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B T RACT 

tutlent discipline is a major concern in secondary schools in A rua Municipality. The purpose 

or the study was to establi sh the relationship between Teachers· Professionalism and 

. tudents· Discipline in secondary schools in A rua Municipality. The objectives of the study 

include: to establ ish a relationship between teacher communication and student discipline. to 

establish a relationship bet\\'een teacher commitment and student discipline. to establish a 

rela ti onship bet\Yeen teacher conduct and student di cipline. to establish the relationship 

bet\\ccn the management of school environment and student di cipline. The research ' as 

conducted in Arua Municipality. The research used a Cross section survey design vvhich was 

su itable for collecting both qualit;tti e and quantitative data . Questionnaires. Inte rviews, 

Focus Group Discussions and on-Participatory Observation were used to co llect the needed 

data. The study \\'as conducted in ten selected secondary schools. A pi lot study was 

conducted in three schools which were not included in the final sttiay. Reliability of the 

in trumcnL \\'as also done through the most common internal consistency measure known as 

ronhach's alpha which indicates the extent to '' hich a set of test items can be treated as 

measuring a single latent 'ariable. Finding indicated tha t lack of confidentiality among 

teachers. :.~bsem:e of fences. poor leadership styles \\ere some of the major causes of student 

discipline. The study also found that the aspects of teacher p rofessional ism like teacher 

communication. commitment. conduct and managen1ent of school env ironment have 

s ignificant relationship with the student discipline in secondary schools. The stud y concluded 

that tl:achcrs hou ld adhere to teachers' Code of Conduct in order to avoid cases of students ' 

di scipline in secondary schools. The stud) recommends that more sensit izations be carried 

out to educate the student s on the et'll:ct or indiscipline in secondary schools. 
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CH APTER ONE 

I NTRODUCTION 

L.O Introduction 

This Chapter dea ls with the Background of the Study, the Problem Statement, Pw·pose of the 

Study, Objectives of the Study, Research Questions. It al so discusses Significance of the 

tudy. Justification of the Study, Limitation, Delimitation of the Study and Operational 

Defini tions. 

J . I Background of the S tudy 

1.1.2 Historical Perspective 

Discipline is an important ractor in school life and administration of any society; it assumes 

special importance in Pragmatic education (Chandra and Sharma, 2004). Discipline helps all 

social systems to function effectively and achieve thei r purpose, for no· institution of any kind 

can function without discipline. According to pragmatists discipl ine creates in the educand a 

social consciousness which prevents him fl·om indulging in anti-social activity (Chandra and 

Sharma. 2004). Discipl ine plays a pivotal role in a school system who upholds moral values 

of the students (Foucaul t as cited in Laws. 20 I 0). The main purpose of smdent discipl.ine is 

the cui ti vat ion in the students of social attitudes. interests and habits, and ideals of conduct 

through the conjoint activit ies of the school which has been organized as a community 

(Dewey as cited in Hansen, 2006). 

Contrary to Pragmatists vie\ on disc ipline. studen t indiscipl ine is a concern for policy 

makers. educators both regional ly and globally (Sidhu, 2008). Student indiscipline is a reality 

in secondary schools. It takes forms of group and individually. Students' indiscipline 

significantly slows down the smooth runn ing of schools as teachers spend much time in 

deali ng with matters of student deviance (Waithaka. 20 17). Student discipline affects 



cffet:ti\'e teaching and learning. academic perfo rmance of students and the production of 

acceptable and uscf'ul members or the society. In the contemporary situation, students' 

indiscipline cases are evidenced by the total di sorder, demonstrations, destruction of property 

and theft of school and individual property among other ind iscipline issues. These acts are 

very common among students. The students reject the existing values thmugh open rebellion. 

lr was establ ished that there are several student indiscipline cases both globally and 

regionally. 

The menace of indiscipl ine originates f'rom Adam and Eve. the fi rst couple to li ve on earth. As such it 

is enough to conclude that indiscipl ine in ou ~ s.~hools today datt!S back to the Genesis of creati on. 

In the United States of America, bullying is a common and potential damaging f'orm of 

indiscipline among students. which not only harms its intended victims and the perpetrators, 

but also has a chill ing cfTet:t on the school climate, tht: reby indirectl y affecting the ability of 

all swclen ts to learn to the best of thei r ab ili ties. (Limber and ation, 1997). According to 

1ational Centre lo r Educa tion report ( 1998) elementary and high schools experienced student 

tardiness and absenteeism or cutt ing of classes as common cases of student discipline 

pn)blems. where 32 and 6 7% constitute tard iness and 17 and 52% respecti vely for student 

absenteeism. physical contlicts constitute 18 and 35% student problems. 

In the United Kingdom, 59% of teat:hers consider indiscipline to be a serious problem (Munn, 

ct aL 2007). They further repo11ed that a wide range of disruptive behaviow·s to teaching and 

l<.:arni ng which included talki ng out or turn, lack or punctuality, eating or chewing in class, 

playing truant, rowdiness. infringing school ru les at wi ll among other indiscipline cases. 

in Ind ia. schools and co lleges have become an abode of indiscipline to the extent that 

examinations have to be conducted with the help of the pol ice (Khanba as cited in Okumu, 
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20 14). fi e blames it on poor study habits by students, incompetent teachers, loss of high 

spiritual values and political leaders who incite students against the government. 

In Kenya, the first case of student unrest was reported in Maseno School in 1908 when 

African learners who had acq uired literacy and numeracy skills, discovered that the 

missionary teachers did not intend to teach Afi·icans anything beyond gardening, hygiene and 

pastoral \\'Ork (Wanjohi , 20 16). Right from I 980s, through J 990s to date, school fires and 

trikes conti nued to be wide spread in Kenya. The experiences of raping of gi rls in St. Kizito 

School. tires of Kyanguli , burning of prefects in yeri high school among various other 

memorable negative school incidences are not new. Drugs and lack of proper control of funds 

are cited as some of the major causes ·of strikes in secondary schools. 

In Uganda. students' di scipline in secondary schools is associated with strikes, boycott of 

lessons and protests against bad tood, poor academic performance . .. For instance, fifty 

students of Blessed Sacrament Kimanya secondary school in Masaka District were expelled 

Cor invo lving in gambl ing, smoking marijuana, stri king and sneakin, (Okaba, 20 18). In West 

Ni le. strikes occurred in different schools like Angal Secondary School in Nebbi District 

among olhers. The causes of these strikes were all linked to poor administration, poor 

student-teacher re lationship, and demand to have social ameni ties like Television and discos 

(Okaba. 20 I 8). The problem of student indiscipline has remained a concern for all 

stakeholders in schools. 

1.1.3 Conceptual perspective 

In this study. student is conceptualised as a person enro lled in a educational insti tution who 

- attends classes to attain the appropriate level of mastery under the guidance of an instructor 

and who devotes time outside class to do whatever acti vities the instructor assigns that are 

necessary either for preparation or to submit evidence of progress towards that mastery 

(Dimartino and Clarke, 2008). On the other hand, term discipl ine is deri ved tl·om Latin word 



discipulus which means to learn. Literarily. discipline is a mode of life in accordance with 

certa in ru les and regu lations referring to state \>f order, conduct of an individual which is 

gained through training. self-control and inhabits of obedience to socially provided standard 

of though t and action (Sidhu, 2008). The re verse of disc ipline in schools is indiscipline. 

However. in this study indiscipline is conceptualised as students' action which does not meet 

with the standards of the government or educational ofticials. Actions ranging from violent 

demonstration protesting examination or a fee increase to peaceful meetings or petitioning 

ha,·e hcen termed as indiscipl ine. Indiscipline is a behavioral di sorder that is classified as an 

act of del inquency. It causes a lot of mental. emotional and also phys ical damage. An 

indiscipline child is an uncontrolla~e· chi ld and can do just about any damage (Agbowuro 

and D<tk<:una. 20 16 ). 

Indiscipl ine is mass moral turpi tude and collective defiance of authori ty and the use of 

techniques in seeking redress of real or imagined grievances which are not appropriate for 

studems to use. The acts of indiscipline noted include student riots. damaging co llege 

buildings. disruption of a normal life of society among others (Sharma, 1998). Indiscipline is 

the breach of social order. good moral, behaviour and self-control and self-maintained social 

values of life. 1ncliscipl inc consists in an unwil lingness to put for such effort, a willingness 

v\ hich consequently resul ts in the fail ure to achieve the objective chosen (Kochhar, 2008). 

On the other hand, a teacher is a person who has knov.rledge, sk ills and special trainjng in 

teaching. explaini ng and educating. The teacher is the person who is capable of creating 

behavioural change in terms of cognitive, psychomotor as well as affective domain (Kottler et 

- al. 2005). Esah (2000) asserts that professionalism is a set of characterist ics, knowledge, 

skil ls. att it udes and va lues in a particu lar profess ion. In add ition, there are several features 

that indicate a person's professiona lism in their profession, such as the ded ication to work and 



selflessness. Professionalism in teaching refers to qualities that every teacher should have. 

The appropriate quality is whether it relates to the ab ility, skills, behavior and others that 

should be practiced as a teacher, which are managed professionally and meet teaching ethical. 

Therefore. teacher professionalism refers to teachers' perceptions that their colleagues take 

their work seriously. demonstrate a high level of commitment, and go beyond minimum 

expectations to meet the needs of students (Tschannem, 2009). Saqipi (20 12) defines teacher 

professionalism as teacher' s responsibility to control and develop his/her own knowledge and 

actions fo r the benetit of the clients. This knowledge development and actions normally 

would dcri ve as a conseq ucnce of pressures be from policies or other forms of pressure such 

as community requirements and overa ll trends of societal deve lopments. 

I fargreaves (2000) observes four ages o r teacher professionalism, the pre-professional age, 

the age of the autonomous professional, the age of the collegial professionalism and the 

fou rt h age - post profess ional or post-modern. Transformative professionalism provides the 

space for teachers to take responsibility for their own professional lives to engage in practical 

action and devise ways in which teacher learning and development can be furthered. It is 

concerned with control and power away from legislative and policy constraints and placing it 

wi th teachers both individually and collectively. 

Teacher professionalism is based on the expected code of ethics. Ethics is a code of values 

that guide our choices and determine the purpose and course of teachers' lives. According to 

Ayeni (20 18) teacher professionalism means a teacher adhering to the teaching code of 

conduct. It is characterised by how an employee organises and performs a particulars activity. 

The teachers are normally guided by professional code of conduct. Principles stated in the 

code of conduct are intended to guide, educate, motivate and inspire members of the 

pro tess ion in the process of carrying out thei r duties. Conduct refers to the procedure adopted 
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h) an organisation in directing and managing its human resources and activities to ach ie\e 

the set goals. It outlines the ethical principks that govern decisions and behavior at a 

company or organization. It rurther gives general outlines of how employees should behave, 

as \\Cll as specific guidance ror handling issues like harassment, safety, and contl icts of 

interest. 

1. 1 A Contextual per pcctivc 

In rua ~ lunicipality se,·eral ca cs of student indiscipline ''ere registered like students 

bo) cotting le son . coming late, staging strih.es, sneaking to disco halls, cutting of perimeter 

1\.:nc<.:, sl imming uniforms among ~th~:r indiscipline cases. Worst sti ll students formed a 

plntrorm called .. Avu do t com" which they usc w influence and mobi li ze their colleagues in 

various schools to stage stri kes. The platfo rm was u ed by students to stage strike in Mvara 

secondar) school. This culminated into suspension of all students of M\lara secondary school. 

.'tuJcnts accused administration for per istenr power failure in school. inadequate food, 

\lSpt:nding their head prefect and locking of dormitories b) the school administration 

(Oh.dlo. 2013). 

Whitt;. (~006) observes that teachers· professionalism has infl uence on the student discipline. 

l'c:lt:h<.:r prol'essional ism leads to inc reased expeewtions for students and promotes greater 

:.~ccoumab i li ty. It helps teachers to take personal and co llective responsibility fo r improving 

student discipline. In addition, teacher professionalism encourages collaboration with 

administration and other outside the school that can contribute to student discipline. 

In rua lunicipality. all stakd1old~:J .. exp~ct and \\ant discip line in secondary schools. In 

ca:-:e "'c arc able to enhance student ind i sc i p l i n~ as a way of improving student discipline the 

best way or fi nding out thi s is by carry ing out thi s study. 
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1.2 Sta tement of the p r oblem 

It ha · been obs rved that students· disc ipline in many secondary schools has deteriorated 

(Amanda. 2004). Jndiscipline cases registered 111 econdary schools included strikes, 

boycotting of lesson. figh ting, among others (Okello, 20 13). Different scholars have 

discusst:d about indiscipline (M\\aniki, 2018). (Okumu, 201..J), but none of them has studied 

teacher professionalism and student discipline in secondary schools. The issue of students· 

discipline in se ondary schools. therefore. remains a problem despite having professional 

teachers. 

The student indiscipl ine has a lot or etTect on the country's education system as it will make 

the country not be in po ition to aci1ieve the sustainable development goals (SDGs) (Cough 

and '<.:ott . 2007). Student indiscipline will result into dest ruction of' property and poor 

academic performance among other negati ve eiTects. chools have put in place measures like 

guidance and counseling and school-based families all aimed at curbing acts of indiscipline 

among students. In spite of these measures put in place by Ministry of Education and 

chool . tudcnt discipline remains a challenge in secondary schools. The study therefore 

intends to establ i h \\ hy high student indiscipline cases exist despite having professional 

teachers. 

1.3 Purpose of the S tudy 

The purpose or the study was to establish the relationshi p between teacher's profess ionalism 

and student indiscipline in sccondar) schools. 
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1 A Objectives of the study 

I. To establish the relationship between teachers' communication skills and student 

discipline in secondary schools 

2. Tn establ ish the relationship bet\\een teachers' commitment on duty and student 

discipline in secondary chools. 

3. To c tabli h the relationship between management of school environment and student 

Ji cipline in secondary schools. 

-+. To e tablish (\\ hether) the rclation~hip bet\\'\~en teachers' conduct (leads to) and 

student discipline (cases) in secondary schools. 

1.5.1 Rc carch hy poth e is 

I . There is a stati stically significant relationship between teachers' communication 

ski lls/strategies and student discipline in ~econdnry schools . 

..., There is a statistica lly significant relationship between teacher's .. commitment to duty 

and student discipline in econdary schools. 

3. l'hcre is a ·tatistically significant relationship bet,,·een the management of the school 

environment and ' tudent discipline in secondary chools. 

1.5.2 lh•scarch question 

I . I low does the teachers' conduct lead to students' indiscipline in secondary school? 

1.6 Significance of the stud) 

The result · of this tud) \\'ere expected to be or value to the folio"' ing secondary school stake 

holder · name!. : students. teacher . head teachers and policy makers, parents, researcher. 

1. l'hc findings will help Education Policy Makers to take administrative measures 

<H.:t.:ordingly. The polit:) mnkcrs mny review their decisions on how besl they can 



involve necessary bodies in the struggle to tight against indiscipline in school thereby 

bringing improved students' discipline. 

11. Even though research has been done on the field of teacher professionalism in public 

schools. relative ly little has been done to establish relationship between teacher 

professionalism and student discipline in secondary schools. The findings will form a 

basis for further research to those interested in student discipline in schools. 

111. The study will help Parents on how best they can enforce discipline in their children 

at home and school. Parents wi ll be enlightened to become partners in development 

and get involved in the management of schools and help in streamlining the di scipl ine 

of students. 

1\'. The study is meant to beneti t Students as they realize the value of di scipline in their 

performance and lives in general. 

v. The study is important for !lead teachers and school owners to put m place 

managerial and instructional strategies to control student behaviour and create a 

positive learning environment. 

v1. The find ings of the study will help Teachers to streamline the behaviour of students 

accord ing to the ethical guidelines. Similarly , teachers wi ll establish the gap in student 

indisc ipline case and device a means of curbing the problems in the school. 

1.7 Justification of the Study 

The study was conducted in Arua Municipality because the area registered frequent low 

results in national examinations due to indiscipline cases compared to the total number of 

candidates that sat examinations every year (Uganda National Examination Board (UNEB), 

2017). 
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Hence the relationship between teacher professionalism and student disc ipline in secondary 

s~hoo l s is an important issue ro th • educationists. In any case, if the relationship between 

teacher professionalism and stude nt discipline is not addressed squarely, the secondary 

schools are likely to conti nue to experience high ind iscip line cases. This can block Uganda 

from achieving sustainable development goal fo ur which stresses the importance of quality 

education. 

1.8 Limitation of the study 

The study focused on teacher proressionalisrn and student discipl ine in Arua Municipality 

secondary schools. 

Some school administrators feareti ·w give detailed disciplinary data of their schools for fea r 

of e:-;posing their weaknesses. The researcher failed to get some of the key personalities in 

schoL)Is and thi s negari ,·ely affected the findings of the research. 

Th~ study v;as limited to one Municipa li ty and ten secondary schools, results may not be 

generalizable beyond the specific population fi·orn which the sample is drawn. The other 

limitation was that fa ilure by some respondents to answer with frankness, results might not 

accurately refl ect the opinions of all members of the included population. Participant 

responses might not be truth l'u l and may slant thei r answers to make themselves look better in 

the ~:yes of the investigator. 

1.9 Delimi tation of the tudy 

J .9.1 Content scope 

The study basica lly examined student indiscipli ne and Teachers· Profess ionalism in line wi th 

teacher tommunication skills/strategies. commitment on duty, teacher conduct and 

Management of school environment and how they affect student d iscipline in secondary 

schools. 
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1.9.2 Geogntphical scope 

The study was conducted m ten selected secondary schools in Arua Municipality. The 

Munic ipality was chosen because of persistent students' indiscipline cases especially strikes, 

fighting with colleague students in schools among others. 

1.9.3 Time scope: 

The study considered the period between 2018 and 2019. The researcher selected this period 

of time because available literature shows that this is the period when Arua municipality 

recorded outstanding student indiscipline and poor performance in UNEB exams. 

l.LO Conceptua l framewod< 

The study considers teacher professioi1alism as the main interest (dependent variable) and 

sees teacher prol'essionalism as the independent variable that is influencing student discipline. 

I.V TEACHERS' PROFESSIONALISM D. V STUDENT DIS~IPLINE 

TEACHER COMMUNICATION • Dress code 

• Circular letters • Time management 

. Morning and evening • Respect for authorities 

assemblies • Language usage .. 
TEACHER COMMITMENT 

I • Academic performance 
I 

Schemes and lesson plans 
I • Student conduct • I 
I 

• Altentlance of teacher · I 

E.V I 
I 

MANAGEMENTOF 
Home factors 

SCI-IOOL ENVI RONMENT 
• . Peer inil uence 

• Physical Cacilities School culture . 
• Disciplinary rules or School laws . 

policies • Age of students . School 
TEACHERS' CON DUCT 

Dress code 
programmes 

• 

The conceptual framework shows the relationship between independent variable (teacher 

professionalism) and (students' discipline) as dependent variable. The teachers' 
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professionalism was measured using teachers' communication skills, teacher commitment to 

duty and management of school environment. tv1eanwhile the students ' discipline is measured 

in matters of dress code, time management, respect for authorities. language usage academic 

pcrl'ormance. student conduct among oth~ rs. 

I llw:evcr. there were other facto rs that affected disc ipline of the students other than 

i11tcrvening variable. The factors that affected discipline ofthe students in secondary schools 

inc luded attitude of students, home environment and attitude of parents, peer influence, 

school laws. school culture. boring lessons. time management. some appropriate activities, 

and soci(H:conomic situations. Their effect on the study variables was contro lled through 

~l i minution or ho lding them constant since they are more than one. This was supported by 

Amin (:2005) who argued that the effects of extraneous variables on the study when they are 

mall) cun best be controlled through el imination. When teacher prpfcssionalism is well 

lollnwed will lead to desirable levels of student discipline and academic performance of 

students in secondary schools. This can only be realised when there is close monitoring from 

ministry of education and Sports and by local authorities. 
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1.1 1 Operational definitions 

Discipline: refers to respect for school laws and regulations and the maintenance of an 

establ ished standard of behaviour. 

Indiscipline: is any mode of behaviour, action and conduct which deviates from the 

established and approved rules and regulations of a school. 

Professionalism : means conducting oneself with responsibility, integrity, accountabil ity, and 

excellence. It also means communicating effectively and appropriately and always find ing a 

way to be producti ve. 

Teachers' professionalism : refers to the knowledge, skills and practices that teachers must 

have in order to be effective educators. 

S tud ent: refers to a learner from secondary school onwards and who attends an educational 

insti tution. 

Teachers: refers to a person who provides education fo r the learners or the students. 

Com mitment: is the degree of pos itive, etlective bond between the teacher and school. 
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2. 1 Introduction 

CHAPTER T WO 

LITERATU RE REVIEW 

This chapter is a review of the body of related li terature on teachers' professionalism and 

student discipline. The review of literature includes key issues under the fo llowing sub 

themes: Teacher communication and student discipl ine, Teacher commitment and student 

disc ipline, Management of school environment and student di scipline. 

2.2 Theoretical rev iew 

This study adopted utilitarian theory postulated by .J eremy Bentham (Troyer, 2003). The 

theory states that action is moral or good when it produces the greatest amount of good for 

the greates t num ber of people (Troyer, 200~). The theory requires teachers to look at the 

consequences to determine the morality of acti on and claim that the .morality of the action 

depends on the amount of goodness that the action produces. Action is said to be right when 

it produces ··the greatest happiness fo r the greatest number· ' and it is wrong to the extent that 

it produces " the greatest unhappiness for the greatest number (Bentham as cited in Driver. 

2000). In utilitarianism. this is called the greatest happiness principle, which states that a 

mo r<.~ l action is one that increases the total uti lity in the world. In other words, .i f an action is 

moral. it increases the amount of happiness in the world. This allows actions to be ranked by 

morali ty. If an action makes one person happy, it is moral. However. if another action would 

make many people happy. it is more moral. Similarly, Kant is of view that the choice that 

yields the greatest beneli t to the most people is the one that is eth ically correct (Mulgan 

2007). This theory is relevant to the study because it enables teachers fi rst of al l to weigh the 

consequences of an action before taking any decision to act upon in the school. It helps 

teachers to j udge what is best not only for themselves or other individuals but al so what is 
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best for schools etc. It also provides teachers with a logical and rational argument for each 

decision taken in school. This therefore translates to the student discipline. 

2.3 Teacher communication s trategies/skills and student discipline 

Communication is the processs of sharing information, ideas, cconcepts and messages 

between two or more persons (Ramachandran and Lakshmi. 20 14). Teachers have very 

powerful and in1luential communication in rhe classroom (Petty, 20 18). It is through 

communication that the teachers are ab le to give instructions and even deliver lessons in 

classes. This communication can be used either effectively to inspire student learning or it 

can be abused resulting into student indiscipline in the school. Good communication skills or 

strategies mean that instructions ,,vii~ ~e well taken. Therefore, poor communication among 

the teachers wi ll resu lt in student indiscipline in publ ic schools and lack of con fidence in 

chool administration. 

Effecti ve communication strategies must be used so that the desired ·1:esult of the student 

discipline is rea li zed. Efrective communication invo lves making appropriate use of a variety 

of communication techniques, formal , non-formal, oral and written (Fleming, 20 14). An 

effective communication system helps to establ ish the relationships between and among 

teachers. non-teaching staff and students with in the school. Effective communication between 

teachers and students has the potential to improve the learning experience and create a 

positive student discipline. Ln this regard the researcher in right in terms of values attributed 

to effective communication but ineffective communication between the students and the 

teachers causes student indiscipline in secondary schools. 

The barriers or effective communication arise as result or climate of mistrust (Fleming, 

2014). Some of the barriers to elTective communication in the classroom are li stening 

barriers, perception and oral barriers among others. For example, if teachers make habit of 
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saying one thing but doing another it should not be a surprise if their messages cease to be 

accepted at face va lue by the students. This kind of habit causes student indiscipline in 

secondary schools. Effec ti ve communication is vital to the success of school; the 

administration must put in place and use effective communication channels within the school 

to curb student indiscipline. 

Communication channel influences student discipl ine 111 schools (Kindiki , 2009). 

Communication in school takes both formal informal channels which include mabng 

announcements at school assemblies. staff meetings. daily announcement in classrooms and 

staffrooms. person to person communication, te lephones, e-mai ls, postal systems, notice 

boards. newsletters. personalized letters as strategies of communication as they improved 

interaction and re lationship between the teachers and students which led to unity within the 

school. This impl ies that improving on effective communication by use of school assemblies 

.. 
for important ideas could step up students' discipline in secondary schools. 

Effective communication channel ensures that the message sent is clearly understood by the 

receiver and it is also given in ful l with no gaps that could be tilled by rumours. 

Unfortunately. there are many secondary schools that lack clear channels of communication 

for instance communication between the school administration, parents, teachers and students 

is lacking, inadequate or inconsistent. In researcher's opinion, students mostly access 

info rmation through friends which can either be consistent or inconsistent. But because of 

dispari ty and gap in accessing information from the established authority students receive it 

either by chance or it is incorrectly transmitted through grapevine by friends and peers and 

tends to cause students· misbehaviour. 

There are different forms of communication channe ls used when conveying message to the 

students namely formal and informal channels of communication (Morrison, 2002). The 
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informal comtmmication channel is more powerful than the formal channels and it 

emphasizes signi ficant elements of the dynamics of the organization (school) in terms of 

interest and strategies. The informal channel of communication tends to be used more than 

rormal channels in conveying messages about the culture of the school and it lies in the heart 

or much of the development of organizational learning. A breakdown in the communication 

channel leads to an inefticient flow in information then it results into students' indiscipline. 

Absence of teacher's democratic leadership together with communication breakdown causes 

student indiscipline in schools (Rwamba, 2004). It should be noted that there is a relationship 

between learning and discipline. In the absence of discipline, the learning and teaching 

processes are hindered. Student riots in secondary schools are due to communication 

breakdown between the administration and students (Rwamba, 2004). Unfortunately, in some 

schools. student councils and prefects are non-functional because they are undermined and 

not respected to the extent that when there is a problem the administrawrs only know it when 

the students are rioting. The gap created between teachers and students gives opportunity to 

student indiscipline in secondary schools. 

In a paper presented on the role or various stakeholders in the management of discipline in 

schools in Kenya observed that most principals adopt master or servant superior or inferior 

atti tude in dealing with students (Kiprop, 2012 as cited in Katuna, 20 19). They rarely listened 

to students' grievances because they believe that they have nothing to offer. This creates a lot 

of tension. stress and misunderstanding and eventually leads to frustrations and violence as 

manifested in strikes. The study recommended a creation of opportunities to enable teachers, 

students and administrators to sit down and discuss issues affecting their school freely 

without inhibition , intimidation or victimization. Hence, tor effective management of school 

di scipline the cooperation between the principal. staff, students, parents and the community is 

a prerequisite. Thus, where students are denied a chance to express their views and vent out 
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rrustrations. it breeds n situation where students have no way of expressing thei r grievances 

leading to rrustrations and resulting into disruptive behaviors and such incidences could be 

prevented by involvement of students lor collaborative decision making during class 

meetings. 

2.4 Teachers' commitment on d uty and student discipline 

Committed teachers pia) an important role in educating the future members of society, 

advancing (:COnomic, technological developmem through their work in schools and modelling 

the discipline of students in schools (Saha and Dworkin. 2009). Commitment reflects the 

degree or internal motivation, enthusiasm and job sati sfaction teachers derive from teaching 

and the degree of eflicacy and e1Tecti\1eness they achieve in their jobs. Commitment provides 

teachers the love. desire and energy they need to perform better. 

1\ teacher committed has high sense of responsibility and a true role mQdel, lead a true moral 

lire. prm:tice \>vhat they preach (Plato as cited in Siegel,2008) is willing to exert considerable 

effort rnr the students and school. Bogler and Somech (2004) notes that commitment is 

evidenced when workers agree to invest time, ettort, involvement and loyalty on behalf of the 

organisation. Killen (2007) asserts that the most common indicators of teacher commitment 

are their loya lty to the norms and standards of the protession, their support of learners beyond 

oflicial l:!xpectations, upholding of the philosophy and values of the school. They like 

\vorking with their students and care about their development. These teachers profoundly 

struggle lo r efficiency in teaching and learning through employing different approaches. 

Besides. they have respect ror students and it is noteworthy that they build strong relationship 

with their students which is a hallmark of great teachers. The little time that teachers commit 

to their duty gives chances ror the ri se ot· student indiscipline and teachers· Jack of 
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commitment can hurt students when they realize that they are constantly ignored by their 

teachers. 

One of the striking features of the teachers is their commitment to establishing respective full 

relationship between themselves and among their students (Whitford and Jones, 2000). More 

importantly. students of highly committed teachers are more likely to learn material and 

develop a positive attitude toward school than those of teachers with low levels of 

commitment. Teacher commitment to students includes teachers' willingness to help students 

and take responsibility for students learning. school life. Teacher's dedication to helping 

student discipl ine increase student engagement in learning and academic achievement. 

Unrortunately, teachers who are lo\v committed to \Vork tend to promote student indiscipline 

in schools. 

School culture plays a signiticant role in teacher commitment (Watson and Hatton, 2002). 

chools are institutions that have embedded cultures that int1uence the behaviours of various 

participants especially the teachers. School culture creates environment where teachers have 

greater autonomy. However. school cultures that construct environments of uncertainty and 

stress contribute to student indiscipline. 

The major factors that inf1ucncc the teacher commitment to different aspect of thei r 

engagement as teachers of student in secondary schools are antecedent conditions, leadership 

effects. school cultures. working conditions and cultural effects (Saha and Dworkin, 2009). 

Each ol" the e factors is considered in turn with subsequent consideration being given briefly 

to antecedent condi tions that invo lve teacher gender. teacher age and teacher experiences 

among other characteristics. 

chool leadership style is another factor that int1uences teachers' levels (Sun, 2004). The less 

experienced teachers are more likely to be sensitive to a school leadership most especially the 
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management sty le. As such there exists a spectrum of view within the literature between 

teacher"s wmmitment and student indiscipline. 

Teachers' commitment has different dimensions namely teacher commitment to profession 

teacher commi tment to student among others (Ki llen, 2007). Teacher commitment is closely 

connected to teachers' professional learning base and thei r ab il ity to innovate and to integrate 

new ideas into their own practice. absentee ism, staff turnover, as well as having an important 

influence on students' discipline in, and attitudes toward school. This researcher' s 

observation is good, but he does not indicate how commitment influences the discipline of 

::; tudents especially in secondary schools. 

The teacher commitment to student and student learning is grounded in the ideas of high 

expectations and teacher willingness to exert efforts on behalf or both low and high achieving 

students (Saha and Dworkin. 2009). However, low levels of teacher cor:~mitment result in to 

student indiscipline. reduced student achievement. less sympathy towards students and low 

to lerance fo r frustration in the classroom. The low commitment of teacher in secondary 

schools· increases chances of stud nt indiscipl ine in school as they do not keenly follow the 

disc ipline of the students. 

Teacher commitment to student led to positively engaged teacher to work harder and made 

classroom activities more meaning, introducing new ways of learning and altering the 

presentation of materials so that they were more relevant and of greater intrinsic interest to 

stud~:nt (Boey, 20 I 0). Highly committed teachers were more likely to work with students in 

extra-curricular ac tivities that helped to bind students to the school and its program. The past 

research areas concentrated on att itud inal , behavioural and organisational commitment had 

nothing to do with showing relationship between teacher commitment and student discipline. 
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2.5 Management of School environm ent and student discipline 

chool environment is a hierarchical system with numerous sub sections such as the 

classroom. sani tary fac il iti es and sitti ng faci li ties, teaching and learning materials, leadership 

styles, safety measures (fences), rules and regulations, values and monitoring and evaluation, 

the school neighbourhood (Moore.20 12). This view then expounds what management of 

school environment entails. 

chool environment is important because it sets the tone for student learning and discipline 

(Moore.20 12). The posi ti ve and supportive envi ronment can help students feel safe and make 

better grades. Establishing and maintaining a positive school climate helps to encourage self­

discipline and prevent disc ip line .problems. When students find school environment 

supportive and caring. they are less likely to become involved in substance abuse, violence 

and other problem behaviours (Usaini et al. , 20·16). A safe and support school climate reduces 

absenteeism, aids in reducing drop out and affects students ' psyChosocial developing 

including se lf-es teem. Un fortunately, schools that approach school discipline punitively 

allect the overall school cl imate creati ng more negative envi ronment for all students 

includi ng those without disc ipline issues. 

School environments vary greatly (Sidhu, 1996). Where some feel fri endly, inviting and 

supportive others feel exc lusionary. unwelcoming and even unsafe. The feelings and attitudes 

that are elici ted by a school' s environment are referred to as school climate. School 

environment is a multidimensional construct that includes physical, social and academic 

di mensions. All these dimensions afrect the discipline of the students at vary ing degrees. 

Positive school environment fosters youth development and learning necessary fo r a 

productive li fe in a democratic society. Dewitt and Slade (201 4) observe that every school 

has a climate. It is either developed-planned with intent or it is adopted by proxy. When 
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planned wi th positive intent it can be supporti,·e. protective nurturing when neglected it can 

be unsafe. unsupportive and disconnected. The neglected poorly managed school 

environment by the teachers. gives high chances for students to show misbehavior in the 

school. 

Rules and regulations from the beginning of our school system have been considered an 

important factor in the school environment (Angus, 2005). They reflect the school 

expectation in terms o r acceptable tandards of behavior, dress and personal presentation in 

the widest sense (Sadik. 2006). Such compliance enhances school's abil ity to maintain 

discipline and ensure that there is no interference with educational process. However, 

students should be involved in the-fermation of class and general school rules instead of the 

ideas that teachers arc unquestionably autonomous (Sadik, 2006). Positi ve discipline 

approach is based on the notion that the students should obey the existing order and rule 

rather than resistance. In school envi ronment where some rules are formulated by teachers, 

such rules normally face resistance from students. 

The unclear or unfair ru les which are inconsistently enforced are associated with student 

indiscipline in schools (Gaustad, 2004). Effective school disc iplinary strategies should seek 

to encourage responsible behavior and provide all learners with a satisfying school 

experience as well as di colll·aging misconduct. These are students, however, who, in spite of 

schools trying their best to make education a sati sfy ing experience for them, still misbehave 

in schools. 

The use of fences and access points as school safely measures give school administrators the 

ability to distinguish bet\A.een exclusive and non-excl usive zones (Bonvi llian, 20 12). By 

delineating the boundary between private property and public space, a school's fence serves 

to .. create a sense or belonging or community. Perimeter fences allow school personnel to 
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monitor better the comings and goings of students duri ng school hours (Hoffman, 2013). For 

example, the main entry to a school can directl y funnel into administration offices, helping to 

monitor student access. However inappropriate fences may pose threats to safety in several 

ways: limiting surveillance of school grounds. attracting graffi ti and other vandalism that 

diminishes the respect accorded to school property. 

The bare and unattractive classroom environment without materials to stimulate student 

learning is bound to cause student indiscipline (Harold as cited in assozi, 201 0). Lack of 

text books, facilities like l'urniture makes teaching difticult. Sitting on the bare ground makes 

students uneasy. Similarly. if teachers do not attend properly to such issues noise, play and 

inattention can result in th~ process .. (Sidhu. \996). The inadequate materials in classroom 

such text books, furniture can cause disharmony among students as they are like to scramble, 

quarrel over the few existi ng materia ls. A classroon1 where a teacher is unable to maintain 

law and order will be chaotic (Koomson, et a!, 2005). This may fead to low academic 

performance and unhappy students. Large crowded classes. which are difficult to maintai n 

and control. discomfort such. as poor ventilation, high temperatures and being too congested 

are some of the facto rs that contribute to indiscipline of students (Ndagire,2002). 

The head teacher's authority and leadership style lead to student indiscipline instead of 

disc ipline (Belle. 2007). The hymn of every head teacher should be efiective teaching and 

learning since the pursui t of students' academic success and learner positive behavior is the 

essen ti al rarget of the school (Belle. 2007). However, students manifest a lack of discipline 

because or the head teachers' authority and leadership styles. The character and disposition of 

the school head teacher can promote indiscipline in school (Ada, 2000). The head teacher 

with an autocratic style leadership can cause unsteadiness in the school. The type of leader 
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\\'ants to do everything a lone. he docs not delegate power and even if he delegates power, he 

wants it hi s O\Vn way. 

Absence of fence. sanitary in school caused student indiscipline (Ada, 2000). Most of the 

students in secondary schools have no text books, exercise, writing materials and other 

schools have inadequate instructional materia ls like text book. Lack of instructional materials 

or improvised instructional materials result into student riots. Inadequate school facilities and 

the curriculum can affec t students· level or discipl ine. Lack of facilities could bring about 

lack or interest and restlessness on the student and make them in attentive in all activities. 

Absem:e of sanitation facili ties tend to cause distress and tension among student in particular 

girls race problems of distance. lack of privacy and personal safety (World Health 

Organisation (Wl-10).2002). Poor sanitation is al so a serious threat to the cleanliness of the 

environment and the water resources used for the supply of drinking w.~ter . But beyond being 

just an issue of convenience, children have a right to basic facilities such as school toilets, 

sa te drinking water, clean surroundings and basic in formation on hygiene. In addition if 

sanitary conditions are not created students will not be enthusiastic to come to school , they 

will not enjoy their school experiences and will not learn better (Protos 2005). 

2.6 Teacher conduct and student discipline 

Although it is a common kno,vkdge that teachers play pivotal role in educating and modeling 

students· discipline (Sahu. 2002). Teachers are responsib le for high standard in education, 

transmission of' national va lues and norms to their students by teaching them and being 

moucls good to students. Teachers conduct on the other hand can hamper the student 

discipl ine in secondary schools. 
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Teachers are governed by the professional code of conduct (Pandey and Upadhay, 20 16). The 

code of conduct is a set of written gttidel ines, produced by public authorities, 

professional Organizations, which detai ls the set of recognized ethical norms or 

professional standards of conduct to which al l members of a profession must adhere. In this 

regard many scholars maintain that that teacher' conduct is very vital for enhancement of 

students· di scipline. However, failure by teachers to follow the code hampers student 

discipline in secondary schools. 

Professional codes apply to the members of the relevant profession when acting in their 

professional capaci ty (Langford, 2000). A code of professional conduct therefore concerns 

itself with the proper use of that~<!:Jowledge and ski ll in order to achieve most effectively the 

professional purpose which the members of the profess ion share. The established of 

proless ional code of condw.:t not only takes into acwunt facto rs such as level of expertise, 

knowledge and ski ll s and minimum qualification but also behaviour.(Hayes, 2004). The need 

for an acceptable standard of behaviour is necessary because teachers act as role models or 

examples to their student and local communities. Unfortunately. some teachers act contrary to 

the set standards in schools thereby instigating student indiscipline. 

The code of professional conduct is very important to teachers and teachers who observe their 

code or conduct through showing, integrity, trust, honesty and critical elements of 

professionalism (Ssekamwa as ci ted in abukenya, 20 I 0). The researcher observes that the 

code of conduct is important because it clearl y lays out the rules fo r behavior and provides 

the groundwork for a preemptive warning. According to Shepherd and Linn (20 15) a code for 

pmfessional teachers ensures high standards of practice protect the public and guide 

educators in making decisions. The code of conduct enhances the school's core values, 
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belids and sets rhe right culture. Unfortunately. some teachers who fa il to follow teachers ' 

code or conduct end up promoting indiscipline among students. 

Profess ional conduct was wholly undertaken by the private professional bodies, i.e. the sole 

ICgal authority for which vvas or a contractua l nature (Kolb, 2008). These bodies establ ish a 

code or conduct and eth ical codes for the guidance or its members. The professional code of 

conduc t was adopted by the authorities to provide guidance and rules to all members in 

education in the performance or their professional responsibilities. 

Every teacher is expected to act in a highly professional manner and follow professional code 

or conduct (Adelaiba and Almeida. 2005). This is manifested through mutual confidence 

among co lleagues. self-sacrifice and cooperation for the common good especially when the 

best interest of the school and students. Protess ional ism can be ref1ected through holding 

inviolate all confidential in fo rmation concernjng his co lleagues, schooLand giving due credit 

for the work or others which he uses. Unfortunately, some teachers do not maintain 

confidentiality in schools thereby causing student indiscipline by leaking information to the 

stud t!nrs. 

Mwesiga and Ki reti (20 18) conducted a study on the degree of teachers 'commitment to the 

code of conduct and ethics of profession as perceived by schools principals and educational 

supervisors in Karak Governorate. Specifically the study examined the extent to which 

teachers in secondary schools are committed to, and comply with the codes of ethics and 

professinna l conduct. issucJ by the Tanzanian government Co r the teaching profession. The 

study revealed that various efforts have been done to resolve the issue, although the challenge 

still pers isting. Implying that. extra efforts are needed to combat this problem. The 

suggestions given were: school mc.magt!ment must dea l with teachers" behavior by being 

s~rict ,,·ith school rules and regulations. 
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3.0 Introduction 

CHAPTER THREE 

RESEARCH METHODOLOGY 

This chapter discusses Research Design, Research Methodology. lt fu rther descri bes Target 

Population, Sample Size, Sample Technique, Research Instruments, Valid ity and Reliability, 

Data Collection Procedures, Data Processing and Analysis and Ethical considerations. 

3.1 Research Des ign 

The study used cross-sectional survey des ign. This was chosen because it was appropriate in 

generating the required data. it can estimate prevalence of outcome of interest because sample 

is usually taken from the whole population and picking of participants is done within short 

period of time. 

The researcher chose survey because it was efficient way of collecting information about a 

large group of people since the researcher is interested in getting detailed description of 

relationship between teachers· professionalism and students ' discipline. Therefore, the 

researcher tound this design to be appropriate tor the study. 

The study used mixed method (Quantitative and qualitative). It was chosen by the researcher 

because one data resource may not be enough; the initial results need to be further explained. 

The researcher made use of triangulation in order to va lidate information. At one point, the 

qualitative method was used for co llecting, analyzing, interpreting and presenting data which 

is not numerical mean while the quantitative approach was used in the col lection, analysis, 

interpretation and presentation of numerical data. 
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3.2 Target Population 

Study/ target population consisted or Head teachers, Prefects in charge of discipline, Teachers 

in charge of discipline. PTA committee. Principal Education Officer, Inspectors of schools. 

The researcher believed that head teachers, Principal Education Officer and Inspector of 

schools go t a lot of information concerning Teachers' Professionalism and Student 

indiscipline. The students were selected because they were the key players in the various 

forms of indiscipline in secondary schools. Teachers were chosen because they had close 

contact with students. Purposive technique was used to select the head teachers, Principal 

Education officer because it saves time, money and information collected in purposive 

sampling has a low margin of error 

3.3 Sample size and Sampling Techniques. 

3.3. 1 Sample Size 

The researcher observes that ideal sample is one that is large .~nough to ensure a 

representation of the target population about vvhich the researcher would like to generalize 

and smal l enough to be se lected economical ly in respect or the degree of accuracy and time 

factor. 1 n order to ensure a representation from the cross section of the population then the 

researcher used the Krejcie and Morgan·s (1970) Table to determine the sample size for this 

study. 
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Table 1: showing population Sample size 

Target Population Population ize Sa mple size Technique 

I lead teachers 17 10 Purposive sampling 

Teachers in charge of 60 35 Stratified sampling 

disc ipl ine 

Prefects in charge of 274 134 Simple random 

discipline sampling 

PTA commi ttee 45 15 Purposive sampling 

Princ ipal education l I Purposive sampling 

officer 

Inspector of schools I I Purposive sampl ing 

Total 400 196 

3.3.2 Sampl ing Techniques 

The study employed the following sampling techniques namely : Stratified random sampling, 

simple random sampling and Purposive sampling. 

The researcher used Stratified sampl ing technique. In this particular technique the researcher 

divided the participants into strata (or subgroups) and a random sample was taken from each 

subgroup. The technique was used fo r teachers who were selected to participate in this study. 

It was selected because it helped the researcher to avoid sampling bias. It enabled all 

respondents to have an equal and independent chance of being selected for the sample. 

On the other hand. the researcher used Purposive sampling technique. This technique was 

used to select the Principal Education Officer. Inspectors. parents and head teachers. It was 

chosen because it enabled the researcher to acquire an in-depth understanding of the problem. 

The teclmique provided important information that cannot be obtai ned from other 

participan ts. It economized time and rel iable information was obtained at a much-reduced 

cost and time. The purposively selected sample is a rich source of the data or interest. 
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The researcher madt.! u s~ or simple random sampling technique. The technique was used to 

selel·t studen ts from each of the se lected schools to whom the questionnai res were 

administered. This was done so that every individual in the target population would have an 

equal chance of being a subject in the study. The random selection method was used because 

it gives all respondents an eq ual chance of being selected. 

3.5 Research Instruments 

The researcher employed Interview. Focus Group Discussions, Documentary analysis, Non­

Participation Observation and Questionnaires in this study. 

3.5.1 I ntrn'iew 

The study used fnte rview schedules. The interview guide consisted of open-ended questions 

because these compelled the respondents to give more unrestricted responses since open 

ended questions were perceived as less threatening. The interview·was selected because 

relati vely more information can be obtained from agents (Malcolm, 20 16). There was greater 

t1ex ibility under this method as the opportunity to restructure questions was always there, and 

intcn·icwer could overcome resistance if any. Researcher designed interviews to elicit the 

participants' knowledge or perspective on a topic. 

Researcher also used individual interviews and it helped to explore an individual's bel iefs, 

\'al ues. understandings, feelings, experiences and perspectives of an issue. Individual 

interviews also all oYved the researcher to ask into a complex issue, learning more about the 

contextual factors that govern individual experiences compared to questionnaires which filled 

in the absence of the researcher. The interview sched ule was administered to the Principal 

education officer, inspector of schools and head teachers in order to get their views about the 

relationsh ip between teachers· prof'essionalism and students' indiscipline in schools. The 

interview also helped the researcher to get some answers to unanswered issues in the 
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questionnai re. Further interview was administered to the above respondents because teachers 

<.:auld not talk openly about teacher related issues which caused student indiscipline in 

schools. 

3.5.2 Focus Group Discussions: 

The researcher used Focus Group Discuss ion because it was comparati vely easier to drive or 

conduct. It allowed researcher to explore topics and to generate hypotheses. Focus group 

discussion generated opportunity to collect data from the group interaction, which 

concentrated on the topic of the researcher's interest. It was found to be of low cost in 

relation to other methods. It gave speed in the supply of the results (in terms of evidence of 

the meeti ng of the group). Focus group discussions allowed researcher to explore how a 

group thinks about an issue. the range of opinions and ideas, and the inconsistencies and 

va riations that exist in a particular community in terms of beliefs and their experiences and 

practices (Bennink. 20 14). This was administered to the students, .. teachers in order to 

establish relationshi p between teacher pro1essionalism and students' indiscipline. The 

discuss ion took at least one hour and in the places li ke staff room, outside the classroom and 

so on. 

3.5.3 Documentary analys is 

Documentary analysis was used to gather data on the study variables. It was chosen by the 

researcher because document analysis was found to be an efficient and effective way of 

gathering data (Bowen. 2009). Document analysis also pointed to questions that need to be 

asked or to situations that need to be observed, mak ing the use of document analysis a way to 

ensure your research is critical and comprehensive. ln the study, the researcher examined 

some of the documents like student roll call fi les. class registers, teacher's arri val books, 

disciplinary committee files and other relevant documents re lated to the study to get the 

needed in fo rmation. 
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3.5.-t ~on-Part i ci pati uu Ohscn a lions 

'I he n:sl·archcr chose 'on- Participation Observation because it was less time consuming. 

dat:1 could be recorded immediately. and objecti vity and neutrality were ensured. on­

participunt observation was used to leve l out researcher biases in other methods and to reveal 

di ITercnces bet-.: een what people say and ''hat they actually do. In this study, the researcher 

used the method to get the lirsthand information about the things li ke the dressing code of the 

teachers. sanit:.~ry faci lities and. tud~o:nts discipline on the school compound. 

3.5.5 Que tio n naires 

The n:scarcher used Que tionnaircs in this study. Questionnaire was chosen because it was 

cht.:ap to administer and effecti ve \\ay of co llecting data in structured and manageable form . 

The questionnaires compris~.:J of two pans. Secti on A was demographic information. Part B 

covered ' 'arious aspects o f teacher professionalism and student indiscipline. The 

questionnaire wa designed to include both structu red and unstructured questions. 

The questionnaire was constructed for head teacher. teachers and the student because the 

data \\anted from respondents \\Us al ike in nawre. The questionnaires were administered 

indi vidually by researcher to the participants. 

3.(, Dala q ua lity control 

This section consists of t\\O sections namcl) reliabi lity and validity. 

3.6. I Rclinbi lity 

Rcliabilit) is concerned with the extent that an experiment can be repeated or how far a given 

mcasur~mcnt "ill pro\'ide the same results on different occasion (Howell, 2013). To ensw-e 

reliability in thi s study the researcher ensured accurate and careful phras ing of each question 

tl) avo id ambiguity and leading respondents to particular answers. 
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The researcher pretested the instruments only once on a selected sample in peri urban schools 

and ' hich was not included in the sample size. This was because students in out ski rts of 

Municipal econdary chools got similar characteristics with those in Municipality. The 

results of pre-test indicated that questions were easy to comprehend in the same manner by 

the selected participants. 

Tht: rc.searciH.:r further u eel the most common internal consistency measure known as Cronbach's 

alpha (a). It ind icates the extent to whic h a set of test items are behaving simi larly (Cronbach, 1951 

a cited in Tappen. 20 I 1 ). 

a= K(l -l: Dt2) / K- I Dt2 

where 

a = is the alpha coefficient of correlation 

K = is the number of items in the instrument 

Dt2 =Variance of the scores on the total test 

Ot= Variance of the scores on indiYidual items 

..... = Summation 

The rudy obtained the recommended rc liabity value of 0.7 on both in truments of the study wh ich 

"as used as a cut-off of rei iabi I it ies. 

3.6.2. \faJidi ty 

Validity involves the extent to which measurement is accurate and what is supposed to be 

measurt!d i actually measured (Howell. 20 13). To ensure validity in this research, the 

researcher focused on content validity that rcllected the intended content which was 

im estigated. Therefore. content ,·al idity ' as concerned with how accurately the question 

elicited the needed information. The researcher chose a well-trained and skilled moderator 

' ith "hom instruments were di scussed. Moderators checked personal bias and expectations 
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ol' the r.:sc:archcr []·om the start ol' the study. Tile researcher used respondent validation. This 

technique involved testing initial results with participants to see if they sti ll ring true. 

3.7 Data collection procedure 

The researcher constructed questionnaires and interview guides and took them for 

Supervisors' approval. The researcher sought permiss ion from the Univers ity leadership in 

order to carry out the study. Similarly, the researcher got permission from the administrators 

of secondary schools. in order to administer interview and questionnaires to the various 

participants. On second time of vis it, the researcher administered questionnai res to both 

teachers and students. The researcher also interviewed head teachers and teachers who had 

tinished filling their questionnaires. 

The pi lot testing of the instruments was done by the researcher. This was to make sure that 

everyone in the sample understood the questions. J t enabled a researcher to see if some 
.. 

questions can make respondent to feel uncomfortable. Researcher also fo und out how long it 

took tn complete the survey in real time. 

The researcher made arrangements with various leaders to administer the interviews in order 

to collect the needed data. On the day of delivery. the researcher introduced himself to 

participants and explained the motive of the research. The researcher conducted interview for 

head teachers, principal education officer, inspectors in their various offices. The researcher 

proceeded to assembly, analyze and interpret the data collected. Lastly the researcher wrote 

draft and tina! report of the dissertat ion. 

3.8 Data analys is techniqu e and presentation 

Data analysis involved use or both Qualitative and Quanti tati ve approaches as shown below. 
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3.8.1 Oata analysis 

The Qualitative data \ as analyzed using narrative statements based on the significant 

thematic areas (Guest ct al., 20 12). The data was interpreted by composing explanation or 

description from the in !ormation. 

The content analysis was employed for the case of interview schedules. It was used because it 

looked directly at communication via texts or transcripts, and hence gets at the central aspect 

of social interaction. tt was also used to identify the important aspects of the content. It 

provided valuable historical or cultural insights overtime through analysis of texts. 

The quantitative data collected from the questionnaires was edited entered into a spreadsheet 

using di tferent codes and analyzect using the Statistical Package for Social Scientists (SPSS) 

computer program version 18. Descripti ve statistics was used to describe the participants' 

characteristi cs. Frequencies and 1i·equency Tables, percentages were derived from the 

responses to the research questions. Frequencies were used because they could easi ly 

communicate research tindings to most people. The Pearson product moment correlation was 

used to establish the extent of relationship be tween teacher professionalism and student 

discipline since there were two variables. Information of the same category were assembled 

together and a report vvritten. 

3.9 Eth ica l considcr·ation 

The researcher obtained permission from relevant au thorities for instance the head teachers 

and Municipal Education Orticer to carry the study in their schools. The researcher wanted to 

establish a relationship with the participants and also to explain the purpose of the student. 

The researcher ensured anonymity and confidentiality with the collected data. Regarding the 

confidentiality. the names of participants were not written and their contributions remaining 
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anon) mous. contidentialit' \\US maintain~:d b) using good dura collection and storage 

practicl!s. 

The rcscan.:hcr sought the consl!nt of the participants to rake part in the study. Consent is the 

process by which potential participants can decide if it is worth tak ing part in a study despite 

any risk · and co ts. It is a major ethical issue in conducting research. At this particular point 

the rc. carcher explained the purpo e of the study to the participants. Where they were free to 

'' ithtln."' or cominue to participate. 

The researcher sought the informed consent of participant. Informed consent is the process 

through which researchers respect individual autonomy, the fundamental ethical principle. At 

thi s particular moment the researcher explained the purpose or the research to participants 

before <tdministcring the imcrvic"' . 

Respect for privacy: The researcher ensured pri\ acy in the research by keeping information 

collected from the participants contidcntial and protecting the anonymity of the participant by 

not indil!ating the names of the participants during the research process. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

4.1 Intr·oduction 

This chapter analyses, interprets and presents the findings as per the objectives of this study, 

which was to establ ish the re lationship between Teachers' Professionalism and Student 

discipline in secondary schools in Arua Municipality. This sect ion contains the responses 

from head teachers, teachers, students, parents, Principal Education Officer and Inspector of 

schools. 

-L2 Response rate 

The researcher interviewed I 0 head teachers and issued quest ionnaires to the head teachers 

where by 8 responses were received making response rate of 80%. 60 teachers were selected 

for the study; 35 tilled the questionnaires making a response rate of ?.8.3 %. Out of the 274 

students 135 ti lled the questionnai res making a response rate of 49.3%. Out of the 45 parents, 

15 parents were interviewed mak ing a response rate of 33.3 %. One Principal Education 

Officer was interviewed making a response rate of I 00% and one Inspector of schools was 

interviewed making a response rate of 1 00%. 

-t3 Demographic information 

In order to establ ish the personal data of the respondents like the teachers and students. The 

researcher considered the following areas issues like the age, gender, educational 

qualification of the teachers in the study. This enabled the researcher to compile a profile of 

the respondents as well as to draw compari sons between different groups relevant to this 

study. The findings were presented below. 
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4.3.1 Respondents' age 

The researcher required the respondents most especially the teachers to indicate their age. 

This was meant to assist the researcher to know whether the age of the teacher has a 

relationship with students ' discipline in secondary school. The findings are presented on the 

figure 1 below. 

Figure 1: Age of respondents (teachers) 
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Source: Primary data 
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The figure 1 shows that most of the teachers were within the age bracket of 40- 45 years. This 

clearly pointed that the teachers were experienced in the teaching profession and who are 

ready to change. The average age of respondents indicated that they were in the mid-life 

transition period. 
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4.3.2 Respondents' gendet· 

The researcher requested the respondents (teachers and students) to indicate their gender. The 

researcher wanted to have no cases of gender bias in the study. The researcher also wanted to 

establish how gender of the respondents affects students' discipline. The findings are 

presented in the Table 2 below. 

Table 2:Gender of respondents (Teachers and students) 

Gcndu Frequency Percent 
Female 15 42.9 

Male 20 57.1 

Total 35 100.0 . .. 

Female 63 ~ 
. 46.7 

Male 72 53 .3 .. 

Total 135 100.0 

Source: Primary data 

Table 2 indicates 57. 1% (20) of the teachers portrayed that they were male while 42.9% (15) 

were female. The response rate further shows that 53.3% (72) of the students were male and 

46.7% (63) were female students. T hi s clearl y demonstrates that most of participants in the 

resea rch were males a lthough w ith small margin wi th female students . This could probably 

be the result of promoting women empowerment in the education sector and change of mind 

sei in the community. This could have been the result of the introduction of gender equity 

policies like affi rmati ve action by the government to address gaps existing in education 

systems. 
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4.3.4 Education level of teachers 

This was meant to help the researcher to know whether the educational level of the teachers 

has relationship with student discipline in secondary schools. The findings are presented in 

figure 3 below. 

Figure 2: Educational level of teachers 

Source: Primary data 

Educational 
level of 

teachers 
• OOploma 32% 
• Bachelor 50.5'1'. 
0Mastera 17.5% 

The figure 2 indicates the level of education of the teachers. In terms of education 

qualification. the findings showed that 50.5% (49) of the teachers had reached bachelors· 

degree, 34% (3 1) indicated that they are diploma holders and 17.5% (17) of teachers had 

master' s degree. The result indicates that most respondents have a fom1al tertiary qualification, 

which is a requirement in order to be employed by the government and private sector to teach i11 

schools. The results further indicated that teachers were well educated. The education 

qualification was vital because education system needs people who have fom1al tet1iary 

qualification. 
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4.3.5 Types of school 

The researcher asked 1he respondents (teachers and students) 10 indicate the types of their 

schoo ls. This was meant to help researcher to know the diversity of schools in the area, draw 

a profile of the study population and which schools were experiencing more student 

indiscipline cases. The following tindings were presented in Table 3 below. 

Table 3: Types of schools 

Response 

Mixed (Boarding 

and Day) 

Boarding 

Da 

Total 

Day 

Boarding 

Mixed (Boarding 

and Day) 
Total 

Source: Primary data 

47 

35 

15 
97 

143 

66 

91 

300 

Percent 

Percent 

48.5 

36.1 

15.5 
100.0 

47.7 

22.0 

30.3 

100.0 

Table 3 shows majority of the secondary schools in the municipality were mixed as presented 

by 48 .5% (47) or teachers' response rate. This was probably because most proprietors 

designed their schools to attract more student population and make schools cheaper for poor. 

The findings further showed that 47.7% (143) of the schools were day schools. This was 

meant to reduce costs on parents who could not afford boarding school expenses. The study 

fo und that 22% (66) of the schools were boarding. lt would mean that there are few boarding 

secondary schools in the area. Probably the boarding section was meant to accommodate 

students who came from Jar distance. Further the researcher wanted to find out what kind of 
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school \•vas expcnencmg more indisc ipline cases. The distribution of schools are thus 

representative or a diversity of secondary schools. 

-'.3.6 Discipline in the school 

The researcher required the respondents (teachers and students) to rate the state of discipline 

in their schools for the last three years. This was to help the researcher to know the state of 

discip line in school. The results are presented in Table 4 below. 

Tahle -' : State of discipline in the schools 

Responses frequency Percent 
Very hi gh 9 9.3 

High 23 23.7 
Moderate . .. 13 13.4 

Low 47 48.5 

Very low 5 5.2 

Tota l - . 97 100.0 

Frequency Percent 
Very high 35 11.7 

High 78 26.0 

Moderate 86 28.7 
Low 63 21.0 
Very low 38 12.7 

Total 300 100.0 
ource: Primary data 

From the lindings as shown in the Table 4 indicates that 9.3% (9) of teachers indicate 

indiscipline in schools is very high,1 3.4% (13) indicate that the student discipline is 

moderate.48.5% (47) or respondents (teachers) agreed that the state of student discipline in 

schools is low. This shows that indisc ipline in many secondary schools is still high in some 

schools and needs serious intervent ions from the stakeholders of education. The respondents 

identi tied the most common cases of indiscipline li ke sneaking, reducing school uniforms, 

bul lying of junior students. fighting. among others. On other hand, 26% (78) of students 

indicated that state or student indiscipline is high, on the other hand, 11.7% (35) admitted that 
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the indiscipline in schools was high, 21% (63) of students said the indiscipline was low in 

schools. 28. 7% (86) of students admitted that the discipline cases in secondary schools were 

moderate. This was so because there were stringent measures that were put in place to reduce 

the indiscipline cases among students. 

4.4 Teacher communica tion and s tudent discipline 

Teachers were requested to indicate the ir level of agreement relating to statements about 

teacher communication and student disc ipline. The study findings are presented in the Tables 

5 below. 

Table 5: Teacher s com•nunicate.c !~a dy a bout school rules a nd r egulations 

Response 

F r·cquency Percent 

Strongly 
8 8.2 

disagree .. 
Disagree 10 10.3 

Not sure 20 20.6 

Agree y _ ) 25.8 

Strongly agree 34 35.1 

Total 97 100.0 

ource: Primary data 

Find ings from the Table 5 reveal that 35.1 % (34) of the teachers strongly agreed that 

majority of teachers communicate clearly about school rules and regulations,25.8% (25) of 

teachers agree that rules and regulations are clearly communicated, 20.6% (20) of the 

t~achers were not sure whether rules and regulations were clearly communicated, l 0.3% (1 0) 

disagreed that the rules were clearly communicated to students, 8.2 % (8) of teachers 

di sagreed that teachers communicate clearly about the rules and regulations to students. Rules 

and regulations are important because they help schools to establish procedures and create 

standards for quality learning and safety. They enable the class or school to run smoothly so 

that everyone can learn and benefit from what the teacher has offered. It is believed that when 
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rules and regulations are not communicated clearly to students and not formulated with 

students, students arc bounty to resist them in schools. The Inspector argued that; 

··Lock o(consultativefora/(H the review oj"school rules and 

regulations can lead ro existence ofindiscipline. The lnspeclor also noted 

that many teachersfctil ro let students know exactly what !hey expect 

c~j"srudents and !hey only rush to adminisler p unishments hence 

causing students to riot in the school. Similarly , school administrators do 

nor in\'() Ire students in the formulation ofschool rules. there is lack 

~(mmership resulting in resentment and ultimately open 

defiance·· ( lnspec'1.or of Schools). 

Schools rules are undemocratic. vague and oppressive and at times appl ied selectively. In 

some cases. these rules were not documented and that schools were operating on existing 

tradit ions. 

Table 6: The modes of t'Ommunication are appropriate to the students 

Response Ft·cquency Pet·cent 

. trongly 
12 12.4 

disagree 

Disagree 18 18.6 

Not sure 25 25.8 

Agree 24 24.7 

Stron!!.ly agree 18 18.6 

Total 97 100.0 

Source: Pl"imary data 

On whether the modes of" communication \Vere appropriate to the students, findings in Table 

6 revea l that 18.6% (18) di sagreed that teachers' modes of communicati ng to students were 

not prop~..~ r. 25.8% (25) respondents were not sure \·\he1her teachers' modes of communication 

wen: appropriate. 2-+.7% (24) of teachers agreed that the mode of communication was 
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appropriate. 18.6% ( 18) of teachers strongly agreed the mode of communication to students 

was proper. 12.4% ( 12) teachers strongly disagreed that teachers' modes of communication 

to tudents were not appropriate. The aim of communication is to develop motivation in the 

addressee. The student noted that; 

'' The negative word\· used by the teachers in schools tend to provoke 

ernotions andfeelings ofstudents. in case, the words are no/ well used 

in their proper time and place they contribute to student indiscipline. 

The student also noted that ridiculing students in public makes students to 

be inferior thus students resort/a riot " 

(Student. Schoo/.C:.). 

Table 7: Effective communication and student discipline 

Response Frequency 

Percentage .. 
Strongly 

11 11.3 
disagree 

Disagree 20 20.6 

ot sure 25 25.8 

Agree 23 23.7 

Strongly agree 18 18.6 

Total 97 100.0 

Source: Primary data 
from the tindings of Table 7 indicate that20.6% (20) of teachers disagreed that there was no 

effective communication to students, 25.8% (25) of teachers were not sure whether there was 

effective communication to students, 23.7% (23) of the teachers agreed that there was 

effecti ve communication to students, 18.6% (18) of the teachers strongly agreed that there 

was eJTective communication to students, 11 .3% ( I I) of teachers strongly disagreed that there 

was effective communication to the students. Effective communication between teachers and 

students has the potenti al to improve the learning experience and discipline of the students. 
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Efl'ectivc communication is vital to the success of the school, the school administration must 

put in place and usc el'f'ective communication channe ls within the school. A parent noted that; 

··fne.!fective communication between the students und the 

school leadership is 1/ie cause (~/slmlents ' indiscipline in schools. 

Lack q( effective communication or poor communication will result 

in indiscipline, chaos, misunderstanding and lack ofconjidence in the 

school adminislration" (Parent, School. A). 

Table 8: Feedback and s tuden t d_is5ipline 

Response Frequency Percent 

trongly disagree 14 14.4 
. 

Disagree 32 33.0 

lot su re 22 .. 22.7 

Agr~c 19 19.6 

Strongly al!rce 10 10.3 

Total 97 100.0 
Source: Primary data 

f-"indi ngs from the Table 8 reveal that 14.4% (14) of respondents strongly disagreed that 

teachers were giving timely feedback to students, 22.7% (22) of the respondents were not 

sure v\'hether reacht:rs were giving timely feed back to students, 19.6% (1 0) of the respondents 

agreed that reachers were giving timely teedback to students, 10.3% (10) of the respondents 

st rongly agreed that teachers '"''ere giving timely feedback to students, 33.0% (32) of the 

respondents disagreed that the teachers were giving ti mely feedback to the students. The 

timely feedback enables teachers to evaluate the effectiveness of their messages to students. 

Feedback in schools helps teachers to enhance the di scipline of the students. A teacher noted 

that: 

··Negmive, untimely and delayed feedback was sighted as the root cause 
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(~f indiscipline among students in secondary schools. The negative 

jeedhuck given by teachers q[fer.:ts slltdents · behaviour directly by 

decreasing students ' se(r concepts, feelings ofself worth and tend to 

develop conflicting relationship with students'' (Teacher, School, B). 

Table 9: Barriers of communication and student discipline 

Response Freq uency Percent 

trongly 
33 34.0 

disagree 

Disagree 12 12.4 

ot sure 12 12.4 

Agree 16 16.5 

Strongly agree . - 24 24.7 

Tota l 97 100.0 

Source: Primary data 
On whether there were barriers in communication between teachers and students, findings in 

Table 9 indicate that 12.4% (12) of respondents agreed that there were barriers in 

communication between teachers and students, 12.4% ( 12) of the respondents were not sure 

whether were barriers of communication between teachers and students, 16.5% ( 16) of the 

respondents agreed that there were barriers of communication between teachers and students, 

24.7% (24) of respondents strongly agreed that there were barriers of communication 

between teac hers and students and 34% (33) of the respondents strongly disagreed that there 

were barriers in communication between teachers and students. Communication barriers 

certainly make it diflicult for students to get the most out of their education. Many times, 

teachers fai l to create engaging lessons and struggle to connect with their students on a one-

to- one basis due to communication barriers in school environment. 
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Table 10: TcHchcr· communication <llld student indiscipline 

Teachers There are cases The modes of 

communicate of indiscipline communication 

clearly about in schools are appropriate 

rules and to the students 

regulation 

Pearson 
.022 

Correlation 
I .016 

There are cases of 
indiscipline in schools Sig. (2-tai led) .829 .874 

N 97 97 97 

Teachers communicate 
Pearson 

.022 .046 
Correlation 

1 
clearly about rules and 

regulation 
Sig. (2-tailed) .829 .653 
r 97 97 97 

The modes of Pearson 
communication are Correlation 

.016 .046 1 

appropriate to the ig. (2-tailed) .874 .653 .. 
students l 97 97 97 

Pearson 
There arc various types Correlation 

.056 -.288** .082 

of indisci pline in 
ig. (2-tai led) .586 .004 .425 

schools 
N 97 97 97 

**. Correlation is sigruficant at the 0.01 level (2-tai led). 

There was statistical ly sign ilicant relationship between teachers communicating rules and 

regulations clearly and students' discipl ine cases. This implies that not communicating rules 

and regulations clearly by the teachers increases the chances for the students to cause 

indiscipline ca es in the schools. Rules are meant to be guiding principles in schools. It also 

implies that in schools where rules are not comprehended and communicated by the teachers 

the cases of indiscipline are on increase. 

4.5 Teacher comm itment and s tudents' discipline 

Objecti ve two also aims at establi shing the relationship between teacher commitment and 

studem discipline. Teachers were then req uested to indicate their level of agreement relating 
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to statements about teacher commitment and student discipline. The study findings are 

presented in the Tables 

Table 11 :Teachers' comm itment to their work 

Response Frequency Percent 

Strongly 
13 13.4 

disagree 

Disagree 7 7.2 

Not sure 24 24.7 

Agree 36 37.1 

StronQ.Iy agree 17 17.5 

Tota l 97 100.0 
Source: Primary data 

Findings in the Table I I indicate that 13.4 % ( 13) of respondents strongly disagreed that 

teachers were committed to their work , 7.2% (7) respondents disagreed that teachers were 

committed to their work , 24.7% (24) of respondents were not sure whether teachers were 

committed to their work. 17.5% ( 17) strongly agreed that teachers were committed to their 

work and 37.1 % (36) of the respondents agreed that teachers were committed to their work in 

schools. Teacher commitment is so important because it is significant in achieving quality 

teachi ng and learning and discipline of the students. However, when teachers are less 

committed to their work then indiscipl ine becomes evident since students are not closely 

monitored by the teachers. 

Table 12: The punctua lity of teacher 

Response 

Strongly 
disagree 
Disagree 
Not sure 

Tota l 

ource: Primary data 

Fre uency 
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Percent 

12 12.4 

31 32.0 

26 26.8 

12 12.4 

16 16.5 

97 100.0 



On whether teachers arc always punctual in school ac ti vities, Jindings in the Table 12 

ind icate that 12.4% ( 12) or respondents strongly disagreed on punctuality of teachers for 

school :.H.: ti\'i ties. 26.8% (26) of respondents were not sure whether teachers were punctual fo r 

school activities, 12.4% ( 12) or respondents agreed that teachers were punctual for school 

activities, 16.5% (16) of respondents strongly agreed that teachers were punctual for school 

activ ities and 32% (32) of respondents disagreed on the punctual ity of the teachers in school 

activitie .. Punctuality is a sign or professionalism and helps teachers stand out as a reliab le 

and trustworthy teacher. Being puncntal. it helps to establish the reputation as dependable and 

consistent teache r. The head teacher noted that; 

.. Lack(~( punctuality qffects teaming and behaviour of students. 

Late coming hy the teacher.\ reduces learning time for the rest of the 

classes, gi1·es opportunity to the students to roam aimless 

and cause indiscipline in schools " (Head teacher, Sc!~ool E). 

T :l blc 13: Teacher s a rc a hlc to pay attention to s tudent issues 

Res pons<.· F t·cqucncy Percent 

Strongly 
17 17.5 

di ·agree 
Disagree 20 20.6 

Not sure 26 26.8 

J\gree 15 15.5 

Strongly agree 19 19.6 

T ota l 97 100.0 
ourc..: : Primary data 

Findings in the Table 13 ind icate that 26.8% (26) of the respondents were not sure whether 

teachers· pay attention to student issues, 15.5% ( 15) of respondents agreed that teachers pay 

attention to student issues. 19.6% ( 19) of respondents strongly agreed that teachers pay 

attention to students issues and 17.5% ( 17) of the respondents disagreed that teachers were 

able to pay atte ntion to student issues for instance: underfeeding, hygiene, uncovered lessons 
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and absenteeism of teachers in classrooms. l lowever. when students are not given the due 

attention to their demands and expectations then they are bounty to cause strikes and other 

forms or indiscipli ne in schools. 20.6% (26) of the respondents disagree that teachers were 

able to pay attention to the students need adequately in the school environment. 

Table 14:Tcuchcrs at·e well Jlrepared to teach 

Res_I!onse Frequency Percent 

Strongly 
21 21.6 

disagree 

Disagree 20 20.6 

ot sure 15 15.5 

Agree 31 32.0 . -
Strongly agree 10 10.3 

Total 97 100.0 
Source: Primar y data 

Findings in the Table 14 show that 20.6% (20) of teachers disagreed !hat teachers were well 

prepared to teach students. 15,5% ( 15) of the respondents were not sure whether teachers 

were we ll prepared to teach students, 32.0% (32) or the respondents agreed that teachers were 

"''ell prepared to teach students, l 0.3% ( 1 0) of respondents strongly agreed that teachers were 

'· ell prepared to teach students and 21 .6% (20) of the teachers strongly disagreed that 

teachers were well prepared to teach. A well-prepared teacher is one who uses variety of 

methodologies, instructional materia l and his/her classroom is well organized among other 

issues considered in teacher preparat ion. However, unprepared teacher bores students in the 

learning process. As a result, students in such classes end up disrupting the rest of the classes 

mak ing uncalled tor noise. Further analysis was made to tind out the relationship between 

teacher commitment and student indiscipline. 
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Table IS: Teacher commitment and student discipline 

Teachers commitment Student indiscipline 
in schools 

Pearson 
I -.2 18* 

Teachers commi tment Correlation 

to their work S ig. (2-rai led) .032 

97 97 
P~ursun -.218. I 

Student indiscipline in Correlation 

schools Sig. (2-railed) .032 

N 97 97 

*. Correlation is signi fie ant at the 0.05 level (2-tailed). 

There was a significant relationslrip- between teacher commitment to their work and student 

indiscipli ne in schools at 0.05Jevel (2-tailed). This means that teacher commitment influences 

the discipline of students in schools. Where teachers were less committed to their work in 

schools. then rherc \\'ere high chances for the occurrence of indiscipline cases in schools. 

4.6 Th e management of school cnvironmeut and students ' discipline 

TeachL"rs were requested to indicate their level or agreement relating to statements about the 

management of the school environment and student discipline. The study findings are 

presented in the Tables belo'>v. 

Table 16: T he management of school environm ent is conducive to student learning 

Response Fre_guency Percent 

St rongly 
17 17.5 

disagree 

Disagree 19 19.6 

ot sure 18 18.6 

Agree 24 24.7 

Strongly agree 19 19.6 

Tota l 97 100.0 
Source: Primary source 



Findings in the Table 16 indicate that1 9.6% ( 19) of the teachers disagreed that the 

management of the school environment was conducive to student learning, 18.6% (1 8) of the 

teachers were not sure that schools had good environment for learning, 24.7(24) of teachers 

agreed that schools had conducive learning environment, 17.5% (17) of the teachers strongly 

disagreed that the management of the school environment was conducive to student learning. 

This means that when the learning envi ronment is not conducive, thus gaining knowledge, 

skills can be hard fo r students. The poor management of environment can force students to 

misbehave in the school. 

Table 17: The school has good policy on student discipline 

Response Frequency Percent 

Strongly 
12 12.4 

di sagree . 

Disagree 23 .. 23.7 

ot sure 2 1 2l.6 

Agree 29 29.9 

Strongly agree 12 12.4 

Total 97 100.0 
Source: Primary source 

Findings in the Table 17 indicate that 23.7% (23) of respondents disagreed that schools had 

good policy on student discipline, 21.6% (2 1) of respondents were not sure that schools had 

good policy on student discipline, 29.6% (29) of respondents agreed that schools had good 

policy on student disc ipline. 12.4% ( 12) of rhe respondents strongly disagreed that some of 

the schools had good po) icy on handing student discipline. Jn reality pol icies are important 

because they help a school to create standards of quality learning and discipline. Without 

these, schools would lack the structure and function necessary to provide good discipline in 

schools. The findings further revealed that at the classroom and school level teachers made 

many policies that impact on the behaviour of the students for example, uniforms, cell phones 

and attendance among other setup ru les. 
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Table 18:Thc school has good facilities 

Response Frequency Percent 

Strongly 
16 16.5 

disagree 

Disagree ? -_ ) 25.8 

ot sure 29 29.9 

Agree 18 18.6 

Strongly agree 9 9.3 

Total 97 100.0 
Source: Pri mar, source 

Findings in the Table 18 ind icate that 25.8% of the tl..!achers disagreed that schools had good 

faci liti es. 29.9% (29) were not sure that schools had good facil ities, 18.6% of teachers had 

agreed that schools had good Jacilities, 9.3% (9) strongly agreed that schools had good 

taciliti~s. 16.5% ( 16) or the respondents strongly disagreed that the schools had good 

facilities like classrooms. library, laboratories. toilet l'acilities. The research fo und out that 

many secondary schools had few sitting facilities in classes. compared to the total enrollment 

of the students: some schools had fewer sanitary i~1cil ities, barely any peri meter fence fo r 

schools. 

The head teache r said that; 

"Schools ll'ithmtl incomplete or no .fences provide avenues for the students 

ro boycolt lessons. escape to other places like disco halls, leaving students 

in danger (~("sexual predators and other inclisdpline cases" 

(Head teacher. School P). 
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T able 19: T he school has good secudty 

Response Frequ ency Percent 

Strongly 15 15.5 

Disagree 19 19.6 

ot sure 24 24.7 

Agree 26 26.8 

Strongly agree l3 13 .4 

T ota l 97 100.0 

Source: Pnmary source 

F indings in the Table 19 ind icate that 19.6% ( 19) of teachers di sagreed that schools have 

good sccurit_, 24.7% (24.7) of teachers were not sure that schools had good security, 26.8% 

(26) of the teachers agreed that schools had good security, 13.4% (13) of teachers strongly 

agreed that schools had good securi ty, 15.5% ( 15) of the teachers strong ly disagreed that 

schools had good security. School security encompasses all measures taken to combat threats 

to students and property in school environment. Promoting school security creates an open 

space for students to Jearn and explore many new things. Security in schools is necessary to 

support the academic success of each child. It provides them the opportunity to learn and 

achieve the ir dreams. A parent stated that, 

"When a student studies in an environment that is characterized by 

insecurity, the student 111il szt}fer socially, mentally and emotionally and 

it makes sense hypothetically to stale that all these are likely 10 affect not 

only his behavior and psychosocial ac(justment but may also affect 

his acudemic pe1jormance '' (Parent, chool A). 
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Further analysis was made to lind out whether there is a significant relationship between 

managt?m~nt of the school cn\'ironrnent and student discipline. The Table below shows the 

relationship between the management of school environment and student di scipline. 

Table 20: Relationship between management of the school environment and student 

indiscipline. 

The school There are cases The lndiscipline 
environment of indiscipl ine school has in the school 
is conducive in schools facil ities can be 
to student controlled 
learning 

Pearson 
1 .142 -.013 -.013 The school envi ronment Correlation 

is conducive to student 
Sig. (24a~led) .165 .90 1 .899 

learn ing 
97 97 97 97 

Pearson .142 I .150 .068 
There are cases of Correlation 
indisc ipline in schools Sig. (2-ta iled) .165 .142 .510 

N 97 .. 97 97 97 
Pearson -.013 .150 I -.220* 

The school has good Correlation 
ti1ci I i tics Sig. (2-tailecl) .901 .142 .031 

97 97 97 97 
Pearson -.013 .068 -.220* 1 

Indiscipline in the Correlation 
school can be controlled Sig. (2-tailed) .899 .5 10 .03 1 

N 97 97 97 97 

*. Correlation is significant at the 0.05 level (2-tailed). 

There wns a significant relationshi p between l ~H.: iliti es of the school and student discipline. 

This implied that the less t~1cilities are in the school the more indiscipline cases are registered. 

For instance. students ' rushing and tighting over tht.! few facilities . Others were taking the 

ath antagc of the few facilities to bully junior students in the school. It also implies that when 

the s<.: hool has good h1ci litics then indisc ipline cases in can greatly be reduced. 
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4.7 Teacher conduct and students' discipline 

f indings revealed that teacher conduct contribu tes greatl y to student indiscipline. A head 

teacher reported that reacher irregulari ty was one the contributing factors to student 

indiscipline. The head teacher noted that, 

"The irregularity r?fthe teachers in school tantamount into student indiscipline 

since teacher's absence gives room for the students to misbehave in the school. 

The teacher's irregularity cau!:>es loss in the instructional time for students and 

also conlributes to student dropout which leads to a long -term consequences 

for these students s:t~'!1 as lower average income higher cases of unemployment 

among other effects. Teacher irregularity in school also undermines the 

community cOJ?fidence and contributes to student indiscipline as students 

feel cheated in the school " (Head teacher, Private school). 

Sparks (2016) agrees vvith the findings that incase students see that teachers are absent on 

regular bas is it sends a signal that much is not tak ing place at school and they also become 

irregular at school. he also points out that irregularity of teachers may disturb the school 

standard and in addition making low spirit among the present teachers. 

In most schools. head teachers reported that lack of punctuality was a lee way to student 

indiscipline. The participants interv iewed agreed that lack of punctuality among teachers was 

considered as factor leading to student indiscipl ine. One head teacher noted that, 

''in reality, punctuality helps in removing laziness and negative attitudes in 
the students. A punctual teacher always gets rejpect, recognition and 

social acceptance in the school and society. 1 lowever. lack of punctuality 

affects learning and behaviour (~/learners not only (~(the students who are late 

but it has an impact on missing learningfor those who arrive late. 
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Similurly. this reduces timefur leurningfor the rest ofthe classes '' 

(Head teacher. private school) 

Zeiger (2000) agrees with the findings that lack of punctuality causes students to feel 

disconnected with school leading to behaviour problems and dropouts. Tardiness also takes 

students· attention away rrom a teacher's lesson leading to more indiscipli ne and missed 

instructions. Students who are frequently tardy to school are also more apt to be tired from a 

job lor showing up late. When teachers are late. they negatively impact their students. 

According to students. teacher· s way of relating with students was another source of students' 

indiscipline in schools. They refetTed to over fami liarity and seeking of cheap popularity. 

One student who was in agreement with that had to say this: 

'' De1•eloping a positil'e relationship beMeen a teacher and students is a 

hasic aspect qf quality teaching and learning. Positive teacher 

student rei at ionships promote a sense c~f school belonging and 

encoL/I·age studem to participate cooperatively. Where there is 

poor re!utionship between teachers and students ' indiscipline becomes 

e1•ident in schoat· · ( ' tudent, School 8 ). 

/\ccording to the key inl'ormants like the Principal Education Ofticer and Inspector of 

s..:hools. the Jress code or teacher is paramount in causing the student indiscipline. In reality. 

teachers play an integral role in modeling cultural and behavioral norms lor students, of 

which professional dress is one. The eire s code is to help teachers set a standard for their 

appearance within the accepted guidelines or the protession "and promote sense of 

professionalism. Teachers should dress in professional att ire for classroom instruction 

because professionally-at ti red teachers ~tre perceived to emulate authority, professionalism. 

confidence. and expertise. llowever. the Principal Education Officer lamented that. 
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.. Teachers put on tighl and bol!le neck kind of/rousers (casual wear) and 

mini-skirts when they come to school. This kind of dressing is emulated by 

the students in the school. Above all. unprofess ional attire of teachers 

c~ffecls students' attitude, ~,;vork and discipline. In some cases, student show less 

respect./(Jr teachers ll'ho dress unproj"essionally" 

(Principal Education Officer, Municipality). 

Cairn (2009) agrees with the find ings that first impressions of teachers are based on dress 

code and teachers should exempl ify authority as they enter the classroom by wearing the 

appropriate attire. Professional attire is essential for teachers in the classrooms; therefore, 

teachers' attire should be appropriate for their professional practice. The display of teachers' 

attire makes a level of difference in respect and di scipline of the students. However, un 

profess ional dress code of teachers tends to cause di srespect for the t~f!chers by students in 

schools . 

Some students argued that student indisc ipline in secondary schools was as result of teacher's 

failure to enforce rules and regulations consistently in the schoo l. This was cited to be another 

cause of student indisciplim: in schools . One of the students noted that, 

"Some teachers lend to enforce rules in consistently in schools whenever students 

go wrong. It leads to swdent resistance in schools where students look 

at inconsistency in forcing rules as injustice to them" (Student, Boarding school). 

Parent interviewed noted rhat student indiscipline in secondary schools was as result of some 

teachers involving themselves in gambl ing activities like stri kes, betting, and drinking 

alcoho l together with students. A parent argued that 

''When teachers drink Liquor, bet and smoke together with student, such teachers 

lack moral authority to question the imegrity (~(students in schools. 
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, 

,)'tudents nornwl/y take such teachers.for guaranteed and star/to misbehave 

in schools ... (Parent. School C). 

One of" the students interviewed reported that student indiscipline is caused by corrupt 

tendencies in schools especia lly among administrators who embezzle school fees of students 

without providing the expected services to students such as food, health service and 

appropriate teaching to students. One student argued that 

··some headteachers collect money in the name ofschool and examinationa.fees 

.fi"om students and such head teachers end up not registering students.for.final 

examinalions. Hence students look as such practice as abuse of their right 

to feorn and end em/up causing indiscipline in schools" (Student. Private School). 

Ori ngi (20 17) agrees with the find ings that some students fai led to sit their Advanced 

ational Certificate of Education because they were not registered by the school 

administration. The proprietor of the school swindled their registration fee and this prompted 

students to riot against this uncalled for behaviour of the school administration. 
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C HAPTER FIVE 

DfSCUSSlOJ , CO C L U ION A D RECOMME DATIO~ 

5. 1 Introduction 

The charter presents the discussions or the results, conclusion, recommendations as well as 

urcas l'or further research. The main objective of the study was to establ ish the relationship 

between teacher professionalism anti student indiscipline in secondary schools. 

5.2 Di ·cuss ion of the finding 

5.2.1 Tc~lcher communication and ·tudcnt di cipline 

The stud) found that communication gaps between teachers and students lead to indiscipline 

in ccondary schools. Communiccttron gap creates indiscipline cases in the school li ke strikes, 

conllicts. misunderstanding, and absenteeism among others. Nazra (20 II ) agrees with the 

findings that the several extremes cases of student indiscipline have attributed to gaps in 

formal communication or to an ineffective communication system within the school 

environment. 

The study findings revealed that poor channel of communication used by the teachers lead to 

student indisc ipline. Nyaga (2009) agrees that the disparity in access ing info rmation from 

, teachers makes students to receive information either by chance or it is in correc tly passed 

through other colleagues. Such inlormation no rmally constitutes rumours which lead to 

student indiscipline cases in schools. 

The study indicated that teachers· harsh communication cause student indiscipline. The harsh 

communication and criticism or students by teachers in public can provoke the emotions and 

l'eelings or students. Omara (2009) concurs with the study finding that ridiculing students in 

public causes them to fee l small and unimportant. 
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The study revealed that teachers lack negot iation skill s in schools. The negotiation skills 

identilicd in this stud~· include persuading. strategizing and employing other tactics to allow 

free communication other than dictatorial issues which provoke indisc ipline of students. Buga 

(20 17) agrees with the 1indings that when teachers are always dictatorial in their classrooms 

and school large. conrlicts between the teachers and students in the school are eminent. 

5.2 .2 Teacher commitment and student discipline 

Teacher commitment is considered as one of the crucial factors in inl1 uencing various 

educational outcomes including the student discipline in schools. Teacher commitment helps 

to differentiate those who are devoted to their profession and those who are not. However, the 

study found out that teachers were less COQ1!)1 itted to their duty and this gave high chances for 

indiscipline or students to occur. The fi ndings are in line with Billingsley and Cross (2002) 

stressed that teachers with commitment have the potential to provide students innovati ve 

instructional strategies that can lead to better achievement and discipline:· Similarly less 

committed teachers in schools are contributors of student indisc ipline. 

!'he findings of the study revealed that laziness or teachers cause students' indiscipline. 

Ki lonzo (20 13 ) concurs that the lazy and incompetent heads can cause indiscipline in that 

students can see through them. There are heads who are weak and lazy, they try to please 

students at the expense or their teachers. 

Till· rcso:arch also round out that teachers were not taking their responsibilities serious and 

thi s a!Tecred the disc ipl ine oC the students. The committed teachers volunteer thei r free time 

to carr~· our responsibilit ies and teach after-school programs and help their school out in 

·1m \\ 'CI\ pnssibk. Omara (2009) agrees \·\'ith !inding that reluctance to carry out 

responsi bili ti es gin.:s stu<..kn ts room to misbehave. Teuchers leave the responsibility of 
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ui. cipline to the disciplinary committee. In the absence or the cmmittee, the school could 

degenratc into chaos. 

1 he findings to the study indicated that teachers· Jack of self-motivation significantly 

contri buted to student discip line in schools. In schools, lack or motivation among teachers 

was manifested in teachers' unwill ingness to part icipate in school act ivities, poor attendance, 

unexpected absence. late coming which greatly contributed to indiscipline in schools. 

5.2.3 T eacher conduct a nd tudcnt di ciplinc 

The study round out that teachers were not rol lowing their code of conduct most especially 

the dressing code. s a result, little respect was accorded to them by the students. ampson 

(20 18) agrees with the find ing· that attire influences the respect that students have fo r a 

teacher and respect is necessa ry it' optimal learning is to take place. The att ire worn by 

teachers affects the work. attitudes and discipline or the students. 

The tud) re\·ealed that teachers' absenteeism v.as rampant at duty station. This affected the 

discipline of the students in secondary schools. Finlayson (2009) concurs with the tindings 

that ''hen a teacher i absent from classroom, student learning is disrupted, when he or she is 

repeatedly absent student performance and discipline are negatively affected. Her study 

shows that the more days a teacher is out of the classroom. the lower their students score on 

every test. 

The stud) found out that student indiscipline was caused by teachers ' favoritism in schools. 

Consequent!), students look at favouri ti sm as un offence against them and lead to rebellion in 

~condar) schools. A) dogan (2008) agrees '"'ith the findings that favouritism interferes with 

l~1irne~s because it giH!S undue :Kh antage to someone , .. ho does not necessarily merit this 

treatmc.:nt and it also hurts other students· good intentions. 
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The study found that lack or confidential ity among teachers contributed to student discipline 

in schools. The consequences of a breach of confidentiality by the teachers include rioting of 

students in school because vital in fo rmation has been disclosed to students . Koomson (2005) 

agrees with tindings that teachers lack prof'essionalism when they back bite fellow teachers 

and reveal confidential information to students which leads to student unrest. 

The study findings revealed that teacher-student relation was another aspect fueling student 

discipline in the secondary schools. Teacher and student relationship with in and outside the 

classroom a1Tect attitudes. di scipline and motivation of student in the classroom. Varga 

(20 17) agrees with the findings that. inexperienced teachers' relationship wi th students tends 

to cause indiscipline for instance, in an etlort to gain acceptance and recognition from 

students. they become too fami liar and f'ri endly, lenient with the students and at times fail to 

support the profess ional standards set by the school. The behaviour leads to poor classroom 

management and control and disrespect !'rom the same students. 

The lindings of the study re,·ealed that the teachers contribute to student discipline by 

showing bad example of coming late for school programs. When a teacher comes to school 

late, h~ or she docs not have the mora l authority to punish students who also come late for 

school activities. Zubaidu (2009) ugr~cs with the tindings that when teachers come to class 

late. it can disrupt the t1ow of a lesson, impede learning, and generally erode class morale. 

Moreover. if left unchecked. lateness can become chronic and spread throughout the class. 

The study found out that some teachers use abusive languages or bad utterances towards 

s t ud~:n t s. rhe abussive language used by teachers can provoke students to riot against the 

teachers behaviour. Paaga (2007) concurs with the findings that some of the uttereance of 

teachers in schools were some of the root causes of indiscipline and riotous behaviour among 
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studems of such school. For instance, it is only in this school that such stupid meals are 

prepared for students to eat·· is thus making students to riot. 

The lindings of the study revealed that indiscipline in schools is not only due to lack of 

consistency in checking ind iscipl ine among students but also due to teachers' inconsistency 

in application of disciplinary actions to offenders. Lack of consistency in checking 

indiscipline is exercised by the administration, this has unfortunate etJect of tricking down to 

all members of staft~ so, some will punish unreasonably severely while others wi ll not punish, 

some will decide to advice whi le others \>vii i openly reprimand, others will even decide to 

ignore indiscipline behavior. 

5.2.4 Management of school environment and student discipline 

The study found out that many schools were using autocratic leadershi p style other than 

democratic mode of style in the school envi ronment as resul t students ·were rebellious to such 

kind or administrations. Thami (20 12) agrees with the findings that autocratic leadership style 

used by the teachers and head affects the discipline of the students in secondary schools. As a 

result. it was being detested by the students at all costs. 

The study found out that school policies affect student discipline in secondary schools. Much 

as the policy was important in helping a school to establish rule and procedure and quality for 

learning and safety as we ll as expectations and accountabi li ty. However, lack of consultative 

forums for the formulation and review of school policies lead to existence of; absolute, un 

purposeful. unenforceable rules and regulations that act as spring board for proliferation of 

indiscipline. Inbenegbu (200 1) agrees with the Jindings that indiscipline problems exist in 

schools where the rules are not clear or in line perceived as unfairly and inconsistently 

enrorced. 
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The study round out that secondary schools had no perimeter fence. The absence of fence 

gave opportunities to students to misbehave. Di lion (2007) agrees with the findings that when 

safety of" students is not given due at tention in terms of proper fe ncing among other measures 

disc ipline of the students can go out of hand. 

5.3 Conclusion 

From the study findings and discussions, the fol lowing conclusions can be deduced 

The study estab lished that there was significant relationship between the management of the 

school envi ronment and stude nt discipline. Based on this finding, the study concludes that where 

school fac ili ti es like the fe nces and other phys ica l faci lities are in bad shape chances of student 

indiscipline arc high. 
• 

Secondly. the research also found out that there were teachers who were not following their 

professional code of conduct as expected. Basing on th is finding, the study also concludes that the 

indisc ipl ine rate in such schools is high where teachers are not fo llowing. their code of conduct. 

Lastly it can be concluded that most secondary schools experienced various forms of student 

indiscipline like boycotting of lesson, stea ling of school and student property, slimming of 

uniforms. strikes among other f"o rms of indiscipli ne. It is therefore important for education 

stakeholders to identify the root causes of these indisc ipline cases and deal with them 

accordingly. 

5.4 Recommendations 

Based on the findings, the study recommends semmars to be organ ised so as to remind 

students of their obligations and a paper on the deontological ethical theory be presented to 

students in secondary schools. This theory states that people should adhere to their 

oblig:Itions and duties in decision making when eth ics are in play. This theory must be 

emphasized because it he lps students to interact wi th colleague students, teachers, 
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administrators and wi thin the community at large, helps students to avoid subjectivity because 

students only have to follow set rules. For that matter teachers must follow their moral 

obligations when executing thei r professional dut ies and responsibilities at schools. 

The study also recommends vi rtue ethics theory to be emphasized in the schools. The theory 

states that practi cing good habits such as honesty, generosity among others make a moral and 

vi rtuous person. ft guides a teacher without specific rule for resolving the ethical complexity, 

helps students to understand what it means to be a virtuous human being and develop good 

character. The purpose of character formation is to make the person conscious that man 

possesses a certa in d ignity, which makes him above all other creatures. For that matter 

teachers must work ensure the moral character fo rmation of students is key in schools instead 

of bad behaviou r. 

In schools \·vhere gu ida nce and counseling services we re miss ing, there study now recommends 

that routine guidance and counseling sess ions be carried out in order to improve student 

discipline in schools. It is through such sessions that students are exposed to the effects of their 

" rong ad ions. 

In schools where students "'l.!re not fol lowing the ir ru les and regulclt ions, it also recommended 

that students should be retooled in their ru les and regulations so that they can adhere to their 

responsibi lities and duties in the schoo l. 

5.5 Recomm endations for further research 

The stud) established the re lat ionsh ip between teacher's professionalism and student discipline 

part icularly in secondary schools in Arua Mun icipa li ty. However, differences may arise with 

othe r secondary schools in other areas of the country. Further research should therefore be carried 

in other f~tcto rs that contribute to student di scipline; in case the findings are to be generalized to 

other secondary schools in the country. The study recommends that a simi lar study be conducted 

on the in ll ucnce or rd igion on swde nt disci pline in secondary schools. 
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APPENDIX: QUESTIONAIRE SCHEDULE FOR TEACHERS 

My name is Blasio Atama Al ioma. 1 am a student of Kyambogo University pursuing a 

Master· s Degree of Foundations of education. As part of the requirements for the award of 

this degree, 1 am undertak ing a study to establish the relationship between teacher 

professional ism and student indiscipline in secondary schools in Arua Municipality. The 

fi ndings of this research are only for academic purposes. 

Kindly clo not write your name, but try to complete a ll questions , simply tick what 1s 

appropriate and fill the spaces provided. 

Thank you. 

A: Demographic information 

Tick one ofthe fo llovving issues • 

Gender a) Male CJ b) Female c=J 
Age below 25yrs D 25-JOyears D 30-35years D 35-40years D 
40-45years D 45-50years D 50- 55 years D 
The type of the school (a) Day b) Boarding Lj __ __J c)mixed D 
What is your highest leve l of qualification? 

[ Diploma I B.A (degree) I M.A (degree) 

Section B: Indiscipline in the school 

How do you rate the indiscipl ine in your school for the last three years? 

a) very high D 
b) high D 
c) moderate 

B d) low 

e) very low 
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Within th~ time you have been in th is school has indiscipl ine been an issue in your school 

a) Yes I I 
b) 0 B c) 1 ot sure 

State a reason to support your answer 

In this section please tick in the box that corresponds to your opinion about teacher 

communication and students' indiscipline in Arua Municipality according to a scale of 5 = 

Strongly Agree (SA). -t = Agree. (A). 3 = ot Sure (NS). 2 = Disagree (D), 1 = Strongly 

Disagre~ (SO). 

Teacher Comm unication 
. .. 

5 4 3 2 

. SA A NS D 
Description 

I. Teachers communicate clearly about school rules and 

regulations 

2. The modes of communicat ion are appropriate to the student's 

discipline 
") 
.). Effective communication to the student disciple 

4. Teachers give timely feedback to the students 

5. There are barriers of communication between teachers and 

students 

In this section please tick in the box that corresponds to your opmwn about teacher 

commitment and student indiscipline in Arua Municipali ty secondary schools to a scale of 5 

= Strongly Agree (SA), 4 = Agree, (A), 3 = Not Sure (NS), 2 = Disagree (D), I = Strongly 

Disagree ( D). 
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Teacher commitment 

5 4 3 2 

SA A NS D 
Description 

Teachers are committed to their work 

Teachers are always punctual in school acti vities 

Teachers are able to pay attention to student issues 

Teachers are well prepared to teach 

In this section please tick in the box that corresponds to your opinion about teacher conduct 

and student indiscipl ine in Arua Munit: ipali ty secondary schools according to a scale of 5 = 

Strongly Agree (SA), 4 = Agree, (/\), 3 = 'ot Sure (NS). 2 = Disagree (D), 1 = Strongly 

Disagree (S O). 

Teacher condu ct 

5 4 3 2 

SA A NS D 
Description 

I. Teachers come to chool regularly 

2. Teachers come ro school and class punctually 
., 
.) . Teachers carry out their duties diligently 

4. Teacher keep away re late well wi th students 

In this s~ction please tick in the box that corresponds to your opinion about management of 

schooll~twi ronment and student indiscipline Contract in Arua Municipality secondary schools 

according to a scale of 5 = Strongly Agree (SA), 4 = Agree, (A), 3 = ot Sure (NS), 2 = 

Disagree (D), I = Strongly Disagree (SO). 
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Management of school environment 

5 4 3 2 

s A N 0 
Description 

A s 
I. The school environment is conducive to student learning 

2. The school has good policy on student discipline 
.., 
J. The school has good physical faci li ties to ensure student discipline 

4. The school has good security to maintain student discipline 

5. The school has good teacher and student relationship 

SECTION C: DEPENDENT VARIABLES (STUDENT INDISCIPLINE) - TICK 

YOUR RESPONSE e.g.[]] 

In this section please tick in the box that corresponds to your opinion about student 

indiscipline in Arua Municipality according to a scale of 5 =Strongly Agree (SA), 4 =Agree 

(A). 3 = Not Sure ( S), 2 = Disagree (D), I =Strongly Disagree (SO). 

Indiscipline in schools in Arua Municipality 

5 4 3 2 

SA A NS D 

I. There are cases of indiscipline in schools 

2. There are various types of ind isc ipline in schools 

3. There are several causes of student indiscipline 

4. I nd isci pi i ne affects students' perl'ormance 

5. Indiscipline in the school can be controlled 

In your own opinion how does teacher communication contribute to the student's indiscipline 

in secondary schools? 
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a) ... . ..... . ... . ... . ........................... .... ....... . . . .. . . . ... ..... ... .. ..... . . . .. . ... .. ... .. . ..... . 

b) ..... ........ . .................. ..... ................................. .. .. .............................. . 

I low do~s the teacher commitment factor lead to student indiscipline in secondary school? 

a) ... .................... ..... .. ......... ....... ... ....... .... . . ..... .. ............... . ... . . ... . . .......... . . . 

I low is management of school envi ronment related to student indiscipline in secondary 

schools? 

a) ... ..... ....... .. ...... .. ............................................. . ................... .. .......... . . . 

b) ......... ....... ......... . ....... . . ..... ... ......... . ..... ..... ....... ........ ... . . .. . ..... ... .. ... . .. .. . 

What measures can students/ administrators undertake to enhance disci pline in secondary 

school ? 
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APPENDIX: QUESTIONAIRE CHED LEFOR TUDENTS 

This questionnaire is used to gather data for a study enti tled teacher professional conduct and 

student indiscipline in Arua Municipality for which your school is part of the sample. 

The qu~stionna i re forms a component of the research and you are therefore kind ly requested 

to complete it and provide any additional information you may provide useful for the study. 

The inlonnation given in this study treated confidential. 

A: Demographic information 

Tick one of the following issues 

Gender a) Male D . b) Female D 
The type or the school a) Day D b) Boarding D c)Mixed D 

cction ll: Indiscipline in the school 

I low do you rate the indiscipline in your school for rhe last three years? 

a) VCI) high D 
b) high I I 
c) moderate D 
d) ltm 

c) very low 

Within the time you have been in this school has indiscipline been an issue in your school 

a) Ye · I I 
b ) 'o D 
c) 'ot sure D 

tate a reason to support your answer 
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In your own view, how you are able to tell whether the school is disciplined or not 

ln your own opinion, how does teacher communication contribute to the student's 

indiscipline in secondary schools? 

c) ... ..... .... .... ... . . ... . . . .............. ...................... . ......... . . . .... . ..... . . .......... . ........ . 

d) ...................................... .......................... ..... ...... . .. ........... ' .... . ' ' .......... . 

How does the teacher commitment factor lead to student indiscipline in secondary school? 

b) . ' .......................... ' .......... . ................... .................. .. ............. .. ..... ........ . 

c) . . . . .. ... . ............................................................................ . ... .. ..... . .. . .. . ... . 

How is teacher's conduct related to student to student indiscipline in secondary schools? 

How is management of school environment related to student indiscipline in secondary 

schools? 

c) .. . ...... .................. ..... . ...................................... . .... . ..... .................. ....... . 

d) ..... .. ................ ........................................................................ . ........ ... . 

What measures can students/ administrators undertake to enhance discipline in secondary 

schools? 
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APPE DIX: INTERVIE\iV CIIE DULE KEY HEAD TEACHER /IN PECTOR 

I "i h to get your view on a number of issues pertaining to teacher professionalism and 

student indiscipline. The info rmation wi ll be treated with utmost confidentiali ty and will only 

be used Cor intended educational research. 

I. Name of the school .......... . ... . ..... .. ........ ............ . . ........... . .. .. ... .......... ....... .. .. . 

2. For how long have you been the head teacher in your school .......... .. .......... .... ...... .. 

3. In your opinion as a head teacher what is the common indiscipline cases reported in your 

school? 

~ . In your own opm10n how does teachers· communication contribute to the student 

indisci pi ine 

5. In ) our own opinion how docs teacher commitment contribute to the student indiscipline 

6. Briefly identify some of management of school environment issues which cause students 

indiscipline 

7. In your own opm10n how does management of school environment contribute to the 
studen t indiscipline 

8. In your own view how does teacher conduct lead to student indiscipline m secondary 

schools? 

9. What measures do you think should be put m place m order to curb indiscipline in 

secondary schools? 

81 



D 15 

WRRA 
Baado • 

MAP OF ARUA DISTRJCT 

UPPERMADI 

Clallo 

• 

82 

ARUA DISTRICI' AND 
MAJOR CENTRES 

Legend 
I AraaTCIMI 
• Mljcx tldrts 

- County boandirE 

Oisaich 

Wallr bodies 

Plvjed: WtsbU Wtb 

~Systlm: 
UIMZcu36N 

Tl1m11ia 




