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Abstract

Competence-based and innovation-driven teaching approaches are
increasingly prioritised in higher education systems worldwide,
particularly to enhance inclusive learning for students with visual
impairment (SwVI). In Uganda, public universities are expected to
align their instructional practices with the national competence-
based curriculum reforms and equity commitments. This
systematic review examined faculty readiness and institutional
capacity to implement competence-based and innovation-driven
pedagogical approaches for SwVI in Ugandan public universities.
The review addressed four objectives: assessing faculty knowledge
and preparedness; determining faculty attitudes towards
inclusive, innovation-driven teaching; examining institutional
resources and technologies for competence-based learning; and
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exploring institutional support systems and policy structures
that influence inclusive teaching for SwVI. Following the PRISMA
guidelines, 24 peer-reviewed studies in Uganda, government
policy documents, disability-inclusion frameworks, and
accessibility standards, published in the last six years (2020-2025),
were analysed. Findings indicate that while faculty demonstrate
general awareness of Competence-Based teaching principles, most
lack specialized training in inclusive pedagogies and accessible
technology. Attitudes towards innovation-driven teaching are
moderately positive; however, perceived workload, insufficient
incentives, and inadequate institutional guidelines limit their
implementation. Institutional capacity remains constrained
by limited access to assistive technology, inaccessible digital
platforms, and inconsistent implementation of inclusive policies.
The review concludes that the successful adoption of competence-
based, innovation-driven teaching for SwVI requires strengthened
professional development, investment in assistive technologies,
accessible digital ecosystems, and robust institutional governance
frameworks. The study recommends mandatory faculty training,
harmonization of policies across universities, integration of
World Wide Web Consortium (W3C)/World Wide Accessibility
Initiative (WAI) accessibility standards, and the establishment of
comprehensive disability support centers.

Keywords: Competence-Based teaching; Innovation-driven
pedagogy; Visual impairment; Inclusive education; Assistive
technology.

Introduction

Competence-based and innovation-driven teaching approaches have
become central to higher education reforms globally, emphasising learner
autonomy, practical skill application, creativity, and problem-solving
(Amri, Kistemaker, & Bwalya, 2022). These instructional models are
particularly crucial for students with disabilities, including SwVI, who
require accessible learning environments and adaptive technologies to
participate meaningfully in academic tasks. In Uganda, the transition
towards competence-based education has been reinforced through
national policy directives such as the National Policy on Disability
in Uganda (2020), the Higher Education Qualifications Framework,
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and institutional commitments under the Inclusive Education Policy
Framework (Ministry of Education and Sports [MoES], 2021 (Nyanzi &
Mahmood, 2026).

Despite these policy ambitions, there is limited empirical clarity
regarding the preparedness of faculty members and the institutional
systems that support inclusive, competence-based instruction for SwVL.
Public universities, which host the majority of SwVI in higher education,
face increasing expectations to deliver equitable and accessible learning
experiences. The successful implementation of competence-based and
innovation-driven teaching for SwVI depends on teacher readiness,
institutional technologies, and the availability of enabling policies and
support structures (Léonard & de Dieu, 2021; Ssenyonga et al, 2024;
Nyanzi et al.,, 2024). This systematic review synthesises recent research
(2020-2025) to evaluate the readiness of faculty and the capacity of public
universities in Uganda to implement competence-based, innovation-
driven, and inclusive pedagogical practices for SwVI.

Therefore, while the Ugandan education system has been
undergoing several transformations and reforms through the
enactment and implementation of policies, government and other
stakeholders look ill-prepared to support implementation and to
promote a competence-based curriculum that produces teachers who
can support SwVI at all levels, including higher education institutions
(HEIs) (Thomas, 2021; Sikoyo et al., 2023b).

Faculty readiness is a multidimensional construct that goes
beyond the mere willingness to teach students with disabilities. It
is often operationalised in terms of four core dimensions: beliefs,
knowledge, designs, and actions (Morgado & Sanchez-Diaz, 2024). In
Ugandan public universities, faculty readiness is frequently hindered by
a lack of formal training and poor coordination among university units,
resulting in limited capacity to adapt teaching and assessment processes
for students with visual impairments,

Makoelle and Burmistrova (2025) describe teachers as
“catekeepers” of inclusive education, noting that their attitudes and
pedagogical choices directly dictate whether a student feel included or
marginalised. However, teachers’ readiness also involves shifting from
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reactive responses to adjusting when a student with a disability is present.
Proactive designs are rooted in Universal Design for Learning (UDL),
in which teachers should be prepared to offer multiple presentations
and representations. However, in many African HEISs, faculty members
often perceive SVIs as a “silent minority”, resulting in educational
environments where pedagogical strategies remain largely exclusive
and fail to leverage contemporary assistive technologies (Amponsah et
al, 2024; Ampratwum, 2025). Innovation also requires moving beyond
traditional braille towards digital “paper/pen” substitutes (Ashraf et
al, 2023). Despite the ratification of the Marrakesh Treaty in 2018 to
facilitate access to published works for the visually impaired, Ugandan
universities still face a “policy-implementation gap” (Baguma & Wolters,
2021; Mahaseth, 2018).

Objectives of the Study

1. To assess faculty knowledge and preparedness to implement
competence-based and innovation-driven pedagogical approaches
for students with visual impairment in public universities.

2. To determine faculty attitudes towards adopting inclusive
competence-based and innovation-driven teaching practices for
students with visual impairment.

3. Toexamine institutional resources, technologies, and infrastructure
available to support inclusive competence-based learning for SwVI
in public universities.

4. To explore institutional support mechanisms and policies that
influence the adoption of competence-based and innovation-driven
teaching for students with visual impairment.

Methodology and Research Design

This study adopts a systematic review design to synthesise empirical
and policy secondary data sources to provide evidence on competence-
based, innovation-driven teaching for SwVI (Okoli, 2015). This approach
was suitable for mapping trends, challenges, and institutional factors
that shape inclusive pedagogy in public universities in Uganda. A
comprehensive search was conducted in databases including ERIC,
Scopus, Google Scholar, and PubMed for studies published from January
2020 to January 2025.
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The search strategy

The search strategy primarily focused on peer-reviewed empirical
studies and policy documents published in the last 6 years (2020-2025) to
identify the most recent literature addressing the research questions. The
search strategy included keywords and Boolean search strings (AND,
OR), as well as proximity operators (SAME, NEAR). Thus, the keywords
used include: “Competence-Based Teaching” OR “Competence-Based
Learning”, “Innovation-driven pedagogy” OR “Creative Pedagogy”,
“Visual Impairment” OR “Visual Disabilities”, “Assistive technology”
OR “Adaptive Technologies”, “Faculty Readiness” OR “Faculty
Preparedness” “inclusive learning” OR “Inclusive Education”, “Uganda
Public Universities” OR “Uganda Higher Education Institutions”,
“Proficiency-Based Learning” NEAR “Competence-Based Teaching”,
“Assistive Devices” NEAR “Assistive Technology”, Students with
Visual Impairment” NEAR “Visual Impairment”, “Transformative
Teaching” NEAR “Innovation-driven Pedagogy”, “Inclusive Learning”
SAME “Differentiated Instruction”, and “Institutional Supports” AND
“Inclusive Public Universities”.

Inclusion and exclusion criteria

Innovation-driven inclusive education involves strategically integrating
virtual learning environments and assistive technologies to foster
autonomy. In Uganda, while blended learning is increasingly adopted,
many stakeholders are still lagging in adopting the use of assistive
technologies (Rodriguez-Villamil et al, 2025). For instance, although
platforms like Moodle, TheBee, Google Meet, and other learning
management systems (LMS) might be technically accessible, they often
remain exclusionary because they lack user-centered design practices
specifically tailored for SVI (Rodriguez-Villamil et al., 2025).

Inclusion criteria

To improve the rigour and relevance of the review, the search results were
screened and selected based on their importance to the study purpose.
Thus, peer-reviewed empirical studies, reports, and/or policy literature
focusing on competence-based and innovation-driven pedagogical
approaches for the inclusion of students with visual impairment or
disability, attitudes towards adopting inclusive competence-based
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learning, institutional resources, support mechanisms, and policies,
with a focus on higher education, particularly public universities in
Uganda, were included. Also included were studies published in English
in the last six years (2020-2025), focusing on higher education. The time
frame was selected to capture recent evidence on competence-based and
innovation-driven teaching approaches and inclusive practices in higher
education. Additionally, the period reflects recent global and national
educational transformations, including digital learning innovations
accelerated by the COVID-19 pandemic, as well as advancements in
assistive technologies and accessibility strategies for students with
visual impairment. Limiting the review to the most recent five years
also ensured the inclusion of current institutional practices and faculty
preparedness, thereby enhancing the relevance and applicability of the
findings to contemporary public university contexts in Uganda.

Exclusion criteria

This study excluded literature from studies focused on primary or
secondary education, publications before 2020, and non-academic
sources lacking credibility (Jaber Fadlallah et al.,, 2025). Therefore, data
that did not address the current issues of competence-based curriculum
and SwVI in HEIs, lacked sufficient data on faculty readiness and
institutional capacities, or did not focus on SwVI or on institutionally
driven initiatives were excluded from this study.

Table 1:  Eligibility criteria

Phenomenon of interest | Faculty readiness and institutional capacity
for implementing competence-based and
innovation-driven teaching approaches for
students with visual impairment, technologies,
infrastructure, and institutional support
mechanisms and policies

Context Public universities in Uganda

Study design Empirical literature, reports, and policy
documents published from 2020 to 2025
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The selection process

The PRISMA 2020 checklist guided the review process. The included
studies were assessed for relevance, methodological rigour, and
alignment with the review objectives (Page et al., 2021). The review
process was phased into identification, screening, suitability, and
inclusion. Using descriptors, the preliminary search generated 520
results from various databases, including ERIC, Google Scholar,
other Scopus databases, and Web of Science. Additionally, 48 articles
were identified manually from other databases, such as university
repositories and government and policy documents, bringing the
total to 568. In the second phase, after reviewing the abstracts, 568
articles were evaluated, and 118 duplicates were removed, leaving
450. After a thorough screening of the 450 abstracts and articles, 310
were removed because they were not focused on higher education,
the SwVI approach, competence-based learning, or innovation-
driven approaches, or because they lacked a clear focus on the
research questions. This resulted in the selection of only 140 articles
and abstracts. The full texts of the remaining 140 articles were studied
thoroughly to ensure that the designated studies met the criteria for
the research questions. These articles and abstracts were then assessed
for eligibility. After a thorough evaluation, 115 were removed again at
this stage, with reasons given. Accordingly, 24 literature documents,
including articles, reports, and policy documents, that were studied
in Uganda, as well as others studied in East Africa that included the
Ugandan context, were incorporated into this study (see Figure 1).
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Additional records identified

Records downloaded from manually (n=00)

databases and search
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Excluded records Duplicates records
(n=568) removed (n=118)
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Records evaluated (n=450) = Excluded records
(n=310)
\_ J ‘
, y e )
Full-text records assessed for R Records removed with
eligibility (n=140) > explanation (n=115)
~ ~ - Did not focus on
any research
questions
v - Published earlier
than 2020
Studies included in the review - Not empirical
(n=24) \ /

Figure 1: Flow chart of the PRISMA Systematic Review process

Note: The flow chart of the PRISMA Systematic Review process was
adapted from Moher (2010).

Critical appraisal selected studies

To ensure methodological rigour and the reliability of the evidence,
the literature, particularly the empirical studies, underwent a quality
assessment. Quality assessment is considered an essential component
of systematic reviews because it strengthens confidence in synthesised
findings and minimises inclusion of methodologically weak studies
(Munn et al., 2018). The quality appraisal focused on the clarity of study
objectives, appropriateness of research design, adequacy of sampling
procedures, transparency of data collection methods, validity and
reliability of analytical techniques, clarity of findings and conclusions,
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and relevance to the review objectives. The quality of the included
studies was assessed using the Mixed Methods Appraisal Tool (MMAT)
developed by Hong et al. (2018), which is widely applied in systematic
reviews involving qualitative, quantitative, and mixed-methods
empirical studies. This was suitable because the included literature,
especially empirical studies, applied different methodologies.

Analysis and synthesis of data

The studies reviewed for alignment with the research questions
were analysed deductively. Therefore, the findings are presented in
themes predetermined from the research objectives, including Faculty
Knowledge and Preparedness, Faculty Attitudes Towards Inclusive
Innovation-Driven Teaching, Institutional Resources, Technologies,
and Infrastructure, and Institutional Support Mechanisms and Policies.
Despite the methodological differences, all findings are presented
thematically. No statistical findings have been presented. Thus,
details of the 24 selected studies were evaluated and tabulated to
generate a comprehensive dataset to aid in the review process (see
Table 2).
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Findings

The articles reviewed were summarised by the investigator and resulted
in the following: 2016 (01), 2020 (03), 2021 (04), 2022 (04), 2023 (06), 2024
(03), and 2025 (03). Total = 24 (Reviews). One article from 2016 mentions
a policy document that increased the accessibility of higher education
institutions for students with disabilities (SWDs) and students with visual
impairments (SwVI). The document addresses accessibility and outlines
some procedures, though it lacks clear strategies for a competence-based
curriculum and for innovation-driven approaches. The findings were
presented in four thematic areas derived from the study’s objectives:
faculty knowledge and preparedness; faculty attitudes towards inclusive
innovation-driven teaching; institutional resources, technologies, and
infrastructure; and institutional support mechanisms and policies.

Faculty knowledge and preparedness

Most faculty members in Ugandan public universities demonstrate
a general understanding of competence-based education principles;
however, specialised knowledge related to inclusive competence-based
strategies for SwVI remains limited (Obondo et al,, 2026; Nakibuuka,
2026a). Studies indicate inadequate training in accessible curriculum
design, non-visual instructional strategies, the use of assistive learning
technologies, and digital accessibility requirements (MENSAH, n.d.;
Mensah, 2020)

Most lecturers rely on traditional teaching approaches, citing
limited exposure to Universal Design for Learning (UDL) and assistive
technology applications. The absence of structured institutional training
programmes negatively influences faculty preparedness. This is an
indicator of individual lecturers’ gaps, whereby an individual lecturer
may have a positive attitude towards implementing the competence-
based curriculum for SwVI but lacks the capacity due to insufficient
training in inclusive competence-based curriculum implementation
(Obondo et al., 2023).
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Faculty attitudes towards inclusive innovation-driven
teaching

Faculty attitudes are moderately positive but constrained by perceived
instructional burdens, lack of incentives, and limited institutional
guidance. While lecturers acknowledge the importance of competence-
based innovation (e.g., project-based learning, blended learning), many
view inclusive adaptation for SWVI as time-consuming and technically
demanding (Grossi et al., 2023). Positive attitudes correlate strongly with
prior training and access to assistive technologies (Odong, et al., 2026).

Institutional resources, technologies, and infrastructure
The review reveals widespread shortages in the following areas:
braille displays, screen readers (e.g., JAWS, NVDA), accessible learning
management systems (LMS), tactile graphics equipment, and digital
accessibility compliance (Ssenyonga & Hecker, 2021). Most public
universities in Uganda fail to meet the W3C/WAI accessibility guidelines,
which are global guidelines that enumerate how learning content, both
offline and online, should be more accessible to people with disabilities
(PWDs). However, owing to human resource capacity gaps in HEIs
in Uganda, this global initiative remained unimplemented because
e-learning content is usually inaccessible (W3C, 2023). ICT departments
often lack personnel trained in accessibility compliance, and library
systems rarely offer fully accessible digital repositories (Kyambade et al.,
2025a; Yamo & Muthee, 2026a).

Institutional support mechanisms and policies

Policy frameworks exist, but implementation is inconsistent (Odong et
al., 2026). Although universities have disability support offices, they are
frequently understaffed and underfunded (Bakkabulindi, 2024; Edward,
2024) Key institutional gaps include the absence of clear guidelines
for competence-based, inclusive teaching; weak monitoring systems
for accessibility compliance; limited budget allocation for assistive
technology; and fragmented collaboration between disability units and
academic departments. Some universities have initiated accessibility
audits and staff development programs, but progress remains uneven.
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Discussion

The findings reveal a significant disconnect between national inclusive
education policies and university teaching practices. While competence-
based education is recognized as essential for 21Ist-century learning,
faculty members lack the training and resources to adapt these
pedagogies for visually impaired learners. These challenges echo
regional trends across East African HEIs, including Uganda (Kibuuka,
2025). The discussions were conducted based on the study’s objectives:
faculty members’ knowledge and preparedness; faculty attitudes towards
the implementation of the competence-based curriculum; institutional
resources; and institutional support and policies.

Knowledge and preparedness of faculty members to implement
a competence-based curriculum and innovation-driven
pedagogical approaches for SwVI

Regarding the knowledge and preparedness of faculty members (teachers
or lecturers), several issues were identified. The study found that faculty
members or lecturers are aware of the competence-based curriculum.
However, there is very weak integration of the curriculum to enhance
the teaching and assessment of SwVI in HEIs (Okwera & Lwanga, 2021).
The inability to integrate the curriculum for all students demonstrates a
lack of teachers’” knowledge (MoES, 2024). Although some scholars claim
that teachers are aware of the competence-based curriculum, evidence
suggests that some are not fully aware of it (Kyambade et al., 2025). A
lack of teachers’ expertise in implementing the competence-based
curriculum is a clear indicator of their limited knowledge of teaching
SwVI (Lwanga, 2025; Peter & Tumwesigye, 2025; Yamo & Muthee, 2026).
The outstanding finding here is that many faculty members are not fully
prepared to apply their pedagogical skills to promote inclusive practices
for SwVI in HEIs (Kibga et al., 2022; Nakibuuka, 2026). There is a need
to integrate the inclusive competence-based curriculum into all HEIs'
curricula for SwDs and SwVI. Also, faculty members in HEIs should
undergo refresher courses or continuous professional development
(CPD) through workshops and seminars to retool themselves, prepare
to implement the competence-based curriculum, and adapt inclusive
strategies for all students, including SwVI.
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Faculty attitudes towards the implementation of the
competence-based curriculum and innovation-driven teaching
practices for SwVI

Regarding teachers’ attitudes towards the implementation of a
competence-based curriculum, the upbeat yet cautious faculty
attitudes highlight the importance of institutional leadership in setting
expectations, offering incentives, and mainstreaming disability inclusion
into pedagogical training. Meaningful implementation of innovation-
driven teaching approaches requires a supportive ecosystem, including
technological, administrative, and policy support, as well as sustainable
funding. While results indicate support for SwVIL, there is also growing
evidence of discrimination and exclusion of SwVI in HElIs, including
access discrimination and exclusion in terms of accessibility, assessment,
and support services (Emong & Zeyen, 2023; “author”:[{“family”"”Emon
g”"given””Paul”},{"family”:”Zeyen”,"given”:"Anica”}],"issued:{“date-par
ts”:[[“2023"]]}}}],”schema”"https://github.com/citation-style-language/
schema/raw/master/csl-citation.json”} Emong & Eron, 2016). As observed
here, awareness creation needs to be undertaken to transform teachers’
attitudes to adapt the resources, such as content, activities, and methods,
to improve the support services for SwVI through integration into the
competence-based curriculum.

Institutional resources, technologies, and infrastructures

available to support an inclusive competence-based curriculum
Regarding the institutional resources, technologies, and infrastructures
available to support a competence-based curriculum, the study noted
that the lack of accessible digital platforms reflects global concerns
about inequalities in technology-driven education. Integrating W3C/
WAL accessibility standards into university ICT policies is crucial for
ensuring that digital learning environments comply with international
guidelines (ATEVIL Project Team, 2025; World Bank, 2023; Amri et
al, 2022; ACERWC/UNICEF, 2024). A growing concern in HEIs in
Uganda is the unavailability of resources. However, teachers lack the
knowledge and skills to use assistive technologies and other electronic
devices, and insufficient enforcement of policies prevents access to these
resources. Also, teaching is mainly lecture-based, with limited assistive
technologies, and the faculty lacked confidence in and knowledge
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about adapting these technologies to meet the learning needs of SwVL
As observed above, digital platforms improve the effective delivery of
the competence-based curriculum. However, some teachers lacked the
skills and knowledge to design accessible content for SwWVI. This means
that the existing policies should be available on a website accessible to
different stakeholders to promote their use by integrating them into a
competence-based curriculum in HEIs in Uganda.

Institutional support mechanisms and policies that influence
the adoption of competence-based curriculum and innovation-
driven teaching for SwVI

Regarding the support services teachers provide in implementing the
competence-based curriculum, several issues were observed. There
is a very weak integration of disability-inclusive activities into the
competence-based curriculum. Also, very few reforms regarding
disability supportservices and inadequate funding for disability activities
were observed (Kintu & Bwire, 2023), as were a lack of an accessibility
policy, infrastructure limitations, poor user-centred design, disparities
in inclusive education, and gaps in policy implementation (ACERWC/
UNICEF, 2024). Here, the duo observed significant weaknesses in
implementing a competence-based curriculum for SwVI and noted
some positive support for such a curriculum (Amri, 2021). The strategic
plan emphasises inclusive education, digital learning, and accessibility
Ministry of Education and Sports, (Moses & Prema, 2026). There are also set
standards for inclusion, faculty training, and accessibility in universities.
An updated legal framework for the rights of PWDs and policy-practice
gaps limit participation; in addition, infrastructure and faculty training
are key barriers (Watsemba et al., 2024). The Parliament of the Republic
of Uganda establishes rights and provisions for the inclusion of a
competent person in education and employment, including SwVI trained
in a competence-based curriculum (Tusiime & Alemu, 2023). However,
many faculty members are not fully prepared to implement inclusive
pedagogical methods. Many gaps were identified in the support services
provided to SwVI in HEIs, indicating that teachers are not practising
in accordance with the policy and that some assistive technologies are
not being used. More awareness-raising and enforcement of existing
laws, policies, and other legal frameworks are needed. The institutional
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administration should design some operational legal frameworks that
support SwVI and make it accessible to all stakeholders, including SwVI
themselves.

Conclusion

Faculty members in Uganda’s public universities possess foundational
knowledge of competence-based education, but lack the specialised
competencies required for inclusive, innovation-driven teaching for
SwVL. Institutional capacity remains limited by insufficient assistive
technologies, inadequate infrastructure, and weak implementation
of disability inclusion policies. The universities need to strengthen
institutional governance, and investment in accessible technologies
and targeted faculty development is essential to advancing inclusive
competence-based learning and integrating inclusive pedagogy into the
university curriculum.

Recommendations

This study proposes recommendations for faculty knowledge and
preparedness to implement competence-based, innovation-driven
pedagogical approaches for students with visual impairment in public
universities.

Faculty knowledge and preparedness to implement a
competence-based curriculum for SwVI

The universities need to establish mandatory professional development
for faculty members in connection with accessible, innovation-driven
pedagogy; integrate UDL principles into all curriculum design processes;
invest in accessible ICT infrastructure and assistive technologies; adopt
W3C/WAI accessibility standards for all digital learning platforms; and
strengthen disability support centers with specialised personnel.

The wuniversities need to prioritise institutional resources,
technologies, and infrastructure to support inclusive competence-based
learning for SwVI in public universities, and faculty members need to
engage in continuous learning about digital accessibility and inclusive
instructional design, collaborating with disability specialists to adapt
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course materials and foster positive attitudes towards innovation-driven,
inclusive pedagogies.

All public universities need to design institutional support mechanisms
and policies that encourage the adoption of competence-based,
innovation-driven teaching for students with visual impairments.

Faculty attitudes towards the implementation of the
Competence-Based curriculum for SwVI

On faculty attitudes towards adopting inclusive, competence-
based, innovation-driven teaching practices for students with visual
impairment, there is a need for further awareness-raising to transform
the attitude of all faculty members towards designing and implementing
a competence-based curriculum that is inclusive of SwVI. HEIs should
solicit funding and provide additional support to teachers implementing
the competence-based curriculum.

Institutional resources, technologies, and infrastructures
available to support an inclusive competence-based curriculum
The following recommendations were provided regarding technologies,
infrastructures, and inclusive support for the competence-based
curriculum:

First, the higher education institutions should mandate training for
all teachers on the competence-based curriculum at the departmental,
faculty, and school levels. The study recommends that universities
provide funding incentives for those who implement inclusive,
competence-based teaching by purchasing inclusive resources for SwV],
such as modern assistive technologies.

Second, the higher education institutions should improve its
infrastructure to make it accessible to all students, including SwVL
Also, the physical environment should be adapted for easy accessibility.
It should include the structure, such as ramps, walkways, well-
lit classrooms, and the provision of assistive technologies such as
computers with software installed to facilitate the teaching of SwVI
using a competence-based curriculum. There should be a resource room
established at universities across all faculties and schools, where SwVI
would have access to remedial lessons.
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Institutional support mechanisms and policies for the adoption
of the competence-based curriculum for SwVI

The study recommends that the MoES should provide funding incentives
for universities that implement inclusive, competence-based teaching.

The ministry should design robust monitoring mechanisms in
collaboration with the National Council for Higher Education (NCHE)
to enforce accessibility audits and compliance reporting across public
universities, and to align higher education policies with international
accessibility frameworks.

The NCHE should conduct human resource audits and evaluate
the kind of persons to be recruited to facilitate the implementation of the
competence-based curriculum and innovation-driven teaching for SwVI
in both public and private universities in Uganda.

The Government of the Republic of Uganda should liaise with the
NCHE to monitor the implementation of competence-based innovative
training.

Limitations of the Study

The study was conducted based on the reviewed literature on competence-
based curriculum and innovation-driven teaching. The study had some
limitations. The study was limited to reviews published over the past six
years, from 2020 to 2025. Also, most of the reviews in the study pointed
only to articles and publications related to public universities in Uganda.
Private universities, which attract the largest number of students, were
excluded from this study. Future researchers should further explore
the implementation of the competence-based curriculum for SwVI in
private universities in Uganda. The study was intended to explore the
implementation of a competence-based curriculum for SwVI. Other
areas of disability, such as hearing impairment, intellectual impairment,
dyslexia, dyscalculia, dynomia, and dysphonia, among others, were not
explored and need to be further examined by future researchers. The
study was also limited to policies and government reports published in
Uganda from 2020 to 2025. Additional studies can be conducted based on
these reports and policies in East Africa or the rest of Africa.
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