a Master's of Education m Poltt·y Plannmg 
and Mnn11~t·mcnt. lie 1s <'<trrying out research as one of the rcqu1rt•mcnts of the 
cours1: I le rt'qutrci; data nnd anv otlwr information on this topic cntiUcd: 

School uadership and conflict resolution tn Secondary 
Schools In Ji'l}a District, Uganda. 

An_> as..,iM.mt"r J crorckd to him ts high!~ \\Ckom<' I k ts -;tm ti\ under 
instrutttons to use the da ta .md am other mformmior: 1wthl'rl'd fo r n·st·arth 
purpo-;c-; 0 111} 

Thank \OU 

~a.\ u__ 'Ve U-.{h'\ ~CAA.Gt<; o 
~ \(_o ~°' '' t...xl k-~L\ ~ 

Lct1cm Komba ~w<1k1jurna (.\1rs I 
HEAD OF DEPARTMENT • 
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P.O Box I. "~;iml'>l'g•l 

(ell. 015-9511.i ~o 070.thll~~~ 1 

Daic: 31 .\IJ1 di. :!016 

To 

The flc:lc.I Te:1cher, 

Jinja College 

Dear • ir .\ fadurn, 

I hum bl) request ~ <lur .1tfo.:e 1,1 .1\ ml me \\ i1h an ''Pfll.>mu11l} ul .:J11~111g .1111 1n~ 
academic research P) collcclln!,l Jara from ~our sch<xJl. 

The re~eard11op1c is c11111lt'd "School leadcr~hip 11nd con01rt n·,1Jl111iou in \l' cnuclar"\ 

schools in Ji11j:1 Oi,tril:t. I ganda'' and this <"\Cn:i'e ,, iJf l» p1H>tcd 1111 ,,,111idc1111.1! 1~ 

fairness nnd disc:ili-ure ,,f Ill~ rt·~c.11.:h icchni,1ue~ m th<- 11.",p<•nd..:111 , ''It" ,,j ll h,· iii-· 

I lead !cacher. te;i.:her~ anJ >lud..:111~ 

Questionnaires 11ill Ix lhCd to .:olh:..:t Juia from teacher.; .ind <ru,kn1-.. \\ lllk '' " lw.1•' 

teacher'' ill use quc, 11,,nn:ii1,•, <>r i111cn ic11 sc.»smn. 

I :1m a gr.tdUJlC Slli.lc111 l>I "~antbt>g,, Lni1crsil~ pursuing :1 j,·g1c, fl \la ... 1 .. 1 or 

Edut:1t i11n11 l Polic). Ph111ni11 1.! and .\lan :1i,:1·mcn1: 1hcl\:ri•1<.'. ~1u.1 h.i ,,, '" 1 , "1 I 
hight} .1pprl'Cinted. 

\ uur' I :1i1hl11ll~ . 

-
\la " and a l·.1h1 i11 

.\n.DPl'\I, 1-: ~ l 
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.JINJA E IOR ECONDARY CHOOL 
P 0 Box 255 J•nia Uganda Tel +25643-!121313 Fal< +256434122562 

OFI ICC Of \ C.\OE\llC!-. 

Our Ref. ..... . Dale. I 1111 April. 2fl/6 

To 

!Vfawant.ln Edwin. 

Kyambogo Uni1 crsit~. 

near ir. 

RE: AUTllOIUSI 'G TO CARRY RE E.ARCll 

You have ~~n granted pcrmis ion to C:l!T) out rese:irch (•n ··school leadership and 
conflict resolution in sccon<lal) schnols in JinJa District. l!ganda"" m this school und 

therefore, ~ou arc required to cooperate \\ ith the time tal">lc master \\ho 11 ill allocate 
}Ou time for the :1i:ti1 it) . 

Yours foi thfully. 

',/" 
I ~ ~l )i !'1'it'./V-:: 
~.i.- ... .... .... . 

..../ Kasedha James 

Ass. Head of Academics 

cc: Head of dcpanmcnts 
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